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I. F. Arshava, E. L. Nosenko
Oles Honchar Dnipropetrovsk National University
PSCYHOLOGICAL MECHANISMS OF THE EFFECTS
OF EDUCATIONAL EXPERIENCES
ON THE PERSONALITY DEVELOPMENT

AHorauis. Jloc/izkeHO0 ICHX0/10TiYHi MeXaHi3MHU BIVTUMBY YCHIIIHOCTiI HABYAHHS HA PO3BUTOK
0co0uCcTOCTi B Pi3HHX acmeKTax, HAHOLILII BaKJIMBHMM i3 SIKMX BUSIBUBCSI PiBeHb NMO3MTUBHOCTI
NCUXIYHUX CTaHIB, AKi Cy0’€KTH HABYAHHSA NEPEKUBAIOTH Y MpPoLeci HABYAIBHOI AiSIJILHOCTI.

Y nanomy aocailieHHi Ha penpe3eHTaTHBHIN BUOipui 172 cTyaeHTiB 10BeeHO, 10 iCHYIOTH
CTATUCTUYHO 3Ha4ymi BiaMiHHOCTI MiX iHguBinyymamu, siki mMaoTh BHCOKi ii Hu3bKi piBHi
aKaJeMiuyHOl yemilmHocTi, i iX cTiHKHMU AMCIIO3ULIHUMU pUCAMHU, NICUXOJOTTYHUM §J1aronoayy4sim,
PiBHSIMH TPHUBOKHOCTI i cTaHaMu, sIKi cy0’€KTH HABYAHHS NepPeKUBAIOTH y NMpoueci HaBYAJIbLHOI
aisibHocTi. HapiiinicTs pesyabratiB gocailikeHHs1 3a0e3leyeHO Pi3HOMAHITTSM 3aCTOCOBAHMX
AOCTiTHUX MeTOAiB, y TOMY 4YHCJIi MeTOAYy CHOCTepe:KeHHsl 3a 3MiHAMH IICHXIYHHMX CTaHiB.
JociizkeHHsl BilkpuBa€ HOBUH MiAXix A0 iMIUIIMTHOIO OLIHIOBAHHSI SIKOCTI OCBiTH uepe3 ii
Bi100paskeHHs HA MOKA3HUKAX 0COOMCTICHOrO PO3BUTKY.

KurouoBi ci10Ba: 10cBii HABUaHHS, eMOLiiiHI cTaHu, TUCNIO3ULIlHI pHcH, BIIEeBHEHICTH y c00i,
eMONiliHA KOMIIeTEeHTHICTh.

AHHoTauusi. M3yueHbl NCHXO/IOTHYECKHEe MeXaHH3MbI BJIMSIHUS YCHELIHOCTH OOy4YeHMsl
Ha pa3sBHTHE JIMYHOCTH B Pa3HBIX ACNEKTaX, HauboJjiee Ba)KHbIM U3 KOTOPBIX OKa3a/icsl YPOBEHb
NO3UTHBHOCTH NMCUXHYECKHX COCTOSIHUiI, KOTOPbIe CyObeKThbl 00y4eHHUsl MePe;KUBAIOT B Npouecce
yueOHOii 1esATeTbHOCTH.

B 1anHOM HCC/IE/IOBAHMM HA  peNpe3eHTATUBHOIl  BbIOopke 172  cTyneHTOB
NPOJAEMOHCTPUPOBAHO, 4YTO CYHIECTBYeT CTATHCTHYECKH 3HAYMMble Pa3IM4YUA  MEXAY
WHIMBHAYYMAMH, KOTOpble MMEIOT BbICOKHME M HH3KHE YPOBHH aKaJeMHUYECKOW YCIIEIIHOCTH,
U UX CTOHKHMM [MCIO3MIMOHHBIMH YepPTaAMM JIMYHOCTH, INCHXOJOTHYECKHMM O/Iaromosyquem,
YPOBHSIMH TPEBO:KHOCTH M COCTOSIHMSIMH, KOTOpPbIe CYy0beKThbI 00yueHHs Nepe;KHBAIOT B nporuecce
yueOHoii JesTesqibHOCTH. HajgeskHOCTH pe3y/ibTaTOB MCC/Ie0BaHUS obecnedyeHa pa3HOOOpazuem
HCNOJb30BAHHBIX  METOAOB  MCCJICIOBAHUS, BKJIKOYAS METOA PErHcTPaluM  peajibHbIX
IMOLMOHAJILHBIX COCTOSTHHIT CyOBEKTOB.

HccienoBanue OTKpbIBaeT HOBBIA MOAX0A K HMIUIMIUTHOMY OLEHMBAHHI0O KayecTBa
00y4yeHHsl Yepe3 ero 0OTpakeHne B MOKAa3aTe/sAX JUYHOCTHOTO PA3BHTHS.

KitoueBble cJ10Ba: ONBIT y4eHHs, IMOUHOHAJIbHbIE COCTOSIHUS, AMCIHO3HLIHOHHBIE YepPThI
JINYHOCTH, YBEPEHHOCTDH B cede, IMOIMOHAILHAS KOMIIETEHTHOCTD.

Problem identification

The analysis of the latest research findings in the field of personality psychology,
including the materials of the first World Conference of the recently organized World
Association of Personality Psychology — WAAP (2013), shows that personality
development across the lifespan has become one of the most significant fields of research,
within which one can identify a wide variety of factors that determine personality
development. Scholars focus personality development from different research perspectives
among which educational experiences are rightly referred to fairly frequently.

R. Larsen (2013) and J. Jackson (2013), for instance, have found, on the basis of
several longitudinal studies, that there exists a lawful relationship between favorable
educational experiences (such as attending classes and fulfilling homework regularly) and
the personality trait development both in adolescence and young adulthood. Particularly
noteworthy are their findings, showing that attending classes regularly affects not only
the development of the trait of conscientiousness, which seems quite reasonable, but
also reduces the level of neuroticism, which is a very fascinating finding in view of the
genetic roots of this trait.
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Interesting findings which throw light on the positive role of educational
experiences and academic records on the personality development were obtained by
Alvarenga and Flores-Mendoza (2013), who showed on a sample of 124 participants
between 18 and 70 years (M=30,19; SD=10,22), observed in very specific settings
— prison institutions, that there was a significant difference between the test groups
of participants with incomplete or complete primary school education as compared
against the individuals who had complete and incomplete secondary education. The
test groups appeared to differ in the levels of the psychopathic personality traits,
represented by factor 1 (affective problems) and factor 2 (conduct disorders) at
t (118) = -2.114, p<0.032. These results convincingly prove the role of educational
experiences in the personality development since the authors controlled in their study
the level of general intelligence of the participants and found no correlations between
the intelligence measures of the groups with different academic experiences and the
two different dimensions of psychopathic personality (affective problems and conduct
disorders), mentioned above (r=-0.027 — for intelligence and factor 1; and r=0.006 — for
intelligence and factor 2). These results suggest that while intelligence per se seems not
to be related to the psychopathic trait, differences in educational experiences appear to
be indicative of it.

The objective of the present study

The main purpose of the current study is to present evidence of the psychological
mechanisms of the effect of educational experiences on the personality development
and to demonstrate the key role of the emotional attitude of the learners to the process
of knowledge acquisition and themselves as the subjects of cognition in facilitating the
innovative effect of education on the personality.

It is reasonable to assume that the psychological mechanisms of the effects of
educational experiences on the personality are not just cognitive. It is not the duration
of having educational experiences per se that might bring about the development of the
personality, but the consequential outcomes of education acquisition ,that change the
attitude of the individuals to themselves as the subjects of cognition.

The likely psychological mechanisms of the changes of the learners’ attitude to
themselves

There exists a continuous flow and a covert exchange of information between
the individual’s self and the stream of experience involved in the process of learning.
Individuals perceive, interpret and assess what they encounter in the course of
knowledge acquisition. If they succeed in learning, they acquire a positive academic
self-concept, if do not — poor academic self-concept makes them feel dissatisfied with
themselves. There are a sufficient number of research findings which show that poor
academic self-concept undermines self-efficacy, thwarts achievement and can become
devastating in learning situations (Arijesuyo, 2013). The researchers mention that it
is possible to assist students who experience social and cognitive deficits to gain self-
confidence and, thus, restore positive self-perception, hope, sustained struggle towards
self-actualization and goal directed behavior.

Since practically every person in a civilized society is expected to spend not less
than 10 (15) years of one’s life acquiring education (the ten years of which are required
for compulsory education at that), it is very important that the learners should like their
studies and experience subjective well-being in the course of knowledge acquisition.

Scientists who study the phenomenon of subjective well-being (Diener et al,
2002) assume that an essential ingredient of the good life is that the person herself

4
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(himself) likes her life. And this condition is not unattainable. As Aristotle claimed
2300 years ago, “there is no other more pleasurable experience than the acquisition of
the well-structured knowledge”. Enjoying one’s studies is both evolutionary expedient
and individually significant, since the learners are to leave schools not only cognitively
prepared for fulfilling the adult-life social roles, but having the developed personalities.

The significance of the perceived academic self-competence as a precursor of
not only successful learning, but also of the positive personality development has been
vividly demonstrated recently in studies of the links between the phenomenon of self-
harm, such as cutting and scratching in adolescent non-clinical population and perceived
self-competence (Bartosova et al, 2013). A cross-sectional survey, using an anonymous
self-report questionnaire, the Self-Harm Inventory and Perceived Competence Scale
for children was carried out by the above cited authors with 1,740 adolescents (age
11-16, mean 14). Children who self-harmed showed lower levels of perceived self-
competence on the scales of school or academic performance, physical competence,
reflected through abilities at sports and outdoor games, physical appearances and
behavior. Cutting and scratching appeared the most widely spread type of physical
self-harm and was found to be the most connected to perceived low self-competence.

In our own empirical research on the phenomenon of self-handicapping, carried
out under our supervision by a Ph.D. student Dina Nosenko (Arshava, Nosenko,
Nosenko, 2012; 2013), we have found on a sample of college students that self-
handicapping as a specific type of behavior, connected with “imposing an obstacle
to one’s successful performance in a particular situation in order to provide an excuse
for an anticipated failure” (Oxford Dictionary of Psychology, 2009), occurs, when the
person has low self-esteem and low belief in one’s own self-efficacy.

So, in fact, this type of behavior is very much similar, as far as the psychological
mechanisms of itare concerned, to physical self-harming observed in young adolescents
with low perceived self-confidence levels. We conceptualized the phenomenon of
self-handicapping as a maladaptive type of proactive coping behavior (Nosenko,
Arshava, Nosenko, 2014), which appeared to negatively correlate with adaptive forms
of proactive coping behavior as well as with the problem-focused coping strategy. At
the same time it positively correlated with emotion-focused coping, which confirms
its links with the so-called “sensitive ego”. These findings suggest that the effects of
educational experiences on personality development are deeply rooted in the interplay
of a number of motivational, cognitive appraisal and affective process.

Research in educational psychology has shown that positive academic self-
concept predicts many important academic outcomes: academic achievements,
educational aspirations and others (Marsh & Craven, 2006). In the review of studies,
relating self-concept to academic achievement, Byrne (2002) showed that self-concept
and self-esteem are correlated positively to achievement.

