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Sergiy OKOVYTYY
THE IMPERATIVE OF FOREIGN LANGUAGE ACQUISITION WITHIN
THE FRAMEWORK OF HIGHER EDUCATION IN UKRAINE
Oles Honchar Dnipro National University, Dnipro, Ukraine

Glory to Ukraine! 1 am honored to greet and express my gratitude to all
participants of the X International Scientific and Practical Conference, “Actual Issues
of Philological Science and Pedagogical Practice”, which is taking place in such a tense
period of Ukraine’s history. The conference is a noticeable scientific event held by the
Faculty of Ukrainian and Foreign Philology and Study of Art Oles Honchar Dnipro
National University. Mutual scientific interests and directions in foreign language
teaching and other philological issues made us meet today and discuss new scientific
trends and ideas.

It is an open secret that the world’s educational system tends to its modernization
and rapid transformation. The coronavirus outburst caused the necessity to come to
Immediate reaction as the challenge of contemporary society. Ukraine was not an
exception to the rule. Foreign language learning has proved to be one of the key
elements in the whole picture of the successive or simultaneous learning of foreign
languages together with solving other educational tasks.

To support the education system, many initiatives to facilitate online learning
were introduced across Ukraine. Several different platforms became the basis for
delivering or getting online education. Ukraine implemented a professional training
initiative and exchange of teachers' experience in online learning. Online learning
implies real-time lessons, with the possibility of communicating with the teacher and
peers at the same time. It refers to a type of learning that is often used as a compulsory
form of education and mirrors the methods of traditional face-to-face learning. It has
become the only possibility for Ukrainian students in most cases to get a scope of
knowledge to state themselves as a valid society member, ready to quickly material

perception and intensive work on a wide choice of subjects within a university.
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Nowadays Ukrainian system of higher education tends to be competitive with
other European countries’ ones not to lose potential peers. Students strive for active
learning in quick terms, they are motivated enough to choose their future career
prospective thoroughly, sometimes to get more than one university degree
simultaneously, to gain knowledge intensively and quickly. Learning foreign
languages becomes an important skill to develop yourself, to enlarge the scope of the
material that can be found in the given sphere taking into account the newest tendencies
abroad worked out and scrutinized by the foreign scholars.

In a world where globalization is inevitable, foreign language learning plays a
key role in terms of different elements of correlation, quick changes, and development.
It becomes a necessity for a new generation representative, to determine personal
success. Foreign language knowledge as well as its use is a demand of today’s society
that gives various advantages.

Career Priorities.

Foreign language knowledge gives a wide perspective on the labour market after
graduation from the university. There is a tendency to know at least one foreign
language in modern society and employers search for specialists to use various
languages to broaden the horizons of the company, to develop economic relations, and
to become a progressive, active member of the international market. Employees who
do not have a language barrier in communication have more chances to make a
successful career. The possibility of self-education using an online approach is evident
as a person can attend online courses abroad to become a competitive member of the
staff.

Access to any source of information.

Any necessary information can be found and used which becomes a key to
unlimited knowledge. One can get access to the information on the given issue. Foreign
language knowledge helps avoid problems and preserve time for personal
development.

Cultural Exchange.
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Learning foreign languages provides a broad outlook and opens the way to reach
the commonwealth of different nations. The process of a foreign language studying
gives one a chance to know the customs and traditions, literature, and arts of other
countries that assist deeper understanding of the contemporary world. Moreover, it is
a great chance to tell the world about your native language and country.

New Social Tights.

The use of foreign languages opens the doors to new international relations and
possibilities for communication with different people throughout the world. Thus, one
gets a chance to meet new people, exchange meanings and ideas, and set friendly
relationships and professional biases.

Cognitive Priorities.

Foreign language learning has a positive impact on cognitive brain processes.
The researches demonstrate that it improves thinking, memory, attention, and
creativity. To crown it all, it provides the development of mental flexibility and
adaptation as the perception of the foreign language structures and the translation from
the source into a target language stimulates brain work.

Migration Possibilities.

Foreign language knowledge can be of help in terms of moving abroad to meet
personal needs. It simplifies everyday communication and gives the chance to travel
around the world without fear of being misunderstood. Students’ exchange programs
stimulate young people to study languages and have it as a skill for further professional
development.

All the above-mentioned tasks are taken into consideration by the highly
professional teachers of the English Philology Department which counts 20-member
staff. For more than fifty years it has welcomed hundreds of students aimed at
becoming highly-skilled professionals ready to teach. Approximately 4000 specialists
have graduated from it; 70 candidates of sciences and 12 doctors of sciences who
studied at the department now work at different educational establishments in Ukraine

and abroad.
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Today's scientific-practical conference is a step in the convergence of university
curricula with students’ needs. A great impact is given to the research of ways how to
avoid educational process difficulties at Oles Honchar Dnipro National University, the
process in which the English Philology Department supplies the students with a
profound foreign language knowledge, enables them to demonstrate a competitive

level of university preparation.

Ipuna IIOITOBA
CYYACHI TEHJAEHIII TPO®ECIHHOI IJITOTOBKU ®AXIBIIIB
3 THO3EMHUX MOB Y JHIITPOBCBKOMY HAIIIOHAJIBHOMY
YHIBEPCUTETI IMEHI OJIECS TOHYAPA
ninposcwvkuti Hayionanvuul yHieepcumem imeni Onecs I'onuapa, [ninpo, Ykpaina

Kadenpa anrmiiicekoi @unosorii Be BAECATE MNPOBOAUTH MIiXKHAPOAHY
HAYKOBO-TIPAaKTUYHY KOH(EpEeHIiI0 «AKTyallbHI MpoOieMH (PLIONOTiYHOT HAYKH Ta
nefaroriyHoi  nmpakTukw». llporopiuna koHdepeHllis MpPOXOAWTh B yMOBax
OBHOMACIITa0OHOTO BTOPTHEHHS pocii B YKpaiHy, po3rmo4aroro B Jotomy 2022 poky
Ile 3ymMOBWIIO CKJIagHI BUKJIMKU TEpe]] HAyKOBO-TIEAArOTIYHUMHU TMpAIliBHUKAMH Ta
3100yBayaMM OCBITH HALIOTO YHIBEPCUTETY, a TAKOXK IIIAHOBHUMH T'OCTSIMHU 3 1HIIUX
3BO wmict Ykpainu .

YyacHuku ~ kOHGEpeHIii  MaTUMyTh  3MOTYy  OOTOBOPDHTH  NHUTaHHS
MYJIbTUJIIHTBAJII3My B Cy4acCHOMY CBITI, 30Kp€Ma MYJIbTUJIIHIBAJIbHOTO MIAXOAY 10
BUBYCHHS 1HO3eMHHUX MOB. COIlIaJIbHO-TIOTITHYHI I €KOHOMIUHI MPIOPUTETH pedhopM
BUKJIMKAIOTh 0COOJIMBY MOTpeOy B MOJIepHi3allii BUIIO1 OCBITH B YKpaiHi, 0COOJIHBO Y
cdepi BUKIIaJaHHS IHO36MHUX MOB.

OpmHuM 13 IPIOPUTETHUX HATIPSAMIB YKPATHCHKOI HAI[IOHAIBHOT MOJITUKA Y cdepi
OCBITH € 1HTerparisi g0 €Bpomneicbkoi cuctemMu ocBiTH. TeHaeHIi riobamizamii
BUCYBAIOTh BXKJIMBI 3aBAAHHS M1ATOTOBKH MOJIO/I 0 KUTTS y OararoHamioHaIbHOMY,

0araToMOBHOMY Ta 0araTOKyJIbTypPHOMY CepeIOBHII, (hOPMYIOUN HABUYKH, HEOOX11HI
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JUIsL TOTO, 100 CHUIKYBaTHUCS 1 MpallOBaTH 3 JIOJIbBMU PI3HUX HAI[IOHAJIBHOCTEH,
KYJBTYP 1 MEHTAJIITETIB.

[lepekonana, mo B JIHINPOBCHKOMY HAaI[lOHAJIbLHOMY YHIBEPCHUTETI Ha
dakyapTeTi YKpaiHChKOI W 1HO3eMHOI1 (iJ0JI0Tii Ta MHUCTEUTBO3HABCTBA MOBHE
CEpellOBUIIE, B SIKOMY MepeOyBaloTh Halll CTYACHTH, 3aBXAU OyJ0 W 3aMIIAETHCA
CHOPUATIIMBUM B OBOJIOJIHHI JOCTaTHHOIO MIPOIO TIEKD MOBOIO, IKY BOHU OOpasu IS
BHUBUYCHHSA. 3pOOUBIIIM OCOOIMBUIN HAr0JIOC HA TOTPEO1 BUBYEHHS YKPAiHCHKOT MOBH SIK
Jep>KaBHOI 1 IK MOBU MIKHAIIOHAJILHOTO CIIJIKYBaHHs, HAIll HABYAJIBLHUM 3aKjiajl Mae
CJIaBH1 TpaJullii B OpraHi3ailii HaBYaJLHOTO MPOLECY 3 BUBYECHHS 1HO3EMHUX MOB.
bruckydye BOJIOAITH PiIHOI0O MOBOIO, a TaK0X 3HATH W BIILHO BUKOPUCTOBYBATH
1HO3eMHI MOBH, II0 € XapaKTEPHOIO O3HAKOI W BUMOTOK Cy4acHOI €BpPONEHCHKO1
OCBITH, — 1€ TPIOPUTETH YHIBEPCUTETCHKOI HABYAJIbHO-OCBITHHOI KOHIICTIIII].
ChorogHi MO-€BPOMEUCHKA OCBIYEHOIO JIIOJUHOI € (axiBelb, SKUH BOJIOIIE
OpUHANMHI 1’SIThbMa €BPONEHCHKMMU MOBamMu. MeTa JIHIBICTUYHOI MIATOTOBKH
CTYJICHTIB BHUIIIOiI OCBITH, O€3CYMHIBHO, IOJSTaE B TOMY, 100 HOTro BUITYCKHUKH,
YCBIJOMITIOIOYH, III0 MOBa — 1€ 00MiH 1H(pOpMaIi€r0 MPO HAWHOBIII HAI0AHHS B Taly31
HAYKH, OCBITH, KYJIbTYpPH, OBOJOIJIN IHO3EMHUMH MOBaMH B 00Cs31, JOCTaTHbOMY JIJIS
CIIJKYBaHHS Ta IUIJIHOI CHiBIpall B eBporeicbkomy mpoctopi. Came 3aBAsSKH
nepeayciM MOBI MU 3MOKEMO MOPO3yMITHUCS 1 BBIMTH 10 CBITOBOI'O Ta €BPONEHCHKOIO
OCBITHBOTO, HAYKOBOTO Ta KYJIBTYpPHOTO MPOCTOPY, HE 3AJHMINUMOCA Ha Yy3014di
CBITOBO1 LIMBUII3allil, MIAHIMEMO MPECTUX YKPATHCHKOI BUILOT OCBITH.

[IpoGnema pigHOT MOBHU € OAHIEIO 3 HANOUIBII 3HAYYIIUX Y CUCTEMI Cy4acHOl
MYJIbTHUITHTBATLHOI/MYJIBTUKYJIBTYPHOI OCBITH. MyJIBTUKYJIBTYpHA OCBITA, OyIydH
BITHOCHO HOBOIO OCBITHBOIO ITPAKTHKOIO, CIIPUSIE 00’ €THAHHIO HAPOIIB Ta PYHHYE MIX
HUMHU ICTOpUYHI Oap’epu. 3 OINIsAQy Ha 1€ MOCTAa€ MPHUPOAHE MHUTAHHS: a YH HE
3arpo’kKye€ TaKUi TUI OCBITH P1JIHIA MOB1?

Bapro 3a3HaumTH, IO piAHA MOBa JIOAUHU IepedyBae y (okycl OaraTbox
JOCIIJKEHb Yy PI3HUX €BpPONEHChKUX KpaiHaX. [IpaBo roOBOpUTH PITHOIO MOBOIO —

HAWICTOTHIIIMKA CKJIQJHUK 3arajbHOi CUCTEMHU MpaB JIOJUHU W CUCTEMHU CBITOBHUX
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KyJIbTYpHUX LIIHHOCTEH. MoBa sK 3aci0 MIXOCOOMCTICHOTO CHIIKYBaHHS BIJIrpae
0co0MBYy poiib. MoBa - 11e HaBaXXJIMBIIIMKA €JIEMEHT KyJIbTYpH, OJJHA 3 OCHOBHUX
(dopM BUABY AISUIBHOCTI JIIOAMHHU B ycCiX cdepax ii OyTTss. MoBa CHUIKyBaHHSI TOTO
CepelloBUIIA, Ie 0co0a HapOIUIaCs, € HAMMOTPIOHIIIO NI 1i afganTarlii y CBITI.

YBaxaroTh, MO IS JIIOJAWHU HAWUOUIBII 3BUYHOK 1 3py4HOIO (HOPMOIO
BUPAXEHHS TYMKH € came pigHa MoBa. PaKTUYHO NMPaBO BUOOPY MOBH CHIJIKYBaHHS
3YMOBJIIO€ MPABO OCOOUCTOCTI HA BUIbHE €THIYHE CAMOBU3HAUEHHS, 1110 PEali3y€ThCs
K MPABO 33J0BOJILHATH IHTEPECH 1 3aITUTH, MOB'A3aH1 3 €ETHIYHOIO HAJIEXKHICTIO, TOOTO
OyTH MTOBHOIIHHOIO JIFOAMHOIO 1 TPOMaITHUHOM CBO€T JIEp>KaBH.

Ha nepexkonanHsi €éBponeiIiB, NpaBo Ha BUIbHE KOPUCTYBAHHS P1IHOI0 MOBOIO
3aUIIAETHCS yKE€ BAXKIUBUM JJIsI PO3BUTKY CaMOCBIIOMOCTI OCOOHMCTOCTI,
30epekeHHsT caMOOyTHBOI  KyJIbTYypH, 3MIIIHEHHS €THIYHHUX 3B'A3KIB  MIX
peICTaBHUKAMU PI3HUX €THIYHUX CHLIBHOT.

Metoro X MiKHApOAHOI HAyKOBO-TIPAKTHUHOI KOH(EpeHIli € 3rypTyBaTu
GdaxiBIiB 3 PI3HUX HABYAIBHUX 3aKJaJIB JIJI1 OOTOBOPEHHS aKTYaJbHHX IMPOOJieM
(17I0JI0T1YHOT HAYKHU Ta MEJaroriyHoi NpakTUKU i oOMiHy nocBigoM. [Jo opraxizanmii
KoH(DepeHIIii JoydeHa J1adbopaTopisi CydaCHUX TEXHOJIOT1i BUBUCHHS 1HO3E€MHHX MOB,
0 KOOPJAMHYE OaraTopiuHy IUIJIHY CHIBHOpaImio Kadeapu aHrIikdchbkoi ¢inosorii
3 pI3HUMH IHCTHUTYIIISIMH, 3aI[IKaBICHUMH B MIATOTOBIN W MiABUINEHHI KBamidikamii
BHKJIA[a41B aHTJIHCHKOI MOBH.

Temu nonoBifeil ydacHUKIB KOH(EPEHIIii CTOCYIOThCS MPIOPUTETHUX ACHEKTIB
CHOTOJIHIIIHBOI (DITOJIOTIYHOT HAYKH, SIK1 ITOB’s3aH1 13 Cy4aCHUM JOCBIJIOM BUBUCHHS
Ta BUKIAJAaHHS 1HO3EMHHMX MOB Y BHIIOI Ta CEPEAHBOI OCBITH, 1HHOBALIMHUMHU
nporpaMamMu Ta MOIAPYYHUKAM{, BUKOPUCTaHHSAM I1HTEPAKTUBHOIO MaTepialy Ha
3aHATTAX 3 AQHTJIHCHKOT MOBH Ta €JIEKTPOHHOI CUCTEMHU TECTYBaHHS B HAaBYAJIbHOMY
IPOLIEC], 3 aHATI30M CTUIICTUYHHX OCOOJMBOCTEN XYJI0KHIX TBOPIB MPEICTABHUKIB
aHTJIOMOBHOI JIITEPaTypH, 3 KyJbTYypOJIOTIYHUM MiAXOAOM A0 BUKIAIaHHSI MOBH U

KyJbTYpH Ta 1H.
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[lepexonana, 1o T™poBeAeHHS KOH(EPEHLii CTBOPUTH MEPEAYMOBHU IS
MOJAJIBIIIOT0 PO3BUTKY HAYKOBO-IIEIArOT1YHOI MISUIBHOCT1 (PiJIOJIOTIB Ta CHPHUSATUME
NPUMHOXEHHIO 3700yTKIB Ta Haa0aHb, 30aradeHHIO akKaJAeMIYHUX TpaaULIi
dakyapTeTy yKpaiHCbkoi ¥ 1HO3eMHOi (inonorii Ta muctenTBo3HaBcTBa JHY.
MynbTHIIHTBI3M — IIe JIMIIE OJIMH 3 HampsiMiB poOboTu KoHpepeHIii. Sk 3aBxmu,
PO3TIIAIaTUMYThCS TMTAHHS AaHTJIOMOBHOI KAapTWHU CBITY, TIEPEKJIaI03HABCTBA,
1HIITOMOBHOI KOMYHIKaIIi1, JIHTBOCTHJIICTUYHOTO aHaJIi3y XyJA0KHBOTO TEKCTY.

Bucnosntoro BasunHicTe Bawm, opranizatopu Ta ydacHUKH KoH(eEpeHIlii, 3a
CIPHSHHS Y MDKHAPOAHOMY CIIBpOOITHHUIITBI. bakaro BCiM HaM IUTIIHOI CITIBMpalli Ta

rapHOro HaCTpoOro.

Tetiana AKSIUTINA
CHALLENGES AND ETHICAL CONSIDERATIONS IN IMPLEMENTING
Al IN ESL CLASSROOMS
Oles Honchar Dnipro National University, Dnipro, Ukraine

Artificial intelligence has the potential to revolutionize education. However,
significant barriers hinder the development of Al technology in educational settings.
Ethical factors, privacy concerns, and the battle with journals all impact the
development of Al in education. Furthermore, as Al and intelligent learning
environments are still not commonly used in English as a second language classrooms,
there seems to be a lack of understanding about these innovations.

Currently, educators have started implementing Al in L2 classrooms. It is agreed
that the use of Al can be beneficial in ESL classrooms but not without challenges. One
of the major challenges in implementing Al is that producing technology-enhanced
learning involves a wide range of professional activities. It provides content, design,
technical development, testing, and formative evaluation. Despite the rapid growth in
online technology and its use in our daily lives, many ESL learners still do not have
access to technology or the necessary materials and resources to access it. Researchers

like Barrett A. et al. have highlighted that many schools lack the necessary high-speed
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internet connections, up-to-date hardware, and software required to run sophisticated
Al systems effectively [3]. Not all students have the same access to technology, In the
same vein, Rebolledo Font de la Vall and Gonzalez discuss the difficulties in ensuring
interoperability between Al tools and widely used LMS platforms like Moodle or
Blackboard [4]. They argue that without seamless integration, the potential benefits of
Al in ESL classrooms may not be fully realized. Schools must ensure that Al solutions
are accessible to all students, regardless of their socioeconomic status. This includes
providing the necessary hardware and internet access.

Despite the rapid growth in online technologies and their applications in our
daily lives, millions of students still lack access to technology or the materials and
resources to provide access to technology, which can create disparities in learning
opportunities. Ukrainian scholars Melnyk Ye., and Slobozhenko R. surveyed 200
Ukrainian schools and found that only 35% had the technological capacity to
implement Al-driven language learning tools [3] effectively. They noted significant
disparities between urban and rural areas, with rural schools facing more severe
infrastructure challenges. Research by Taras Shevchenko National University of Kyiv
indicates that many Ukrainian educational institutions use localized or custom-built
LMS, which can complicate the integration of international Al-driven ESL tools [1].
The study suggests that developing Al solutions tailored to the Ukrainian educational
context could be more effective.

Language learning is deeply tied to culture. According to Budee U Zaman,
ensuring Al models can adapt to local linguistic and cultural contexts is a significant
challenge [5]. There are difficulties in creating Al models that can effectively handle
the nuances of different English varieties and adapt to diverse cultural contexts. They
argue that most current Al models for ESL are biased towards standard American or
British English, which may not be suitable for all learning contexts. Al tools need to
be sensitive to the cultural backgrounds of students. Besides, Al must provide
contextually relevant materials that resonate with diverse learners. This includes

addressing idiomatic expressions, cultural references, and local dialects.
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Al systems collect vast amounts of personal data, raising concerns about privacy
and data protection. Solutions may include selective disclosure, encryption of
information, limited access, and careful handling of any data maintained outside the
jurisdiction covered by the acts.

ESL classrooms often consist of students with varying levels of language
proficiency. Ensuring Al systems can effectively cater to this diversity is challenging.
To tackle this problem, Al could provide personalized learning experiences, but it must
be programmed to adapt to these different levels effectively. A one-size-fits-all
approach can alienate students who struggle or overwhelm those who advance quickly.

Integrating Al into ESL classrooms offers significant potential for personalized
learning and engagement [4]. However, it requires careful consideration of how to
balance technological tools with essential human interaction and how to meet the
diverse needs of learners. Human interaction plays a critical role in language
acquisition. ESL learners benefit from social engagement, real-time feedback, and
emotional support that human teachers provide. The nuances of communication, such
as tone, body language, and empathy, are difficult for Al to replicate fully. Over-
reliance on Al tools can lead to a reduction in face-to-face communication
opportunities. Students may become accustomed to interacting with Al rather than
engaging with peers or teachers, potentially hindering their conversational skills and
cultural understanding.

So, ESL teachers should find a balance between utilizing Al for personalized
learning and maintaining their role as facilitators of social interaction and critical
thinking. This requires professional development and training for teachers to
effectively integrate Al tools without compromising the human element of teaching.

Professional development for teachers, equitable access to technology, and
culturally relevant content are crucial elements for successful implementation. A global
survey by UNESCO (2024) reveals that many ESL teachers feel unprepared to
integrate Al tools into their teaching practices. The scholars from Ivan Franko National

University of Lviv conducted a study on Ukrainian ESL teachers’ readiness to adopt
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Al technologies [2]. They found that while there’s high interest, there’s also a
significant skills gap, with only 22% of surveyed teachers feeling confident in their
ability to use Al tools effectively. The report emphasizes the need for comprehensive
professional development programs focused on Al in language education. It is
recommended that training be done in collaboration with actual teaching tasks or even
real problems [1]. Teachers should be able to guide the Al tools based on their
observations and insights about their students’ unique learning needs. Finding the right
balance between Al-assisted and traditional teaching methods is crucial.

By addressing these challenges, educators can harness the benefits of Al while
ensuring that the human aspects of language learning remain intact.

The implementation of Al in ESL classrooms faces numerous technological
challenges, ranging from infrastructure limitations to complex issues of data
management, model adaptability, and ethical development. Addressing these issues
requires a multidisciplinary approach involving educators, technologists, ethicists, and
policymakers. As Al continues to evolve, ongoing research, dialogue, and policy
development will be crucial to ensure that its integration into ESL education is both
effective and ethically sound.
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Mapis AHIPEEBA
MNOEAHAHHSA MIMETHUYHOI'O, HEMIMETHYHOI'O TA
AHTUMIMETHUYHOI'O B IOCTMOJEPHICTCBKHUX KA3KAX
BPUTAHCBKOI TPAJUIIIT
Xepconcokuil depacasnuil yHieepcumem, Xepcon, Ykpaina
CydJacHi HapaToJIOT14HI CTyii (POKYCYIOThCS HA TAKUX aCMEKTaX HapaTUBHOTO
KOHCTPYIOBAaHHSI  PI3HOXKAHPOBUX XYJOXKHIX TEKCTIB SIK «IPHUPOAHICTH» Ta
«HenpupoaHicte» (““natural”/*“unnatural’”), a Takok Ha KOHBEHIIIHHOCTI Ta
HEKOHBEHIIIITHOCTI HEMPUPOJHUX €JIEMEHTIB. 30KpeMa, MPUPOJIHUM 1 HETPUPOIHUM
HapaTHBaM Ta IXHii crenudini NpucBsueHi HaykoBi po3Bigku . Anbepa [1],
b. Piuapncona [24; 25], C. Iepcena [16], I'. C. Hinbcena [17] Ta in. HenpupoaHumu
HA3WBaIOTh HApaTUBH, K1 BIAXUJISIOTHCS BiJ (peiiMiB pealbHOTO CBITY Ta CTAaIOTh
HENPaBJIONOIIOHIMH, HEMOKJIMBUMH, HEpEAIbHUMH a00 HACTIMHO BUTAJaHUMH [2,
c. 104]. HocnimkeHHsT HEMPUPOTHUX EIEMEHTIB y XYyI0KHIX TEKCTaX Pi3HUX KaHPIB

YCKJIQJHIOETHCS BIJICYTHICTIO €JMHOTO MiAXOAY A0 HEIPUPOJHOTO Yy HapaTOJIOT1i.
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3okpema. b. PiuapacoH po3auisie HapaTWBH HAa TpU TPyHu: MiMeTHYHI,
HeMiMeTHYHI Ta aHTHMiMeTH4Hi- 3a BHU3HAYEHHSIM JIOCHIJHUKA, JIHIIE
AHTUMIMETUYHI HApAaTHBM MOXHA BB@XATH HEMPUPOTHUMHU. MiIMETHYHHMH
HapatuBamMu b. Piyapcon Ha3uBae XyJ0KHI TEKCTH, SIKI MIPArHyTh J0 peai3My Ta €
CyTTEBO TOMIOHMMHU JO0 HEXYIOXKHIX TEKCTIB Y HEMIMETHYHUX HapaTHBax
BUKOPUCTOBYETHCSI MOCTIAOBHUI, IMapanellbHUA CIOKETHHHM CBIT (200 MIMETHYHE
300pakeHHsI pEaIbHOTO CBITY), 3 I0JaBaHHSM JI0 HHOTO HAANPUPOIHUX KOMIIOHEHTIB,
M0 CHiAy€ KOHBEHUIAM XaHpy. HaTomicTh B aHTHUMIMETMYHHMX HapaTHBax
MOPYIIYIOTHCS MIMETHYHI OUIKYBaHHS Ta MPAKTUKU Peali3My, a TAaKOXK PYHHYIOThCA
KOHBEHIIIT yCcTaleHHuX JkaHpiB [24, ¢. 3—-4].