In the summary of research findings, presented by Herbert W. Marsh (2008),
a comprehensive analysis of a considerable amount of data has set the stage for
interpreting the relationships between the personality achievements and self-concept.

Studies by Parker et al (2005) on US and Canadian 1-st year students showed
one more significant aspect of relationships between personality development and
educational achievements. The authors proved that academically successful students
scored higher on emotional intelligence (EI), than their unsuccessful counterparts.

The mechanism of the formation of EI as a consequential outcome of the equality
education
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It has been proved in a number of studies that frequently experienced positive
emotional states facilitate the development of EI, which can be a valid indicant of
the quality of education. Parker (2006) examined the relationship between academic
retention and EI in the first-year students. Results showed that those, who persisted in
studies, were significantly higher than those, who withdrew, on most of EI dimensions.

These findings contrast with those of earlier studies (Barchard, 2003), in which
a mixture of part-time and full-time students were involved. Weak or non-existent
relationship between EI and academic achievements, reported for the mixed population
of students, may be interpreted, in our opinion, in favor of the trait-nature of EI and
its capability to reflect the level of satisfaction of the students with their activities and
learning outcomes. Since part-time students have much less opportunities to experience
academic success than full-time students, their emotional states may appear more
negative. That is why the overall results of the mixed groups of students differ from
those of the homogeneous groups.

There were studies in which, based on the GPA, students were placed into
one of the 3 groups: “successful”, “middle” and “less successful”. It was found that
the successful group scored significantly higher than the other two groups on the EI
dimensions, interpersonal adaptability and stress management (Parker et al, 2004).

Method

The present study was a part ofa larger study involving a sample of 172 participants
—undergraduate students of the Medical National Academy of Dnipropetrovsk, intended
to examine an adaptive and stress-protecting function of emotional intelligence as a
new dynamic integral personality trait.

Sampling strategy and resulting sample

A sample of 172 first and second year undergraduate students (aged 18-22
years, equal number of males and females) was clustered into three groups (K-means
algorithm) on their GPA scores for 2 years and a number of the personality trait and
state variables, indicative of the types of emotional experiences, specific to the students
in educational settings and reflecting their attitudes to themselves as the subjects of
knowledge acquisition and educational interaction.

The following 16 analogues of independent variables were identified for
clustering the sample into nonequivalent groups (differing on the chosen variables):
1) GPA (for 2 academic years); 2) Psychological well-being (cumulative value of six
scales); 3) Ego-control; 4) Ego-resiliency; 5) Ambiguity intolerance; 6) Extraversion;
7) Agreeableness; 8) Consciousness; 9) Neuroticism; 10) Openness to experience;
11) State anxiety; 12) Trait anxiety; 13) Problem-focused coping; 14) Avoidance; 15)
Emotion-focused coping; 16) Unified coping coefficient, calculated by the formula
K=P/E*A ,where P — problem-focused coping scores; E — emotion-focused scores; A —
avoidance scores. The higher is the K — coefficient, the more adaptive is the resultant
effect of coping strategies tendencies.

Data tools

Measures included: Psychological Well-being Scales (Ryff, 1989, adapted
by Karskanova, 2011), Ego-control and Ego-resiliency self-report scales (Jack and
Jeanne Block, 1980, adapted by the authors of the paper), Ambiguity Intolerance
Inventory (Norton, 1970), Big-five taxonomic Inventory by L. Goldberg, adapted to
the Ukrainian culture L.F. Burlachuk and D.K. Korolev; State-Trait Anxiety Inventory
(Spielberger, adapted by Y. Khanin); Coping Inventory for Stressful Situations (Endler
and Parker, 1990), Flugel “palm-fliers” (adapted by Vilunas).

6



ISSN 2312-8860 . Bicuuxk {ninponerpoBcskoro ynisepcutety. Cepist <IIEJATOT'TKA I IICUXOJOTTA », 2014. Bumyck 20

Procedure

The resultant sample included clusters of participants split into the “opposite”
samples with significant intercluster differences in the means of all the variables.

The participants, chosen in the above described manner, at the second stage of
research were asked to register their emotional states with the help of Flugel’s “palm-
fliers” (1925), a sort of the emotional diary in which they registered the emotions
experienced during 4-days in the educational settings, specifying the antecedents of
the emotions, the types of the situations, in which they occurred, and their intensity
assessed (on a 10-point Likert scale).

Findings and Conclusion

Clusterization of the sample into three groups (see Fig.1) yielded two “opposite”
clusters: (1 and 3).

140
130
120
110
100
a0
—0— Cluster
80 Mo, 1
~-Ok- Cluster
No. 2
70 —o-
NEWAWARZ NEVWWAREB NEWWARTO NEWAR 14 uster
MNEWWARS NEWWARS MNEWWVAR12 NEWWVAR1E No. 3

Yariahbles

Fig. 1.The results of clusterization of the sample of college-level students
on their GPA and personality variables

Cluster 1 included 37 participants who were characterized respectively by the
lowest mean values of variables (1-4; 6-8, 10, 16) and the highest absolute values of
variables (5, 9, 11, 12, 15). Cluster 3 included 59 participants with the highest mean
values of variables (1-4; 6-8, 10, 16) and the lowest values of variables (5, 9, 11, 12,
15).

As shown in Fig.1, cluster 1 (with the lowest GPA mean values) is characterized
by the lower values of psychological well-being; ego-control, ego-resiliency;
extraversion, agreeableness, consciousness, openness to experience and unified
coefficient of coping strategies efficacy and the higher values of neuroticism, state and
trait anxiety; emotion-focused coping. The opposite cluster 3 appeared to be orthogonal
to cluster 1.

Table 1 shows statistically significant differences (by t-test) between the mean

values of all the Big-Five personality variables.
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Table 1. Mean values of the dispositional components of EI

Mean values of trait variables
Clusters Extraversion |Agreeableness SSSSS_C;ZIS: Neuroticism Oeggré?ii;sc?
(valvggf;)) 21,6 28,5 24 252 21,7
(}J;ff:hga% 232 33,5 29.6 16,1 30,4
dimomcance O | p<0.05 p<0.05 p<0.05 p<0.01 p<0.01

These personality variables were simultaneously reported by Petrides and
Furnham (2001), British specialists in the Emotional intelligence investigation
and by one of the authors of this paper (Nosenko, Kovriga, 2001) to represent the
dispositional components of EI, which was lately conceptualized as an integral dynamic
contextualized trait (Austin et al, 2008).

Table 2 demonstrates significant differences in the phenomenological
characteristic features, which reflect ego-control, ego-resiliency and ambiguity
intolerance of the participants.

Table 2. Mean values of the phenomenological characteristic features

Mean values of trait variables
Clusters Ambieui
) el guity
Ego-control Ego-resiliency Intolerance
Nel (N=37)
(lower GPA) 89,4 38,8 276,3
Ne3 (N=59)
(higher GPA) 96.4 43.1 267,5
Significance of
differences by t-test p<0.05 p<0.05 p<0.05

As evident from Table 3, the participants of the group with higher GPA scores
(cluster 3) have higher scores on Ego-control and Ego-resiliency. As the researchers
of Ego-control/Ego-resiliency Model Stanely J. Huey, Jr and John R. Weisz (1997)
point out, ego-control and ego-resiliency describe the individuals as capable to adapt
to external restrictions and constraints (Block, Block, 1980), resourceful in adapting
to novel situations. There are also differences between the participants of different
clusters in the degrees of ambiguity intolerance. Lower level of intolerance is specific
to the individuals who are more creative and easier adapt to novel situations.

As shown in Table 3, participants, who have higher GPA scores are characterized
by higher level of psychological well-being, lower levels of anxiety (both-trait and state
ones), and more adaptive coping strategies.

Table 3. Inter-cluster differences in the sensitivity to emotional stimuli
that are consciously perceived by the individuals

Mean values of trait variables
Clusters Psychological Anxiety Coping strategies
well-being (an
overall value) 1 2 3 4 3 6
Nel (N=37)
(lower GPA) 179 2,5 2,5 46,0 422 39,4 0,57
Ne3 (N=59)
(higher GPA) 212,4 1,7 1,8 52,1 43,3 30,7 0,71
Significance of
differences byt-test : p<0.01 p<0.05 | p<0.05 | p<0.05 | p<0.35 | p<0.01 | p<0.05

List of variables: Anxiety: State (1); trait (2); Coping strategies. problem-
focused (3), avoidance (4); emotion focused (5), coping efficacy coefficient K (6)
8
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Table 4 presents the results of the Experience Sampling. It shows differences
in the amount of the positive and negative emotions registered by the participants of
different clusters during four days continuously in the educational settings.

Table 4. Results of the Experience Sampling: frequency and intensity
of experiencing emotions of different signs and modalities

Percentage of situations Peri(ien:?g;: of Mez;n intii:insity Mean intensity o
in which positive - siuations Ol postiive f negative emotions
Clusters emotions in which negative emotions (by a 10-point
were experienced emotions were (by a 10-point y scale)
experienced scale)
Nel (N=37)
(lowest GPA) 51% 49% 6,3 6,1
Ne3 (N=59)
(higher GPA) 64% 36% 6,3 5,3
Significance
of differences
by o* Fisher p<0.05 p<0.05 - p<0.05
criterion

The participants with higher GPA levels reported (with the help of the method
of “palm-fliers”) statistically higher numbers of positive emotions and lower levels of
negative emotions.

The verbal comments of the members of different clusters as to the antecedents,
which caused their emotions are particularly noteworthy. The participants of the cluster
with higher GPA scores (cluster 3) ascribed their positive emotions to the assessment
of their knowledge as “excellent”, to their ability “to demonstrate oneself as a
knowledgeable person”, to the “anticipation of some positive developments in life”,
“mastering new skills”, “winning a game of chess” etc.

The participants of the cluster with the lower GPA scores, on the contrary,
experienced positive emotions when “learned that the class was cancelled” or “when
one escaped being asked by the instructor a question, for which she/he did not know
the answer, etc.

The empirical findings have confirmed the major hypotheses of the research
that favorable educational experiences result in the formation of the dispositional
components of emotional intelligence in the successful learners, stimulate the
experiencing of positive emotions, which reflect the satisfaction of the learners with
themselves. Positive cognitive emotions appeared to be associated with the higher
levels of resiliency of the learners, their psychological well-being, self-acceptance,
academic self-confidence.

This allows claiming that favorable educational experiences do play an
important role in the development of emotional competence which can be used as a
new personality-mediated measure of education efficacy.

The research findings open up new prospects for assessing the role of intellectual
activity in enhancing mental health and subjective well-being in the course of pursuing
life-long learning.
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FACTOR ANALYSIS OF THE DYNAMIC CHARACTERISTICS
OF THE PROPENSITY TO RISKY BEHAVIOR

Anoranis. JlocaigKeHO CXHJIbHICTH 10 PHU3HKY SIK CKJAIHOI BJACTHBOCTI 0COOHCTOCTI.
PusukoBana moBeinka iHauBiga — 3a¢id cy0’€KTUBHOrO MiABHIIEHHS PiBHSA Or0 aIaNTHUBHOCTI 10
BJIACHOTI'0 CepPeI0BHUILA TA 10 THX 30BHILIHIX YMHHUKIB, 1110 BILIMBAIOTh HA 3MiHY ii 30epekeHHs iioro
inguBinyauii. EMmipmyHo BHOKpeMJIeHO Ta NMPOAHAJII30BAHO HASIBHICTH 30BHIIIHIX i BHYTpilIHix
KOMIIOHEHTIB CXWJIBHOCTI 10 PU3HKY B CHCTeMi BHYTPilIHB0-0COOUCTICHOI CTPYKTYPH 0COOUCTOCTI.
OTtpumani pe3yabTaTH JA03BOJSIOTH MPUIYCTHTH iCHYBAHHS BiIHOCHO CTiliKUX KOHCTPYKTIB, 110
MalOTh BILUIMB HA NMPOSIB PU3UKOBAHOI NOBEAiHKH JIOAUHH TA PeryJioiTh ii.

KuirouoBi cjioBa: CXHJIBHICTH 10 PU3HMKY, NPOTHOCTUYHA KOMIETEHTHICTb, JAMCIO3MIiHI
PHCH, 30BHILIIHI KOMIIOHEHTH, 0COOMCTICTH.

AHHoOTanus. B Hallle BpeMsi aKTya/ILHBIM CTAHOBHUTCS HCCJIeJ0BaAHHe NIOBe/IeHHU s, CBI3aHHOTO
¢ puckoM. B crathe paccMoTpeH (heHOMEH CKJIOHHOCTH K PUCKOBAHHOMY TOBE/ICHUIO KaK MpeaMeT
HAYYHO-IICHX0JIOTHYECKOT0 H3YyYeHHs] H XapaKTepHCTHKA 4Ye/I0BeYeCKOro CylecTBOBAHMS.
IIpeniokena runoreTuyeckasi fakTopHasi Moae/ b PUCKOBAHHOIO NOBeeHUsI TUYHOCTH, B KOTOPOIi
BBIIEIAIOTC  (PAKTOPbI, CIOCOOCTBYIOLMe M TPENATCTBYIOLIME YCHeNIHOH camoperyJsiiun
“KU3HeIesITeJTbHOCTH.

KnioueBble cjI0Ba: CKIOHHOCTh K  PHCKY, HPOTHOCTHYECKAsi KOMIIETEHTHOCTb,
JAUCTO3ULHOHHBbIE YePThl, BHELIHHE KOMIIOHEHThI, THYHOCTh.

Introduction. Studying of propensity to risk as the component of personality
complex characteristics has wide practical sense and refers to urgent problems of the
modern psychological science, since a personality is an open system, development of which
is carried out only in the interrelation with the other people directly through his\her behavior.

Risk behavior is actively studied as a personal versatility in situation of
uncertainty; situational characteristic of activity; expectation evaluation category in
situation of uncertainty; subjective choice between multiple options; age peculiarities
of risk tendency demonstration are also studied. Thus, three directions of studying
and analysis of personality risk behavior problem should be mentioned: subjective
(actions and decisions, conditioned by personality traits, peculiarities and qualities),
situational (behavior is influenced by the environment), integrative (person’s behavior
is conditioned by dialectical effect of social, psychological, social-psychological and
situational factors’ interaction).

The argumentativeness of presence of dispositional (internal) and surface
(external) components of tendency to risk may contribute to enhancement and more
deep understanding of the main processes of human life and activity in modern
conditions, as the risk behavior shall be considered as an essential characteristic of
personality subjectivity.

Analysis of recent studies and publications. According to current foreign and
of our country theories, one of the guiding principles of psychological science is that
the principle of consistency of external and internal in human behavior determination
(Chudnovskij, 1993) gives the possibility to study presence of relevant components in
structure of the personality risk tendency in a regular manner.

With the appearance of the first conceptions of risk as personal peculiarity and
the first personal theory of risk acceptance, a thought emerges as to presence of general
tendency to risk behavior, which stipulates the personality choice of risk actions. It is
worth mentioning that risk behavior is not universal, its exhibitions refers to certain
class of situations — professional, real-life situations, which subject appraises as such
that do not depend on his/her actions.
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In this paper, we use the following definition of the term “propensity to risky
behavior” — person’s orientation that induces to certain behavior style and that may
lead with high degree of probability to breakdown, loss of physical or social wellbeing.
The risk behavior is the mean of subjective increase of level of own versatility to own
environment and to those external factors that influence the change and preservation of
its individuation.

Sontseva G. N. believes that tendency to risk depends on reflexive regulation
of human activity. Presence of consciousness and reflection as activity regulation
mechanism substantially changes human behavior in situation of danger or possible
unfavorable result, at the same time the decisions variety depends on personal qualities
(Sontseva et al., 1999).

Sannikova O. P. believes that the structure of any personal mental phenomenon/
trait includes evaluation of qualitative level of human individuality that consists of
emotional, cognitive, behavioral and regulatory components. Thus, the risk tendency
structure may be distinguished at all the structural levels and at each of them there is
possible to distinguish specific content, but the characteristics of different levels may
originally interact with each other, supplement and create complete, integral peculiarity
which is not the amount of its components (Sannikova, 2007).

Niazashvili O. G. determines that readiness to risk is the personality peculiarity,
such as individual ability to make decisions in conditions of uncertainty in case of
insufficient information (Niazashvili, 2007). The author offers to add to traditional
components (situational, dispositional) the subjective-genetic one:

- situational component is an external factor of an individual tendency to behavior in
risk situations, it characterizes risk types of different subject content (for example, extreme
risk — breakdown; common everyday risk — risk of unsuccessful choice of profession, life
partner, etc.; economic, management, administrative, legal risk and so on);

- dispositional component combines inner-personal, relatively strong in
ontogenesis individual-personal peculiarities that are the determinants of tendency to
risk (impulsivity, resolution, anxiety, circumspection, emotional resilience, search of
thrill, etc.).

According to the scientist, in case of considering of just these two components,
the tendency to risk is a strong trait that is determined only by external factors, that is
why he emphasizes the appropriateness of one more component:

- subjective-genetic component characterizes peculiarities of social development
of an individual, conditioned by social and professional role of a person, his/her social
and economic state, content of dominant activity, bundle of life and professional
experience. Niazashvili O. H. believes that the way of life of a person, his/her being
forms the system of meaningful relations and actions, situations and results as risk
processes. It is just the system of being, vital activity, where the relations of motives
and goals are formed (Niazashvili, 2007).

In her study of demonstration and correction of risk, Vdovichenko O. V. (2003a)
distinguishes four main psychological factors, influencing the individual risk tendency
formation: rational (knowledge-based), motivational, social, personal. The scientist points
out that just personal factor is conditioned by specific human peculiarity — “tendency
to risk”, an analogue of the term “risk-taking”. In foreign studies, this term is used to
describe dispositional personal risk as individual peculiarity and it is connected with his/
her personal qualities/traits: independency, tendency to dominance, pursuit of success,
etc. (Vdovichenko, 2001). Studying emergency, demonstration and disappearance of
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risk as dynamic process, the scientist has proved that there are 4 components in the
base of the risk process: cognitive-willing, conative, reflexive-regulative and emotional-
axiological, they are characterized by specific peculiarities and in combination determine
the process of an individual risk (Vdovichenko et al., 2005b).

New, modern approach to explanation of risk tendency components has the
scientist Bykova S. V., who determines the risk tendency as a strong peculiarity of
individuality, consisting of split-level components, formal-dynamic and qualitative
(reflects deep psychological essence of a phenomenon).

According to Bykova S.V.,, the qualitative factors are characterized by:

- drive for risk, variability, intension, strong emotional feelings, associated with
risk (emotional component);

- presence of thoughts, judgments, considerations, associated with risk (cognitive
component), that is mental orientations in situation;

- demonstration of tendency to risk through emotional expressions (mimicry,
gestures), statements and actions (conative component);

- demonstration of mental activity, directed at self-control and self-regulation
(control-regulative component).

The scientist includes into formal-dynamic factors of risk tendency the need for
risk; resistance, endurance of risk tendency; the range of risk activity (actions, feelings,
thoughts); impulsivity; sensitivity to riskogenic situations; simplicity of risk activity
emergency and own initiative (Bykova, 2008).

The theoretical review of modern state of this problematic development has
shown that at present exists a small number of studies, associated with determination
and distinguishing of unity between external and internal components of human
tendency to risk, which may constrain or contribute to the latter demonstration.

The objective of the article is to distinguish hypothetic external and internal
components of risk tendency in the system of its inner-personal structure that
stipulate individual behavior regulation in the process of life and influence his/her
achievement of success as to adaptation of social interaction conditions. According to
the defined objective can be distinguished the following tasks: to consider approaches
to understanding of qualitative and formal-dynamic aspects of risk tendency and to
substantiate the presence of possible dispositional and surface components of this
phenomenon at different levels of individuality structure.

According to Vekker L. M. (2000) theoretical model of mental processes’
construction and Semago N. — Semago M. (2008) theory of “individuality structure
base components”, we have assumed that external and internal components of tendency
to risk behavior may become apparent at two levels — phenomenological (behavior,
consciousness) and base components (total of spatial-temporal concepts, affective
regulation, mental activity, etc.). As external (surface) and internal (dispositional)
components, we substantiated possibility to consider coordination of at least four
factors, directly connected with tendency to risk behavior and as such, they may claim
to role of the latter composition.

To check the assumptions within the measures of empiric study, the data were
obtained as to results of the level of development of individual predictive competency;
characteristics, contributing to development of individual predictive ability; trustworthy
individual features, composing individual structure, forming specific individual
predictive ability; level of the propensity to risk and possible individual peculiarities,
connected with demonstration of risk tendency.
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To carry out experimental research, the group of 215 persons was involved
(108 men and 107 women), 18 — 35 years old, defined as representative samples in
the context of studying of dynamic units of analysis, expanding idea of nature and
determinant of risk behavior.

At this stage of individual age development, the establishment of his/her self-
consciousness, acquisition of identity, self-affirmation and self-development takes place;
at the level of self-consciousness is formed the system of internally coordinated concepts of
the own and global social relations. Transit periods of society existence are characterized by
divergence in acceptable for the society behavior types. Young people are more receptive
to everything new, they are more active and mobile age category, looking for own way
of life, based on acceptable and independently formed in time perspective base relations
to world, human society and himself/herself. This age period is also characterized by
confirmation of “fundamental units” of individuality, each of which presents generalized
determinant to act in certain way in typical situation and to determine forms of individual
behavior as mean of preservation of his/her internal coordination. These are just those
facts that have given us the base for studying of risk behavior tendency components as
integrative peculiarity of individual of this age group (Rean, 2000).

Statistical data processing was carried out with the help of software SPSS 16.0.
In the result of data processing, was defined factor structure of dispositional and surface
components. Factorization was carried out with the help of main components method
with further Varimax-rotation.

Results. The carried out empiric study, dedicated to studying of risk behavior
components, gave us the possibility to determine 5 factors that may hypothetically indicate
that there are strong constructs, influencing and regulating realization of risk behavior.

Visual analysis of figure 1 gives the possibility to distinguish five break points
— that is the base for substantive analysis of 5-factor decision. The obtained factors
explain 74.3% of total variance.