Kaszka 3a b. PiuapacoHom € HEMIMETHYHUM HApAaTUBOM, IEPEBAKHO
KOHBEHIIITHIM, OKpIM IOCTMOJACPHICTCHKUX TpaHchopmaIii TpaauIiiHUX Ka3oK
A. Kaprep, ski MOXHa BiTHECTH J10 aHTHMiMeTHuHOTO [25, ¢. 31-32]. KoHBeHmiitHI
0COOJIMBOCTI Ka30K Ta XYJO0KHIX TEKCTIB IOCTMOJEPHI3MY MOJArarTh, 30KpeMa y
iXHii HepeamicTUYHOCTI. Ha aymMKy OJHOTO 3 OCHOBHHUX JOCIHIJHHUKIB Ka30K
B. 4. Ilponna, ka3ka ciabko BigoOpakae MIMCHICTb, X04a 1 MOPOJIKYETHCS 3 JKUTTS
[23, c. 75]. 3B’s130Kk Ka3Kku 3 peasibHICTIO, & caMe BTOPTHEHHS PEajbHOCTI B Ka3Ky,
MOJKHA IMPOCTEKUTH Yepe3 moxiaHi hopmu ka3ku (Tpancdopmarrii) [23, ¢. 78]. Pobutu
BHCHOBKH TTPO peajbHE XKUTTS 0€3MocepeHbO 3 Ka3KU HEMPUITYCTUMO. PeasibHe )KUTTS
HE pyHHY€ 3arajbHy CTPYKTYpPY Ka3Ku, a JI0Jla€ HOBHI MaTepiall Ha 3aMiHy CTapoOMy
[23, c. 79]. EneMeHTH 3 pealbHOTO HUTTS Yy Ka3Ky BKPAILUTIOIOTHCS PIJKO, a POJb
OyJIEHHOCTI y CTBOPEHHI Ka3KM 4YacTO IMEPEOIiHIOITh. BaxiauBo mam’sTaTu, IO
XYJIOXKHIA peai3M 1 HassBHICTh €JIEMEHTIB 3 PEaIbHOTO KHUTTS — 11€ OKPEeMI1 IMOHSTTS,
SIK1 HE 3aBXKJIU IepeTHHaThes [23, c. 78].

CBo€10 4eprow, MOCTMOJIEPHICTChKA Ka3Kka € YHIKaJIbHUM sBHUIIEM. BoHa
pYHHY€ CTEepEeOTUIIHI OUYIKYBAaHHS BiJI )KaHPY Ka3KU W MOCTMOJEPHICTCHKOI €CTETHKH,
MOPOKYIOUM a0COJIOTHO HOBI CMHUCITW. BuBUYEHHsS peamizaiii MIMETHYHOTO,
HEMIMETUYHOTO Ta AaHTUMIMETUYHOTO B KAapTHHI CBITY Ka3KOBUX HAapaTUBIB €

JOCTAaTHBO CKJIQJHUM MUTAHHSAM, OCKUIBKU Ka3Ka y CBOiM MPUPO/Il BKE MA€E SICKPABO
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BUPAXEHI HENPUPOJHI €JIEMEHTH (Marisg, Ka3KOBH XPOHOTOI, IEPCOHAXKI 3
HAJIIPUPOTHUMU CUJIaMU Ta 3/1I0HOCTIMH, aHTpOoroMOopdHI TBapuHH To110). OHaK, y
Ka3kax MOCTMOJAEPHICTCHKOI Tpaiaullli MU 3HaXOAUMO HE JIMIIE KOHBEHIIIMHI
HEMIMETHYHI, a § aHTUMIMETHYHI €JIEMEHTH.

Hampuknaa, MiMETHUHUMH HapaTUBaMU BBAXKAEMO XYO0KHI TEKCTH ISl JITEH
P. Tana “Danny the Champion of the World” [6] ta “Esio Trot” [7]. Xou4a 11i ka3ku
CIIPSIMOBaH1 Ha JUTAYY ayJIuTOPil0, Y HUX HE Bi0YBAE€ThCS HIYOTO MariyHoro abo
HAAMPUPOJTHOTO, a yCi MEPEIIKOAN Ha MUISIXY TOJIOBHHX TEpOiB JOJIAIOTHCS HUMH
3aBJISIKU JTIO0O0B1, pO3YyMY Ta XUTPOCTI.

HemimeTnuHuMH eneMeHTaMu IOCTMOJEpHICTChbKUX Ka3ok P. Jlama Ta
J. O’Jlipi BBakaeMo:

1) meramopdo3u MEepPCOHaXKIB: MEPETBOPCHHS TOJIOBHOIO reposi kKasku ““The
Witches” [15] Tta i#ioro ToBapuma Brun0 Ha MUIIOK, NEPETBOPEHHS T'OJOBHOIO
repoinero ka3ku ‘“The Magic Finger” [14] cBoix cyciniB the Gregg Family Ha xau4ox,
KapJuHaJIbHE 3pOCTaHHS Ta 3MEHIIEHHs 0a0yci Ta TBapWUH TOJOBHOTO Iepos Ka3Ku
“George’s Marvellous Medicine” [9] Tomo.

2) HaampUPOIHKUX icTOT: BimboM [15], BemeTHiB [11], MiHMiHIB (MaJIeHBKUX
CTBOPIHb, 1110 KUBYTh Ha JAepeBax) [3].

3) anTponomopdHmMx 3BipiB Ta komax: Miss Spider, the Old-Green-
Grassshopper, the Centipede, the Silkworm, the Earthworm, the Glow-worm, the
Ladybird [10]; Mr Fox, Badger, Mole, Rabbit, Weasel Ta unenu ixuix poaun [8]; the
Giraffe, the Pelly, the Monkey [13]; the Enormous Crocodile, 6eremor Humpy-Rumpy,
cion Trunky, maBma Muggle-Wump, nrax Roly-Poly [12]; kotu Toto, Silver, Larry,
Socks, mamrox Catface, cobaka Sheila [18; 19; 20; 21; 22].

MiMernyHe W aHTUMIMETHYHE OJHOYACHO TPHUCYTHI Yy BEIHKIA KUTBKOCTI
TEKCTIB. 3Ba)Kal0UM Ha 1€, AaHTUMIMETHYHE Yy XYJOXXHbOMY TEKCTI € HalOuIbLI
MOMITHHM Ta TMEPEKOHJIUBUM, KOJM BOHO B3a€EMOJIIE€ 13 MIMETUYHUMHU ACHEKTAMU
tekcty [24, ¢. 3-4]. Take moeaHaHHS MIMETHYHHAX Ta aHTHMIMETHYHHUX €JIEMEHTIB

MPOCTEKYETbCSI HA NPUKIAAl I[yKEepoK BUpoOHMUTBA (adbpuku Bimani Boukw,
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rojioBHOTO repos ka3ok P. Jlana ““Charlie and the Chocolate Factory” [4] Ta “Charlie
and the Great Glass Elevator” [5]. Okpim 3Buuaitnux miuTok mokonany (““Wonka
Bars™ a6o “Wonka Chocolate Bars™), na $ha0puiii BUTOTOBIISIOTH COJIOJIOIII, IO €
HEMOXKJIMBUMH JUIS PEaIbHOTO CBITY Ta HEOUiKyBaHMMH s uuTada: “‘Everlasting
Gobstoppers™ (ski Hikoau He 3akiHuyroThcs), ““Hair Toffees” (Bim sikux pocte
BoJtoccest), “Fizzy Lifting Drinks™ (ki migiiiMaroTh JTIFOAMHY y TIOBITPS 32 JJOITOMOTOIO
oyne0Oariok 3 razom), “Invisible Chocolate Bars™ (siki € HeBUZUMHUMH Ta SIKI MOYKHA
icrm y kimaci), “Luminous Lollies” (sxi cBITATbCS y TEMHOTI ¥ mpuiaTHI IS
cnioxuBaHHA yHoui B Jikky) “Television Chocolate” (skuii mepemaeTbes uepes
TenebadeHHs) Ta 1H. Ha JTIeKCUKO-CTHUIIICTUYHOMY PiBHI IMO€HAHHS aHTUMIMETUIHOTO
ta MimernmyHoro y kasmi P. Jlama “Charlie and the Chocolate Factory” [4]
BiZIOyBa€eThCs 3a gonoMororo rpu cii (pun): “STOREROOM NUMBER 54, it said.
ALL THE CREAMS - DAIRY CREAM, WHIPPED CREAM, VIOLET CREAM,
COFFEE CREAM, PINEAPPLE CREAM, VANILLA CREAM, AND HAIR CREAM”
[4, p.101], “STOREROOM NUMBE 77 — ALL THE BEANS, CACAO BEANS,
COFFEE BEANS, JELLY BEANS, AND HAS BEANS” [4, c. 102], “It has pictures of
fruits on it — bananas, apples, oranges, grapes, pineapples, strawberries, and
snozzberries...”” [4, ¢. 123]. Tpaaumiiiai BUpOOHUYI IPOIECH Ha MIOKOJAAHIH (Hadpuili
BiIOYBalOTHCS 3a JOMOMOTOI0 HETPAIWLIHHUX TEXHOJOTIH: MIOKOJaa B30MBA€THCA
yepe3 BOAOCIA, KapaMeslb BU00YBaIOTh y MIAXTi, I[yKEPKH BUPOIIYIOTh Ha JIEPEBaX,
KOPOBH JIAlOTh IIIOKOJIaIHE MOJIOKO, a OUIKK OYMIIAIOTh BOJIOCHKI TOPIXHU.

BucHoBku. O0’€KTOM JOCHTI/DKEHHS Cy4aCHUX HApATOJIOTTYHHX PO3BIOK €
HEMPUPOIHI TEKCTH, Ta iXHI ereMeHTH. OJHUM 3 OCHOBHHUX JOCIHITHUKIB ILIBOTO
HanpsaMKy € b. Piuapacon, sxuii po3nisisie TEKCTH Ha MIMETUYHI (HapaTUBH, OJIM3BKI
70 PEANTICTHYHOTO 300pa)KEHHS CBITYy), HEMIMETH4YHI (HapaTHBU 3 JOJaBaHHAM
HENPUPOIHUX EJIEMEHTIB 3T1JJHO 3 KOHBEHI[ISIMU KaHPY) Ta aHTUMIMETHYHI (BJIacHE
HENPUPOAHI HapaTHBH, SIKI PYWHYIOTb KOHBEHLII YCTaJ€HUX >KaHpIB). Xodya 3a
BU3HaueHHIM b. PiuapicoHa ka3ka € HeMIMETUYHUM HapaTUBOM, TTOCTMOJIEPHICTChKA

Ka3Ka € YHIKQJIbHUM SBUIIEM, OCKIJIbKM PYWUHY€ CTEPEOTUITHI OUYIKYBAHHS BiJ *KaHPY
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Ka3Kd Ta MOPOKY€e aOCONIOTHO HOBI CMUCIH. HapaTojoriyHuil aHami3 XyJI0XKHIX
TekcTiB st miterd P. Jlana ta JI. O’Jlipi yMOXIUMBUB 3’SICyBaTH, 110 CHEIU(IIHOIO
OCOOJIUBICTIO TOCTMOJAEPHICTCHKUX Ka30K OpUTAHCHKOI Tpajuilii € B3aEMOJIs
MIMETHYHHMX, HEMIMECTHYHUX Ta AaHTHMIMETHYHUX e€JeMEHTIB. HemimeTnmuHumu
eJIeMEeHTaMH  BBaXXaeMO MeTamMopdo3d TMEpPCOHAXIB, HATNPUPOIHUX  ICTOT,
anTporioMoppHUX 3BIpiB Ta KOMax TOMO. AHTUMIMETHYHI €JEMEHTH €
HAWUTMTOMITHIIIIMMU, KOJIM 3HAXOISTHCS TTOPYY 3 MIMETHUHUMHU, HAIPUKJIa, Ha (padpuiri
Binni BoHkH BUTOTOBISIIOTH 3BMYAHI MIMETHYHI IYKEPKHU Ta LIOKOJIAJKH MOPYY 3
AHTUMIMETHUYHUMH COJIOAOIIAMH, SIKI € HEMOXXJIUBHMH JJISI PEaIbHOrO CBITY Ta
HEOYIKYBaHUMHU JIJII 4YMTaya, a MIMETHYHI BUPOOHHWYI MPOIECH BiIOYBalOThCS 3a
JIOIIOMOT'0X0 aHTUMIMETHYHUX TEXHOJIOTIHN Ta 3ac001B.
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Aana AHICIMOBA, Anacracis BYUMHCBKA
KYJbTYPHO-JITHIT BICTUUHUMN AHAJII3 KOHIENITY URBAN
LIFESTYLE Y ®PAHIIY3bKINA TA BPUTAHCBHKIN ®PA3EOJIOI:
HOPIBHSUIbHUI ACTIEKT
JlHinpoecvkuti HayionanvHul yrisepcumem imeni Onecs I onuapa, /[ninpo, Yrkpaina

Konmenr Urban Lifestyle BimoOpaxae ocoOauBOCTI KUTTS B ypOaHi30BaHOMY
CEpEOBHIII 1 € KIIIOUOBUM €JIEMEHTOM Cy4YacHOi KyJIbTypu. B yMoBax rioGamizariii Ta
ypOaHi3alii Horo JociiyKeHHsI Ha0yBa€ akTyallbHOCTI, OCOOJMBO Y MOPIBHSJIBHOMY
acriekti. Lls ctatts ananizye konrent Urban Lifestyle y dbpanity3bkiii Ta OpuTaHChKi
dbpazeosnorii, BUSBJISIIOYN CHIJIbHI Ta BIAMIHHI PUCHU CHPUUHITTS MICBKOTO KUTTS
HOCISIMU ITUX KYJIBTYD.

KoHnent cuHTE€3y€e MOBHI Ta TO3aMOBHI 3aCO0M BHPa)XEHHS, 3aKOPIHEHI Y
Mi3HABAJILHUX TpoIlecax 1HAMBIIA Ta CYCHUIbCTBA. BiH € CXOBHIIEM KOJIEKTUBHOT
nam'siTi, BiIOOpakaroyW HallOHAIBHO-KYJIBTYpHY cheun(diky HapoIiB Ta IXHE
cBiTocpuiiuaTTs [2, ¢. 129]. ¥V mamomy mpocmimkenni konuent Urban Lifestyle
PO3IIIAIA€ThCA SIK JIIHIBOKYJBTYPHUM (DEHOMEH, 110 IHTErpye acneKkTH MIChKOro
KUTTS y (ppaszeornorisx GpaHiry3bKkoi Ta OPUTAHCHKOT MOB.

AKTyanpHICTh  JOCHI/DKEHHS ~ 3yMOBJIEHa  3pDOCTaHHSIM  IHTEpecy [0
ypOaHICTHUHUX CTYyIill Ta MOTPeOOI0 TIMOIIOr0 PO3YMIHHS CHPUNHATTS MICHKOTO
KUTTS B €Bponeichkux kpaiHax. HoBusHa poO0TH mosifrae y mopiBHSUIBHOMY aHaji3i
xonnenty Urban Lifestyle y ¢paniy3bkiit Ta OputaHchKiii (pa3eonorii, BUSBISIOUN
yHIBEpCAJIbHI Ta KyJbTYPHO-CIIEIU(DIUHI aCTIEKTH MICEKOTO CIIOCOOY KHUTTSL.

MeTo0J10T1s JOCHTIKEHHS 0a3y€eThCsl HA KOMITJIEKCHOMY ITiAXO/I1, IO MOETHYE
JIHTBOKOTHITUBHUII Ta JIIHTBOKYJIBTYPOJIOTTYHMM AacleKTH. JIIHrBOKOTHITUBHHMA
miaxig posrasgae korment Urban Lifestyle sk ckimagne MeHTalbHE YTBOPEHHS, IO
CTPYKTYPY€ 3HAHHS TPO MIChKE JXUTTA Ta BiJoOpakae HaI[lOHAIBHY cHerudiKy
COPUUHATTS ypOaHicTUUHOTO TIpocTopy. Lleir meTon 1o3Bose aHAMI3yBaTH TIHOWHHI

CTPYKTYPH MHUCJICHHS, K1 HOPMYIOTh YSIBJICHHS IMPO MICBKUN CITOCIO KUTTS.
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JIIHTBOKYJBTYPOJOTIYHUNA MiAXiA (POKYCYeTbCSI Ha KyJIbTYpPHO-ETHIYHOMY

aCIeKTl KOHIIENTY, TPAKTYIOUH MOTro sIK HOCIS KYJIBTYPHOI 1H(popMaIlii Ta KIHOUYOBHIMA

€JIEeMEHT MOBHOI KapTUHHU CBITY (ppaHily3iB Ta OpuTaHuis [2, ¢. 129].

[e#t aciekT qOCIiIKEHHS I03BOJISIE€ BUSIBUTH, K ICTOPUYHUIMA JTOCB1JI, KYJIbTYpHI

TpaauIilli Ta COIIaJIbHI HOPMH BIJOOPAXKAIOTHCS Y MOBHHUX 3aco0ax, 30KpeMa y

¢dpa3zeosiorii, MOB's13aHii 3 MICHKUM JKUTTSIM.

1.

SAnpo

Tem xxutts: Y ppanity3bkiid ¢hpazeosorii MiCbKe KUTTS 4acCTO aCOIIIOETHCA 3
Bupazamu «metro, boulot, dodo» (merpo, poGora, coH), 10 BigoOpaxae
MIBUAKWANA, PYTUHHUH PUTM KHUTTS. Y OpuTaHChKiil (paszeosnorii momioHe
3HAYCHHS NIEPEIAETHCS BUPA30M «rat racey (Irypsdi meperoHu), mo MiaKpecIoe
KOHKYPEHTHICTb Ta CTPECOBICTh MICHKOT'O KUTTS.

Comianpui B3aemogii: ®paniy3pka (Qpaszeosoriss 6arara Ha BHpas3u, IO
HiKPECTIOITh BAKIUBICTH COLIAIbHUX 3B'SI3KIB Y MicTi, Hanpukiaz, «faire du
réseautage» (Hamaro/kyBaTH 3B'si3ku). bpuraHchbka (pa3zeosoris, HATOMICTb,
4acTo BiJjoOpakae MEeBHY BIJICTOPOHEHICTh Ta IHAMBIAYaTi3M MiCBKOTO JKUTTS,
10 BUpaxkaeThcs y (pasax Ha kmrant «keep yourself to yourselfy (rpumatics
OCTOPOHB ).

Kynbrypne xuttsa: O6uaBi MoBu OaraTi Ha (ppa3eosnoriamu, 1o Bi0OpakarTh
HAaCUYEHE KYJbTYpPHE KUTTA MICT. Y ()paHIly3bKiii MOBI 1€ BUPAXKAETHCS YEPE3
Taki Qpa3u sk «vivre la vie parisienne» (KUTH Mapu3bKUM XHUTTIM) [1], a B
aHriiceKiin - «bright lights, big city» (ackpaBi Borti, BeJmke MicTo).

Ctpec Ta mpobiieMu MICBKOTO KHUTTS: Y (QpaHiy3bKiid ¢pa3eosnorii 1e
BimoOpaskaeThCsl y BHpasax Tumy «avoir le cafard» (6yru B nempecii), a B
OpuTaHCHKIH - «Urban jungle» (MiceKi JKyHTIII), IO IMIKPECITIOE CKIIAIHICTD Ta
HeOe3neKy MiChbKOro cepeoBuma [3].

Crpyxkrypa konrenty Urban Lifestyle B 060x MoBax ckiiajgHa Ta GaraTopiBHEBa.

MICTUTh  YHIBEpCaJbHI O3HAKM MICBKOIO O KUTTS: IIBUAKANA  TEMII,

pPI3HOMAaHITHICTh, KyJIbTypHe OararctBo. Ilepudepis BigoOpaxae creuudiuHi

KyJbTYPHI OCOOIMBOCTI CIPUMHATTS MICBKOTO XUTTS y @paniii Ta Benukobpuranii.
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Konmuent Urban Lifestyle eBomtomionye mix BITIMBOM COIiaIbHIX, EKOHOMIYHUX

Ta KyJbTYpHHX 3MiH. Lle BigoOpaxkaeTbcst y HOBUX (ppazeosiorismMax Ta 3MiHI 3HAaYCHb

1ICHYIOUMX, 0COOJIMBO B KOHTEKCTI TJI00ai3allii Ta TEXHOJIOTYHOTO IIporpecy.

[TpoBeneHuit KyJnbTypHO-TIHIBICTHUHUE aHami3 koHuenty Urban Lifestyle y

dbpaHIy3bKiii Ta OpUTAHCHKIN (pa3eosIorii 103BOIsE 3pOOUTH HACTYITHI BUCHOBKH:

1.

Konnent Urban Lifestyle € cknagauM MeHTaJIbBHUM yTBOPEHHSM, IO BiJlirpae
BOXJIUBY pOJib y (OpMyBaHHI MOBHOi KapTHHHU CBITY (paHIy3bKOi Ta
OpUTAaHCHKOI KYJIBTYD.

CrilbHUMH pUCaMU KOHIIENTY B 000X MOBAaXx € BiJIOOpa)KEHHS MIBUAKOTO TEMITY
KUTTSA, KYJbTYPHOTO PI3HOMAHITTS Ta COIIaJIbHOI JUHAMIKM MICHKOTO
CepeIOBHIIIA.

BigmMiHHOCTI POSBISAIOTHCS y OUIBININ aKIEHTYyallli Ha COIlIaJIbHUX 3B'A3KaX Y
dbpaHIy3bKii Pppa3eosorii Ta OUIBIIOMY 1HIMBIAYali3Mi B OpUTAHCHKIM.
CTpykTypa KOHIIENTY B 000X MOBax BKIIOYAE SAPO 3 YHIBEPCATbHUMH
O3HaKaMH Ta nepudepiro, Mo Bi0Opakae KyJIbTYpHO-CIIEIU(idH1 aCTICKTH.
Konnenr Urban Lifestyle € pauHamMiyauM 1 TOCTIHHO —CBOJIIOLIOHYE,
BiJI0Opakatouu 3MiHHM B CYCIIUIBCTBI Ta KYJbTYPI.

HGpCHeKTI/IBI/I ImoJaJIbIInuX I[OCJ'IiIl}KeHB BKIFOYAOTh PO3MIHUPCHHA aHanisy Ha

1HIIl €BPONEMChKI MOBH Ta KYJbTYpPH, @ TAKOX JOCIIIXKEHHSI €BOJIIOLII KOHIENTY

Urban Lifestyle B icropuusniii nepcriektuBi. Kpim Toro, 1ikaBuM HampsMKOM MOXE

CTaTM BHUBYEHHS BIUIMBY UU(PPOBUX TEXHOJIOTI Ha TpaHCPOpPMALil0 KOHIENTY

MICBKOTO JKUTTS Y Cy4aCHOMY TJ100a1i30BaHOMY CBITI.

Takum 4uHOM, KYJIBTYpPHO-TIHIBiCTHUHHUI aHami3 koHuenTy Urban Lifestyle y

bpanHIy3pKkiii Ta OpuTaHCHKIM ¢pa3eosiorii HE JaWIIe PO3KPUBAE OCOOIUBOCTI

CIPHUUHATTS MICBKOTO KHUTTS B ITUX KYJIbTYpax, ajie i CIpHsi€ TIUOIIOMY PO3yMIHHIO

KyJbTYPHHUX BIMIHHOCTEH Ta yHIBepcasiil y KOHTEKCTI ypOaHizaii Ta rio0anizarii.

Cnucok nimepamypu
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Anana AHICIMOBA, Anacracias KOSAKOBA
BUJIM KOMITPECII B HAYKOBUX TEKCTAX
JHinposcvkuti Hayionanvruuu ynisepcumem imeni Onecs [ onuapa, /[[ninpo, Ykpaina

BypxnuBuii po3BHTOK ycix cdep Oyap-sSKoi MOBU NOTpeOye OCY4YaCHEHHS
MO>KJIMBOCTEH JITOCATHEHHS MOBHOI eKOHOMII. Takui BHJ TEKCTIB, IK CTHUCII MOBHI
TBOPH, OTPUMYE B HAIll YaC HOBUH IMITYJIbC Y CBOEMY PO3BUTKY; I1i TEKCTH 3MiHIOIOTHCSI
NIEPIII 32 BCE 3 Ti€1 MPUYMHM, 1[0 B OCHOBI aKTIB KOMYHIKAIIii 3aC000M iX MPaKTUIHOTO
31MCHEHHS € MOBa, 10 BiJoOpaxae IIWCHICTh, siIka caMa mepedyBae B MOCTIHHOMY
pyci.

AKTyanbHICTb ITi€] TEMH TOJISATAE B HEOOX1THOCTI OLIBII JIETAIbHOTO BUBYCHHS
BUJIB KOMIpecii TEeKCTy Ta BH3HAYCHHS HaWKpaluMX NUIBIXIB X 3aCTOCYBAaHHS MpH
nepeKIIajii HAyKOBO-TEXHIYHOI JIiTepaTypHu.