Value

o

T rrrrrrrrrr1rr 1 o1 11T T 1T 1T 1T T T 1771
1 4 7 1013161922 2528 31 34 37 40 43 46 49 52 55 58 61 64 67 70 73 76 79 82 85

Number of components

Fig. 1. Diagram of factors values

On the base of factor loading matrix (there are included loadings with absolute
values of more than 0.4), it is possible to analyze the distinguished factors in the
following way.
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The first factor, called “risk activity”, reflects essential characteristic of
individual subjectivity that directs and prompts to certain behavior style and may with
high degree of probability lead to breakdown, physical or social wellbeing loss; it is
also the inherent way of regulation and self-regulation on the base of needs, abilities,
individual attitude to life, social demands and circumstances integration (table 1).

Table 1. Structure of the first factor

Composite risk evaluation ,819
Emotional characteristics of risk ,807
Propensity to risk ,802
Pugnam emotional orientation 784
Sensation seeking 674
Time perspective «Present Hedonistic» ,546
Dominance ,545
Disadaptive desire to difficulties ,528
Independence 513
Control and regulatory characteristics of risk ,496
New impression seeking ,483
Resoluteness 475
Intolerance of monotony ,468
Expressivity 454
Radicalism ,444
Persistence 438
Conative characteristics of risk 416
Social clumsiness -415

The second factor — “spatial-temporal concepts” — reflects individual ability
to foresee the results and consequences of own behavior. We assume that this ability
consolidates around forecasting competency and has the influence on forms of
demonstrate/realization of risk behavior by the individual, as the latter makes conscious
choice on the base of different actions, on the base of his/her own subjective estimation
of events possibility and their values (table 2).

Table 2. Structure of the second factor

Predictive ability ,789
Personal-situational ability ,688
Time perspective «Future» ,607
Gnostic emotional orientation 575
Ease of understanding and hierarchy of society signals ,561
Situational reflexivity 544
Interpersonal reflexivity 519
Spatial ability 517
Timing ability ,495
Time perspective «Present Fatalisticy -,481
Predictive reflexivity 429
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The third factor— “behavior dynamic strategies ”—defines components, dynamics,
quality and effectiveness of process of individual adaptation to different conditions
and situations, emerging in his/her life and activity. Versatility is characterized by the
individual activity result adequacy to his/her objective, as well as it directs the activity
and outlines possible forms of behavior (table 3).

Table 3. Structure of the third factor

General adaptability ,635
Time perspective «Past Negative» -,611
Readiness for constructive action to overcoming failures ,570
Social courage ,546
Readiness to change ,540
Social activity (friendliness) 515
Verbal-logical thinking 514
Initiative ,481
Emotional steadiness ,481
Accuracy of orientation in social expectations 472
Subjective indicator of adaptation ,470
Energetic nature ,465
Emotional aspect of anticipation ,433

The fourth factor — “axiological orientations” — is some kind of emotional-
appraisal measure at perception of things and phenomena of external world. These
strategies are the type of person potential, reflecting the aggregate of his/her resources,
opportunities at formation of own attitude to reality and they define certain norm of
possible behavioral response to different conditions (table 4).

Table 4. Structure of the fourth factor

Communicative emotional orientation ,708
Aesthetic emotional orientation ,592
Gloria emotional orientation ,568
Praxis emotional orientation ,562
Romantic emotional orientation 519
Altruistic emotional orientation ,510
Acquisitive emotional orientation ,484
Hedonistic emotional orientation ,484
Visual-shaped thinking ,435

The fifth factor — “directed self-regulation” — defines the aggregate of rules,
prompting individual to conscious activity, purposeful behavior. It plays important
role in the process of formation of human relations with the environment, which are
realized through self-organization of person activity and behavior. For such relations
are required specific human practical and cognitive actions, for example, behavior
types (table 5).
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Table 5. Structure of the fifth factor

Responsibility ,649
Attentiveness ,635
Tolerance for ambiguity -,597
Higher level of consciousness ,540
Self-esteem ,503
Stamina ,497
Analytic thinking ,410

The obtained results show that there is the possibility of risk tendency
existence at individual level in the form of construction factor structure, with the
help of which an individual constructs and evaluates different versions of future and,
correspondingly, demonstrates or restrains the demonstration of risk actions. At that,
may be distinguished two types of components — dispositional (risk activity, spatial-
temporal concepts, behavior adaptive strategies) and surface (axiological orientations,
directed self-regulation), which are demonstrated both at phenomenological level and
base components level.

Within the measures of the described empirical study may be made general
conclusion that the risk activity may be characterized as certain type of adjustment
to emerging conditions of situation, search of decisions and ability to use subjective
experience in the process of solution.

Conclusions. In the result of the carried out study, we obtained empiric data
that give the possibility to outline the approach to understanding of unity of individual
dynamic units, that is its dispositional and surface components, which are demonstrated
in the ability to foresee the future events in real present time, to orient oneself according
to own emotional direction, to construct long-term plans as to obtaining of positive/
negative consequences of own actions and to regulate the latter according to dominance
of the selected cognitive-willing strategies.

In our view, it is just this perspective, in which it is possible to consider in
details the specificity of demonstration and description of an individual tendency to
risk behavior, to open new aspects of its demonstration in the structure of individual
peculiarities, in regulation and organization of activity, realization of motivational
functions, ensuring of behavior scenarios and adequacy of response to social changes.
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BROADENING THE SCOPE OF PROACTIVE COPING STRATEGIES
THROUGH EXAMINING THEIR LINKS WITH
DISPOSITIONAL SELF-EVOLUTION RESOURCES

AHoranis. Teopern4Ho oOGIDYHTOBAaHO Ta eMHIIPHYHO MiATBEPAKEHO MOMKIUBICTH
nijiecnpsiMOBaHOT0 BHOOpPY NPOAKTHMBHUX CTpareriii cTpecomogo/iaHHs 3aJie;KHO Bix piBHS
copmoBaHocTi ocoducTicnux pecypceiB. JloBeeHo, o crparerisi caMoinBagiin3aunii — nparueHHs
NOSICHIOBATH 30BHIilIHIMH 00CTABHMHAMH MOMKJIMBI HeBJadi — Moxe OyTH KOHIENTYyaJi3oBaHa
SIK HEKOHCTPYKTHBHA IPOAKTHBHA KONIHr-cTpaTeris. 3a J0IOMOIOI0 KOpeJIALifHOIO aHaJi3y
BHSIBJICHO 10IATHU 3B’A130K KOHCTPYKTHBHHX IPOAKTUBHUX CTPATeriii 1010/1aHHA 3i CKJIAJHUKAMU
JUCNIO3ULIHHOI XapaAKTePUCTHKH CAMOPO3BUTKY 0COOMCTOCTI Ta BiI’€MHOI0 KOpe/IALiliHOIO0 3B’ SI3KY
caMoiHBaJiu3anii 3 yMOBaMH CaMOPO3BHTKY Ta 3arajbHOI0 XapPAKTEPHCTUKOI0 CAMOPO3BHTKY
ocoducrocti. Pe3ynbrarn nociaigxeHHsi BiIKpHBAalOTh HOBi NEPCHEKTUBHU I/ KOHLENTyaJli3anii
(heHoMeHy NPOAKTHBHOIO NMCHXOJIOTTIYHOIO MOAOJIAHHS.

KirouoBi ciioBa: camoinBajiin3anisi, HeKOHCTPYKTUBHI NPOAKTHBHI KONIHT-cTparerii,
cTpareriuHi, peduieKcuBHI, IPeBeHTHBHI KONIHI-cTpaTerii.

Annoranusi. TeopeTuueckn 000CHOBAHbI M IMIHMPUYECKH HMCCIEJO0BAHBI BO3MOKHOCTH
LeJICHANPABJICHHOI0 YIIPABJICHHS BLIOOPOM IPOAKTHBHBIX COBJIAJIAIOIIUX CTPATEr Uil IPEO0J0JICHHUSI
cTpecca B 3aBHCHMOCTH OT YPOBHSI ¢()OPMHPOBAHHOCTH JUYHOCTHBIX pecypcos. Ilociennue 6b11u
ONePaANMOHATN3UPOBAHBI B TEPMUHAX ZlI/ICII03P[IlI/IOHHOﬁ XapPaKTePUCTUKHU CAMOPA3ZBUTHUSA IMYHOCTH.
B X01¢ MPOBEACHHOTO KOPPEJIANUOHHOTO UCC/ICAOBAHUA YCTAHOBJICHA 3HAYUMASA IOJIOKUTEIbHAA
CBSI3b KOHCTPYKTHUBHBIX IPOAKTHBHBIX KOIHHI-CTPATeruii ¢ XapaKTePHCTUKAMHU CAMOPA3BHTHSI
JHUYIHOCTH, a TAKI/KEC HEraTUBHAA CBA3b CAMOMHBAJIHIAN3AIIUN KAK HeKOHCprKTHBHOﬁ l'[pOﬁKTI(IBHOﬁ
KOIIMHI-CTPATerud ¢ YCIOBHAMHU M 00lIell XapaKTepHCTUKOH camopa3sBuTusa Ju4yHocTH. Ha
OCHOBAHMHU PE3YyJIbTATOB HCCICAOBAHUA NPEAJIAraeTcss pacCMarpuBarb CAMOMHBAJIUIU3ANUI0O KAK
HEKOHCTPYKTHBHYIO IPOAKTUBHYI0O KOIIUHI-CTPATErHIO.

KaroueBble cioBa: CAMOMHBAJIUIU3ANUA, HCKOHCTPYKTHUBHBIC NMPOAKTUBHBLIC KOIIUHI-
CTpaTeruu, CrpaTern4eckKkue, pedmelccm;m)le, NMPEBEHTUBHbIC KONMUHI-CTPATEeruu.

Problem identification

Coping has been defined as a cognitive and behavioral efforts made to manage
psychological stress (Lazarus, 1993). Traditionally, coping research distinguished
between problem-focused copping and emotion-focused coping (Lazarus & Folkman,
1986). The essential aspect of the active problem-solving efforts is perceived control,
which is described as the belief that one can determine one’s own behavior and control
challenging environment. Those, who believe that they control future outcomes,
are more likely to employ active problem-focused coping strategies than those who
ascribe outcomes to chance (Schwarzer, 1992; 1993; Folkman, 1984; Bandura, 1992).
Emotion-focused coping strategies are targeted at minimizing psychological distress
caused by stressful events. A recent review of coping literature revealed more than 100
coping categorization schemes (Skinner et al, 2003; Connor-Smith &Flachsbart, 2007).

However, though distinction between problem-focused and emotion-focused
coping strategies is an important one, it has not captured the multi-faceted aspects of
coping and positive psychological states (Greenglass et al, 1999). Accordingly, a new
conceptualization of coping has been proposed by Schwarzer and Taubert (Schwarzer
& Taubert, 2002) that focuses on proactive, adaptive and goal-oriented aspects of
coping. Proactive coping theory suggests that people are able to recognize signs of
an approaching stressor and take steps to deal with it before it occurs. This process of
proactive behavior can eliminate great deal of stress, as people tend to see upcoming
events as opportunities and challenges, not as threats or potential losses. Individuals are
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seen to take not a reactive but a proactive approach, creating opportunities of success
and self-growth (Greenglass et al, 1999).

Research findings suggest that individuals who have well developed
psychological resources, such as feeling of personal control, high self-esteem and
optimism, are more likely to use proactive coping strategies thus minimizing the effects
of stress (Greenglass, 2002). As a result, using proactive coping enhances a perspective
on life that involves a positive attitude toward future events in the form of optimistic
expectancies and enhanced feelings of self-worth (Griva & Anagnostopoulos, 2010).

However, some people are less pertinent to accumulating assets and preparing
for the inevitable life stressors. Goal striving and achievement can be undermined
when individuals are more concerned with avoiding likely failure: they may ignore
negative information or even purposefully undermine their own performance (McCrea
& Hirt, 2008). Such strategy is known as self-handicapping and involves creating or
claiming obstacles to success in order to protect self-esteem in the face of possible
task failure. In a recent study a new conceptualization of self-handicapping as a
non-constructive proactive coping strategy has been proposed (Nosenko, Arshava &
Nosenko, 2014). We have substantiated that the phenomenon of self-handicapping can
be conceptualized not only as a motivational strategy but also as a form of maladaptive
coping behavior. In the above mentioned research it was found that the individuals,
prone to self-handicapping, are characterized by low level of ego-involvement an ego-
identity and, vice versa, the subjects with high levels of ego-involvement and ego-
identity tend not to resort to self-handicapping.

The objective of the present study

The objective of this study was to further explore relationship between
dispositional self-evolution variables, constructive and non constructive coping
strategies. We hypothesized, that dispositional self-evolution resources are likely to
predict the use of constructive versus non constructive coping strategies. We expected
that those, who had high levels of dispositional self-evolution resources, would be
more likely to use constructive proactive coping resources, and, vice versa, those who
realized a deficit of their internal dispositional resources for self-evolution would more
likely resort to non-constructive proactive coping strategies, operationalized in this
research in terms of self-handicapping.

In order to test the above formulated hypothesis, we used a recently developed by
Ukrainian psychologist S. Kusikova (as a part of her Ph.D. thesis) a new Inventory for
assessing dispositional personality resources of becoming an agent of one s personality
self-evolution (personality growth) (Kusikova, 2012). In her research, Kusikova
has identified three constituents of dispositional self-evolution: needs, conditions
and mechanisms. The first constituent, needs of self-evolution, is described as an
awareness of the individual in the necessity of self-growth, self-evolution, openness
to changes, interest in the events of the surrounding world, and one’s own inner world.
The conditions of self-evolution are defined in the terms of autonomy, positive self-
perception, strength and maturity of the self-image, awareness of one’s goals, active
life strategies. Finally, the third constituent, mechanisms of self-evolution, is described
in terms of self-comprehension ( a strive to authenticity), self-reflection (self-analysis),
awareness of the discrepancies between the real and the ideal self, sensitivity to the
feedback from other people.
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Method

Participants

The sample included 120 participants, aged 18-21 (mean age 19 years),
undergraduate students of Oles Honchar Dnipropetrovsk National University, currently
continuing their education during the 2013-2014 academic year. Of the participants, 85
are female and 45 are male. Informed consent was obtained.

Data tools

Proactive Coping Inventory (PCI)

PCI consists of 6 subscales, 55 items total (Greenglass, Schwartzer & Taubert,
1998, adapted to the Ukrainian culture by E. Starchenkova, 2002, and modified by M.
Yaltonsky, 2009). The six subscales of the Ukrainian adapted version of PCI are: The
Proactive Coping Scale (0=0.85), the Reflective Coping Scale (0=0.79), the Strategic
Planning Scale (0=0.71), the Preventive Coping Scale (0=0.83), the Instrumental
Support Seeking Scale (¢=0.85), and the Emotional Support Seeking Scale (a=0.73).

Self-handicapping Scale

The Self-Handicapping Scale is comprised of 25 statements designed to assess
an individual’s proclivity to display self-handicapping behavior (Jones & Rhodewalt,
1982). For each statement subjects were asked to indicate their level of agreement on a
six-point scale. Large group testing sessions indicate that the scale exhibits acceptable
internal consistency (Cronbach alpha = .79) and test-retest reliability (r = .74 after one
month) (Rhodewalt, 1990). The predictive ability of the scale is confirmed by a number
of studies (e.g., Rhodewalt, 1990, 1994; Strube, 1986). The instrument was translated
into Ukrainian for the first time by an experienced researcher with a first degree in
translation and then checked by the research team, who were fluent in both English and
Ukrainian. Care was taken to ensure each item translated retained meaning as close as
possible to the original version by means of a back translation process.

Dispositional Characteristics of Personality Self-Evolution

To assess the individual’s awareness of oneself as an agent of self-evolution,
we used a new Ukrainian thought-out inventory “Dispositional Characteristics of
Personality Self-Evolution” (Kusikova, 2012). The Inventory consists of 30 statements
rated on a five-point Likert Scale (with 5- “very much like me” and 1- “not like me
at all”). The statements are formulated like: “I believe in my potential abilities and
strive to self-actualization”; “I enjoy doing things that require maximum commitment
and efforts”; or “In my life I am guided by the ideals of truthfulness, goodness and
beauty” etc. The Inventory has 3 scales: “Needs for self-evolution”, “Conditions of
self-evolution” and “Mechanisms (functional means) of self-evolution. The author
reports internal consistency of the Inventory a=.70.

Procedure

The research data was acquired from the students at Oles Honchar Dnipropetrovsk
National University during 2013-2014 academic year. The participants were included
in the study following a short brief about the research and then were asked to fill in
suggested questionnaires individually and provide their demographic details to the
author of this research. The analysis of the data was carried out via IBM PAWS
SPSS 18 (SPSS, 2009). Two types of research procedures have been carried out: the
correlation analysis (r-Pearson product moment correlation coefficients) was assessed
between proactive coping strategies and measures of dispositional self-evolution.

Findings and Conclusion

As aresult of the correlation analysis it was determined that there were significant
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relationships between all the variables in the model, supporting the hypothesis.
Correlation coefficients are presented in Table 1 below.
Table. Correlation coefficients between the proactive forms of coping

and measures of dispositional self-evolution resources

Over'all measure Needs of Conditions of Mechanisms
. . of dispositional . . . . of
Proactive coping X dispositional self- | dispositional self- . o
: self-evolution . . dispositional
strategies evolution evolution .
resources self-evolution
Proactive 364%* .107 S570%* .048
Reflexive 235%* -.141 .329%* 229%*
Strategic .180* -.072 252%% 141
Preventive .060 -200%* 194* .078
Seeking of emotional 162* 007 067 270
support
Seeking of instrumental 230%* 108 187* 157*
support
Self-handicapping -.203* -.072 -313%* .022

*p<.05, **p<.01

As predicted, statistically significant positive correlations were found
between constructive proactive coping strategies and constituents of dispositional self-
evolution. Proactive coping significantly correlates with dispositional self-evolution
resources (r =0.364, p<.01) and conditions of dispositional self-evolution (r=0.570,
p=<.01). Reflexive and strategic proactive coping strategies had the same significant
correlations, shown in Table 1. Significant negative correlation was found between
needs for dispositional self-evolution and preventive coping (r=0.200, p<.01). The
possible explanation will be discussed further. Also, in addition to significant positive
correlations with dispositional self-evolution and conditions of self-evolution, seeking
emotional and instrumental support had strong correlations with mechanisms of
dispositional evolution (r=0.270, p<.01 and r=0.157, p<.05 respectively).

As to the relationship between the constituents of self-evolution and self-
handicapping strategy, significant negative correlations were also found between the
self-handicapping scores and the overall score of dispositional self-evolution (r=-0.203,
p<.05) and the conditions of self-evolution (r=-0.313, p<.01).

Research results suggest that dispositional self-evolution resources are
important for understanding the essence of the proactive coping ability. Constructive
and non constructive coping strategies are used by people for preventing and lessening
emotional distress regarding upcoming stressful situations. Our findings have shown
that those individuals, who have strong self-image and positive self-perception,
operationalized in terms of the conditions of self-evolution, use constructive proactive
coping strategies in their behavioral repertoire. On the other hand, individuals with
low conditions of self-evolution and thus unstable and immature self-concept are more
likely to resort to self-handicapping.

The finding that the needs of dispositional self-evolution have no correlations
with constructive and non constructive proactive coping can be explained, in our opinion,
by the fact that the tendency itself to resort to proactive coping signifies a certain degree
of worrying about the possible changes in future and the attempts of the individual to
prevent them. The meaning of the construct of dispositional self-evolution involves
openness to new experience as one of its key components. The negative correlation of
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this construct with preventive coping reveals the nature of proactive coping, since the

key function of it (to prepare for the possible changes in future) might cause negative

appraisal of the likelihood of changes which initiate attempts as of means comforting
oneself in the face of the possible future changes.

Emotional and instrumental support seeking have strong positive correlation
with the scale mechanisms of self-evolution, which is manifested, among other, as
sensitivity to the feedback from other people, which may offer an explanation for these
significant positive correlations.

The positive correlations of all the forms of proactive coping with conditions
of dispositional self-evolution, which imply sense of self-worth, strong self-perception,
positive image of oneself, are quite compatible with the results obtained. The fact
that self-handicapping has significant negative correlations with the overall measure
of dispositional self-evolution resources and the component of conditions of self-
evolution in particular, convincingly supports the hypothesis of our research that self-
handicapping could be conceptualized as a form of non constructive proactive coping
and the data of many other authors who stress the relationship of this phenomenon
about the relation of this phenomenon with the sensitive ego.

As far as the correlations of the constructive forms of the proactive coping with
the mechanisms of dispositional self-evolution are concerned, one can claim that this
relationship exists for the constructive forms of proactive coping (seeking emotional
support, seeking instrumental support) and the fact that these relationships are significant
can be interpreted as the adequacy of our approach to the conceptualization of proactive
coping as an array of strategies related to the individuals’ self-comprehension, self-
reflection and sensitivity to the feedback from other people.

Based on these data, it was shown that the proactive individual accumulates
resources, takes steps to prevent resource depletion and is capable of mobilizing
resources when needed (Greenglass, 1998). The individuals, low on internal self-
evolution resources, are likely to resort to non constructive proactive coping which is
aimed at protecting self-image but has detrimental long-term effects on psychological
well-being (Arshava, Nosenko & Nosenko, 2013).

Conceptually the proactive coping is multidimensional and occurs on several
levels, including cognitive, behavioral and emotional ones.

These results make a contribution into the body of research that historically
lacks consensus as to the role of personality traits in the coping process. Considering
the data discussed in this paper it is possible to conclude that constructive proactive
coping strategies are used by individuals who see themselves as full of resources for
growth while self-handicappers are unable to find constructive means of coping with
anticipated problems.
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AHoranis. HaBegeHo crucimii oriasa pe3yabTaTiB OCTAHHIX JOCJHIIKeHb TPbOX HOBHX
KOHUenuii (resorodoobii, rexorodinii Ta kararejsacTunM3My) y rajysi ncmxosorii ocoducrocrti.
PosrsinyTo pesyiabrarH nepeBipku 3B’A3Ky 0C001uBOCTell pearyBaHHd Ha TrymMop i cmix i3
TAKHMH NCUXOJOTiYHHMHU (eHOMeHAMH, SIK «CHJIbHD> pHCH XapakTepy. BusHaueHo mepcrneKTHBH
NOJAJBIIOI0 JOC/II/IZKCHHSI XapaKTepPHUX PHUC BHYTPIIIHLOIO cBiTy renorodo0dis, reaorodiiis i
KaTareJJaCTHLHUCTIB.