OcHOBHA LUIb JOCHIPKEHHS — PO3TJSHYTH TOTJSAM HAyKOBIIB Ha SIBUIIE
JIHTBICTUYHOI KOMIIpECli, BHU3HAYUTH OCHOBHI BHJIM CKOPOYEHHS TEKCTIB Ta
pOaHai3yBaTH TPOSB MOBHOI KOMIIpecii Ha MaTepiaji HayKOBO-TEXHIYHUX
JIOCJIIIKEHD.

[IpakTiuHe 3HAYEHHsI aHATI3y BH3HAYAETHCS MOMIIMBICTIO BUKOPHCTAHHS
310paHoOro 1 MpoaHaIi30BaHOTO MaTepianay, BHJAIB Ta METOJIB KOMIIpECii, a TaKoX

cremiajgicTaMu, sKi 3aiiMaloTbCcs BHBYEHHSM NUTAHHS JIHTBICTUYHOI KOMIIpecii
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TEKCTY, TaK SIK caM€ BOHO JJa€ MOXJIMBICTb 3 TOUHICTIO BU3ZHAUYUTH POJIb 1 3HAUCHHS
TUX YU 1HIIUX BUIIB MOBHOI €KOHOMIi y (pOpMYyBaHHI Ta PO3BUTKY PI3HMX MOBHHX
CTHUJIIB.

[TonsTTs KOMIIpECii HEMae J0Ci CyBOPOrO OJHO3HAYHOTO TIYMAau€HHS ¥
miHrBicTruHii iteparypi [3]. BoHa po3yMieTbcs SK YCYHEHHS CEMaHTHYHHUX
KOMIIOHEHTIB CNIB 1 K MOOIYHE SBHUINE, IO CYNPOBOKYE 30LIbIICHHA O00CATY
iH(dopMarlli, 3aBASKA YOMY MOXJIMBE CKOPOYEHHS IMMOBTOPIOBAHUX JIEKCUUHUX
enemeHTiB. Ile Takox mporec, 10 CHpuUsie KOHJEHCAIll CKIaAHUX HaMEHYBaHb 1
MOPOPKEHHIO OUIbII €KOHOMHUX CHHTAKCHYHMX KOHCTPYKIIH, SIKi JIO3BOJSIOTH
BHUPA3UTHU MEBHUM 00CsT 1HPOpMAaIlii 32 JOTIOMOT0I0 MiHIMaJIBHUX MOBHUX 3aC001B [4].

MoBHa KOMIIpeCis BHU3HAYAETHCS JIIHTBICTAMHM SIK SIBUIIE, IPU SKOMY JUIs
nepenaBaHHs MeBHOro 00’ eMy 1H(GOpMAaIlii BAKOPUCTOBYIOTHCS CTUCIII MOBHI OJMHMII],
0 HECYyTh T€ X came iH(opMaliiiHE HABAHTAKEHHS Yy MOPIBHSAHHI 31 CXOXKHUMHU
MOBHUMH, PO3TOPHYTUMHU (popMaMu, B pe3yIbTaTi 4OTO 3’ SIBISETHCS TEKCT, 32 CBOEIO
dbopManbHOIO CTPYKTYpPOIO KOPOTIIMM, HIXXK BiH MIr OuM OyTH 03 3acTOCYBaHHS
npuiioMiB MOBHOI komrpecii [ 1]. Takoxk TepMIH «KOMITPECIs» BXKUBAETHCS B Cy4aCHIM
JIHTBICTUYHIN JITEpaTypl AJIsl HTO3HAYSHHS IOCUTH IIMPOKOTO KOJIa B3a€EMOIIOB'I3aHUX
SIBUIII. Y Hai3arajapbHIIIOMY BUTJISII MOXKHA CKa3aTH, IO I11]1 KOMIIPECIEI0 PO3YMIEThCS
MOXJIMBICTh BKJIACTHU BEIMKY iH(pOpMAIlito B MeHIIHNI oOcsr [2].

BaxnuBicTh pO3BUTKY HAaBHYOK aHOTYBaHHS Ta pedepyBaHHS SK CKIAJIOBOT
npodeciiiHOi KOMIETEHI[T HAyKOBIIIB 00yMOBJIEHA IIUPOKUM 3aCTOCYBAHHSM IIbOTO
BUTy poOOTH B CydacHii Hay1li Ta TexHill. KopoTkuii Ta TBOpUMii aHAII TUYHUN BUKJIA]T
MaTepiany-nepiopkepena crpusie epeKTUBHOMY, ONTUMAIbHOMY ¥ E€KOHOMHOMY
oOMiny iH(pOopMali€ro.

IIpn amamizi aHoTamiii Ta BHUCHOBKIB 3a JIONMOMOTOK KOMIIpecii MoO)KHa
3a3HAYMTH, 110 B HUX 30CEPEDKYETHCS yBara Ha HAWCYTTEBINIOMY: BHKJIAIA€THCS
3MICT, HAWBAXJIMBIII IMTUTAHHS, METa 1 TA€ThCA OIIHKA. TakoXX CH1J 3a3HAYMTH, IO

JaHl TEKCTH OLIBII PO3TOPHYTI, TOMY IO B Hiil OUIBII JOKJIAJHUN BUKIJIAJ 3MICTY
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CTaTTi, HayKoBa MOHOTpadis Ta cnerudidHi TepMiHH, SKi BIAHOCATHCS J0 BY3bKOTO
KOJIa MeTaJyprii.

Byno npoananizoBaHo JeKiJibka HAYKOBUX CTaTeH, a caMe aHOTaIlii Ta BACHOBKH.
Takum ynHOM, OYyJIO BUIJICHO TPaMaTH4HI, JEKCUYHI Ta 3B’ A3yBaJbHI CIIPOIICHHS.

['paMaTryH1 COPOIIEHHS y JaHUX AHOTAI[ISIX Ta BUCHOBKAx OyJM BUKOHAHI K
YHUKHCHHSI CKJIAIHUX CTPYKTYp pPEUYCHb. BUKOPHUCTOBYBANIHCS KOPOTKI MpsMi
peueHHs, 3'€HaHI cJI0BaMH-3B's13Kamu (Hanpukiaa, They can be used in..., This paper
discusses...). JlekcuuHi crpolieHHs OyJu BUKOpHCTaHi, sk They can be used moxxna
3minuTH Ha Can be employed.

3B'sI3yBaJibHI CJIOBa — €()EKTUBHO BHUKOPUCTOBYIOTHCS CIIOBa-3B'SI3KH, 100
IOKa3aTH 3B'SI3KH MiXK i7esIMH, peUESHHSIMH, IOCIIIOBHUM 3MmicToM. Hampukiaza, In
discussing, Central to, They can be used in..., in the reduction of..., and in the
preheating...., This paper discusses..., as more deposits..., in discussing...., Despite,
Both, As, Not only, They also, If, make possible, offers a means for realizing, because,
A considerable part of.

[lepcniekTUBH PO3BUTKY LILOT'O TOCHIIKEHHS Oy/1€ 3p00JIEHO B aHall131 HAYKOBHUX
TEKCTIB, PI3HUX HAMPSAMIB Ta MOPIBHIHHS X 0COOIUBOCTEH.
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Iryna ATROSHENKO
EFFECTS OF INTERNET RESOURCES USED

IN ENGLISH LISTENING ACTIVITIES ON STUDENTS’ SKILLS

Ukrainian State University of Sciences and Technology, Dnipro, Ukraine

A while ago, the methodical literature considered listening in the framework of
teaching English as an aspect that was not given due attention by teachers [1]. This was
explained by the fact that listening skills were automatically developed in students
through their immersion in the language environment and practice when working on
grammatical, lexical, and phonetic material.

Nowadays, in the era of digital technology evolution, students need to develop a
high level of listening proficiency in English because they want to master
understanding what they are said in English during their travels to foreign countries,
where they can have personal conversations with foreigners and attend student events
and musical concerts, as well as in blogs and shows on the Internet, and when watching
English movies and listening to English audio recordings, etc. For this purpose, the
Internet and its resources come to their aid. “The use of the Internet in a communicative
approach is highly motivated: its goal is to get students interested in learning a foreign
language by building and expanding their knowledge and experience. Students should
be prepared to use the language for real communication outside the classroom, for
example: when visiting the country of the target language, when hosting foreign guests
at home, when corresponding and with students from other countries” [3].

Listening is rightfully considered the most difficult aspect of mastering the
English language. On the one hand, this difficulty is explained by overcoming such
factors as the nature of the language material, conditions of presentation, semantic

content, sources of information, as well as the individual characteristics of both the
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speaker (manner of speech, tempo, and presence of an accent) and the listener (auditive
experience), and many others. On the other hand, listening is a powerful tool for
teaching a foreign language, since it contributes to assimilating the lexical composition
of the language and its grammatical structure and makes it possible to master the sound
side of the language being studied, as well as its phonemic composition and intonation:
rhythm, stress, melody.

Listening is an essential type of speech activity because it provides the listener
with information. Without understanding any information, no study can begin. It
should not be forgotten that listening, along with speaking, provides the ability to
communicate in a foreign language. Moreover, without mastering the ability to
distinguish foreign speech by ear, communication with representatives of other cultures
is impossible in principle.

Unfortunately, with two or three academic hours of English per week, the teacher
Is unable to pay due attention to the development of students’ listening skills. More
and more emphasis is placed on independent work, which has become possible thanks
to the emergence of Internet resources. Therefore, “in today’s internet age, language
learning is also affected by the trend of online education that allows students to learn
more flexibly with more and more diverse teacher choices than learning in a physical
classroom” [2]. In this case, “Internet resources such as education portals, virtual
libraries, and virtual resource centers are very useful for teachers and students.” [4]. As
an example, it is proposed to consider some of them in detail:

1. TED (Technology, Entertainment, Design) is a universal online platform
with many conferences of leading experts in the fields of science, art, design, politics,
culture, business, global issues, technology, and entertainment. The mission of the
conference is to spread unique ideas (“ideas worth spreading”). Recordings of
performances of the most outstanding speakers can be found on the official website
TED.com. Currently, more than 1,500 selected lectures with translations into different
languages are available on the website. All these videos are posted under a Creative

Commons BY-NC license, which allows their free distribution.
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The system of working with such a site, as with any other audio text, comes
down to the following scheme: “sound-text-sound”. First, students are asked to watch
a video without subtitles and grasp the main meaning. Then follows a detailed analysis
of the text using the provided subtitles, and if the teacher wishes, such analysis
continues by using additional exercises on vocabulary and grammar. After this, the
video is re-watched, and during this process, auditory-visual synthesis and
simultaneous transmission of sound and image (with subtitles of the text just analyzed)
occur, which contributes to the development of skills and abilities in listening
comprehension and stimulates oral-verbal communication of students during further
discussion of the video material.

2. Ororo. TV is asite that provides access to the latest TV series and some films
with subtitles in different languages, which can be turned on and off at the viewer’s
discretion. Watching films and series in the original is of great importance in the
process of learning foreign languages, since it is based on one of the main
methodological principles: - the principle of clarity. When watching a video, all types
of speech activity are involved. As it is known, the seen and heard information is
memorized five times better than the information heard only. Watching authentic video
materials is also an effective means of increasing a student’s motivation to study a
foreign language since they demonstrate the functioning of the language in the form
accepted by its native speakers in a natural social context, introduce the norms and
rules of communication and behavior, show various types of relationships and illustrate
the language of facial expressions and gestures. Video is a unique tool to teach foreign-
language speaking and communication.

3. BBC Podcasts. BBC radio stations have a wide range of topics that, in the
absence of subtitles, can be useful to listen to as a kind of background, which will put
the listener into a state of “flow” and create the illusion of “full immersion” in an
authentic environment. Due to feeling a “flow” state, forgotten knowledge of grammar
and vocabulary begins to activate on its own, and the melody of the language itself is

captured, which is also important when learning to speak. The advantage of BBC
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Learning English is that the speech rate of voiced dialogues is different, depending on
the level of language training. The podcasts are divided into 3 levels: the first is for
beginners (elementary), the second is for students with an average knowledge of
English (pre-intermediate and intermediate), and the third is for students with
knowledge above average (upper-intermediate). 6 Minute English features insert of
English-language dialogues from BBC correspondents, as well as explanations of new
English words and expressions. It should be noted that all explanations are given
exclusively in English. Moreover, the podcasts are accompanied by scripts (text
versions of the program).

It is also worth noting here that in radio programmes such as BBC Learning
English — 6 minute English, the podcast hosts are native speakers, so they provide an
opportunity to listen to and learn the living language, in the form in which it is used by
ordinary people in English-speaking countries, that is, authentic material is used.

Internet resources are an effective means of organizing educational space and
supporting social relations since they allow participants in the learning process to carry
out joint activities, use the latest materials in various formats, and also practice the
multiplicity of speech activities. Authentic educational audio material is interesting,
informative, meaningful, understandable, and corresponds to the modern reality of a
foreign—language society, as well also creates favorable conditions for students to
master new regional information and speech behavior of native speakers, and promotes
their acquaintance with the living language, other people’s life and culture, everyday
actualities, etc.
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HARDENED BY THE WAR: SELECTED NON-FICTION IN ENGLISH ON
UKRAINE AND UKRAINIANS

Ukrainian State University of Science and Technologies, Dnipro, Ukraine

Ukraine remains the focus of world attention. To understand the Russo-
Ukrainian war and learn more about Ukrainian identity, this paper presents a selection
of non-fiction books published in English on Ukraine and Ukrainians brutally involved
in the deadliest armed conflict in Europe since WWII. Books written by military and
civilians about the Russo-Ukrainian war have been forming the collection since 2014.
After Russia launched a full-scale invasion of Ukraine in February 2022 and began
occupying more of the country, such a sort of writing flourished. Currently, over 1500
books about the war have been published. Below are the selected non-fiction books by
Ukrainian and foreign authors published after February 2022.

You Don’t Know What War Is: The Diary of a Young Girl from Ukraine (2022)
is the gripping and moving diary of young Ukrainian refugee Yeva Skalietska. The
story begins on Yeva’s twelfth birthday in Kharkiv, where she has lived with her
grandmother since childhood. On February 24, 2022, when Russia launched its
barbaric invasion of Ukraine, Kharkiv was one of the first to be attacked. Yeva and her
grandmother ran to the shelter, where the girl began to write a diary. She describes the
bombing and her journey with her grandmother to the west of Ukraine. After train
journeys, Yeva and her beloved grandmother eventually find refuge in Dublin, where

they begin to live with the hope that soon they will manage to return home.
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Invasion: The Inside Story of Russia’s Bloody War and Ukraine’s Fight for
Survival (2022) by Luke Harding, a New York Times bestselling author, represents his
impressions from trips to Ukraine after the full-scale invasion — talking to people and
visiting hotspots and war zones. Harding captures these defining historical moments
with honesty, insight, and an unwavering focus on the human stories.

Hope for Ukraine: Stories of Grit and Grace from the Front Lines of War (2022)
is a collection of interviews with Ukrainians who remained in the country: military
personnel, aid workers, volunteers, and refugees affected by the war. The interviews
were recorded over three weeks in late March and early April 2022. With deep ties to
Ukraine, Kyle Duncan and Esther Fedorkevich take their readers inside the conflict
with dramatic boots-on-the-ground stories.

The Rooster House: A Ukrainian Family Memoir (2023) by Victoria Belim tells
the story of the author’s relative who disappeared in the 1930s and four generations of
her family. It also deals with intergenerational relationships and life in the Soviet
Union. It shares how Victoria, born in Ukraine, grew up in the USA, now lives in
Brussels, and succeeded in the West. The book is a riveting journey into the complex
history of a wounded country and a profoundly moving tribute to hope and the refusal
of despair.

The Zelensky Effect (2023) by Olga Onuch and Henry E. Hale claims that one
cannot understand the historical events of 2022 without understanding Zelensky.
However, the Zelensky effect does not concern the person himself but the civil nation
in which he was born and which he embodies. What makes Zelensky extraordinary in
the war is his ordinariness as a Ukrainian.

Battleground Ukraine: From Independence to the War with Russia (2024) by
Adrian Karatnycky, named the first major English-language history of Ukraine from
its emergence after the demise of the Soviet Union through the current Russian
invasion, provides an eyewitness account of the history of the modern Ukrainian state
and the nation through the tenures of the six presidents who have led Ukraine since the

collapse of the USSR to nowadays.
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Liubov BILOSHENKO, Oleksandra BUDILOVA

LINGUOSTYLISTIC PECULIARITIES OF THE ENGLISH SMS- AND
MEDIA SLANG
Oles Honchar Dnipro National University, Dnipro, Ukraine

English SMS and media slang have become significant elements of
contemporary communication, evolving rapidly alongside technological advancements
and the rise of social media. This unique lexicon is characterized by brevity, creativity,
and adaptability, reflecting cultural trends and social dynamics.

Slang has a rich and diverse history, emerging as a form of informal language
that reflects the changing dynamics of society. Its origins can be traced back to various
cultural and social contexts, often arising in specific groups, subcultures, or
communities. Historically, slang has served as a means of identity, allowing groups to
distinguish themselves from mainstream society.

The reasons for the emergence of slang are multifaceted. One key factor is the
need for a shared language among members of particular communities, whether based
on age, profession, or social status. For example, youth culture often generates slang
to express ideas and experiences distinct from older generations. This allows young
people to forge their identities and bond over a shared language, creating a sense of
belonging. Additionally, professions or hobbies, such as gaming, sports, or music, have
developed their jargon to communicate specialized concepts more effectively.

Slang also evolves as a response to social changes and technological
advancements. The rise of the internet and social media has accelerated the spread and
transformation of slang. Terms like “viral”, “meme”, and “selfie” have become part of
everyday language, reflecting new cultural phenomena. Furthermore, the brevity
required by text messaging and social media platforms has led to the creation of
abbreviations and acronyms, such as “YOLO” (you only live once) and “FOMO” (fear
of missing out).

Today, slang is widely used across various contexts, from casual conversations

among friends to digital communications on platforms like Twitter, Instagram, and
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TikTok. It also appears in music, television, and movies, influencing popular culture
and often spilling over into mainstream language. However, while slang can foster
community and express creativity, it can also create barriers, as those outside the group
may struggle to understand its nuances.

In summary, slang is a dynamic aspect of language that reflects social identities,
cultural shifts, and technological innovations. Its history is shaped by the communities
that create it and the contexts in which it is used, making it an intriguing area of study
for linguists and cultural historians alike.

The origins and development of SMS and media slang reveal how historical
events and cultural shifts influence language use. From traditional forms of
communication to the current digital landscape, slang adapts to changing contexts.
Distinctive lexical items, including abbreviations, acronyms, neologisms, and phonetic
spellings, have emerged, creating a rich tapestry of informal language that differs from
standard English. For example, “LOL” (laugh out loud) means to express laughter,
while “BRB” (be right back) indicates that someone will return shortly. These
variations often carry implications for language learning and usage.

Slang serves various stylistic functions in communication. It enhances
expressiveness, emotional resonance, and social identity, often incorporating humor,
irony, and cultural references. For instance, “fam” is used to refer to close friends or
family, and “savage” describes someone who acts ruthlessly or bluntly, often in a
humorous context. Furthermore, slang plays a crucial role in constructing identity
among different demographic groups, such as age, gender, and cultural background. It
can signify in-group membership, foster solidarity, or create barriers to
communication.

Slang presents a unique challenge in communication, particularly when it comes
to generational divides. While it serves as a vibrant form of expression within specific
groups, it can also create a significant gap between different age cohorts. This is
especially evident when younger generations adopt new slang terms that older

individuals may not understand, leading to feelings of exclusion or confusion.
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One of the primary issues is that slang evolves rapidly, often reflecting
contemporary cultural trends, technological advancements, and social movements. As
a result, terms that are popular today may become obsolete within a few years. For
instance, phrases like “lit” (meaning exciting or excellent) or “bet” (meaning
agreement) may resonate with younger audiences but leave older generations
perplexed. This creates a communication barrier, where older individuals may struggle
to engage fully with younger people, leading to misunderstandings and frustration.

Moreover, the specialized vocabulary of certain subcultures can further widen
this gap. Communities based on interests such as gaming, hip-hop, or social media
often create their jargon, which can be impenetrable to those outside the group. This
not only hinders effective communication but can also contribute to a sense of
alienation for those who are not familiar with the slang, reinforcing social divides.

In addition to generational differences, the use of slang can influence perceptions
of intelligence and professionalism. Older generations may view the heavy use of slang
as a sign of immaturity or a lack of seriousness, impacting intergenerational
relationships in academic, professional, and social settings. This can lead to
stereotypes, where younger individuals are seen as less capable simply because they
communicate differently.

Ultimately, while slang can foster a sense of belonging and identity among peers,
it also poses challenges for intergenerational communication. Bridging this gap
requires patience and a willingness to understand the evolving nature of language. By
promoting dialogue and mutual learning, both older and younger generations can find
common ground, enriching their interactions and fostering a more inclusive
communication environment.

The impact of SMS and media slang on the English language is profound,
prompting discussions about language change and the future of informal
communication. Understanding these linguistic trends is essential for grasping the
evolving nature of communication in our increasingly interconnected world, as they

reflect broader societal changes and cultural dynamics. Ultimately, this informal
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language not only adapts to meet user needs but also shapes how people connect and

express themselves in a digital age.
References

1. Baron, Naomi S. (2008). Always On Language in an Online and Mobile World.
Oxford University Press.
2. Crystal, David. (2001). Language and the Internet. Cambridge University Press.

Alla BILOVA
TRANSFORMING EFL EDUCATION: INTEGRATING SOCRATIVE FOR
DYNAMIC TEACHING AND LEARNING EXPERIENCES
Oles Honchar Dnipro National University, Dnipro, Ukraine

The comparison between technology-based English classes and traditional
methods reveals significant differences in student engagement and learning outcomes.
Technology-enhanced learning tools contribute to foster greater student motivation and
engagement, while also improving language proficiency and cultural competence. In
contrast, traditional methods, although effective in certain areas, may not provide the
same level of interactive and personalized learning experiences.

We would like to offer a general outline of an interactive web-based student-
response system teachers of English can use both in secondary schools and higher
education institutions to raise students” motivation for learning English as a foreign
language and for improving and extending learning skills.

Socrative is an interactive online assessment tool designed for teachers to engage
students and gather real-time feedback through various types of activities. Here are the
key options and features available in Socrative:

1. As for the question types, they can be of the following types:

. Multiple Choice: Allows for one correct answer from a set of choices.
. True/False: Simple question format where students choose between two
options.
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Short Answer: Students type a brief response (e.g., a word or a sentence).
Matching: Students match terms or concepts to corresponding answers.

Fill-in-the-Blank: Students complete a sentence by filling in missing

Concerning quiz management, a teacher can:

» Create Quizzes: Teachers can design quizzes using any combination of
question types. These quizzes can be created in advance or on the fly.

* Import Questions: Teachers can import questions from a file (e.g., CSV)
for quick quiz creation.

» Question Pool: You can create a question bank from which quizzes are
randomly generated, ensuring each student gets a different version of the test.
o Edit Quizzes: Easily edit existing quizzes or questions to make
adjustments

The options of quiz delivery are:

e Live Quiz: Teachers can administer quizzes in real-time, and students
answer on their devices (computers or mobile devices). This option is often
used for instant feedback and review.

» Homework/Exit Tickets: Quizzes can also be assigned as homework or as
an exit ticket at the end of a class to assess learning outcomes.

e Quiz Time Limits: Teachers can set time limits for quizzes, or allow

students to work at their own pace.

After completing a quiz, students get instant feedback, including correct answers

and explanations (if provided). Teachers can view real-time results as students

complete quizzes. The dashboard provides a summary of individual and class-wide

performance. Downloadable reports are available, which include detailed analytics

such as individual student scores, overall class performance, and item analysis. Results

can be exported to Excel or CSV format for further analysis or record-keeping.

Teachers can create different virtual classrooms for different groups or subjects.

Each class can have its own quizzes, assignments, and student list. Students can log in
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to Socrative using a unique room code provided by the teacher. Teachers can track
individual student performance across different quizzes and activities. Teachers can
choose to collect responses anonymously or link responses to student profiles.

Teachers can share their quizzes with other educators via a link or through
Socrative's library. In some versions, Socrative allows students to work in teams or
collaborate on activities, promoting group interaction. Teachers can customize
feedback to provide specific comments or explanations based on student answers.

Socrative can be integrated with platforms like Google Classroom or Moodle to
streamline assignments and grading. Socrative has apps available for iOS and Android,
so students can take quizzes and assessments on their mobile devices. Teachers can
manage everything from a single dashboard, including monitoring quizzes, managing
reports, and interacting with students. Socrative ensures student data is encrypted and
protected. Teachers can control who enters their quizzes or classroom, ensuring secure
and private interactions.

The free version of Socrative offers many features, but Socrative Pro unlocks

additional benefits:

. Advanced Reporting: Includes more detailed and customizable reports.

. More Quizzes and Questions: Pro users can create more quizzes and ask more
guestions.

. Increase in Class Size: Pro versions allow larger class sizes and more student

participation.

Based on our experience, we can confidently say that the key benefits of
Socrative are:
. Real-time Engagement: Instant feedback helps reinforce learning.
. Data-Driven Decisions: The ability to assess class performance allows for quick
adjustments to teaching strategies.

. Ease of Use: The platform is user-friendly for both students and teachers.



To sum up, Socrative is a powerful tool for formative assessment, allowing
educators to gauge understanding, gather feedback, and create a more interactive

classroom environment.