KurouoBi ciioBa: resioroo0is, reorodinis, karareJacTHIU3M, KCHJIbHD> PUCH XapaKTepy.

AHnHoOTanus. PaccMoTpeHbI cOBpeMeHHbIE IPeICTABICHHS 00 0011e4e/10BeYeCKUX IEHHOCTAX
U pasHbIX (opmax mnposiBieHus W0Mopa (reorooduu, reJoTropuiIMH M KararejaacTHIH3ME).
IIpeacraBieHbl pe3y/ibTaTbl SMIHPHYECKOr0 HCCJIEI0BAHUS B3aHMOCBSI3H MEKIY «CHJIBLHBIME»
YepTaMHU XapaKTepa M 0COOCHHOCTSIMH pearupoBaHusi Ha 0Mop u cMex. IlpuBeneno onucanme
BO3MOKHOCTH NPAKTUYECKOI0 IPHMEHEHHs IOJYYCHHBIX JAaHHBIX B PACIIMPEHHH METON0B
NCUXOAMATHOCTHKH.

KinioueBble cioBa: resioroodusi, reioTOQUINS, KATATeJACTHLH3M, «CHJIbHBIE» YepThl
Xapakrepa.

Introduction

Over the years psychologists have studied the relationships between humor and
personality in a number of ways. For instance, humor has been studied as a cognitive
ability to produce humorous material, an aesthetic response, a habitual behavior
depending upon the temperament of the individual, the attitude toward the world and
as a means of coping with adverse situations (Martin, 2007). In the newest publications
humor has been conceptualized as one of the so-called “character strengths”, to which
people resort more or less frequently depending on the level of development of the
virtue of transcendence (Peterson & Seligman, 2004).

Positive psychologists have singled out twenty four measurable character
strengths which are claimed to be formed if one sticks to the six positive virtues:
wisdom and knowledge, courage, humanity, justice, temperance and transcendence.
In the Values-in-Action classification, Aumor (as a sign of playfulness) is understood
as an inclination to laugh and joke, evoking smiles in other people. C. Peterson and
M. Seligman (Peterson & Seligman, 2004) refer to the moral character of humor and
its role in “making the human condition more bearable by drawing attention to its
contradictions, by sustaining good cheer in the face of despair, by building social
bonds, and by lubricating social interaction” (p. 530). Humor is considered to be a form
of manifestation of the positive personality functioning and a sign of mental health
(Buschor, Proyer & Ruch, 2013; Niemiec, 2013).

Researchers of Dnipropetrovsk National University E. L. Nosenko and
0. A. Zayvaya (Nosenko & Zayvaya, 2004) revealed the stress-protective function of
humor, demonstrated the relationship between humor styles and personality dispositions
and showed that affiliative and self-enhancing styles of humor manifestations were
more pertinent to the individuals with higher levels of openness to experience, while
aggressive humor was found out to characterize individuals prone to neuroticism.

Dispositions towards ridicule and being laughed at

The mainstream psychology researchers have recently identified three new
laughter-related concepts: gelotophobia, gelotophilia and katagelasticism. German
psychotherapist Michael Titze coined the term gelotophobia (from the Greek gelos —
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laughter, and phobia — fear) for describing the fear of being laughed at (Titze, 2007).
Gelotophobia is manifested in the behavior as a result of the dysfunction of the
harmonious interplay between physical motions and social withdrawal. Although
gelotophobes long for human proximity, acknowledgement, and love, they constantly
distance themselves from others.

Lately two new extensions of the gelotophobia concept have been presented:
gelotophilia (from the Greek gelos — laughter, and philia — love) — the joy of being
laughed at, and katagelasticism (from the Greek katagelao — laughing at) — the joy
experienced in the situations of laughing at others (Ruch & Proyer, 2009). At present
gelotophobia as well as the interrelated forms of humor perception and manifestation
are interpreted as individual difference phenomena. In this capacity these new forms of
laughter behavior have not yet been studied sufficiently in the mainstream personality
research. The researchers only clarified that there were no relationships between
socio-demographic variables and gelotophobia in normal individuals. The lack of sex
differences is particularly noteworthy since they are reported in the literature for other
phobias (Ruch & Proyer, 2008).

One of the latest studies (Ruch, Harzer & Proyer, 2013) examined the personality
correlates of gelotophobia, gelotophilia and katagelasticism in the framework of the five-
factor model. On a sample of 1,774 adults the researchers found out that gelotophobes
were introverted neurotics with lower inclinations to openness. Furthermore, adjectives
like shy, inhibited, and insecure were indicative of gelotophobia. Gelotophilia appeared
to be related to extraversion, low neuroticism and low conscientiousness. Gelotophiles
were described by adjectives like cheerful, talkative, original, witty, and uninhibited.
Katagelasticists were found to be younger males with low scores on agreeableness
and conscientiousness. Adjectives like cynical and vengeful correlated robustly with
katagelasticism.

However, for a complete picture of the experiential world of gelotophobes,
gelotophiles and katagelasticists variables of positive psychological functioning are
also needed and a comprehensive model such as the VIA-classification seems to be best
suited for this effort.

The aim of the present study

The main aim of the present study was to examine the correlations between
gelotophobia, gelotophilia, katagelasticism and self-reported character strengths. The
relations between virtuousness and dispositions towards ridicule and being laughed
at might not necessarily be linear. It was hypothesized that self-ratings of morally
positively valued traits (character strengths) might demonstrate different correlational
patterns with gelotophobia, gelotophilia and katagelasticism.

Method

Participants

The sample consisted of 125 adults, 40 male and 85 female, whose ages
ranged from 18 years to 61 years (M = 23.86; SD = 8.22). Most of the participants
were the students of Oles Honchar Dnipropetrovsk National University (51 %) and
Dnipropetrovsk State Agrarian University (24 %). Participants were contacted in person
or via e-mail. They were not paid for their services but upon request could receive an
individual feedback via e-mail one to two months after they finished the study.

Data tools

The PhoPhiKat-45 questionnaire (Ruch & Proyer, 2009) was used for the
subjective assessment of gelotophobia, gelotophilia and katagelasticism. It consists of
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45 items assessed with a 4-point Likert scale (1 = strongly disagree; 2 = moderately
disagree; 3 = moderately agree; 4 = strongly agree). The Russian version of the
PhoPhiKat-45 was adapted by E. M. Ivanova, E. A. Stefanenko, R. T. Proyer, W. Ruch
and S. N. Enikolopov (2013). Cronbach’s alpha values were 0.83 (Gelotophobia), 0.83
(Gelotophilia) and 0.77 (Katagelasticism).

The Values-in-Action Inventory of Strengths — VIA-IS (Peterson & Seligman,
2004) which consists of 240 items was used for the subjective assessment of 24
character strengths (10 items each), pertinent to the subjects. It uses a 5-point Likert
scale (ranging from 1 = “very much like me” through 5 = “very much unlike me”). The
Russian version of the VIA-IS was adapted by I. A. Burovikhina, D. A. Leontiev and
E. N. Osin (Burovikhina, Leontiev & Osin, 2007). Cronbach’s alpha values of each of
24 scales were more than 0.7.

Procedure

All participants filled in the questionnaires that were given or mailed to them.
They were not paid for their services. The participants received a detailed feedback on
their results.

Results and Discussion

The participants’ data demonstrated that the chosen sample consisted of 14.4 %
(n = 18) of individuals with a slight expression of gelotophobia, 3.2 % (n = 4) — with
a pronounced expression, and 0.8 % (n = 1) — with an extreme expression (presence)
of the fear of being laughed at. There were also 24.8 % (n = 31) of individuals with
gelotophilia, and 32.8 % (n = 41) — with katagelasticism. The mean scores for the three
dispositions towards ridicule and being laughed at were normally distributed (Skewness
= 0.37, Kurtosis = 0.26 for gelotophobia; Sk = 0.01 and K = 0.83 for gelotophilia; and
Sk =-0.20 and K = 1.18 for katagelasticism).

We computed correlation coefficients between twenty four character strengths
and three dispositions towards ridicule and being laughed at. Table 1 contains the
correlation coefficients between the laughter-related categories and the character
strengths that fall under the virtue of Aumanity.

Table 1. Correlations between gelotophobia, gelotophilia, katagelasticism
and the character strengths of “Humanity” virtue

Character strengths Gelotophobia Gelotophilia Katagelasticism
Love -0.3333 0.1561 0.1224
p=0.000 p=0.082 p=0.174
Kindness -0.2863 0.1122 -0.0475
p=0.001 p=0.213 p=0.599
Social intelligence -0.3642 0.0461 0.078
p=0.000 p=0.610 p=0.387

Table 2 contains the correlation coefficients between the laughter-related
categories and the character strengths that fall under the virtue of courage.
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Table 2 . Correlations between gelotophobia, gelotophilia, katagelasticism
and the character strengths of “Courage” virtue

Character strengths Gelotophobia Gelotophilia Katagelasticism
-0.3337 0.0819 0.0693
Bravery
p=0.000 p=0.364 p=0.442
-0.1467 0.1649 0.1204
Persistence
p=0.102 p=0.066 p=0.181
-0.21 0.1087 -0.0097
Authenticity
p=0.019 p=0.228 p=0.914
-0.403 0.2472 0.1336
Zest
p=0.000 p=0.005 p=0.138

Table 3 contains the correlation coefficients between the laughter-related

categories and the character strengths that fall under the virtue of wisdom and knowledge.
Table 3. Correlations between gelotophobia, gelotophilia, katagelasticism

and the character strengths of “Wisdom and knowledge” virtue

Character strengths Gelotophobia Gelotophilia Katagelasticism
Creativity -0.1021 0.002 0.0465
p=0.257 p=0.982 p=0.607
Curiosity -0.364 0.1059 -0.0666
p=0.000 p=0.240 p=0.461
Open-mindedness -0.4163 0.0126 0.0067
p=0.000 p=0.889 p=0.941
Love of learning -0.2514 -0.1028 -0.2013
p=0.005 p=0.254 p=0.024
Perspective 0.3774 -0.1409 -0.0282
p=0.000 p=0.117 p=0.755

Tables 1-3 show that the fear of being laughed at was negatively correlated
with love, kindness, social intelligence, curiosity, open-mindedness, love of learning,
perspective, bravery, authenticity and zest. Zest was positively related to the joy of
being laughed at. Love of learning was negatively related to the joy of laughing at

others.

The correlation coefficients between three dispositions towards ridicule and
being laughed at and the character strengths that fall under the virtue of justice are

presented in Table 4.

Table 4. Correlations between gelotophobia, gelotophilia, katagelasticism
and the character strengths of “Justice” virtue

Character strengths Gelotophobia Gelotophilia Katagelasticism
Teamwork 0.0614 0.3218 0.0215
p=0.496 p=0.000 p=0.812
Fairness -0.1715 0.1542 -0.1883
p=0.056 p=0.086 p=0.035
Leadership -0.1956 0.1988 0.0348
p=0.029 p=0.026 p=0.700

The correlation coefficients between three dispositions towards ridicule and
being laughed at and the character strengths that fall under the virtue of temperance are

presented in Table 5.
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Table 5. Correlations between gelotophobia, gelotophilia, katagelasticism
and the character strengths of “Temperance” virtue

Strer?g}ilr: et Gelotophobia Gelotophilia Katagelasticism
Forgiveness -0.0814 0.0669 -0.1525
p=0.367 p=0.459 p=0.089
Modesty 0.2315 -0.0416 -0.2069
p=0.009 p=0.645 p=0.021
Prudence -0.0196 -0.0158 -0.257
p=0.828 p=0.861 p=0.004
Self-regulation 0.0332 0.0032 -0.2459
p=0.713 p=0.972 p=0.006

The correlation coefficients between three dispositions towards ridicule and
being laughed at and the character strengths that fall under the virtue of transcendence
are presented in Table 6.

Table 6. Correlations between gelotophobia, gelotophilia, katagelasticism
and the character strengths of “Transcendence” virtue

s tregglilr:aer Gelotophobia Gelotophilia Katagelasticism
Appreciation of -0.1086 -0.0873 -0.1563
beauty and excellence p=0.228 p=0.333 p=0.082
Gratitude -0.3729 0.0967 -0.0354
p=0.000 p=0.283 p=0.695

Hope -0.3872 0.2187 0.1762
p=0.000 p=0.014 p=0.049

Humor -0.4462 0.2511 0.1977
p=0.000 p=0.005 p=0.027

Spirituality -0.151 0.0698 -0.017
p=0.093 p=0.439 p=0.850

As shown in Tables 4-6, gelotophobia was negatively correlated with leadership,
gratitude, hope and humor. Interestingly, there was only one character strength that was
positively related to gelotophobia — modesty. Gelotophilia was positively correlated
with teamwork, leadership and humor. Katagelasticism was negatively correlated with
fairness, modesty, prudence and self-regulation. Humor was positively related to the
joy of laughing at others.

The results demonstrate that gelotophobia was negatively related to fourteen out
of the twenty four character strengths. Among them modesty seems to be of special
interest. The design of the study does not allow for causal interpretations of the results
and therefore it is unclear whether gelotophobia leads to modesty (as it diminishes the
risk of being laughed at) or whether modest people develop gelotophobia (e.g., because
they might be of the opinion that their major accomplishments cannot keep up with the
accomplishments of others and therefore fear being laughed at).

Open-mindedness, zest, hope and humor yielded the highest negative relations.
According to C. Peterson and M. Seligman (Peterson & Seligman, 2004, p. 144),
open-mindedness is to be interpreted as an active strength: “Open-mindedness is the
willingness to search actively for evidence against one’s favored beliefs, plans, or goals,
and to weigh such evidence fairly when it is available”. Thinking of gelotophobes
as introverted and withdrawn persons one can assume that critical thinking is rather
difficult for them.
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The pursuit of actively seeking activities (challenging opportunities) seems to be
reduced among gelotophobes. The negative correlation to zest, which is closely related
to an “energetic” view of the world, fits well into this picture.

There is a negative relation between gelotophobia and hope/optimism. Optimistic
people have a positive stance towards the future and think that the future will hold
something good for them — in terms of desired events and wishes come true (Peterson
& Seligman, 2004). This view is obviously biased in gelotophobes. Though the design
of the study does not allow for causal interpretations of the results one might assume
that gelotophobes might benefit from interventions designed for enhancing optimism.

Gelotophobia was also negatively related to the character strength of humor. Not
being able to master their fear of being laughed at it had to be expected that gelotophobes
would see themselves as low in humor.

However, certain character strengths (creativity, persistence, teamwork, fairness,
forgiveness, prudence, self-regulation, spirituality and appreciation of beauty and
excellence) existed independently from the expression of gelotophobia.

Gelotophilia was positively correlated with zest/vitality, teamwork and
leadership. These character strengths can be interpreted as active ones. Thus, a vital
person is energetic and fully functioning. Teamwork is a feeling of identification with
and sense of obligation to a common good that includes the self but that stretches
beyond one’s own self-interest. Leadership reflects the motivation and capacity to
seek out, attain, and successfully carry out leader roles in social systems (Peterson
& Seligman, 2004). As far as gelotophiles are stable extraverts who can be described
by adjectives such as cheerful, talkative, original, witty and uninhibited (Ruch et al.,
2013), the correlation between gelotophilia and the abovementioned active character
strengths is quite understandable.

Gelotophilia was found to be positively correlated with ~umor. It can be explained
by the fact that gelotophiles do not interpret the laughter of others as a sign of being
inferior to others but as a sign of their appreciation (e.g., for sharing their misfortunes
with others in a witty, entertaining, and self-confident way) (Ruch & Proyer, 2009).
Secondly, numerous authors see the ability to laugh at oneself as a core component
of the sense of humor and an important part of mental health and well-being. For
example, V. E. Frankl (Frankl, 2000) states that this ability is helpful in the search for
the (ultimate) meaning in one’s life. Furthermore, learning to laugh at oneself is used in
certain therapy programs (Borcherdt, 2002), and it is also part of the training program
for the development of the sense of humor by P. E. McGhee (McGhee, 1999). As
W. Ruch and A. Carrell (Ruch & Carrell, 1998) point out, the expression of laughing at
oneself could be interpreted metaphorically and it should be best understood as seeing
and accepting one’s own shortcomings and mishaps.

Katagelasticism was negatively related to love of learning and fairness. This
relation seems somewhat obvious from the descriptions of katagelasticists given in
the literature. For instance, katagelasticists do not hesitate embarrassing others beyond
what is commonly accepted in social interactions, compromising others is fun for them
(Ruch & Proyer, 2009). They are known to indicate low aversion towards aggressive
humor (Samson & Meyer, 2010) and additionally are not guilt-prone (Proyer, Platt &
Ruch, 2010). If katagelasticists were cognitively engaged and could determine what is
morally right, what is morally wrong and what is morally proscribed, they would not
especially enjoy aggressive variants of humor.
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Modesty, prudence and self-regulation were also negatively related to the joy of
laughing at others. According to C. Peterson and M. Seligman (Peterson & Seligman,
2004), these strengths of temperance are the positive traits that protect us from excess
(arrogance — against which modesty protects us; short-term pleasure with long-term costs
— against which prudence protects us; destabilizing emotional extremes of all sorts —
against which self-regulation protects us). Katagelasticists seem to overestimate their
merits, lack practical reasoning and self-management. Such findings correspond to the
results of previous researches. W. Ruch and R. T. Proyer (Ruch & Proyer, 2009) state
that the behavior of these persons entails a somewhat antisocial or rude component. The
katagelasticists’ prime characteristics are low agreeableness and low conscientiousness,
or, alternatively, they are witty and cynical (Ruch et al., 2013). The former result seems to
relate to earlier findings on a positive relationship between psychoticism and psychopathic
personality traits and katagelasticism (Proyer & Ruch 2010). Thus, one might argue that
katagelasticists are not necessarily outgoing or affiliation seeking for enjoying to laugh at
others — it might probably be more a question of observing others very closely and then
using a chance to laugh at others if there is an opportunity to do so.

Since katagelasticists typically hold the opinion that laughing at others is part of
the daily life (Ruch & Proyer, 2009), it is absolutely clear why Aumor was positively
related to katagelasticism.

The empirical data demonstrate that gelotophobia, gelotophilia and
katagelasticism can be located in the framework of the VIA-classification.

Conclusion

The scientific research on the three dispositions towards ridicule and being
laughed at has only recently begun but the first results are encouraging. The findings
of the present study suggest that there is a robust relation between the way individuals
deal with ridicule and the situations of being laughed at and their strength profile.
Self-assessed gelotophobia was primarily negatively related to the character strengths
(especially to open-mindedness, zest, hope and humor), whereas only modesty yielded
positive relations. Gelotophilia demonstrated mainly positive relations with zest,
teamwork, leadership and humor. Katagelasticism was negatively correlated with love
of learning, fairness, modesty, prudence and self-regulation while humor was positively
related to the joy of laughing at others.

As a limitation of the study, it should be noted that the results presented here
primarily rely on self-rating data. Further research is needed utilizing both self- and
peer-rating data to validate the findings. But even at this point there are grounds to
claim that research findings open up new prospects for using the observations of humor-
related behavior for the implicit personality assessment. The fear of being laughed at,
easily recognized in the course of the interpersonal interaction, can be interpreted as
predictive of the existence of some inner personality conflicts. In the psychodiagnostic
practice humor-related behavior had been studied as a means of probing the inner
problems area, diagnosed in the widely known “Test of Humorous Phrases” (Shmelev
& Boldyreva, 1982).

We see the prospects of continuing this line of research in the psychotherapeutic
practice.
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O.C.Typa
J[ninponemposcokutl Oepicaguuil yHisepcumenm 6HYmMpIWHIX Cnpas
TEOPETUYHI OCHOBU BUBUYEHHSA ICUXOCOMATHYHUX
3AXBOPIOBAHb, CITPUMUHEHUX PO3JIAJAMHU
MCUXOCEKCYAJbHOI COEPU OCOBUCTOCTI

AHoranisi. OOIpYHTOBAaHO NCHXOCOMATHYHMII MiAXix A0 Ppo3yMiHHS 3aXBOPIOBaHb,
CIPUYMHEHUX PO3JIaJlaMH  TICHXOCEeKCYaJbHOi cdepu ocoducrocti. JloBeaeHo, IO UHCIEHHI
ceKcyaJbHi JAMCrapMoHii Ta ncuxoreHHi cekcyajbHi AucyHKUil — pe3yJsTaT BIJIMBY Pi3HUX
NCUXOTPaBMYyBaJIbHHX (akTopiB. IlizkpeciieHo Bam/IuMBY PpoJb mcuxorepamii B JIiKyBaHHI
NCHXOCEKCYAIbHUX MOPYIIEHb.

KuirouoBi cioBa: mcuxocoMaTHka, MOTHBAUiiiHUI KOH(JIIKT, cTaTeBe KUTTSH, CeKCyaJabHi
auchyHKIil, cekcyaabHi UCrapMoHii, ncuxorepanis.

AuHoTauus. Ha ocHOBe NCHX0COMATHYECKOTO TOX0A K H3YYEeHUI0 M TIOHUMAHHUIO MPHYUH
OpraHUYecKHX 3200J1eBaHUI MOKA3aHA B3AaUMOCBA3b MEKIY NCHX0JIOTHYeCKMMH U MeIHIUHCKUMHI
npoosieMaM 4eJioBeKa. B OO/ILIIMHCTBE CJIy4aeB PAcCTPOiicTBA NCHXOCEKCYaJIbHOH cdepsl
JIMYHOCTH (CeKCYyaJIbHbIe AUCTAPMOHUH U CeKCYyaIbHbIe IHCHYHKIMN) 00yC/I0BJIEHBI ICHXOT e HHBIMU
dakTopaMM M C TOYKHM 3pEHHS] TNCHXOCOMATHKH MOTYT SIBJISITbCA DJIABHBIMH (aKTopamMu
BO3HMKHOBEHHSI OTpe/ieIeHHBIX OPraHu4YecKuX 3200/1eBaHMid.