Oxcana BOI'OBUK
BIJITBOPEHHS BIBJIIMHOI'O JUCKYPCY
Y I’€ECI OCKAPA BAMJIIA «CAJIOMESI»
Vrpaincoxuii deporcasnuiil yHisepcumem HAyku i mexuonoziu, /[Hinpo, Yxpaina

Ocxkap Baitng y m’eci «Canomes» BTiII0€ 010J111iHI MOTHUBH, BiJAIITOBXYIOUYHCH
Bil obOpazy Canomei, sikuil KOpoTko 3raayerbcsi y HoBomy 3amoiti. bibmivinwmii
TUCKYPC BUSIBISIETHCS TYT HE TUIBKU y MPSAMUX LIUTATAX Ta allt0315X, a ¥ y BIATBOPEHHI
0araTto3HauyHUX 1 KOHTPOBEPCIMHHUX TEM, TAKUX SIK HACHJIHCTBO, MIPABEAHICTH 1 3Bada,
10 MIPOCTEXKYIOTHCS HA PI3HUX PIBHAX TEKCTY.

Canomess B HoBomy 3anoBiTi 3’BJIS€TBCS SIK MOJIOAA JIBUYMHA, SIKA BUKOHYE
TaHelb /Ui aps Ipoaa i B Haropomy npocuth rojoBy IBana Xpecturens (lokanaana).
Baiing 300paxye ii K He3aJexKHy OCOOUCTICTh, YUs IPUCTPACTH J10 TPOPOKa HaOyBae
JNeCTpyKTUBHOTO xapakrtepy. Llsg Tpancdopmamis podouts CaloMer0 CHMBOJIOM
JIEKaJICHTChKOT 3Ba0u, Jle «3aloBiJHA Kpaca Ta HAcoJIOla CTal0Th 3aCO00M CMEpTI»
[4, c. 56]. ¥V TpakToBui Baitnna Ipon Bigpi3HseThes Bij 0i0miifHOTO TIepcoHaxy. Bin
BimuyBae o Cayiomei BOIHOYAC CTpax 1 3aXOMJICHHS, IO CHUMBOJI3YE€ MOpPAIbHY
HECTaOIbHICTh, BIACTUBY MOMY K NMPABHUTENIO 1 TPIIIHUKY. [okaHaaH BHUCTyIae He
JMIIE SIK TPOPOK, aje M sIK HOCIM Mopall, SsKui Haragaye npo OiOmiiHI IIHHOCTI Ta
cyBopicTh cymy Boxoro. Mloro 06pa3 MoXHa MOPIiBHATH i3 CaKpaJbHOK YHCTOTOKO
CBATUX, IO CIYXUThb CBOEPIIHUM [J3€pPKaJOM JUIsl TPIXOBHOI HAaTypu I1HIIMX
nepconaxis [1, €. 98]. BiH mocTiiiHO 3BepPTAETHCS 10 TEMU PO3KAsIHHS Ta CIOKYTH,
ocymkyrouu Ipona ta ioro npyxuny Ipomiamy. Baitng Bkazye Ha Halpy>KEHHS Mix
Iokanaanom Ta Ipomom, BiaTBOpIOtouM 010MiiHNN KOH(IIKT MK CBATICTIO Ta TPIXOM,
OJTHAK IIbOTO pa3dy B yMOBaX KOPYMIIOBAHOi, MOPAJbHO JIE€TPaioBaHOl arMocdepu

JEKaJaHCY.



VY m’eci HaCWJIBCTBO BHUCTYMA€E aJeropier0 3aHemnajay JTyXOBHOCTI Ta Mopaii, a
O10/IMHUI TUCKYPC MIAKPECITIOE TPUPEUCHICTh TUX, XTO 3aHYPEHUHN Y BIacH1 Oa)KaHHS.
Canomesi, ska MPOCUTH TONOBY lokaHaaHa, CHMBOINI3y€ HE JIHIIE CBOE OCOOHMCTE
GaxkaHHs, aje i po30Oelleny IPUPOY CYCITIILCTBA, B SKOMY BOHA JKHUBE. Ii MpOXaHHs
HE € MPOCTO aKTOM HACWJIbCTBA, ajieé TAaKOX aKTOM OOroxylbCTBa Ta MOPAIbHOI
nerpanarii [3, . 42].

Bukopucrana pemiriiiHa JeKCHKa BIJIrpa€ BaXXJIWBY pPOJb Y BIATBOPEHHI
010J11MHOTO TUCKYpCY, MIJCUIIOIYM CHUMBOJIIYHE 3HAYEHHS TE€M TIpixa, CHOKYCH i
po3ruiatu. Baiing BUkopHCTOBYe crienu(iyHl TEpMIHM W amto3ii, M00 MiIKPECITUTH
Tpari3m 1 0araTorpaHHICTh MEPCOHAXIB, OCOOJMBO IXHIO MOpPaAJIbHY OOpPOTHOY, sSKa
NPOSIBIIIETHCS B [1allo31 Ta JigX. ABTOp HE MPOCTO OMHUCYE MiI0 YU TPHUCTPACThH
MEPCOHaXIB, aje W 300pakye BHYTPINIHIO OOpOThOy Ta camMOpyWHYBaHHS, SIKE
IPHU3BOJIUTH JI0 TyXOBHOTO Ta (pizuuHoro maainus [1, €. 127].

MosnenHa lokaHaaHa JEMOHCTpYEe MOpajbHy BIJIAHICTh  pENITiiHUM
MPUHIIAIIAM, SIKa BCTyrnae B KOHQIIKT 13 3BabiuBicTi0 Canomei. BiH ToBOpuThH Mpo
«MOKAsTHHS» 1 «CIOKYTY» K CHOCi0 mo30yTHCS TpiXiB, IO € TUIIOBOIO O10J1HHOIO
temoto [3, C. 45]. Haromicte BepOamizoBaHa crokyca y mianorax Camomer,
KOHTPACTyIOUd 3 MOBOIO JyXOBHOCTI lokaHaaHa, € CBOEPIIHUM «IapayieIbHUM
TUCKypcom». Bailnn 300paxye ii SK aHTUI€pOIHIO, KOTpa OAHOYACHO CHUMBOJII3YE
KPHUXKICTh JIFOJICBKUX MOYYTTIB 1 CHITy 3BabH [2, C. 167].

Sxmo posrmianaty lokanaana B TepMiHax O10miiHOI CMMBOJIIKHM, Horo oOpa3
HaOyBae 1€ MIMOIIOro 3HAYEHHS, a/Ke BIH HE TUIBKH MPOPOKYE PO3ILIATY 3a TPIXH,
aje W cTae MOpaJbHUM KPUTHUKOM Ta JYXOBHUM 1/€aJIOM, YOCOOJICHHSIM UYHUCTOTH 1
BUKJIMKOM Ul CBITY, /€ NMAaHyIOTh TIHHICTH Ta crnokyca [1, €. 89]. Canomes x
yOCOOJt0€ TIJIECHICTh 1 (haTajdbHy MPUCTPACTh, IO 3PEIITOI0 MPHU3BOAUTH ii [0
3aru6eni. BoHa He 31aTHa OCATHYTH 1yXOBHICTh [okaHaaHa 1 0auuTh HOTO JIMIIE Yepes
pu3My cBO€i mpucTpacri. Ii 6axaHHs MOLiTyBaTH IIPOPOKA CTAE AKTOM CHMBOJII4HOIO
3HHIICHHS JYXOBHOIO ifcaiy, KOTpHUil BOHa He 3/1aTHa 3mojaru iHakire [4, ¢. 102].

Opni€ero 3 HAMMOMITHIIUX pUC CTUIIO Baitnna € oro moeTuyHiCTh, SKa MiIKPECIIOe
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eMoliiiny muOuHy Ta cuMBoii3M. [I’eca coBHeHa sickpaBux 00pasiB 1 meTtadop, sKi
HaTAKaOTh Ha 01011#HI 00pa3u. Hampukiaa, MoBa MepCOHaXIB MPO «OJIarocioBeHHE
CBITJIO» Ta «CBATY TiHb» BUKJIMKAE acolliailii 3 01011HHUMH TEKCTaMH, M1AKPECIIOI0YN
KOHTPACT MIXK CBITJIOM JTyXOBHOCTI Ta TeMpsBOIO rpixa [1, €. 95].

CumMBONi3M y m’€ci He JMIIEe TOCWIIOE 3arajbHy armocdepy, a il crpuse
[IMOIIOMY pO3yMiHHIO XapakrepiB. Canomes, B ii TaHIl, CUMBOJI3y€ IUIOTCHKI
OakaHHs, 10 cTalTh (aranpHuMu A1 lokanaana. KoxkeH »xect Ta cioBo B ii
BUKOHAHHI CTalOTh 3HAKaMH, K1 B1I0OpakaroTh ii IMTMOOKUM BHYTPIIIHIN KOHPIIKT [ 3,
c. 113].

Hianor y «Camomei» Mae BakJMBe 3HaueHHs Ui GopMyBaHHSA O10711HHOTO
TUCKypcy. Baiina BMiJO BUKOPHCTOBYE MOBY CBOiX MEPCOHAXIB, 00 MiAKPECIUTH
ixHe wmicre B icTopii Ta KyJIbTypHOMY KOHTEKcTi. [liamoru lokanaana Hacu4eHi
O010MMHMMU LMTAaTaMH Ta AJErOpisIMH, fAKI BIIOOpa)karoTh WOro MOpAJIbHI
nepekoHaHHs Ta (iocodcbki mormsaau Ha cBitT [2, €. 178]. Canomes, B cBOIO 4epry,
BUKOPHUCTOBY€E MaHIMYJIATUBHY MOBY, II0O JOCSTTH CBOIX I[UJIEH, CIUTITAl0OYN €JIEMEHTH
xapTiB Ta 1poHii. Yepe3 nmiamoru Baing neMoHCTpye, SIK MOBa MOXE CTaTH
IHCTpPYMEHTOM CITOKycH abo BiZMOBH Bif rpixa [4, €. 118].

Ockap Baiing OyB mpencTaBHUKOM pPyXy CHMBOJI3MY Ta JCKaJaHCY, IO
BIUIMHYJIO Ha HOTO TBOPYICTH 1 CHOPUUHATTS OiOMIHHUX TEM, a TaKOX CHIPHUSIIO
CTBOPEHHIO 0araroIapoBOro TEKCTy JpamH.
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Aabona BPUH3A, Mapuna BOJIKOBA
OCOBJINBOCTI BUKOPUCTAHHSA KOJIBOPATUBIB B CYYACHUX
AHIUIIMCBKUX CTAJIUX BUCJIOBJIIOBAHHSIX
Jninpoecvkut nayionanvnuu yHieepcumem imeni Onecs [ onuapa, /[ninpo, Yrkpaina
®dpa3zeonorisi Biirpae KIOYOBY pOJIb Cepel HAWBAKIIMBIIIMX 1 HaWOUIBII
JOCTIPKEHUX TEeM CydacHOi JHTBICTHUKH. BUKOpUCTaHHS CTaluX BHUCIOBIIOBAHb
icTopuyHO OyJ10 1 3aJTUIIAETHCS CYTTEBUM €JIEMEHTOM KoMyHikarlii. Koxxna MoBa Hece
B co0l YHIKaJbHY KYyJAbTYPHY CHQJIIUHY, 110 BKJIOYA€ PI3HOMAHITHI 1A10MH, SK1
BIIOOpaXaroTh ICTOPUYHI, KYyJbTYpHI Ta aBTEHTHUYHI pPHCH NE€BHHUX CIIIBHOT.
®pazeonorivyHi OUHUII TOTIOMAraloTh OMUCYBATH Pi3HI SBUIIA Ta MPEAMETH, a TAKOX
MOKa3ylOTh aCHEKTH, 10 (OPMYIOTh 1ICHTUUHICTh KOHKPETHOT €THIYHOI IPYIIH.
BukopucToBytoun ycraneHi BUpasu, JIOAHM MOXYTh IEepeAaTd CBOIO KyJIbTypy Ta
MOTJISIAN, 3aBASKM YOMY KOXKHA Halllsl Ma€ yHIKaJIbHI (pa3eosoriyHi OJWHMUII, SK1
3a3BUYail BUKOPUCTOBYIOTBhCS i1 (DOPMYJIFOBAaHHS NOYYTTIB Ta eMouUld. Baxiauso
BU3HATH, IO IIi YyCTaJeHl BHUpPa3u BIAOOpaXKalOTh HAIIOHATBLHUNA XapakTep,
JO3BOJIAIOUM DIHOIIE 3pO3YyMITH OKpeMl CYCNUIbCTBA 3 IXHIMM TPaAUIisMUA Ta
3BUYASIMHU.

OnHuM 13 HAMIIIKABIIUX aCIEKTIB (pa3eosorii € BUKOPUCTAHHS KOJIHOPOBUX
MO3HA4YeHb. 3 JaBHIX YaciB JIIOAM HAa3UBAIM TPEAMETH 3a iX KOJIbOpaMH, 1100
pPO3pI3HATH Ta omucyBaTtu ix. Taka iCTOpWYHA TEHJIEHIlIS BIUIMHYJA HE JIMIIE Ha
dbopMyBaHHS CTajJuX BHpa3iB, ajlie ¥ HA PO3BUTOK TOBHOI JIHTBICTUYHOI Ta
dpa3zeosoriuHoi  CTPyKTypu B OaraTbox KyJdbTypax. 3apa3 KoJip  4acTto
BUKOPHCTOBYETHCSI B TMPHUCITIB’SAX Ta TMpUKa3Kax. Take BXKHUBaHHS BUIUIMBAE 3

PI3HOMAHITHOCTI 3HAYCHb I HOBUX, EMOIIHO 3apsKeHUX cTanux (pasax [1].
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VY cBITI KO)KHOMY 00'€KTy a00 MOAISIM 3aBXK/IU MIPUCBOIOETHCA MEBHA KOJIOPOBA
MO3HAYKa, OCKUIBKM II€M 3HAK HaNO1IbII €(EeKTUBHO 1 SCKpPaBO UIIOCTPYE pedi, 110
OTOUYIOTh JitonuHy. [lcuxomoru Oyau OMHUMU 3 MEPIIUMH Y TOCTIKEHHI KOHIIEMIIIT
KOJILOPY Ta MOTO BIUIMBY Ha JIFOJICHKY CBIJIOMICTh. 3 4aCOM BUBYEHHSI KOJILOPIB HAOYIIO
MOMYJISIPHOCTI CepeJI JIIHTBICTIB, AK1 KJ1acu(iKyBaIH iX Ha TPyIH Ha OCHOBI BIIMIHHUX
XapaKTEPHUX O3HAK, OMHUCYIOYM KOHKPETHI BJIACTUBOCTI Ta 3HAYEHHS, SIKI BOHU
nepeaarTb y MoBi. UuM 1iuOIe JIHTBICTH 3arUONMIOBAIUCS B 3HAYCHHS KOJIPHUX
TEPMIHIB 1 iX CTPYKTYpY, TUM OLJIbIlI€ 3’ SABJISIOCS MOJIOKEHD 1 BUCHOBKIB LIOJO0 1X POl
B KOMYHIKaIlii.

Icnye nymka, 1m0 came MO3HAYEHHS KOJbOPY € CYTTEBUM YMHHUKOM Tepesadi
MOBH Ta TOCWJICHHS i1 BHpa3HOCTi. barato MHTBICTIB, AKi IOCTiIKyBalu (EHOMEH
KOJILOPY, MParHyiIy BU3HAYUTH IX SIKOMOTA TOUHIIE Ta PO3AUIATH HA OKPEMI TPYyIIH.
Taxkuii mpoiiec cipuuUHUB O0€3J114 T10TE3, K1 JOCTIIKYIOTh CEMaHTHKY, CTPYKTYpPY Ta
1HII1 aTpUOyTH CTaJIUX BUPA31B K KIOUYOBUX €JIEMEHTIB y pOOOTI MOB.

Jlo Toro >, Oy/i0 TMPOBEJACHO YMUCICHHI JIOCIIKEHHS, TPUCBSIYEH] dpa3eosorii
Ta 1l BUKopuctanHio. Bigomi Bueni, Taki sk 1. bamm, 1. Apopa, 3pobusin Baromuit
BHECOK y TMOJaHy Tally3b. TakKoX, IMOTPIOHO BHUIIIUTH TaKUX JOCIITHUKIB, SK
Bonbsdranr Mignton 1 Apuep Teitnnop, skl BUBYAIU 3HAYCHHS Ta MOXOMHKSHHS apemMii
y aHDIOMOBHINA KynbTypl. Anan Jlanpac 1 Yapns3 Joilm - cuMBOMIKY W (QyHKIIT
npuCIiB'iB y (HONBKIOPl. A OT YKpaiHChKI HayKoBIIl, sk ['puropiii BnoBenko Ta Onena
KoBanpuyk, IOCHIIKYyBadu KyJAbTYpHI M CEMaHTHYHI OCOOJMBOCTI aHMIHCHKHUX
NPUCIIB'IB y TMOPIBHAHHI 3 YKpaiHChKUMH. 3HAYHA KUIBKICTh CTaJdMX BHUpPa3iB Y
CydacHIW aHIIHCHKIA MOBI TepeTBopuia ii Ha 00'ekT Oe3MmepepBHOTO BUBYCHHS
IPOTATOM 0araTbOX POKiB, TOXK 1 3aJIMIIAETHCA aKTyalIbHOIO Hapasl.

[Tpotsirom wacy cTani BUpa3u BUKOPUCTOBYBAIUCS B PI3HMX KOHTEKCTaX, IO
NIATBEPIKYEThCSL  IXHBOKO TMPUCYTHICTIO B uuciaeHHuX okepenax [3]. Tax,
(pa3eosioriuHi OAUHULI MOXKHA 3HAWTH B bi10imii, a TakoXk y Ipausx 1HIIAX aBTOPIB,
takux sk O. Yaitnpa, B.lllekcnip, U.Jlikenc. OkpiM TOTO, 111 BUCITOBIIOBAHHS INTHOOKO

BKOpPIHEH1 B TPAIULISIX Ta 3BUYASX.
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Take mupoke BUKOPUCTAHHS CBIMYUTH MPO Te, IO (Ppa3eosoris € He JHIIe
TEMOIO JIJIS HAYKOBUX JOCIIJKEHb, a W PE30HYE 3 MOBCSIKICHHUM >KUTTSAM JIOACH
He3aJIeKHO Bij iXHBOTO oXokeHHs. [logaHa cuTyallis Bkasye Ha Te, IO CYCIITbCTBO
BiJIICpa€ 3HA4YHYy pOJIb Yy CTBOPEHHI Ta (OPMyBaHHI CTaJMX BHUCJIOBIIOBAHb,
HAIMOBHIOIOYM MOBY 00pa3aMu Ta eMOIIMHOI0 TITMOMHOTO.

VY 3B’S13Ky 31 3pOCTal0dMM B3a€MO3B’SI3KOM HAIllli, BUBYECHHSI 1HO3EMHUX MOB,
30KpeMa iX COIIIOKYJIBTYpPHHUX acCIeKTiB, cTae Bce Outbin BaxumBuM. [1{o i1 mo3Bossie
HaM 3pO3yMITH HIOAHCHU Ta OCOOJMBOCTI CJIOBHHUKOBOIO 3amacy pi3HMX MOB. 3apa3
JHTBICTH 30CEPEIKYIOTHCA Ha (HPa3eoNOrYHUX OJIMHULIAX, OCOOIMBO B aHIJIIHCHKIN
MOBI, BpaXOBYIOUH ii r100aIbHe MOITUPEHHS Ta BIUIUB.

JIroau 1aBHO BUKOPUCTOBYIOTh KOJILOPH JJII BUPAKEHHS CBOIX 17Iei Ta eMOILIIil.
VY cydyacHOMYy CBITi iCHy€ O€3J114 KOJIbOPIB Ta iX BiJATIHKIB. JIFOICTBO HaBITh CTBOPHIIO
CUCTEMH KOJIBOPOBOTO KOAYBaHHS JUIsl Oprasizanii Ta kiaacudikarii indpopmarii. Jeski
KOJBOPH MalOTh CHENU(IYHI KyJAbTypHI Ta ICTOPUYHI 3HA4YCHHS, SKI MOXYTb
BapilOBaTUCS B PI3HUX CycHiabcTBaXx. Hampukiam, Koiip, 1o CUMBOJIIIZYE yaady B OAHIN
KYJBTYpl, MOXE acOLIIOBaTHCS 3 TpaypoM B iHIIIN. Lle KynbTypHe 3Ha4eHHsS 4acTo
BiJI0OpaKa€ThCS B MOBHHMX BHpa3ax, MOB’SI3aHUX 13 KOJIbOPAMHU. 3 4acOM I1i KOJIbOPOBI
BUCJIOBJIIOBAHHS CTAJIM HEB1J'€MHOIO YaCTUHOIO MOBHU. BoHU Bi10OpakaroTh 1IHHOCTI,
BIpYBaHHS Ta 3BUYAi JIOIEH, K1 IX BAKOPUCTOBYIOTb.

JlocnmiKeHHST TOKa3alno, M0 «3EJICHH» 1 «CHUHIMN» € HaWMONIUPEeHIIUMHA
KOJIbOPAMHM B aHIIHACHKIN MOBI. Lle poOUTH X CEMaHTHKY Ta CUMBOJIIKY 3HAYYILIUMHU Y
dbopMyBaHHI KyIbTYpHOI 1IGHTUYHOCTI Ta cBiTomsAny. [lpu anamisi ¢pazeonorianux
OJIMHUIIB 13 IIUMU KOJIBOPAMHU CTA€ 3p0O3yMLIO, IO iXHI 3HAYSHHS 4aCTO PO3XOJATHCA 3
OyKBaJIbHUMH KOJIPHMUMH KOHOTauissMH. [logaHl BHpa3u MOXYyTh IEpelaBaTH pPi3HI
3HAYEHHS, B1Jl MPOCTUX JI0 CKIIAJHUX, 1 MOXKYTh TIEPEKIAATUCS HE JIUIIE K KOJIbOPH,
aje i [K 1HII XapaKTePUCTUKHU.

Jlromelr 3aBKOU LIKABWJIO JKUTTS JtoAed 3 1HMMX Kyaeryp. OpuH 13
Halle(pEeKTUBHIMINUX CIOCOOIB 3PO3YMITH I1HINY KYJIBTYpY — II€ BHBUMUTH ii MOBY,

30KpeMa ii mpuciiB’sa Ta NpuKa3ku. BOHM BIAKPUBAIOTH YHIKAJIbHE BIKHO B 1CTOPIIO,
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IIHHOCT1 Ta CHOCiO XUTTA CycluibcTBa. Ko’KHa MOBa CBITY Ma€ BJIACHY KOJICKIIIIO
KYJBTYPHHUX Ta ICTOPUYHUX CIIIB 1 (Pppa3.

Jocnimkyroun ppas3u, moB’si3aH1 3 KOJIbOPOM, MU YCBIOMITFOEMO, 1110 BUBYEHHS
CTalIMX BHUpaA3iB € CKIAJHUM 1 TpuBaIMM mpoiecoM. [Ipore 1e 30arauye Harie
PO3YMIHHS YHIKQJIbHUX OCOOIMBOCTEN MOBHU MEBHOI KpaiHU, TO3BOJISIIOUM HAM Kpalle
YCBIIOMUTH KYJBTYpy, siIka Moxke OyTH HaM He3Hailomorw. Koiip mae BaxiuBe
3HaYeHHs y (hOpMyBaHHI HAIIOTO CIPUHUHATTS CBITY, OCKUIBKH BiH BILJIMBAE MalkKe Ha
BCl ACMEKTH HAIIOr0 COLIAJILHOTO XUTTS. Y MO€IHAaHHI 3 (ppazeosnorisMamMu Kojip
J0J1a€ TIIMOWHY, T03BOJISIOYN HaM HE JIMIIE JOCHIKYBaTH MOBY, a i Kpalie 3p03yMiTH
CBITOIVISIT PI3HUX KyJIbTYp. BHUKOpUCTaHHS KOIBOPY B LMX AHMIIMCHKUX CTIMKUX
BHpa3ax YiTKO BiOOpakae CTaBlIeHHs Jtoje 10 cBity. CydacHi JIHTBICTH BBXKAIOTh,
0 BUBYEHHS KOJIBOPY B (Ppa3eosoriyHuxX 3BOpOTaxX HAJA€ HAWTOUHINIE Ta
3pO3yMiliilie MOSICHEHHS, 3MEHITYIOYM HEMOPO3YMIHHS, 1110 MOXKYTh BUHUKATH YEpe3
P13H1 KYJIBTYpHI IEPCIIEKTHBH.
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Oleksandra BUDILOVA
TEACHING ENGLISH TO ADULTS: LEARNING GAMIFICATION
Oles Honchar Dnipro National University, Dnipro, Ukraine
It is often hard for many adults to find motivation for learning new skills or

acquiring new knowledge, as they are mostly committed to their work, families, or
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both. This often feels overwhelming, and adult students struggle with prioritizing the
learning process.

Another hindrance on the adults’ way to new skills acquisition is their low self-
esteem: mature people often feel anxious about learning new things or experience a
lack of confidence in their abilities. Therefore, the need arises to create a supportive
learning environment that builds confidence and self-assurance and can help adults
overcome their fears and achieve their goals.

One of the ways to do so is to introduce something that will facilitate
comprehension, ensure adult learners’ comfortable functioning in the classroom (either
physical or virtual), and foster their academic excellence. This “something” can be
gamification, that is, game-based learning elements to make it fun, interactive, and
engaging. Furthermore, gamification creates a sense of competition and achievement,
which drives adult learners to apply more effort to achieve their goals. In addition,
gamification can facilitate knowledge acquisition by breaking complex concepts into
smaller, more manageable tasks. This enables adult learners to grasp difficult concepts
more easily, as they can focus on one aspect of the learning process at a time.

Depending on the available facilities and the classroom, gamification methods
can be as follows:

¢ Introducing rewards and challenges to motivate learners to complete tasks and
achieve objectives. This approach creates a sense of achievement and provides
instant feedback that encourages learners to continue their progress.

e Accelerated learning, involves creating a sense of urgency and making learning
more exciting by setting time limits, using visuals, and incorporating bilateral
elements. By making the learning experience more interactive, immersive, and
enjoyable, accelerated learning can increase motivation, improve retention, and
help learners achieve their goals more quickly and efficiently.

e Games and activities: they provide a fun and engaging way to learn new concepts
and reinforce existing knowledge. By incorporating games and activities,

learners can test their knowledge and skills while having fun.
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e Personalization of the learning process can be achieved through adaptive
learning technologies or by giving learners choices in their learning journey. By
tailoring the learning experience to the individual needs of learners, it becomes
more relevant and meaningful to them.

Despite the indisputable benefits of gamification, certain challenges arise when
it comes to introducing it in the classroom. For instance, one of the biggest challenges
Is adapting games to the needs of adult participants. Unlike children, adults have
different learning styles and preferences, and not all games may suit them. Therefore,
choosing games that align with adult learners’ learning objectives and preferences is
crucial. Another objection is gaining support from employers and educational
institutions. Some employers and institutions may not see the value of gamification in
learning, making it difficult to implement such programs. Therefore, it is important to
communicate the benefits of gamification in schools to these stakeholders and
demonstrate how it can improve employee or student engagement and performance.

To sum up, gamification is a technique that involves using game-based elements
to make learning more fun, interactive, and engaging. Gamification can facilitate
knowledge acquisition, improve academic performance, and help with skills
development. If used properly, gamification can revolutionize how we approach adult
learning and schooling and engage lifelong learners.
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Oleksandra BUDILOVA, Maryna Ibrahim Maruf Hordienko
LINGUOSTYLISTIC PECULIARITIES OF ENGLISH BEAUTY BLOGS
Oles Honchar Dnipro National University, Dnipro, Ukraine

Beauty blogs in English showcase a variety of linguostylistic features that shape
their storytelling and emotional impact. Key among these are stylistic devices like
metaphors, similes, and hyperbole, which create vivid imagery and compelling
narratives. The conversational tone of many beauty bloggers fosters intimacy and
community, helping them connect personally with readers. Yet, this can accidentally
reinforce unrealistic beauty standards and oversimplify complex discussions about
beauty's societal implications.

Personal narratives in beauty blogs enhance credibility and relatability but can
overshadow broader discussions about beauty and identity. The combination of visual
and textual elements improves the reading experience through multisensory
engagement, yet it often leads to shallow analysis and neglect of the underlying
messages. Cultural context influences language choices, reflecting societal trends
while risking cultural homogenization and limiting the understanding of diverse beauty
ideals. Moreover, intertextual references to popular culture may resonate with readers
but can promote superficial engagement with beauty standards.

Beauty blogging is a fascinating journey where consumer identity and personal
expression intersect! While bloggers may promote certain standards, they also critique,
this creates a dynamic conversation about authenticity. Navigating commercial
partnerships can be tricky, but it’s all part of maintaining credibility. With so much
beauty content out there, it’s a challenge for readers to find truly authentic voices.
However, this colorful landscape offers endless opportunities for creativity and

connection, making the search for genuine advice all the more exciting!
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The world of beauty blogging is currently focused on important discussions

about cultural appropriation and diverse beauty representation. Bloggers approach
these conversations thoughtfully, balancing the celebration of cultural traditions with
ethical considerations. Misunderstandings can affect credibility and reinforce
stereotypes, highlighting the need for respectful dialogues about inclusivity.
The unique linguistic styles in English beauty blogs significantly influence audience
engagement. While some styles may appeal to specific groups, they also have the
potential to foster inclusive discussions. Readers can enjoy the informal tone many
bloggers use, which makes insights feel personal and relatable. Clever linguistic
techniques, like metaphors and alliteration, enhance narratives and evoke emotions—
for example, describing a moisturizer as “a silky cloud of hydration.”

Overall, the stylistic choices in beauty blogs reflect personal expression and
societal insights, presenting both challenges and opportunities for bloggers and their
audiences. In beauty blogging, the organization of content is crucial for reader
engagement. Clear headings, concise bullet points, and appealing visuals help readers
navigate and comprehend the material effectively. A well-structured blog allows
readers to easily find the information they seek, enhancing their reading experience.
The vocabulary in beauty blogs effectively combines technical and everyday language,
making the content relatable. Personal anecdotes from authors create an emotional
connection with readers, fostering a sense of community. The sociocultural context of
beauty standards enhances readers' understanding, allowing for a deeper exploration of
beauty and identity. Overall, engaging with beauty blogs offers an enriching experience
where stylistic choices and emotional depth intertwine.

The issue of adequacy in beauty blogging involves aligning stylistic elements
and language with the authors' intended messages and how readers interpret them. The
effectiveness of these choices hinges on their ability to resonate with the audience and

reflect the author's intent.



In beauty blogs, where personal experiences and product recommendations
intertwine, clarity becomes crucial. Additionally, overuse of specialized jargon can
alienate readers unfamiliar with beauty terminology, limiting accessibility.

Cultural differences can complicate beauty blogging, as what resonates with one
demographic may not with another. Bloggers should be sensitive to diverse
perspectives and aim for inclusivity. As beauty trends and societal standards evolve,
bloggers need to adapt their language and style to remain relevant. Understanding
audience perceptions is crucial for achieving adequacy in content. Bloggers need to
balance personal expression with reader engagement, as language choices affect
interpretations, fostering an ongoing dialogue that enhances the relevance of beauty
blogs.
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Oleksandra BUDILOVA, Valeria SAMOILENKO
SEMANTIC ANALYSIS OF HEADLINES IN MODERN ENGLISH MUSICAL
DISCOURSE (BASED ON ARCTIC MONKEYS’ SONGS)
Oles Honchar Dnipro National University, Dnipro, Ukraine
The thesis analyzes semantic peculiarities of headlines in modern English
musical discourse, Arctic Monkeys’ songs in particular. All presented means of

organizing the title are implemented in works with the function of attracting the
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attention of the recipient, so we structurally divide the titles into those that record the
conflict of the work, its chronotope, genre, main characters and their characteristics.

Today music occupies a prominent place in human life. The development of
technology made it possible to listen to your favorite songs at home, on the way to
work or school, while shopping in a store or walking in the park. The process of
globalization has expanded our listening circle so that instead of specific groups or
directions that were previously available, the listener now chooses from among all the
cultural product that has ever been produced. This actualizes the importance of
carefully selecting the title of the song and understanding the processes behind the
creation of the title of the text. The purpose of our research is the structural analysis of
the titles of songs, written by Arctic Monkeys.

The subject of the research is the communicative and pragmatic organization of
titles in modern musical works, and the object of research is the means of representing
the title in modern musical discourse. The source of the research is the corpus of the
lyrics of the British indie rock band Arctic Monkeys.

Problems and features of the titles of literary works are always relevant among
researchers. The following scientists participated in the analysis of headlines at various
times: O. Bogdanova, T. Gavrylovska, L. Hrytsyuk, A. Zahnitko, I. Kocherga,
A. Nyamtsou, O. Potebnia, L. Yuldasheva, and others. For example, L. Yuldasheva [5]
investigated the lexical-semantic structure of the latest literary work and its motivation,
and T. Gavrylovska [4] analyzed the typology of titles of works and their stylistic
specificity. However, the specifics of the name of the musical work remain unexplored,
which determines the topicality of the presented article.

The analyzed headline texts are often characterized by ambiguity. L. Yuldasheva
notes that the modern title of the work is mostly ambiguous for an adult reader, it is
characterized by a high level of generalization. The linguist also emphasizes that the
titles of the works interact with various elements of the text, gradually expand their
meaning and acquire polysemy [7, c. 329]. Such headings can fix: conflict of the work,

e.g.: The world’s first ever monster truck front flip [1], Stop the World | Wanna Get
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Off With You [1] etc; its chronotope, e.g.: From Ritz to the rubble [1], The View From
the Afternoon [1], Flight lined dining room [1], Library pictures [1], When the sun goes
down [1], The bakery [1], Tranquility base hotel & casino [1]; genre specifics of the
work, e.g.: Piledriver waltz [1], Reckless serenade [1], Science fiction [1]; the main
characters of the work and their characteristics, e.g.: Mr. Shwartz [1], She’s
thunderstorms [1], Dance little liar [1], Pretty visitors [1], Bad woman [1].

From another point of view, the language game with the listener acquires special
importance. It is because of this that various sound artistic means, in particular
alliteration (The hellcat spangled shalalala [1] and repeat become relevant
(Fluorescent adolescent [1]. The use of various artistic means in the title of the text
can have the function of enhancing the listening impression through rhetorical
questions and appeals, e.g.: Why’d you only call me when you’re high? [1], | bet you
look good on the dancefloor [1], That's Where You're Wrong [1], Don’t sit down ‘Cause
I’ve moved your chair (8), Don’t forget whose legs you’re on [1], Do me a favour [1],
Baby I’m yours [1], which suggests the author's desire to diversify the message and the
means of its transmission to the listener, increase emotionality and a certain game with
the recipient of the musical work.

We also distinguish a group of precedent names, e.g.: Batphone [1], referring to
the special phone used by Gotham City Police Commissioner James Gordon to contact
the superhero Batman in the ABC animated series Batman from 1966 to 1968; Mr.
Shwartz (11), who highlights the character of one of the executive producers who
collaborated with the band.

Arctic Monkeys song titles have always attracted attention for their originality
and uniqueness. They reflect wit, irony and often have a deep subtext. These are not
just words, but small stories that, together with music, create a unique atmosphere that
captivates listeners from all over the world. From the first aloum "Whatever People
Say | Am, That's What I'm Not" to the latest works, the names of Arctic Monkeys songs

remain a symbol of their unpredictable and creative approach to music. We see the
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prospect of further academic scientific research in study of semantic peculiarities of

modern lyric titles in English music discourse and their functional analysis.
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Harania BJJACEHKO
AIIOJIOT' IS MOETUYHOI TBOPYOCTI ®.CIJITHI: MAHBEPUCTUYHE
HOBOBIIKPUTTS JEMIYPI'TYUHOTI'O HAYAJIA JIITEPATYPU SIK
BUITPOBYBAHHSI JIAJIOTTYHOCTI PEHECAHCHO-TYMAHICTUYHOI
ECTETUKHA
JHinpoecvkut nayionanonut ynisepcumem imeni Onecs [ onuapa, /[ninpo, Ykpaina

Ha xymoxHbo-ecTeTnuHiil marictpani ¢opMyBaHHs Jaiajioriku PeHecancy, ne
OCHOBOITOJIOXHA JUIsl HEl CIIBBIJHECEHICTh TEOUEHTPUYHUX Ta AHTPONOLIEHTPUUHUX
BEKTOPIB OCOOMCTICHOTO CAaMOBH3HA4YEHHS BCTAHOBIIOETHCS Yy MPOIIECI OHOBIICHHS
MoJIeNiel XyI0KHBO-CIIOBECHOTO TBOPEHHS, YCTAJICHUX TPAJAMIIIOHATIZMOM, «3aXHUCT
noesii» (The Defence of Poesie, 6:1.1583, Bua.1595) ®inina Cigni (Philip Sidney (1554
—1586)) — camo6yTHBOTO Man of letters noou €nuzasern | (1558 — 1603) — 3namenye
IPAaHUYHICTh PO3TOPTAHHS PEHECAHCHOT KOH(Irypauii XyJ0KHbOI'O MHUCJIEHHS, ILIO
oOpMITIOETBCA SIK €CTETHYHE OCepAs pPO3TalyXeHoi peasnizamii BHCXITHOI AJis
Bigpomxkennst — nporosorieHoi sk 3akiuk ad fontes — iHimiaTUBU MOBEPHEHHS «J10
JDKEpeN» caMOMi3HaHHS 1 CAMOBJJOCKOHAJICHHSI, SIKa BU3HAYAETHCSI y BIACHOMY (OKyCi
— HaMara"Hi MOHOBUTH, 13 3AIy4YEHHSIM TOETHYHOTO apCeHaITy, IEPBUHHO-TOBEPIIICHY
— MOIIKOKCHY TPIXONaAiHHIM — JIFOMHICTh Y X011 IepepoCTanHs, Ha TepeHax Studia
humanitatis, penenmii konmenty Llinepona humanitas, cnpuitHsiToro kpisp npusmy
XPUCTUSIHCHKOT aHTPOIOJOrii, y peiHTeprnpeTamio O0i10J1HHOTO CBIIYEHHS MPO
CTBOPEHHS JIIOJMHU 32 00pa3oM 1 10100010 boxoro.

[lepernsgatoun, y KOHTEKCTI BTIJICHHS BIACHOTO 3aJyMy IIOJ0 pPOMaHy
«Apxkanis» (The Countess of Pembroke's Arcadia), namucaHoro y ABOX Bepcisx
(mepma: 1577 — 1580; npyra: 1580 — 1584, Bun.1595), ninii peHecaHCHOI J1anori3arii
TpaaUIiitHOT — MOOY/I0BaHOT HA TPYHTI YCBIJIOMJICHHS HACHIAyBaJIbHOTO XapaKTepy
MUCTEINTBA CJIOBAa — KOHIIENTOC(HEPH aBTOPCHKOTO CAMOPO3KPUTTS, 1[0 OHOBIIOIOTH
IHTEHL10HAIbHY O0araTOBUMIPHICTh JITEPATYPHO-TBOPUYOiI ISTIBHOCTI, CHOJYYarOuH
HaMmipu ynoAioHuTHcs TBOPIO, HACHAKEH] allOCTOJIBCHKOIO XapaKTepucTukor bora

gk byniBandoro 1 Xynoxxauka (€8p.11:10), 13 HactaHOBaMH Ha BIATBOPEHHS CBITY —
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«mpekpacHoro B3ipus TBOpiHHA» (/[x.Bazapi), BUAATHMI MHUCIUTENb 1 MUTELb
€JIM3aBETUHCHKOI €pY BU3HAE: HA PO3TOPHYTUX Yy MOTO CYy4YacCHICTh — MPOKIAACHUX Y
npocropi BinpomkeHHsa — ropu3oHTax pediekcii KOHCTPYKTIB aHTHYHOI MOETHKH,
chopMoBaHUX, MO0 KOHIENTYali3yBaTH poiésis, — piunoig, 3arnpoBaIKEHOTO
[TnatoHoMm i y3araipHeHOro ApucToTenem, Ta imitatio, oorpynroBanoro ['opaiiem,
NEPEOCMUCIICHHSI ETUKO-€CTETMYHUX 3acajl Ta IMOETHUKAIBHOIO I1HCTPYMEHTApIIO
HaciiayBaHHsS Natura naturata ©He mnepepocTae y BHU3HAYEHHS JIOPOTOBKAa3iB
JOCSITHEHHSI «HOBO1 METW» MHUCbMEHCTBA, sika, y Ci/IHIEBOMY pO3yMIHHI, Iiepeidavae
HaOyTTS IOETOM JIeMiypridHoro cratycy, moaionoro Natura Naturans [1]. 3BiapHEeHHS
«yHiBepcaiapHoro iHaAuBINa Penecancy» (JI.M.batkin) 3-mija AukTaty 00MeKyBaabHO-
1EpApXIYHUX HACIIAYBAJIBHUX MATPHIb JITEPATYPHOI TBOPUOCTI HE PO3TOPTAETHCS B
OoOrpyHTYBaHHS HOTO CyO’€KTHBHO-TBOPUYOI aBTOHOMHOCTI HI Yy MEpPEKOAYBaHHSX
['opauieBoro iMrepaTuBy BUOOpY B3ipLis, MOKIMKAHUX 3PYIIUTH KaHPOBO-CTUIHOBY
iepapxiro Tpaguuionanizmy (Jante Amir’epi, @.Ilerpapka, . bokkauuo), H1 y peBi3ii
ropaiiaHchbKoi IMOETUKH, 3A1MCHEHIM, 100 CTBEPAUTH I1HTEHIII0 BUPOOJICHHS
1HauBIAyalbHO-0BepiieHoro ctwio  (M.-J[k.Biga), Hi y pycial mojoJiaHHS
oomesxenocTi [ImaToroBoi nediniiii MIMETHYHUX MOETUYHUX (HOPM, 1110 BiTOyBa€eThCA
IIIAXOM y3arajJbHEHHS 1HAMKATOpa moe3ii 10 ocoducTicHo gocsukaoro modus dicendi
— JIOCKOHAJIOr0 CocO0y BUPAXKEHHS, BA3HAYAJIILHOTO JIJIs 3JIy4€HHS B 11 00’ €KTHICTb
Oy/lb-sIKOi OJJMHUYHOCTI, OXOIIeHOT B 1 mepmonpunnumi i ineani (Jx.dpakactopo),
H1 Ha 00p1AX peIEKTUBHOrO BIABOJIIKAHHS APUCTOTENEBOI KOHLIENTyani3alli 00’ ekTa
MOMecHCy SK <JIFOJAWMHM B Jii» BiJA HWOTO X yCTaJlleHHS 00 €KTHOI 1€papXi4HOCTI
MIMECHCY, SIKi TPOKJIAJAIThCs, 00 OCMHUCIUTH €CTETHYHHUM MpHHIMN varieta —
«ETHICTH y PO3MAITTI» AK MIATPYHTA 1HAMBIAYyamizamii xaHpoBoi Gopmu ([xupansai
Yuniio, JIx.-b.I1inbs).

Tox, momydarounch A0 BHUIHOKOJA PEHECAHCHOI JiTepaTypHO-TEOPETUUHOI
nymMku sik anojoret noesii, @.CiHi cTBep/Kye TaKuil CrIOCiO BUSIBJICHHS JIOJICHKOT
3IaTHOCTI TBOPUTU — KIIFOYOBOI, y CBITJII PEHECAHCHO-TYMaHICTUYHOI €CTETHUKH,

nepeayMOBHU JIOCSITHEHHS JIIOAUHOI — oO0pa3oM boxkum — moniOnocti TBOpIlto, 110
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3pylIy€e J1ajoriuyHe CIOJIYYeHHs, y HapuHi MUTEUbKUX MaHidecTalliii, HacCTaHOB Ha
ynoaionenus Natura Naturans 1 HamipiB HaciigyBatu hatura naturata: iaimiatop
IPaHUYHOTO — JUIsSl XYJO0XKHBOI CBIAOMOCTI BipomkeHHS — pO3WIMpPEeHHS 00’ €KTHOI
chepu MOETUYHOTO HACIIAYBaHHS XapaKTEPU3y€E CIIPABKHLOTO MMOETA K HACIITyBava-
neMiypra, MOKJIaJalo4yd Ha HOTO  MICIIO0, SIKa HEMHUHYYE BIJCTOPOHIOE HOTO BiJ
BIITBOPEHHS HEJIOCKOHAJIO! JKUTTEBOT JIIMCHOCTI1, — CTBOPEHHS JIOBEPILICHOT XY I0KHBOT
peagbHOCTI.

CinHieBcbKa amoJioris AEMIypridyHOro MOETUYHOTO TBOPEHHSI IPYHTYETHCS Ha
JOBEJICHHI TOTY>KHOCT1 PECypcy XYI0XKHBO-CIOBECHOI OOpa3HOCTI, IO, BTUIIOIOYHN
MOTEHIIMHY MPUPOJHY JTOBEPIIEHICTh Y (HOpMI, Ka MOXKe OyTH CHpUIHATA BCiMa,
CIOHYKa€ JIOACH 10 CaMOBIOCKOHAJIEHHS. ABTOpP «3axHCTy MOe3ii», TOJIEHOCHOTO
JUISl «MHCTEIITBA MaHEepW», AaKIEHTYE BJIACHE BHU3HAHHS BCEOCSDKHOCTI 00’ €KTa
NOETHUYHOI'0 HACJilyBaHH, 3ajly4yaroun Qirypy HOro 3aMOBUYYBaHHS y BIATBOPEHHS
TOTO BU3HAYCHHSI MIMECHUCY, 10 HAIECKUTH APHUCTOTEIIO, 1 TTOCHITIOIOYH 1€ BPAKCHHS
HaBeleHHsAIM «dopmynu» [opamisi: «lloe3iss — kapTuHa, sika TOBOPUTH». AJe,
JEKJIApYIOUd CHPSIMOBAHICTh HACIyBaJbHO-TBOPYOI AiSIIbHOCTI, BU3HAYATIBHOIL ISt
MUCPMEHCTBA, HA TIEPETBOPEHHS CBITY «i3 OpoH30BOro Ha 3o0soTuit», @.Cimni
HAroJIOIIY€E Ha 30CEepPEeHKEHH1 XYI0KHBOI CIIOBECHOCTI Ha 1/1€alIbHOMY TUTaH1 TPUPOAH,
BIICTOPOHEHOMY — SK apXIiTeKTOHIYHa mepmodopma — Big HOro peagbHOI
0araToruIaHOBOCTI y BHUCJIOBJIIOBAHHAX MOETIB. Taka CTpyKTypu3ailis 00’ €KTHOCTI
OETHUYHO1 TBOPYOCTI MOTJIMOMIOETECS Y Mpolieci OOrpyHTYBaHHS il TUIOJIOT1I, KOJIH
MUTEIb-MUCIUTENb PO3MEKOBYE HEOCSKHY TOBEpIICHICTh bokecTBeHHOro OyTTH,
1ICTUHM MOPaJIBHOT 1 MpupoHOT Pitocodii Ta BiacHi i€l moera ik 00’ €KTH MIMETHYHOT
aii. Y upomy pedaeKTUBHOMY BUMIpI Moe3ii 0OrpyHTOBY€EThCS AediHIIIA MUTELBKOT
CHPaBXHOCTI, MO (OPMYIIOEThCS NUIIXOM TMEPEeKOAyBaHHS — Ha 3acajgax
pauioHam3zanii noaiOHOCTI BiHIM TBOpiHHA TBopuro —  koHuenty Jemiypra,
cTBepKeHOro [ImaToHOM:  «CTpaBXHIM IMOETOMY» MPOTOJIONIYETHCS TOH, «XTO
Hacliaye i7ei, ski CcTBOproe, MoaiOHO bory, cBoiM BiiacHuM posymom» [2, C€.14],

pO3ropraroyu iX y XYIOKHIO JIHACHICTh, JI€ BTUIIOETHCS HE MPUPOJHA JIOTIKA,
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BIJINOBIJAJIbHA 32 HEJIOBEPILICHICTh YKUTTEBOI PEaJbHOCTI, a TBOpYAa MeETa-JOrika,
CIIPOMOXHA BIJIKPUTH BUTOKU OyAb-SIKOTO 3HAHHS 1 HAAMXHYTH HA HAOIMKEHHS 0
171eajry B JKHTTI.

3aMuKar4YM BEPTHKAIb MDKOCOOHCTICHOrOo mianory [3], akienrtoBany Studia
humanitatis B eTuko-ecTeTHYHOMY IUIaHI ii TMPOKJIAJaHHS, CIPUHHATOMY SK
XyJIO)KHBO-TBOpPYE boroymomiOHeHHs JTIOMWHWA, HA TOPU3OHTANl  XYIOKHBO-
CJIOBECHOI'O HACIIyBaHHS HEIO BJIACHUX — CTBOPEHHUX Yy PalllOHAIIbHOMY Mi3HAHHI —
1€, Je JIaJoriyHe CHOJYYEHHsS pealbHOro W 1A€aJibHOrO0 3BOJUTHCA 10
CHIBBIJIHECEHHS JIOBEPIICHOI XYJI0KHBOI PEATbHOCTI 13 HEIOCKOHAIOK >KUTTEBOIO
nivicHicTio, CiHIEBE HOBOBIAKPUTTS AEMIYPridHOrO Hayaja JiTepaTypu IHCHIpYE
CTBEP/KEHHSI  PaI[lOHAJIIBHOCTI, OOMEXEHOi II aHTPOMOJOTIYHUM BHMIPOM, SIK
«EIMHOTO 3aKOHY» HacHigyBada-fieMiypra 1 THM CaMUM 3aKjIaja€ MiATPYHTS
MaHbEPUCTUYHOTO PO3MUKAHHS PEHECAHCHO-TYMaHICTUYHOT €CTeTH3allli 1aI0ri3My B
fioro BUMpoOyBaHHs y HEBU3HAUYCHIM MHOXKHUHI MaHi(ecTaliil cyd’eKTUBHO-TBOPYOTO
BOJIIOHTapU3MYy.
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Oksana VOVKODAV
ABSTRACT CATEGORIES AS A FACTOR OF LEXICAL DIVERSITY OF
LANGUAGE
Oles Honchar Dnipro National University, Dnipro, Ukraine

Abstract vocabulary has repeatedly been the subject of linguistic research. The
category of abstraction in noun structures has been studied by scholars such as O.
Potebnya, I. Kovalik, V. Nimchuk, L. Polyuga, and O. Hordiichuk, among others. On
the one hand, abstract nouns are studied as a linguistic phenomenon to explain certain
characteristics, such as their use with articles or the formation of quantitative
paradigms. On the other hand, the human ability to abstract and its manifestation in
language attracts the attention of researchers who seek to answer whether this ability
Is innate to humans and universal across cultures, and how developed the ability is to
create and use abstract vocabulary [6].