Kiio4yeBbie cj10Ba: CHX0COMATHKA, IICHX0CEKCYATbHAsA cepa, cekcyaabHble TMCHYHKIMH,
JAMCTAPMOHMH, ICUXOTEPAHS.

IMocTranoBka npo6aemu. OnHEe 3 MPOBITHUX MOJNOKEHb MEUYHOI MCHXOJIOTIT
HaroJIoIly€e Ha €IHOCTI TICUXIYHOTO i COMaTHYHOTO, TOOTO TICUXIYHUN 200 eMOIIIHAN
CTaH JIOMUHH Oe3mocepeNHbO TMOB’si3aHui i3 (i3myHUM. Buxomsum 3 11p0TO,
HEOOXiTHO JOCHTIKYBaTH Ta PO3KPHBATH TaKi ICHXOCOMATWYHI MEXaHi3MH, fKi O
JaBAJIA MOXKITUBICTH (PaxiBIAM IIISIXOM IICUXIYHUX BIUIMBIB 3/TiHCHIOBATH HEOOXiTHY
nepeOymoBy (izionoriuHnx TmporeciB B opraHi3mi xBoporo. [lcmxocomarmuHi
3aXBOPIOBAaHHS — 1€ HEJYTH Tijla, MPUYUHY SKUX IMOTPIOHO NIyKaTH B Aymri JronuHu (ii
CIPUHHSATTI CBITY Ta CTaBJICHHI /IO O, 10 ce0e Ta IHIIHX).

O0’€eKTOM HAIIOTO JIOCHTIDKEHHS € TICHXOCEKCyalnbHa cepa 0coOMCTOCTI, IKa
AKTHBHO BIUTMBA€ Ha ICHXIYHE Ta (i3WdHE 3M0pOB’s JroauHU. MeTa Moc/izKeHHs
— PO3DISIHYTH TEOPETHYHI TMIAXOAX JIO TOSICHEHHS TNPHYUH TICHXOCOMATHYHHX
3aXBOPIOBaHb, PO3KPUTH OCOOJIMBOCTI MPOSIBY CEKCYATBHUX TUCTAPMOHIH Ta X BIJIMBY
Ha 3JI0POB’ ST JIIOTUHH.

INcuxocekcyalbHi TepeKUBaHHS BIUTUBAIOTH HA BECh OPraHi3M, 30KpeMa Ha
coMaTnyHy cdepy, BKIIOYalOYH BEreTaTHBHI MPOIEcH, OioXiMiuHI peakmii ToIo.
JIOCBiJI MCUXOTEPAeBTHYHOI JiSUTFHOCTI 3BEPTAa€ HAIy yBary Ha TICBHY 3aJIC)KHICTh

34



ISSN 2312-8860 . Bicuuxk {ninponerpoBcskoro ynisepcutety. Cepist <IIEJATOT'TKA I IICUXOJOTTA », 2014. Bumyck 20

MDX CEeKCyaJbHUMH AWCTapMOHISMHU JIOAMHHU Ta il COMAaTHYHUMH 3aXBOPIOBAHHSIMU.
M CXUIIBbHI IPUIYCKaTH, 10 PO3JIaaH IICUXO0CEKCYaIbHOI chepr 0COONCTOCTI MOXKYTh
00yMOBITIOBAaTH PO3BUTOK 0araThOX OpraHIiYHMX 3aXBOPIOBaHb (AICHOII3Y, aMEeHOpel,
noJtikicTosy, pidpomMioMu TOIIIO).

Y  JOCHDKEHHI MU 3aCTOCYBalld  IICUXOCOMATMYHHWM minaxifx. Ictopis
MICUXOCOMATHKH IT0YaJIacs 3 ICUX0aHTI THYHOT KoHIemnii 3. @poiina. [lcuxocomaTuuHi
sBumia BuBdanu ®. Anekcannep, O. Jloyen, B. Paiix, M. ®enbnenkpaiiz, I. Cenbe,
M. Canpomupckuii, C. Kynaxos, H. [le3emkian Ta iH.

TepMmin «mcuxocomaTuka» 3alpoONOHYBaB HiMelbkui Jikap [. XaiHpoT y
1818 p. Bin 3actocyBaB Horo s MO3HAUEHHS B3a€MO3B'SI3KY TIIECHHX HEAYT 1
JYUIEBHUX CTpaKAaHb MalieHTiB. [locnigoBHUKN XalHPOTa TAaKOK BBaXKAJH, IO BCi
TiJIeCHI XBOPOOW MaIOTh MCUXOJIOTI4HI TPUYUHH.

[IcuxocoMaTuKy CrodaTKy po3mIsIain caMme SIK «[ICHXOCOMAaTHUHY METUIHHY».
Ie o Toro sik Oyno chopMyIEOBAHO OCHOBHI MOHSATTS TICHXOCOMATHKH, POCIHCHKUI
yuenuid . Il. TlaBnoB BHMBYAB mcuMXxocoMaTH4Hi MpoOiemMu. Bu3HauHMI HayKOBEIb
B. M. BexTtepeB BCIISIKO TOBOAWB Y CBOIX poOOTaX MOKIMBICTh BAHUKHEHHS TIICCHUX
HEJyT i/l BILTABOM IICUXIYHUX 3MiH.

KonnenrtyanbHO TcHXOCOMAaTHYHA MEOUIMHA PO3DIAAAE JIIOMUHY SK TICBHY
LTICHICTB, SIK OCOOMCTICTH (2 HE MPOCTO AK O10JIOTIYHE TiNO) 31 CBOEIO YKUTTEBOIO
JONEI0 W aKTyaJbHOIO IKHTTEBOIO CHUTyaliero. KO KiIacuyHa TPUPOJHHYA
(maboparopHa) MeAMLMHA AOCHIPKYE 1 JIKye pealibHI MaTojoriyHi MpOLecH, TO
MPEAMETOM MICUXOCOMATHKH € Pi3nuHe (CoOMaTHYHE) 1 ICUXOCOoLialbHe OyTTS JIFOIHHU.

V ramysi etionorii XBopoOH BUAATHI TEOPETHKH 1 MPAKTUKU TCUXOCOMATHYHOT
MEIUIIHU TPALIOBaIU 3 MOACIITIO OaratonpuanHHOi 00ymoBieHocTi (. Anekcanaep)
abo rumopamicThyHOlO Mozeuto matonoriunux uuMHHUKIB  (T.  HOKChKiONB).
[Ncuxocomaruku BUXOAMIIU 3 TOTO, IO 3aMiCTh O/HI€ET 1 (a00) HABITH KIJIBKOX MPUYUH
BUHUKHECHHS XBOPOOM HEOOXiJHO TMPHITyCKaTH HAasBHICTh CYKYHMHOCTI PI3HHX
YUHHUKIB. [Tpy IbOMY TICHXOJIOTTYHIM YNHHHKAM HAJICKHUTh BU3HAYaIbHa poiib. OnnH
3 BIJOMHX IcuxocoMaTukiB @. AnekcaHzuep 3a3HayaB, IO B LIl «MyJIbTHKAy3aJIbHIH
00YMOBIJICHOCTI» MPOBIJHY POJb IPa€ THI IICUXOEMOLIHHOTO BUXITHOTO KOHQIIIKTY,
a00 «AaepHUH TCUXOAMHAMIUYHUHA (akTopy, SKHi, 3a3BHYai, MOXKE 3HAXOAUTHCH
JIAJICKO B Yaci BiJl caMOi XBOPOOH.

Hesixi ncuxocomaruku, Harpuknan @®. JlyHOap, BBakanau, 1m0 OCOOIUBOCTI
HO30JIOTii 1 maToreHe3ly XBOpOOM BH3HAYa€ CTPYKTypa OCOOUCTOCTi, 30Kpema ii
Xapaktep. 3TigHO 3 HOro TBEPIKEHHSM, A0 IOSBU CHUMITOMIB CEpIEBO-CyINHHHX
XBOPOO CXMJIbHI LiJIECTIPSIMOBAHI, CTapaHHi JIFOJH, AKi 0araTo i haHaTHYHO MPALIOIOTh 1
HE CIIOHTAaHHO, a IOCTITHO KOHTPOJIIOIOTH CBOIO MOBEMIHKY. [Ipu 1iboMy iM puTamMaHnHe
MOYYTTS MPOBUHHM 1 CXWJIBHICTH JO CaMOKaTyBaHHs. JItomu 3 MomiOHOI0 THIOBOIO
MOBEAIHKOIO, SIK MPABUIIO, KEPTBU HEIIACHUX BUMAJKIB. 3a AJIEKCAaHAEPOM, Y TUTSUI
POKH 11i «siAepHI KOH(IIKTH» BUHUKAIOTH YHACIIIOK CTPUMYBaHHS IEPBUHHUX TOTATIB
TUTHHH.

@. Anexcanaep BU3HAHHI OJHUM i3 3aCHOBHHUKIB TICHXOCOMATHYHOI METUIIMHI
(mcuxocomarukn). Came ioro poOOTH BiAirpanyd BHUpIilIaJbHY pONb y BU3HAHHI
eMOLIfHOT Hampyru 3HaYUMHM (AKTOPOM BHUHHKHEHHS 1 PO3BHTKY COMAaTHYHUX
3axBoproBanb. Y «llcuxocomarnuniit MmeauuuHi» aBrop (Alexander, 2011) onucas cim
MICUXOCOMAaTHYHHUX 3aXBOPIOBAHb, IIOSICHIOIOUY X BUHUKHEHHS CIIaIKOBOIO CXMJIBHICTIO,
BIJICYTHICTIO €MOIIIITHOTO TeIUIa B CiM’T 1 CHJIbHUX €MOIIIHHUX TIEPEKUBAHD JOPOCIOrO
HKHUTTSL.
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Y BHBYEHHS TICHXOCOMATUYHHMX SIBUII 3HAaYHWA BHECOK 3pobuB B. Paiix.
BiH, mo-nepie, HamoJerIMBO MiIKPECIOBaB €JHICTh Tila Ta PO3yMy; HO-IpyTre, y
CBOi IICHMXOTEpaNeBTHYHI AOCIIDKEHHS 3aBKAM BKJIIOYAB MPOOJIEeMH, MOB’S3aHi 3
JIIOACBKUM TLIOM; IO-TPETE, PO3POOMB KOHLEMIII0 XapakTepHOro nanuupa. B. Paiix
BBaKaB, IO JI0 KOYKHOTO TAIiEHTa HEOOX1THO MiIXOANUTH K J0 IUTICHOTO OpraHi3my,
€MOIIiHI MPOOIIEMH SKOTO MOXKHA 3PO3YMITH, JIUIIE PO3MISIAI0YH HOTO SK ILTICHY
ictory. B. Paiixa MoxHa 3 yHeBHEHICTIO Ha3BaTH (PYHAAMEHTOM Yy TAKHMX raiy3sx, sK
CeKCyalbHEe BUXOBAHHS 1 Tiri€Ha, MICUXOJIOTIS MOMITHKH 1 COMiaTbHOI JUCIUTUTIHA. Y
CBO{# mismmpHOCTI Paifx OyB CMITMBUM 1 HAMOJETIMBAM