Studies have shown that abstract, conceptual concepts of nature are inherent to
humans and are not necessarily tied to the desire or absence of such to create
philosophical concepts. Abstract nouns are present in the languages of all cultures,
regardless of their level of development. Despite numerous existing studies dedicated
to vocabulary, some issues remain unexplored, particularly the criteria for determining
abstraction [2].

This article aims to analyze and synthesize existing definitions of abstract
vocabulary. The material of the study is the English-Ukrainian dictionary by V.K.
Miller and the “Oxford English Dictionary”.

In scientific literature, terms such as *“abstract noun”, “abstract word”, and
“abstract vocabulary” are often used as synonyms for the term “abstraction”, which has
several meanings: “mental rejection of certain properties and relations of the object of
cognition to isolate the aspects and relations that are the subject of cognition; the
product of cognition about concrete reality, an abstract concept; a scientific method of

research that involves mentally isolating the essential features, relations, and aspects
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of an object” [5, p. 4]. Thus, in a broad sense, this term denotes the process of
abstraction, and in a narrow sense, the result of abstraction.

We conducted a comprehensive selection from the “Oxford English
Dictionary” edited by J. Simpson and E. Weiner and the “Large English-Ukrainian
Dictionary” by V.K. Miller, resulting in more than 150 lexical units. Based on this,
thematic classes can be derived, through which a noun is identified as abstract.
Therefore, abstract nouns denote:

1. States and stable qualities: silence, dream, joy, sadness, worry, motherhood,
pain, honesty;
2. Processes: movement, walking, running, recognition;
3. Feelings and emotions: love, hope, trust, compassion, despair, enthusiasm;
4. Qualities, characteristics of objects: quality, clarity, creativity, luxury, darkness,
brightness;
5. Personality traits, intellectual level: knowledge, wisdom, intellect, politeness,
rage;
Forms of politeness: greeting, farewell, apology;
Scientific terms: science, medicine, mathematics, linguistics, information;

Natural phenomena: rain, frost, thunder, autumn, mist;

© o N o

"Social" concepts: mystery, dependence, individuality, society, friendship,
peace;
10.Types of art: faith, dream;
11.1deas and concepts: thought, idea;
12.Names of diseases: diabetes, diphtheria, scarlet fever, epidemic mumps;
13.0bjects and scientific disciplines: chemistry, agriculture, accounting, literature,
phonetics, advertising;

14.Various activities, including sports: reading, traveling, dancing, smoking,
volleyball.

Considering only the semantic criterion, not only nouns but also adjectives,

verbs, and other parts of speech can be classified as abstract words. It has been
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established that nouns with concrete meanings denote concepts that refer to objects of
the surrounding reality, perceived through the senses (names of objects, phenomena,
people). However, sensory perception does not provide a complete reflection of reality.
This is why thinking, through the operation of higher abstractions, “overcomes the
limitations of sensory perception and fully reproduces reality”. Accordingly, “nouns
with abstract meanings denote concepts that a person cannot directly perceive with the
senses”.

The grammatical features of abstract nouns include their inability to form
correlative singular and plural forms (most of them are used only in the singular) and
their inability to combine with specific quantitative numerals. Abstract names are
mostly derivative formations, with words based on non-derived stems forming a
relatively small group.

Researchers note that the boundaries between concrete and abstract terms are
fluid, and depending on the context, a noun can denote either a concrete or an abstract
concept. This is one of the reasons why the problem of classifying words in the
category of abstraction remains contentious and unresolved to this day.

Some researchers have argued that this category can be morphologically
identified, as most abstract nouns are derived, or formed from adjectives or verbs using
suffixes. In studies on abstract nouns in Ukrainian, English, and German, certain
suffixes have been identified as potential markers for identification (e.g., —acy/-cy, —
ance, —ancy, —age, —dom, —ence, —ency, —hood, —ice, —ic/tic, —ics, —ine/-in, —ing, —ism,
—ment, —ness, —ship, —th, —tude, —ure, —tion, —ity, —ety, —ing). However, this method of
identification cannot be considered sufficient: firstly, there are words formed with these
suffixes that primarily have concrete meanings (population) or in one of the meanings
(abbreviation); secondly, not all abstract nouns are derived and contain the listed
suffixes (sense, treason). Therefore, none of the listed criteria for identifying abstract
nouns is sufficient, while the common feature for this class is the semantic criterion,
namely the absence of a material, physical denotation. Nevertheless, some researchers

[4; 6;7] argue that one should not rely solely on extralinguistic factors when studying

65



word classes. Indeed, the most rational approach seems to involve considering all
characteristics: semantic (such as the absence of a material denotation, identification
through words-definitions, relationships of synonymy and antonymy with other lexical
units) and formative (lack of a full number paradigm, special usage with indefinite
articles, word formation features, ability to unfold in sentences).

Thus, we can argue that an abstract concept is an indirect, universal concept
about the essential properties of certain phenomena, actions, persons, etc. (kindness,
beauty, sadness) as opposed to a concrete concept, which refers to specific material
objects and names them.

Researchers emphasize that the difference between concrete and abstract may
change depending on the context.

Abstract nouns are usually identified by the absence of a material referent and
are formed using morphological models, often derived from adjectives or verbs with
specific suffixes (e.g., —ness, —ment, —tion). However, these suffixes alone are not
definitive indicators, as some nouns with these suffixes remain concrete in certain
meanings. Thus, classification relies on a combination of semantic and morphological
features.

This mixed approach suggests that abstract nouns encompass terms for
denoting states, actions, qualities, ideas, and concepts that cannot be directly perceived.

Finally, abstract nouns serve to express universal ideas, detached from sensory
experience, distinguishing them from nouns that denote material, physical objects.

Thus, by analyzing the thematic classes of abstract nouns, we can conclude that
in language, the category of abstraction is expressed through the nominal basis of
abstraction, which conveys ideas, concepts, and general notions that are not perceived
by the five human senses. Thematically, they include lexemes denoting states,
processes, emotions, qualities, characteristics of objects, personality traits, intellectual
levels, forms of politeness, scientific terms, natural phenomena, types of art, social
concepts, etc. Future research may focus on analyzing methods of interpreting abstract

nouns in lexicographical sources.
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Mapuna BOJIKOBA
JESKI OCOBJIUBOCTI CTUJIICTUYHOI OPTAHI3AILIT ONTOBIJAHb
P.EPEJIBEPI 31 3BIPKH «JIIKH BIJI MEJIAHXOJITi»

ninposcwvkuti Hayionanvnuu yHieepcumem imeni Onecs I'onuapa, [ninpo, Ykpaina
XynoxHid mpoctip onosiganb P. Bpendepi € ayxe ckiaagHO CTPYKTYpOBaHUM
00'eKTOM, 1110 MEPEMHKAE OIMOBIJb y PI3HI PETICTPU: 13 PEATBHOCTI MOBCAKIECHHOIO
KUTTS — Y MpIIO YU KOIIMAap, 13 Cy4aCHOCTI — y MHUHYJIE, 13 30BHIIIHBOTO — Yy
BHyTpimHe. L1 cBigomi nedopmariii peanizyroTb ecTeTudH1 Ta Pi10coChbKi NOTISAN
aBTopa Ha (iTOCOPCHKI MHUTaHHS Ta MPOOJIIEMH: CAMOTHICTH, TBOPUICTh, IaM'SITh,
KUTTS Ta CMEPTh, B3AEMOBIIHOCUHU MPUPOJIU Ta JIOJUHU, COILlaJIbHA AUCTAPMOHIS.

Jlist ixHporo BijoOpaxkeHHs1 B TekcTi Peil bpenOepi BUKOPUCTOBYE pi3HI MPOCTOPOBI
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00pa3u 1 CTUJIICTUYHI TPUHOMU 300pasKeHHS [IUX 00pa3iB, IO JOIMOMAarae HauIMoBHiIlIe
BIJI0OpA3UTH €CTETUKY MUCbMEHHUKA.

XynoxHid TekcT B 30ipui «JIiku Big MenaHxouii» mnepefae cyO'€KTHBHY,
€MOLIIMHY OyMKY IIOAO ONUCYBaHMX MOAINM. ABTOp XyIO0XXHBOTO TEKCTY IparHe
BCTAHOBUTHU €MOIIIITHUN KOHTAKT 13 YATa4yeM, MOMTHOIIOIYH Ta PO3LMIUPIOIOYN 3MICT
TEKCTYy 3a JOMOMOIOK pi3HUX OpuiioMmiB. CeHC XyHO0KHBOIO TEKCTy € OoOpa3Ho-
MUCJICHHE I[1JIe, IO BUHUKAE 3 CYMU €JIEMEHTAPHUX CMUCIIB, 1110 CTAHOBJISITH TEKCT.

ABTOp mIparHe BHBYMTH 3arajibHy OyJOBY MeEXaHI3MiB, fIKi pyxalThb BCiMa
JIOJIbMU Ta OCOOJIMBOCTI TUX MEXaHI3MIB, SIKI PyXalOTh KOKHOIO OKPEMOIO JIFOIUHOIO.

Bigkpura cTpykTypa IUKITY 3 «pamMoiO» JIJIsl yTBOPEHHS MIKpOIUKIIB. [lo 30ipku
«Jlixu Big menanxonii» P.bpendepi Oyio BKIIOUEHO TPU TEMATUYHI MIKPOIIUKIIH.

JyOniHCHKHI MIKPOIIMKIT YTBOPIOIOTH JIBa ornoBinanHs npo Ipnanmaito: «Ilepma
HiY mocTy» Ta «CrpamHa aBapisi B MOHEIUIOK TOro TWXHsS». He mos'szani Ha
CIO’)KETHOMY DIBHI, ONOBIJIaHHS 00'€JHAH1 CUCTEMOIO MEPCOHAXKIB Ta €AUHUM MICIIEM
nii. '0JOBHUM Tepo€eM TBOPIB 1 OIOBiJaueM, KUK PO3MOBITAE 1ICTOPIO Bij MEpIIOi
ocobu, € cam P.bpenGepi. Ile nomae aBToGiorpadiuHOCTi, HA IO BKa3yKOTh JESKI
JieTali ONoBiIaHHs, 10 30iratoThes 3 (hakramu Oiorpadii aBropa: “In the fall of 1953,
| was writing a script in Dublin”. [ifioBa ocoba omoBiganus «CrpaliHa aBapis y
NOHEJIJIOK TOr0 THXKHS», MakrBailp, Ha3uMBAa€TbCS B TEKCTI  OMOBIJAHHS
«amepukaHiiem». P.bpenbepi Hamae KOPOTEHBKY TIOPTPETHY XapaKTEPUCTUKY
nepcoHaka. [pyHTYIOUHMCh Ha TaKOMY OINUCi, MOXHA TMPUIYCTUTH, WIO i
«aMepUKaHIEM» MA€EThCS HA yBa3l MOCTaTh CAMOT'0 aBTOPA, AIKOMY Ha MOMEHT BI3UTY
1o Ipnannii 6yso 33 pokwu, 10 IIJIKOM BIJIIOBIIa€ BUSHAYCHHIO «MOJIOJUN YOJIOBIKY.
[HIN neTani, MOPTPETHUM ONUC Ta AMEPUKAHCHKE MOXOJDKEHHS, HISIK HE cylepedarb
JAHOMY BHCHOBKY.

€uHe Miclie Jii 3MILHIOE 3B'S130K MK ONOBIJaHHSAMU MIKPOLIMKITY. Y HUKAIOUH
3aranbHuX TwiaHiB Ipmanaii, bpendepi poOuTh mHeHTpoM omoBini Kabauok Xibepa

®dinHa, He 3a0yBalO4M OINMKUCYBATH HOTO XassiHa, SKUU JYyKE€ CXOXKHUH Ha CaMoro
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P.Bpenbepi, ToMy € nyMKa, 110 1€ € came aBTOp, a MOTIM OMKMCaB BJIACHI CIIOTa/IH MPO
nonopox Ipnanpiero.

TeMaTuuHUM UK MEKCHUKAHCHKUX 1CTOpIA MpeAcTaBieHUM y 30ipii JBOMA
omnoBiTaHHAMHU: «MaJieHbKI MHIIKH» Ta «YyToBHH KOCTIOM KOJIHOPY BEPIIKOBOTO
MOpO3uBa». [ TMOOKO collialibHI Ta MPOHU3IUBI ICTOPIT MPO KUTTS MEKCUKAHIIIB 5K Y
PIOHIN KpaiHi, Tak 1 3a il MeXaMu NIATPUMYIOTh TOJI0OBHY TeMy 301pku. Po3mosiai nmpo
HECXO01 J0JIl, He 3aBXJW 3pO3yMUII HaM MpoOJIeMH, aje HE3MIHHO 3BOPYIILIUBI
JOJCHKI BUMHKU CHPHUSAIOTh PO3BUTKY aBTOPCHKOTO 33JlyMy, IO MOJSArae B OakaHHI
BJIOBUTH 1 OCMUCIIUTH CYTh JIFOJICHKOI IPUPOJIH.

MapciaHChbKHMI MIKPOILMKJ MPO TMEPIIMX KOJOHI3aTOpiB 1 moceneHIiB Mapca
CKJIaIa€ThCSl 3 JBOX OIOBiJaHb, 10 HE YBIMIUIM A0 OMOBiAaHHS «MapciaHChKi
XpoHikn»: «bynr BoHM cMarsiBi Ta 3070T00KI» Ta «CyHuuyHe BikoHie». [loB's13ani Ha
3MICTOBHOMY, €MOLIMHOMY Ta 1JeHHOMY piBHI, ONOBIAaHHS 3HAHOMJIATH YMTaya 3
peanisimu YepBonoi [lnaneru. JIB1 ciM'i, skl ONMHUIMCS BOJICIO BUIIAAKY Ha Mapci,
CYMYIOTh 32 JIOMOM 1 3aJIUIICHUM 32 CHUHOIO KUTTsAM. [lepeboproroun TpyIHOIII1, BOHH
IPOTUCTOATh UyXkil TUIaHeTI a00 HaMararThCsl 3SMUPUTHUCS 3 BJIACHOIO J10siet0. BoHu
PUBHUKYIOTh BTPATUTH ce0€ y YePBOHUX MICKaX MapCiaHChKOI MyCTKH.

ATpuOyTH KOCMIYHHMX MOJOPOKEH, 10 MEPEXOIATh 3 OMOBIIAHHS B ONTOBIJaHHS,
BIJIIPBAHOCT] BiJI «3€MHOI'0» Ta 3BUYHOIO >KUTTS MPOBOAATH Mapajeib MK JBOMa
OTIOB1TAHHSIMHU.

HesBaxkarouu Ha Te, 1110 MUCBMEHHUK 300paxye (HaHTaCTUUYHY CUTYALiO, 1110
PO3TOPTAETHCS 3a MEXKaMH 3eMJIl 1 HAa CHOTOJHIIIHIA MOMEHT HEIOCSKHY HaBiTh y
riIoTeTUYHOMY MallOyTHbOMY, 1Sl OOCTAaBUHA CIY>KUTh IMIATBEPJKEHHSM OCHOBHOI
17ei nukiy. HaBiTh Ha BiJICTaH1 JECATKIB MIJTBHOHIB KUJIOMETPIB BiJ] 3HAHOMOTO CBITY
JFOJIMHA 3AJIMIIAETHCS JTIOUHOIO: BIPHOIO MapHUM aMOiIlisM, 6araTopiyHUM 3BUYKAM
1 crabKoOCTsM, MPO3aidYHUM MPArHeHHSM, MNPU3EMIICHUM OaXKaHHSIM 1 KOJIMIIHIM
OJICP’)KUMOCTSIM, B SIKUX 1 TIOJISITAE i1 JIFOASTHICTD.

XyH0oXKHIA TEKCT nepenae cy0'eKTUBHY, eMOIIHHY AYMKY IIOJI0 ONKUCYBaHUX

nojii. ABTOp XYyJOXHBOTO TEKCTY IparHe BCTAHOBUTH EMOLIMHUI KOHTaKT 13
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YUTayeM, MOTIUOIIOIOUN Ta PO3IIUPIOIOYH 3MICT TEKCTY 3a JOMOMOIOI0 Pi3HUX
npuiiomiB. CeHC XyA0KHBOTO TEKCTY € 00pa3HO-MHUCICHHE I[UIe, 1110 BUHUKAE 3 CYMHU
€JIEMEHTAapPHHUX CMHCIIIB, III0 CTAHOBIISTH TEKCT.

[HOMI ceHc, 3aKiafieHuH y XYHOXKHIH TEKCT, MOXKE BHPAKATHCSA y HBOMY
IMIUTIUTHO. Y TaKOMY pasi JOPEYHO TOBOPUTH MPO MIATEKCT — HEBUPA3HE CIOBAMH,
aje BIOUYTHE JUIsl YMTada 3HA4YeHHS OyJb-iKOi MOJli YW BHCIOBJIIOBaHHS. BiH
3aCHOBAHMUM Ha MOBEPHEHHI JI0 YOT0Ch, 1[0 BXKE ICHYBajio a0 B caMOMy TBOpi, a0 B
MPOEKIIii, sIKa CIPSMOBaHa 3 TBOPY Ha JIHCHICTb.

ABTOp XYJOXXHBOTO TEKCTY, MPOMOHYIOUM CBO€ OAueHHs SBUINA, TSKIE JI0
BUOOPY IHAMBIAyaJIbHUX 3aco0iB MOro rmepenadi, HaWOUIBIIOrO BIiAXOMY BIiJ
CTaHJAPTHOTO OMHCYy. TakuM YMHOM, KapTHHA CBITY aBTOpa, MOEIHYIOUUCH 13
KapTUHOIO CBITY YMTa4a, CTBOPIOE MIATEKCT, 0€3 IKOTO HE ICHYE XYI0XKHIHN TBIP.

VY KOXHOMY TEKCTI pealli3yeTbcs Te3aypyc Ii€l MOBHOI OCOOHUCTOCTi, ¥y
JIEKCUYHIN CTPYKTYpl TEKCTY BUPAKAETHCA CBITOOAUYEHHS aBTOpa. XyJ0XKHS KapTHHA
CBITY aBTOpa BUSIBJISIETHCS Y MOTO MParHeHH1 BUCIOBUTH CBOI CTAaBIIEHHSA JI0 YCTPOi Ta
oprasizailii CBITY Yy XapakTepl MOJI{, sIKI BiH onucye. ABTOp BUOMpae HaWOLIbII
peJIeBaHTHI HOMY KOHIIENTH, K1 HAWIIOBHIIIEC BiJOMBAIOTh MOTO CBITOCTIPHAHSTT.
Came 111 KOHIIENTH CTAHOBIISATH PO XYI0KHBOI KAPTHHH CBITY aBTOpA.

Tak, xynoxH1i TeKCT B 301pui «JIiKu Bij MenaHxoumii» nepenae cyo'€eKTUBHY,
eMOIIIIHY AYMKY IIOJI0 ONMUCYBaHUX MOAiN. ABTOp XyJOXHBOTO TEKCTy IparHe
BCTAHOBUTHU €MOIIMHUI KOHTAKT 13 YATA4YEM, MOMIMOJIOI0YN Ta PO3IMIUPIOIOYN 3MICT
TEKCTy 3a JOMOMOTOI pi3HUX mpuiiomiB. CEHC XYJOKHBOTO TEKCTy € OOpa3Ho-

MHCJICHHC Hiﬂe, 1O BUHUKAE 3 CyMHU CIICMCHTAPHUX CMI/ICJ'IiB, 10 CTAHOBJIATH TCKCT.
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Mapuna BOJIKOBA, Karepuna COJIOHBKO
CIHELNU®IKA ®OHETUYHOI I'PU CJIIB Y BIPIIIAX KEHA HECBITA
JIJISI TITEX

ninpoecwvkuti Hayionanvnuu yHieepcumem imeni Onecs I onuapa, /[ninpo, Ykpaina

Bcebiynuii aHaini3z HayKOBUX JOCIIJDKEHb JUTSYOI JIITEPAaTypyu OCTAHHIX POKIB
BUSIBUB MiJIBUIICHUI 1HTEpEC JIHTBICTIB J0 SBUIA MOBHOI I'pU SK (POPMH MPOSIBY
JIHTBOKPEATUBHOTO MHUCJIEHHS JUTUHU HOBOTO TMOKOJIHHS, $Ky BH3HA4YalOTh
«BUIIYKAaHOI0» MOBHOIO OCOOMCTICTIO, 3JaTHOIO MPOIYKYBAaTH «BUTOHUEHI» JIEKCEMHU
HECBIJIOMO, 3BAKaI04YHM HA OOMEKEHICTh KOMYHIKATUBHOTO JIOCBIY Ta CIOBHUKOBOTO
3amacy, MeTaMOBHI 3710HOCTI a00 BHUSB 1HAKIIOTO OayeHHs CBITY Kpi3b MOPYIICHHS
ICHYIOUHX HOPM, B MEpILy Yepry — MOBHUX. J{OCIIKeHHSI BITUU3HIHOI Ta 3apyO1KHOT
MOBO3HABUO1 JiTepaTtypu, 30kpema mpaimb JI. Birrenmreitna, T.A. Kocmenu, O.I'.
[TemkoBoi, K.C. JlopoiieHka Ta 1HIIMX, MIATBEPIKYE, IO TPAIULINHE PO3YMIHHS
MOBHOI I'pH SIK KaJIaMOypy OOMEKYEThCS KOMIYHUM €()EKTOM Ha JIEKCUYHOMY PIBHI.
3Bakaro4yM Ha I1e, MEeTa HaIllol POOOTH MOJSTae y BU3HAYEHHI TEPMIHY MOBHOI T'pH, SIK
HaBMHUCHOTO BiAXWJICHHS BiJf MOBHHX HOPM JUIsl CTBOPEHHS MEBHOTO €CTETUYHOTO
edeKTy, BUBUCHHI aKTyaJbHUX MPUHOMIB Ta (YHKI[IOHyBaHHS MOBHOI TpH Ha
GboHETHYHOMY, CJIOBOTBIpHOMY, TpadiyHOMYy, MOPGOIOTIYHOMY 1 CHHTAKCUYHOMY
PIBHSAX Yy CydYacHId aHIVIMCBKIA JAMTSIYIM T1oe31i Kpi3b KOMIUIEKCHUN aHaul3
cnenudivHUX PUC 1I0CTIITIO amMmeprKaHcbkoro moeta Kena Hecbirta, Bipii sikoro Oyu
BIIEpILIE B3SATI JJIs1 HAYKOBOT'O JIIHIBICTUYHOTO aHajizy. Hamu Brepie npoananizoBasi,
y3arajibHeH1 Ta kinacugikoBaHi QYyHKIIIT IpH CIiB B IUTAYIN Toe3ii 1 3amponoHOBaHa
rinoTe3a BUAUIMTH (YHKIIO 3allIKaBJICHOCTI, KOTpa TMOSCHIOETHCS CHEIU(DIIHIM
3aXOIUICHHSIM Ta Oa)KaHHSAM JI0 MOILIYKY BIANOBIAl MAJIEHbKUM YUTAUYEM.

Komrmnexkcunii anamiz BipiiiB amepukancbkoro nuchbmeHHuKa Kena HecGita
J03BOJIMB BU3HAYUTH, 110 (PYHKIIOHYIOUYH HA PiBHI (POHETHUKU MOBHA I'Pa Pealli3y€eThCs
3a TOMOMOTI'OI0 IPUIOMIB ajliTepallii, aCOHaHCY, 3BYKOHACIIAyBaHHs, pUMH, 3ByKOBUX
OBTOPiB, oMO(oHIB Ta KaslamOypiB. Bapto 3a3HauuTu, mo igioctumo Kena Hecbita

NpUTaMaHHO KOMOIHYBaTH MOBHI OJMHMII JEKUJIBKOX MOBHHUX PIBHIB OJIHOYACHO.
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SlckpaBUM MpUKIAJOM BUKOPUCTaHHS (POHETUYHUX ITPOBUX MPUHOMIB € BIpLI
"Vacation Cancellation", yci crpodu Ta Ha3Ba SAKOro MarOTh CIiB3By4YHE (POHETHUHE
3aKIHUEHHS -ation, a TAKOXK UTIOCTPYIOTh BUKOPUCTaHHS aniTepanii (3Byku [f], [s], [th])
Ta acoHaHcy (3Byk# [i], [o], [u]): "You might think that | would be feeling frustration
or some other similar sorry sensation™.

JleTaJibHHI OIJIAl TBOPIB aBTOPA JA€ M1JCTABU BU3HAUUTH TiepO0ITy OHIEIO 13
crienu(piYHUX PHUC MOro 1IIOCTHIIIO Yy BIAHONICHHI A0 LUIbOBOI ayautopii. "I'm
panting...I’m crying. It feels like my face and my forehead are frying", 3 Bipma
"Hottest Food Ever", neMoHCTpye BHUKOPWUCTAHHSA 1JIOMAaTUYHUX 3BOPOTIB
nepeOUTbIICHHS JUIsl TTOCUJIEHHS €MOLIMHOTO CIPUUHATTA OMUCAHUX TMOYYTTIB, IO
IPUMHOKYETHCS 3aCTOCYBaHHSIM TPaMaTHIHOT ()OPMH TETIEPIIITHLOTO TPUBAIOTO Yacy
Present Continuous, 1o HiOM 3MyIIy€e TUTHHY HPOXKHATH 3MICT BipIlia y pealbHOMY
yaci.

BusHavyaroun KOMOIHYBaHHSI OAMHUILb AEKIJIbKOX MOBHUX PIBHIB OJIHOYACHO SIK
cnenuiuHy pUcCy 1I10CTHIII0 aMEPUKAHCHKOTO MUChbMEHHUKA, TPUBOJAUMO MPUKIA
noeHaHHs (POHETUYHOTO PIBHS 13 JIGKCUYHUM, Jie OYJIO BUSIBJIEHO TaKOXX MOBTOPH Ta
aHTporroMopdi3m, sKi € IPOBIAHUMHU OJAMHHUIIMU MOBHOI Ipu y moesii "My turtle’s
name is Tiny Todd": "... and all of the chocolates and cheese». ¥ mux crpodax

MOKHA BHIUIMTH 4acTo moBToproBasbHi "all the", "and", "some", sxki 3a cBoero
CTPYKTYpPOIO HAaraayroTh JWTSY€ MOBICHHS THITY «HE3aBEPIICHOI IyMKW» abo
«MOBJICHHEBOI 0€3JI1aIHOCTI», KOJU PEUYCHHS JOMOBHIOETHCS HOBUMHU 1JI€SIMH,
J0JIaHUMH TIOBTOpPOM criosrydHuka 1 («and»). Kpim Toro, moesiss MiCTUTh TIPUKIIAIH
npuiiomiB anitepaiii 3BykiB [ff], [p], [s]; aconancy [a:], [1:], [2], fKI IHTErPYIOThCA Y
CTHJIICTUYHHUNA MPUHOM aHTPOTIOMOP(}i3My, OCKUTBKH aBTOP MIA0JIOHHO A0 MOBEIIHKU
JTUTHHHA YIIOAIOHIOE TOJIOBHOTO Tepos IMoe3ii — ueperaxy A0 JIOJWHM, HAJTaruu ii
IMEHI1, XapaKkTepy, MaHEP MOBE/IIHKH, BAMHKIB Ta PYXIB.

HocmimkeHHs: GOHETUIHUX CIIOCO0IB TPH CITIB T03BOJIUIIO BU3HAYUTH, 10 BOHU

M1JBUINYIOTh BUPA3HICTh BIPIIIOBAHOTO TEKCTY Ta IMiICHIIIOIOTH €KCIIPECUBH1 QyHKIIIT

NOETUYHOI ~ MOBH, BHUKOHYIOUM OKpIM TOrO  €MOTHUBHY, 3MICTOTBOPHY,
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JTIHTBOMI3HABANIBHY, 300pa)KyBaJlbHy, KOMIYHY, CIIBTBOpPYy, MOBHOTBOpYY, Ta
KOMITPECUBHY (YHKITII.

[TincymoByrO4M, BUKOPUCTAHHS (POHETUYHUX MPUMOMIB Y JIITEPATyPHUX TBOPAX
BU3HAYAETHCA SK OJHA 3 IXHIX XapakTepuCTHK. MOHETHYHI OCOOJMBOCTI TparoTh
BaXJIMBY POJIb, OCKIIbKU 3BYKOHACTIyBaHHS BBAXKAETHCS OJIHIEIO 3 €TaIliB M1ATOTOBKU
JTEN 10 OCBOEHHSI MOBH. B1ITBOpEHHS 3ByKIB MUTTEBO BUKJIMKAE KOHKPETHI acolliamii
y YHTadviB 1, BOJIHOYAC, MOTJIUOJIOE CUMBOJIIYHUN xapakTep moesii. JlocmipkeHHs
BUKOpPUCTaHHS (POHETUYHUX NPUHOMIB JIJIsi (POPMYBaHHS I'pU CIIB B Cepii TUTAUUX
kuur Kena HecOita Bkasye Ha Te, 110 11l IPUIOMHU BUCTYIIaI0Th OCHOBHUMH 3aC00aMu
CTBOPEHHSI My3UYHOCTI B M0€319X. BOHU CHIpUSAIOTH MOJIETIICHHIO CIIPUMHATTS MOe3],
OCKIJTbKH, HACIHIIyIOYH KOHKPETHI 3BYKH, CTBOPIOIOTH OOpPa3HICTh 1 MEJOMIMHICTh B
TBOpax. ®doHeTHUYHI eJeMEeHTH CHpUSOTh (POPMYBAHHIO 3arajbHOI E€CTETHUKH
NOETUYHUX TBOPIB 1 XYyJAOXKHBO BIATBOPIOIOTH 3BYKOBI oOpa3u. llepcnextuBu
NOAAIBIIOr0 JOCHIIKEHHSI MU 0a4MMO B MOLIMPEHOMY Ta OUIbII TJIMOOKOMY aHali3l
aKTyali30BaHOiI B Cy4YyaCHOMY JAHMCKYypci MOBHOI Tpd B TBOpaxX IHIIUX JTUTSAYUX
AHTJIOMOBHUX aBTOPIB, ii IPUHOMIB 1 (YHKIIIH.
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Yelyzaveta VOLOSHCHENKO, Olena KONOPELKINA
SOCIOLINGUISTIC FEATURESOF PRE-ELECTION DISCOURSE OF THE
USA, GREAT BRITAIN AND CANADA IN A COMPARATIVE ASPECT
Oles Honchar Dnipro National University, Dnipro, Ukraine

Our research focuses on the electoral discourse of English-speaking countries —
namely, the United States, the United Kingdom, and Canada—uwith particular attention
to the sociolinguistic and cultural aspects of this process. A key part of our analysis is
the rhetorical devices, such as metaphors, symbolism, and color vocabulary, which
politicians use to make their messages resonate with diverse voter demographics. These
elements of rhetoric have long captured the interest of scholars such as N. Foster, D.
Cameron, O. Poll, G. Richardson, S. Leycroft, A. Lanford, and T. Melville.

The study of political discourse in English-speaking countries has been a subject
of academic interest in both Ukraine and internationally, with notable contributions
from researchers like E. Chang, R. Vodak, J. Kilgore, L. Coleman, O. Gilles, and V.
Karetny. However, sociolinguistic and cultural comparisons across the United States,
the United Kingdom, and Canada, particularly in the electoral sphere, have received
limited attention. The present study seeks to fill this gap, examining the role of
language in shaping political ideologies, evoking emotional responses, and adding a
unique cultural tint to political messaging, thereby enhancing the effectiveness of
electoral campaigns.

Political discourse is a complex concept with key components including the text
itself (oral or written), extralinguistic factors (context, purpose, timing, and means of
dissemination), as well as the speaker and listener, who interact dynamically. Political
discourse is marked by its institutionalization and mass-media mediation, which
highlights the need for detailed examination of its elements as an effective tool for
political influence.

Characteristic Features of Political Discourse:

1. Use of Specialized Political Terminology: terms that are familiar to the political

elite but may require decoding for the general public.

74



2. Fixed Phrasal Expressions: help to standardize the message and increase its
memorability.

3. High Information Density: information is conveyed succinctly to maximize
impact.

4. Frequent Abbreviations and Acronyms: common in political settings, especially
in the media.

5. Evolution of Vocabulary: politicians coin terms to address emerging issues,

adding to the political lexicon.

Usage of Clichés and Standardized Phrases: ensure consistency in messaging.

Abstract Terminology and Complex Words: create a sophisticated tone.

Quotations and References: these add credibility.

© o N o

Use of Proper Names: politicians and places are frequently referenced to
personalize the discourse.
10.Patterned Openings and Closures: the repetitive structure of opening and closing
phrases is a feature of political speeches.

The pre-election discourse in the U.S., U.K., and Canada reveals significant
distinctions in rhetorical strategies and linguistic approaches. For example, the United
States is marked by aggressive rhetoric and ideological polarization, which reflects its
competitive two-party system. The U.K., with its multi-party system, emphasizes
constructive debate and focuses on detailed discussion of policies, avoiding personal
attacks. Canada’s election discourse tends to be positive and cooperative, often
emphasizing social and environmental issues, indicative of a culture of compromise.

The role of media in shaping election discourse is also notable. In the United
States, social media dominates, allowing quick dissemination of information and
creating momentum for public discussion. In the U.K., traditional media such as
television and radio play a primary role, with social media supplementing these
channels. Canada strikes a balance between traditional and digital platforms, reflecting

its moderate approach to political communication.
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The socio-cultural context of each country influences the unique aspects of its
election discourse. In the U.S., the discourse is heavily polarized around ideological
issues, with campaigns often focusing on stark contrasts between candidates. In the
U.K., the discourse centers around specific policy proposals and achievements,
reducing polarization. Canadian campaigns, which emphasize social cohesion, focus
on themes like social justice and environmental sustainability.

Each country's approach to political communication has both strengths and
drawbacks. The U.S.'s aggressive rhetoric mobilizes voters but also deepens social
divides. The U.K.'s constructive approach projects professionalism but may appeal less
to younger voters. Canada’s emphasis on positivity and compromise fosters social
cohesion but lacks the emotional appeal of more polarized approaches.

Comparative Analysis of Rhetorical Strategies

The comparative study of election discourse across these three countries
highlights notable differences in the strategies used to communicate with voters:

e U.S.: Polarizing and competitive, marked by emotional appeals and ideological
opposition. Negative campaigning is frequent, often framing elections as a
contest between rival ideologies (e.g., Trump and Biden campaigns).

e U.K.: Focuses on policy and achievements rather than personal attacks.
Campaigns are generally more restrained, fostering an image of professionalism
(e.g., Johnson and Corbyn campaigns).

e Canada: Collaborative and cooperative, with a strong focus on social and
environmental issues. The discourse emphasizes consensus and tends to avoid
divisive language (e.g., Trudeau’s campaign).

Social media is a pivotal tool in all three contexts, but its role differs. In the U.S.,
it serves as the main platform for rapid information spread and voter engagement. In
the U.K., social media complements traditional media, targeting younger audiences. In
Canada, campaigns employ both traditional and social media to reach a broad audience,

creating a balanced communication strategy.
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Each country’s discourse also focuses on specific themes that resonate with its
voters:

e U.S.: Emphasizes economic policy, immigration, and national security,
highlighting ideological divides (e.g., Trump and Biden campaigns).

o U.K.: Discusses topics like Brexit, the NHS, and social reforms, underscoring
concrete policy impacts (e.g., Johnson and Corbyn campaigns).

e Canada: Highlights social justice, climate change, and inclusiveness, aligning
with the country’s value of consensus (e.g., Trudeau’s campaign).

The comparative analysis reveals significant differences in election discourse
across the United States, the United Kingdom, and Canada, shaped by each country’s
unique socio-political context. The United States favors a polarizing, aggressive
rhetoric that emphasizes ideological divides, often through negative messaging. The
U.K., by contrast, engages in constructive discourse, focusing on concrete policies and
achievements. Canada’s discourse is marked by compromise, cooperation, and a focus
on social and environmental themes, reflecting the country’s tradition of political
consensus.

Media strategies also vary, with the U.S. heavily reliant on social media for voter
engagement, while the U.K. and Canada use a mix of traditional and digital media to
reach diverse audiences. Key themes like economic policy, immigration, and social
justice are present across all three countries but differ in presentation and emphasis
based on the political landscape.

Ultimately, political rhetoric and media strategies mirror each country’s cultural
context, influencing communication with voters. These differences have a profound
effect on the dynamics of election campaigns and their success in garnering public

support.
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Tetiana VOROVA
FEATURES OF THE EDUCATIONAL AND COMMUNICATIVE PROCESS
IN MODERN HIGHER EDUCATION
Oles Honchar Dnipro National University, Dnipro, Ukraine

New educational standards of the EU require university assistants to have a deep
knowledge of both the content of the subject being taught and the ability to implement
a systematic, active approach to teaching that is based on the use of a variety of
techniques and methods to activate the educational process. We believe that success in
the training of students while teaching a foreign language is determined by three
factors: a) the students’ basic school knowledge; b) the students’ motivation to study;
and c) the effectiveness of the university’s pedagogical system and assistants.

In reality, almost all first-year students have a high level of motivation for
success but do not associate their success with active cognitive activity, preferring
passive forms of learning and easy forms of control (for example, simple testing). At
the same time, the motives for the first-year students’ achievements in the field of
foreign languages may conflict with their desire for active learning.

We adhere to the scientific and methodological position that success in training
the students in the current conditions will be achieved, if, from the first year of study
in the process of teaching a foreign language, the special teaching methods are used
that can help to effectively acquire the knowledge which might be necessary for the
future specialists in their practical work.

First of all, it is advisable to introduce into the educational process such changes
that, in our opinion, affect the quality of lectures. In this case, it is preferable to divide
the substantive elements into two groups: a) some material that the students can read
and understand independently, and b) the specific content elements that require the
lecturer's assistance: as a result, such elements are brought up for general consideration
during the lecture.

The implementation of a systematic, active approach is mainly aimed at

developing the most important language skills and abilities of students in the process
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of their preparation for practical classes. In addition, the lecturer should always
remember that there are inevitable difficulties in teaching a foreign language: they must
be considered promptly and explained in detail in class to avoid communicative,
conceptual, grammatical, and other problems.

The additional accents in activating the students’ thinking can be believed in the
use of such techniques as the variations in intonation and the special pauses (i.e. the
pauses that emphasize some vocabulary or situational elements) in the lecturer’s speech
during the process of explanation; creating the situations of success through the
selection of different educational tasks that lie in the zone of proximal development;
providing the students with the opportunity to prove themselves in various individual,
independent or group work.

The active use of computer technologies opens up new possibilities in intensifying
educational activities. This actualizes the following main directions in the computer
teaching of foreign languages: adaptability, interactivity, dialogic interaction, and
intelligent interface.

The existing Internet technology related to communication via chats can be
actively used during foreign language classes and facilitate communication in real-
time. In general, using the Internet for educational purposes — to improve the level
of proficiency in foreign languages — is a resource with enormous potential; besides
modern gadgets revive the students’ interest in group work.

The intention to increase a creative activity focused on the students’ practice and
further improve the quality of training future specialists has predetermined the need for
the widespread use of competencies and the associated competence-based approach in
higher education.

A competency-based approach can be defined as a methodological approach in
which the definition of goals, selection of content, organization of the educational
process, and assessment of its results are carried out based on the competencies

developed in students.
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The term «competence» itself implies a set of knowledge, skills, methods, and
experience of special activity. In this case, competence acts as an integrative (and
necessarily personal) quality of a future specialist; such a professional is characterized
by the degree of mastery of special competencies.

A student’s professional competence consists of a set of competencies that are
defined as key (i.e. necessary in any professional activity), specialized (i.e. based on a
specific academic discipline), and general professional (i.e. reflecting the
characteristics of possible pedagogical or professional activity).

The following basic groups of competencies can be considered the platform and
key to professional competence: communicative, informational, personal, socio-
political, and intercultural; these groups are universal for all professions and
specialties.

It should be remembered that the professional competence of a university
assistant is also based on the same groups of general professional competencies (setting
goals and objectives of pedagogical activity; motivating the lecturer’s activity; the
educational programs and software; organization of educational activities).

The specified set of competencies allows for solving the typical professional
tasks that arise in real situations of professional pedagogical activity. It is also
necessary to point out the absolute importance of using the professional knowledge,
life experience, and personal values of a university assistant.
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Oksana VYSOTSKA
HIDDEN RESERVES IN TEFL: STUDENT MOTIVATION
Borys Grinchenko Kyiv Metropolitan University, Kyiv, Ukraine

It seems to be evident that proficiency in foreign languages is an indispensable
skill for those living in the XXI century. Nobody denies the role of foreign languages.
They are an instrument for intercultural communication and cooperation, a means of
information exchange, and a prerequisite for career prospects and success.

In today’s Ukraine, English is in great demand. However, despite the awareness
of the importance of foreign languages for modern citizenship, Ukrainians’ proficiency
in foreign languages, and English, in particular, leaves much to be desired. There is a
must to make teaching them more effective. In an attempt to optimize the process,
teachers are looking for hidden reserves. One of them is raising student motivation for
mastering foreign languages. There have been written a lot of publications on
motivation in this country and abroad. They are devoted to its types and kinds, ways of
fostering and enhancing motivation at schools and universities. Thus, motivation is still
on the agenda.

Motivation is one of the catch-all terms which is present in discussions of success
or failure in education. Teachers often speak about “motivated” students meaning that
those students, who are motivated, work hard and make good progress in their studies.

Motivation is a complex phenomenon that comprises a set of factors, such as
striving for, desire, interests, needs, motives, and goals. In general, it is “an inner drive,
impulse, emotion, or desire that moves one to a particular action” [2, p. 152]. There are
different approaches to the analysis and then developing student motivation, but all of
them emphasize that motivation is crucial for successful learning.

Traditionally motivation is divided into intrinsic motivation and extrinsic one.
Intrinsic motivation comes from the “inside” of the student, they learn for their personal
needs and goals, enjoy the activity itself, and do not expect any reward. Another group
of students are those who are motivated extrinsically, from the “outside.” They expect

some external “reward” for their success. Most researchers believe that intrinsic
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motivation produces better results. However, both kinds of motivation are interwoven,
important, and should be developed.

In this respect, motivation may be connected with A. Maslow’s Pyramid of
Needs. Of key importance here is the fact that human beings cannot pursue higher
needs if their lower ones are not satisfied. It means that students will not strive for self-
actualization — a state of reaching their fullest potential, which is at the top of the needs
pyramid and which intrinsic motivation deals with, — if their lower needs are not met.
It happens when students do not feel comfortable and safe in the classroom; if the class
atmosphere is not encouraging, supportive, cooperative, and friendly; there is no team
(not a group sic!) of students formed in the academic group. If students do not feel safe
and encouraged in the classroom, their motivation disappears [3, p. 160].

Motivation may also be regarded as instrumental and integrative after the study
of Garner and Lambert [4, 1972]. Instrumental motivation is connected with the
external needs of students, with attaining some instrumental goals: they need the
foreign language to pass an examination, to get a job, to work successfully, to be
promoted, etc. Integrative motivation is more internally generated by the desire to
integrate with and become a part of the community the language is spoken in, to
identify oneself with it [5].

It is also possible to link motivation with the theory of self-determination which
“links personality, human behaviour, and optimal functioning” (1:1), and, in its turn,
with human basic needs: competence, autonomy, and relatedness. Competence is about
the ability to do something successfully or efficiently; autonomy means the ability to
make your own decisions, without being tightly controlled; relatedness is the feeling
of being connected with others, belonging to them [Ib.:5]. The following examples may
be presented:

. students can apply their knowledge and skills to solve problems in real life
situations which correspond to their academic and professional needs, they are
supported by teachers with instructions and constructive feedback which boost

students’ competence as nothing is more demotivating than continuous failure; it is
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important for students to feel and experience the sense of achievement for which
teachers should set levels of challenge appropriate for students’ level of competence;

. students are given particular autonomy in choosing topics to discuss, materials
to use, tasks to do;

. students appreciate respect and develop the sense of belonging to, they feel the
support of each other and on the part of the teacher who cares about them, building a
good teacher-student rapport.

These factors, competence, autonomy, and relatedness, play a crucial role in
fostering positive motivation for mastering foreign languages, in creating encouraging
psychological climate in the academic group and are an indispensable prerequisite of
effective language learning. If students are comfortable in the classroom, experience
positive emotions, feel support and understanding, are not afraid of making mistakes,
are responsible for the success, the results of the whole group and of each member of
the group will definitely be higher.

One of the first steps on the way to strengthen student motivation and to analyze
what to do to develop it is to get to know students, what they like and dislike, what they
are interested in, their preferences in studies, whether they feel that they are competent,
autonomous, and related in order to achieve success in their studies. That may be done
with the help of obtaining a kind of feedback from students, for example, in the form
of a motivation questionnaire. The experience of getting information about the factors
that enhance student motivation for studying English, which was collected and
analyzed at an average Ukrainian university, is discussed in the present research.

Motivation gives students a very powerful psychological drive which stimulates
their move further and help overcome various challenges on the way of mastering the
language. Students who are not motivated lose their interest and motivation to learn the
language if teaching / learning is boring and monotonous, if methods of teaching are
not effective. That is why teachers should have a kind of feedback on their teaching

from those who are taught by them. It will stimulate teacher’s reflection on how to
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foster student’s interest in learning and make their teaching and thus students’ learning
more effective.
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Mariia DOBRUSHYNA
KEY ASPECTS OF ACTUALIZATION OF THE CONCEPT FORCE IN THE
FILM “STAR WARS. EPISODE VIII. THE LAST JEDI” (DIR. RIAN
JOHNSON)
Oles Honchar Dnipro National University, Dnipro, Ukraine
Conceptual studies have been the object of interest of researchers in recent years.
The correlation between linguistic and extralinguistic features is an important part in
the research of verbalization of concepts. Different extralinguistic features affect the
understanding and vision of linguistic phenomena, which directly affects them and
enriches the content of concepts.
We set the goal of defining the features of actualization of the lexeme force in

the film discourse based on the material of the film “Star Wars. Episode VIII. The Last
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Jedi” (dir. Rian Johnson). A vivid example of the formatting of existing phenomena,
with the aim of enriching them and giving them depth, is the lexeme force, which
acquired a deep meaning in the franchise “Star Wars” by George Lucas. One of the
highest-grossing films of the saga, the highest-grossing film of 2017 in the world [1]
has been chosen for this analysis — Star Wars. Episode VIII. The Last Jedi (dir. Rian
Johnson).

8 lexical-and-semantic variants of the lexeme force have been analyzed on the
material of the Cambridge Dictionary [2]. There has been noted that at least three of
them have negative connotative elements: LSV 1: especially violent; LSV 6: difficult,
unpleasant; by threatening or not offering the possibility of choice; LSV 8: break a
lock.

The lexeme force appears more than 15 times in the film itself [3].

Star Wars: The Last Jedi is the eighth film in the Skywalker saga, in which we
continue to follow both the positive and negative connotations of the lexeme force. It
Is stated that the positive context is put by the representatives of the Resistance and
supporters of the light side of the Force.

As an example of a positive context, we should consider parts of Admiral
Holdo's speech. ADMIRAL HOLDO: In every corner of the galaxy, the downtrodden
and oppressed know our symbol, and they put their hope in it. We are the spark that
will light the fire that will restore the Republic...And may the Force be with us [Star
Wars: The Last Jedi, 2017: 00:36:27]. Doubts, despondency, oppression must be
defeated, and one of those components that will help in this is the Force.

Another use of the lexeme with a negative connotation is the following context:
REY: Master Skywalker, we need you to bring the Jedi back because Kylo Ren is strong
with the dark side of the Force [Star Wars: The Last Jedi, 2017: 00:47:39], which

indicates the splitting of the meaning of force within the good-bad antithesis.

In the next episode we observe a clear example of the combination of LSV
physical, especially violent, strength or power and LSV to use physical strength or
effort to make something move or open: MASTER SKYWALKER: What do you know
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about the Force? REY: It’s a power that Jedi have that lets them control people and
make things float [Star Wars: The Last Jedi, 2017: 00:47:49].

In the movies, Force-insensitive people are shown to perceive it as the ability to

control people and make things fly. However, we see that the meaning expands and
acquires new shades, thus deepening the lexeme itself. Luke Skywalker explains that
the following way: MASTER SKYWALKER: The Force is not a power you have. It’s
not about lifting rocks. It’s the energy between all things, a tension, a balance, that
binds the universe together (Star Wars: The Last Jedi, 2017: 00:48:10). Further, we

observe the confirmation of the last sentence in the replica: KYLO REN: Why is the

Force connecting us? You and I. [Star Wars: The Last Jedi, 2017: 00:52:47]. That is,
the Force is not just something physical, but the energy that connects objects, all living
things.

Perhaps the most vivid example of verbalization can be seen in the episode when
the main character Rey is only getting to know the features of the Force: REY: The
island. Life. Death and decay, that feeds new life. Warmth. Cold. Peace. Violence.
MASTER SKYWALKER: And between it all? REY: Balance. An energy. A Force.
MASTER SKYWALKER: And inside you? REY: Inside me that same Force [Star
Wars: The Last Jedi, 2017: 00:49:21]. We see that the Force is something that prevents
extremes. It is a connecting element of everything. This example brings us closer to
LSV a person or thing with a lot of influence and energy with its seme energy.
Considering the context of this episode alone, we find a clear confirmation of the
meaning of balance of the concept FORCE. KYLO REN: Why is the Force connecting
us? [Star Wars: The Last Jedi, 2017: 00:52:47], because this line is from a dialogue
between two main characters who follow the light and dark sides of the Force. In this
meaning, one of the LSVs is partially reproduced, namely to make something happen
or make someone do something difficult, unpleasant, or unusual ... not offering the
possibility of choice, because none of the characters wanted to be part of such a
“connection”.

New shades of existing phenomena are parts of the non-verbal codes of film art.
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The lexical unit force is a clear example of this. On the material of eight lexical-and-
semantic variants of the lexeme force, the correlation of linguistic and non-linguistic
peculiarities affecting the meaning of the lexeme itself has been analyzed. Both
positive and negative meanings of the lexeme force of the concept FORCE have been
studied using the example of the movie "Star Wars. Episode VIII. The Last Jedi", which
indicates the splitting of the meaning of force within the good-bad antithesis in the
analyzed film.
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Dmytro DUBOVYI, Nina SEMESHKO
STYLISTIC INTERPRETATION OF SH. ANDERSON'S STORIES FROM
THE COLLECTION “WINESBURG, OHIO”
Oles Honchar Dnipro National University, Dnipro, Ukraine
The stylistic interpretation of a literary text is a complex and multidimensional
study of a work that includes the study of the text from both linguistic and literary
aspects. The main task of stylistic interpretation is to explain how the form and content
of a text interact to create meaning and recreate the author's message in the text. The
study of textual stylistics allows us to understand and interpret the deeper meanings
inherent in the text and to comprehend the fullness of the meaning of the work under
study. Such a study combines the study of language and the content of a literary text
not as separate objects of research, but as a harmonious synthesis of interdependent
and complementary aspects of a holistic literary text, studying the function of language

not only in a purely linguistic but also in an artistic and aesthetic sense, and the content
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of awork not only through the principles of literary criticism but also through linguistic

and stylistic analysis.

Interpretation — in a broad sense - is the ability to understand and explain certain
information. According to one definition, interpretation is “the act of interpreting,
elucidating, explaining; explaining the meaning of someone's creative or artistic work;
conceiving of another person's behavior; performing a dramatic role, music, etc., to
deduce the meaning of [it] or to indicate one's particular conception of it [the object].”
[1]. It is a fundamental aspect of language and is used universally in all areas of
language interaction. The accuracy or arbitrariness of interpretation depends on various
factors and phenomena of language perception, and this process is a key characteristic
of language. The study should rely on the theoretical grounding of the concepts of
stylistic interpretation to achieve a clear understanding of the concepts and definitions.
It is necessary to understand the nature of the interpretation process, namely the
specifics of perception and interpretation of certain information. Interpretation should
be impartial and based on the research base, methodological principles of the study of
a literary text, and be based on the actual issues of the work under study. This approach
to the study of literary work allows us to analyze the writer's linguistic choices, to study
the principles of functioning of semantic, figurative, aesthetic, phonological, and
structural components in the text, and to investigate how these factors interact with the

reader's consciousness and how they resonate in his or her perception.

Sherwood Anderson's writing style is known for its conciseness and simplicity,
which is harmoniously combined with the special aesthetics of the text, high imagery,
and metaphor. The writer delves into the lives of ordinary people in a provincial town
in the Midwest and touches upon everyday and familiar themes of existentialism,
examining the deep psychological state of the characters, their inner world, and their
experiences. This was something new for his time, and the author became one of the
defining authors of literary modernism, paving the way for future generations of writers

and setting a trend for the entire literary environment of America.
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We can explore the peculiarities of his writing style on the example of one
excerpt from the story “The Philosopher”, which tells us about the life and personality
of the unusual and mysterious Dr. Parcival. At the end of the story, when the constantly
indifferent doctor refused to help an injured child and was afraid that the people of
Winesburg would come to take revenge on him, the man asked a young reporter,
George Willard, with whom he had become particularly close, to convey his idea to the
world: “The idea is very simple, so simple that if you are not careful you will forget it.
It is this—that everyone in the world is Christ and they are all crucified. That's what |
want to say. Don't you forget that? Whatever happens, don’t you dare let yourself
forget” [2, p.23]. Parcival argues that every human being universally experiences
suffering throughout his or her life, and what one person perceives as significant
suffering may not be seen as such by another. The protagonist highlights his point of
view in perceiving the world, realizing his role in society and life, and experiencing his
pain, sadness, and suffering. The title of the story, “The Philosopher,” clearly refers to
Parcival. The doctor believes that the concept of his idea is quite simple it is so simple
that it can easily be missed if you are not careful: ““...everyone in this world is Christ,
and each of us is crucified,” urges Willard to “always remember this.” This idea can be
interpreted in different ways, which is the main advantage of this story. Christ
personifies selflessness, martyrdom, humility, and forgiveness of sins. The assumption
that we are all like Christ means that we all experience our unique suffering and
struggles, carrying our burdens in life. Each person has their ego and self-love, thinks
they are righteous, and feels they are suffering undeserved strife. None of us thinks that
we deserve pain and misery, difficulties and sadness, but we all must go through it and
move forward as if we were voluntarily going to our own Calvary. Jesus Christ
demonstrates the ability to realize one's destiny, including suffering, poverty, and
hardship, and to accept with humility and endurance what lies ahead; the stoicism and
seeming detachment from life's difficulties described by Parcival is the source of our
self-centered desires. When faced with life's challenges and obstacles, we perceive

ourselves as virtuous people who persevere in facing each new day, despite the
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awareness of the pain and difficulties that lie ahead. We choose to endure suffering and

torment because there is no alternative path for us.

Sherwood Anderson skillfully uses the simplicity and conciseness of his
language to convey the fullness of the meanings he has laid down in his story in a
concise but accurate manner. The artistry and mystery of his language convey the
mystical component of Parcival's personality and allow the reader to interpret the text
on a special level. The study of Parcival's literary work is a priority for linguists and
literary critics today, as Anderson's language is an interesting subject of linguistic
research.
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LINGUISTIC AND STYLISTIC ANALYSIS OF O. HENRY’S STORIES
Oles Honchar Dnipro National University, Dnipro, Ukraine

In modern linguistics, the lingua-stylistic analysis of a text is most often used to
identify and characterise the stylistic features of the author’s writing style used in a
particular text. Linguistic and stylistic analysis is aimed at a thorough investigation of
the functions of language means at different levels of organisation of the expression of
the ideological and thematic content of a work. The analysis consists of identifying a
system of verbal and artistic images and means that serve to create imagery and indicate
signals of aesthetic information in a literary text.

A large number of scholars worked in the field of linguistic stylistics, in
particular I. Bilodid and I. Hrytsiutenko. Ukrainian critics L. Bilytyuk, L. Bubleinyk,
O. Vorobiova, S. Yermolenko, V. Karaban, I. Kovalyk, L. Matsko, M. Zhovtobriukh,

V. Perebyinos, T. Radzievska, S. Sotnykova, R. Zorivchak, K. Kusko, A. Naumenko,
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O. Selivanova, and others have also contributed to the wide development of such an
important branch of linguistics as linguistic stylistics.

The foundations for the linguistic and stylistic analysis of a literary text were
laid by prominent Ukrainian linguists such as O. Potebnia and L. Bulakhovsky.
According to O. Potebnia, the first stage of the general study of the literary language is
the aesthetic and stylistic analysis of literary works. According to L. Bulakhovsky,
linguistic portraits of individual writers, as well as their artistic style of writing, are
closely intertwined with the linguistic context of the entire era.

There are currently several definitions of linguistic analysis, depending on the
aspects under study. Contemporary scholar M. Plyushch characterises linguistic
analysis of a text as an analysis of any text as a product of human language and mental
activity using linguistic methods and techniques to identify its structural and semantic
unity, communicative orientation and interpretation of the ordering of language means
for expressing meaning [5].

Ukrainian linguist T. Yeshchenko considers the linguistic and stylistic analysis
of a text as an analysis of a text that aims to find and describe the system of its
categories, to identify the peculiar linguistic components of content and form, and to
highlight the types of connections between individual parts and the established rules of
expression and explication of these connections [3].

Linguistic and stylistic analysis is divided into two main stages: identifying the
general artistic idea of the text and analysing the language at all levels. At the first stage
of working with the text, the emotional content underlying the work is discovered, and
the author’s assessment of the depicted is determined. The next step in analysing a text
Is to define the artistic idea specifically, which is confirmed by examining the linguistic
means of all levels (the vocabulary of the literary text, grammatical forms, tropes,
rhyme, rhythm, etc.).

The theoretical study of the text began in the second half of the 20th century and
is related to many sciences. The concept of ‘text’ has many meanings: it can be an

extract from a work of literature, the words of a piece of music, or a document.
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However, the text has a narrow meaning, which characterises it as an object of special
study in certain sciences.

Linguist T. Yeshchenko explains the concept of ‘text’ as an oral, written, or
printed structurally and conceptually organised verbal unit that is a mediator and at the
same time the final implementation of communication, a phenomenon of language use;
a form of embodiment of a live discourse after its completion [3].

A literary text is a type of text that reflects the sphere of art and culture and aims
to influence people’s thoughts and feelings through artistic images, to form their moral
qualities and aesthetic preferences. Analysing a literary text, it is important to pay
attention not only to the grammar of the language, but also to identify the subtext, the
author’s system of expressing meaning, and to establish the aesthetics of imagery.

A literary text reflects the writer’s worldview, his or her system of spiritual
values, and assessment of reality. To understand the author’s worldview, it is necessary
to carefully consider the use of linguistic and non-linguistic means and techniques, as
well as the composition of the text.

The stylistic features of a literary text are the means of linguistic expression used
by the author to create a special artistic effect. The main stylistic techniques that are
often found in fiction texts include the use of imagery, rhythmic sentence construction,
narrative viewpoint, a wide range of literary tropes, and the use of various stylistic
devices. Each writer has his or her unique style, which is reflected in the choice of
words, phrases, and the overall approach to writing. Stylistic devices increase the
expressiveness of the artistic language and its emotional colouring. With their help, the
author creates wonderful verbal images, conveys the subtlest shades of the characters’
feelings, emphasises a certain trait, and directs the reader to a certain train of thought.

The lexical features of a literary text determine its linguistic expressiveness and
artistic value. Texts often use unusual words, neologisms or archaisms, metaphors,
epithets, and other figures of speech to create memorable images and evoke certain
emotions in the reader. Such words can have a broader meaning or, on the contrary, be

specific to a particular context.
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The agile creativity of O. Henry is evident in every piece of work and plays a
significant role in the American literature of the early part of the last century. His short
stories of a humorous nature are defined as those that arouse great interest and carry
moral value for readers unlimited by space and time.

O. Henry’s short stories are characterized by their wit, unexpected endings, and
remarkable insights into human nature. His narratives often represent the complexities
of urban life and the struggles of ordinary people, imbued with a sense of irony and
humour.

O. Henry is widely known for his unique narrative style, rich characterizations,
and unexpected endings, which often challenge readers’ assumptions and provide a
moral lesson. This technique is evident in his collection “Heart of the West”, where
unrelated stories from different perspectives reveal profound truths about society and
human nature.

His stories often describe life in bustling cities and unusual adventures in the
Wild West, capturing the essence of early 20"-century American life. This background
serves as a canvas for exploring several themes of love, sacrifice, and redemption.

O. Henry’s characters are vividly drawn, memorable, and quirky; they are faced
with moral dilemmas, showcasing their humanity and flaws. His characters are often
embodying the struggles of the lower and middle classes. Their relatable experiences
resonate with readers, making O. Henry’s stories timeless. O. Henry’s stories
frequently explore the contrast between wealth and poverty, illustrating the
complexities of human nature in a rapidly changing world.

While O. Henry’s work is celebrated for its charm and cleverness, some critics
argue that his reliance on formulaic plots can detract from the depth of his characters
and themes. Nonetheless, his influence on the short story genre remains significant.
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Anacracig IBAHIIHIUMHA, Ipuna BE3POJHUX
JOIHI'BOCTUWJIICTUYHA MTPUPOJA POMAHY ACMIH PAXMAH «IE
MO ITPABIA»

Jninpoecvkuii nayionanvnuu ynieepcumem imeni Onecs [ onuapa, /[[ninpo, Ykpaina

CydacHuil iCTOpUKO-JIiTepaTypHUIl IIpollieCc BIA3HAYAETHCA HAA3BHUYAIHOIO
OVHAMIKOIO Ta  CTPOKATiCTIO: BiH  BigoOpakae  MYJIbTHUKYJBTYpPHY Ta
MYJIbTUIIHIBAJIbHY IIPUPOAY CBITY, BIUIUB HaIllOHAJIBHUX JIiTepaTyp OAHA Ha OJHY,
a TaKOX pOJIb Ta TBOPYUI IMIIYJIBC aBTOPIB, TBOPYICTh AKHX € pedeKCielo IUX
teHpeHuiii. Oxua i3 Takux aBropis, fAcmin Paxman (Yasmine Rahman) Bukiukae
0COOJINBY 3alliKaBJIEHICTh, OCKLIBKY € <HOBUM T'OJIOCOM» aHTIJIIMCHKOI JIiTepaTypHOi
TpasuIii — BOHa OpuTaHCbKa MyCYJbMaHKa, sKa Hapogwiacsi 1 BHpocia B

Xaprdopamupi. Y cBOiX TBOpax BOHA YacTO 30CEPEKYEThCS Ha PI3HOMAHITHUX 1
HEJIOCTaTHhO TMPEACTABICHUX IMEpPCOHaXaX, IO BigoOpakae ii mparHeHHS [0
IHKJIFO3MBHOCTI. PaxMaH muiie 3 BIaCHOTO JIOCBiTy, CHUPAIOYHCh Ha BJIACHY OOPOTHOY
3 TICUX1YHHUM 3JI0pOB’sIM, 11100 CTBOPUTH aBTEHTUYHUX NEPCOHAXIB Ta icTopii. TBOpH
MUCbMEHHUII TIOIIHOBYIOThCS KPUTHKAMHM 3a YBary /10 BaXJMBHUX COIIaJIbHUX
npoOJieM, MpU BOMY il TONOOISAIOTH MOJIOJI uynTaviB. Ha »amb, JUis BITYU3HSIHOTO

YUTAIBKOTO KOJa 1l TBOpUYUil JOPOOOK 3IUIIAETHCS MaJIOBIJOMHM.
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VY HaykoBoMy (hOKyCi 03HAUEHOTO MOCHTIKEeHHS — 11 pomaH «lle Most mpaBma»
(“This Is My Truth”), sikuit € npyroro poOOTOIO B Kap’€pi aBTOPKH, IIPOTE BBAKAETHCS
OJIHUM 13 HaWACKpaBIIMX POMaHIB NMpo (13MYHE HACUIBCTBO B MYCYJIbMAHCHKHX Ta
OeHranbChkux ciM’six. IcTopist 06epTaeThCss HABKOJIO TBOX HAWKpAIUX MOJAPYT, AMaHi
Ta XyAH, SIKi, 3Ja€ThCS, MAIOTh 17€aJIbHE >KUTTS, alle CTUKAIOTHCS 13 CEepUO3ZHUMHU
npobiieMaMu 3a 3aYMHEHUMH JBepUMa. AMaHI TMOXOJUTH 13 30BHI rapHOi ciMm'i, ane
PUXOBYE TOM (akT, 1110 i1 6aTbKO HEMMOBIPHO KOPCTOKUN. Xy, 3 IHIIIOTO 00Ky, Mae
COpaBy 3 BJACHOK HEBIEBHEHICTIO, MOKHM ii NPUHOMHI OaThbKU TOTYIOTHCA 10
HApOJKEHHS BJIACHOI IUTHUHHU.

ABTOpKa BUKOPHUCTOBY€ IIUIMIA apceHall BHUpPA3iB PO3MOBHOTO MOBJICHHS,
3aBJIKM YOMY MOHOJIOT1YHE Ta J1aJOT14HE MOBJIEHHS MEPCOHAXKIB 3BYUUTh HAIPOUY/T
IPUPOJIHBO:

“Hey, ¢c’mon, don’t be sad.” - come 0N, BUKOPUCTOBYIOTh, MO0 3a0XOTUTH
KOT'OCh CKa3aTu a00 3pOOUTH MIOCh, OCOOIMBO MOCIIIIUTH YA CTAPATUCS OLIBIIIE;

“It’s gonna be epic!” - going to, matu Hamip 3pOOHTH IIOCH Y MAalHOYTHHLOMY,
OyTH BIIEBHEHUM a00 OUYIKYBaTH, 1110 1I€ CTAHETHCS B MAOYyTHHOMY;

PosmoBHa m0OyTOBa JIEKCHKAa BHUKOPHCTOBYETHCS JJIsi  CTHIIICTUYHOTO
odopMIICHHST MOBJIEHHS OCI0 BIJAMOBIJHOI COINAIbHOI Tpynu. Y JTaHOMYy TBODI
OUTBIIICTh TEPCOHAXIB — MIJUITKH, TOMY MOXXHAa TIOMITUTH (Ppa3u, BIIACTUBI
Cy4aCHOMY FOHALTBY.

Ha nmo3nadeHHs1 ICUX0JIOTYHOTO CTaHy JIFOJAUHU aBTOPKA TEKCTY BIAMOBITHO J10
KOKHOTO BUSIBY BXKUBA€ PI3HOMAHITHI JIEKCEMH:

o cmisitucst: “Ismail giggles as he wiggles around on my face.” “He flops onto the
mattress, cackling manically.” “Huda scoffs.”

o kpuuaru: ““Ismail!” | yell.” “Nafisah squeaks, petting her hand on her
stomach.” ““I said, ENOUGH!” Abbu roars.” ““I said... upstairs,” Abbu growls.”

o nuByBatucs: “Nothing fazes her.” “Oh, just wait till we get to school and you

see all the teachers freaking.”
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o mwiakatu: “Tears have sprung to my eyes, and there’s a huge red blonch on my
forearm.”

o xBumoBatucs: “Me, on the other hand, I’m already filled with anxiety, wanting
Cleo and her sidekicks to just move on, to go as far away from us as possible, because
it’s legit making me feel on edge just being near them.” “Ismail actually quivers as he
stands in the doorway.” “I say, my heart thudding.”

o aparyBatucs: “l roll my eyes.” mmakatu: “Ismail’s tearing up next to me
already and I want to tell Abbu to just stop it.” “*“B-bu-but...” Ismail whimpers.”

o oostucs: “But | feel almost paralyzed.” “I snap my gaze to Ammi, who’s just
sitting there, as torn as | am.” “My heart jolts, sending adrenaline spiking through
my body.”

o 36entexysarucs: “Cleo’s face immediately turns sour.” “Her cheeks redden
and she stomps off.”

[Ile oxHi€t0 OCOOMUBICTIO POMaHy € BHKOPHUCTAHHS JIEKCEM, TMOB’SI3aHUX 3
OEHTaJILCLKOI0 MOBOIO Ta KYJIbTYPOIO, aJI’KC ,ZIC}IKi 3 HUX € HEBJIACTUBUMH aHTIIIACHKIN
MOBi. Y 1ijoMy, OeHTralbchbka MOBa Ta KyJbTypa BIAITPAlOTh 3HaYHY POJIb Y PO3BUTKY
benraunii (cyyacna banrnaaenr Ta 3axigHa yactuna [uaii, Bimoma sk 3axigauii berrain).
benranbchka MOBa € OJIHIEIO 3 HAUNOIIKMPEHIIINX MOB Y CBITI 3@ KUIBKICTIO HOCIiB Ta
HAJICKHUTh JI0 1HIOEBPOICUCHKOT POJAMHE MOB, € OQiIliifHOI MOBOIO baHrmamem Ta
oJHi€0 3 OoQIMIMHUX MOB IHJAIMCHKOrO MmMTaTy 3aximgHuii beHran. Y TBopi aBTOpKa
BUKOPHUCTOBYE HACTYIIHI CJIOBA:

“Where’s Ammi?” — marip;

“It’l just be you and Abbu when he gets back from work.” — 6aTbko;

““Crisps and hummus?” she asks.” — 6eHraiabchka 3aKycka 3 HyTOBOTO ITIOPE;

“Salaam, sweetie. How are you?” — BiTaHHs, y TIepeKJja/ii came CIIOBO 03HAYA€E
«MHUP»;

““You got up and made biryani at three in the morning?” | exclaim.” — ocHoBHa
CTpaBa, IO TOTYEThCS 3 pUCy (3a3BUUail 6acmarti) 3 J0/IaBaHHAM CIEIlii, M'sica, puoH,

senb a00 OBOYIB.
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Oxpim OO, y TEKCTy MOXHA MOMITHUTH aBTOPCHKI BUpPa3H, ab0 * aBTOPCHKI
HEOJIOT13MHU. 32 CIOBHUKOM, HEOJIOT13M — II€ «HOBE CJIOBO 200 BHCIIIB, IO 3'SBIISETHCA
y MOB1». Taki ciioBa CTBOPIOIOTHCSI MUCbMEHHUKAMH 31 CTUIIICTUYHOIO, EKCIPECUBHOIO
METOI0. SIK, HATPUKIIAT:

“Milk-running-from-the-corners-of-his-mouth, danger-of-chocking-type
cackling;”

“l want the full Akhtar-family-film-making experience;”

OT1xe, npeICTaBICHUN POMaH BIJ3HAYAETHCS IICUXOJOTTYHOK CIIPSIMOBAHICTIO,
MYJIBTUJIIHTBAJIBLHOIO Ta MYJBTUKYJIBTYPHOIO CHEIU(DIKOI0, IHKIIFO3UBHIM XaaKTePOM
TEMAaTHKHU, a TAKOXK aKTyaIbHICTIO TpoOieMaTrKu. Bei 111 0cOOIMBOCTI 3HANTIUTH TTPOSIB

Yy JICKCUYHUX Ta CTHJIICTUYHUX OCOOJIUBOCTSIX ABTOPCBKOI'O HAPATHUBY.

Tamapa KUPIINTA, Terana JABUAOBA, Ceitiiana JIEBULIBKA
TPAHC®OPMAIIIT ITPU NEPEKJIAJII ®PA3OBUX JAIE€CJIIB (HA
MATEPIAJII KIHOCHEHAPIIO 10 MIHI-CEPIAJTY «ITIIBHIY TA

IIBJIEHb»)
Ykpaincvkuil oeporcasnuil ynigepcumem Hayku i mexnonoziu, [uinpo, Ykpaina

[IpaBuyIbHUI TIepeKJIa] aHTIHCBKUX (pa30BHX IECTIB TAKOX 3aJCKHUTh Bij
KOHTEKCTY, B SIKOMY BOHU BHUKOPHCTOBYIOThCS. B mpomeci mepeknamy ¢pa3zoBux
JIECHTIB SIK HAa TPaMaTUYHOMY, TaK 1 Ha JICKCHYHOMY pPIBHSX BiI0OyBalOThCS TEBHI
TpaHchopmaiiii.

OcHOBHUMU THUIIAMU TpaHCcOpMaIliid, IO 3aCTOCOBYIOTHCS B TIPOILIECT TEPEKIIATY
dbpa3oBUX JIIECTIB, € TaKl MepeKIaaalbKi MPUHOMHU: BUOIP BapiaHTHOT'O BIAMOBITHUKA,
KOHTEKCTyaJbHa 3aMIHA, KOHKPETHU3aL[isl Ta TeHepaIi3aiisl.

Bu6ip BapiaHTHOro BiANOBiAHMKA HaUYaCTIIIE BUKOPUCTOBYETHCS IS
nepekiany (pazoBux niecniB. Hepinko mnepekiiamayeBi JOBOAUTHCSA 31MCHIOBATH
BUOIp ONTUMAJIBLHOTO BiIMOBIAHUKA, JE€TAIFHO BUBYAIOYH MIMPIINNA KOHTEKCT, Oepydn
JI0 yBaru yMOBH HaIlMCaHHS TEKCTY, MO3HUIIII0 aBTOPa OPUT1HAITY, ICTOPUYHE TIIO TOIIIO.

Hampuxmnan:
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Put that pipe out! (North and South, 2004) — I'acu aronvxy!

We put up Frances Street, in Princeton. Behind Golden Dragon. — Mu
pozmawysanuca na Dpencic-cmpim, y Ilpincmoni. Ilozady "3onomoeo /[paxona"
(North and South, 2004).

Watch out, lass! (North and South, 2004) — Qéepeaicno, kpaneuxo!

He's not here, if you've come to crow over him (North and South, 2004). — Hozo
mym Hemae, aKuwjo Bu nputiuiiu noznoemiwiamuca Hao HUM.

KonTekcTyajabHa 3amMiHa — 1€ Taka JIEKCUYHA TMepeKiiaiaiibka TpaHchopmariis,
BHACIIIJIOK SIKOT IIEPEKJIaTHUM BIJIIMTOBITHUKOM CTA€ CIOBO 200 CIIOBOCIIOIYYCHHS, 110
HE € CJIOBHUKOBHMM B1IMIOBITHUKOM 1 110 T1/110paHo 13 BpaxXyBaHHAM KOHTEKCTYaJIbHOTO
3HAQ4YCHHS MEePEKIaACHOTO CII0BA, MOr0 KOHTEKCTY BKUBAHHS Ta MOBJICHHEBUX HOPM 1
TpaJuIlii MOBH TIEPEKIIATY:

Put him down. He's one of ours, isn't he? (North and South, 2004) — Fauunu
tio2o? Lle oic 00un 3 nawux, yu He max?

We need to show 'em we know what they're up to (North and South, 2004). — Ham
CLi0 noKasamu, wo Mu 3HAEMO, 00 4020 yce ye.

If I turn out, we'll not be able to live on five shillings strike pay from the union
(North and South, 2004). — Axwo s cmpaikysamumy, Mu He BUINCUBEMO HA
npoghCcninKosi n'amv WULiH2IE.

First, the men threatened to turn out if I didn't install it (North and South, 2004).
— Cneputy 1100u no2poxcy8anu 36i1bHEHHAMU, AKUO 5 LI020 He 6CNAHOBIIO.

VY IBOX OCTaHHIX MPUKJIAJaX CIOCTEPIraeMo, SIK OJHE 1 T€ X came (pa3oBe
TECIIOBO NIEPEKIAIAETHCA MO-PI3HOMY 3 YpaXyBaHHIM KOHTEKCTY.

Sk 3a3nauvae B. . KapaGan, «mpuiioMm KoOHKpeTH3amii mosjsrae B TOMY, IO
nepekianad BUOWpaEe IJsl TEepeKiaay B OpHUTiHAII CJIOBO 3 OUIbII KOHKPETHUM
3HAQYEHHSIM Y MOBI Mepekiaay». TakuM 4YUHOM, CJIOBa 13 3arajilbHUM 3HAYEHHSIM B
OpHUTIHAJl MOXYTh BIAMOBIJATH KUIBKOM OUIBII KOHKPETHHM CJIOBaM y TEpEeKJIai.

(Kapa6an, 2004: 113). Hanpukian:
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If he won't deal with me, I'll have to deal with him (North and South, 2004). —
Hagimb sixwo 8in He 3axoue 2060pumu 3i MHOW0, MeHi 008e0embCsi HO208OPUMU 3 HUM.

Here, we wait to be asked into someone's parlour before we charge in (North and
South, 2004). — Ane y nac mpeba 0ouekamucs 3anpowteHHs, nepul HiXC 3aiumu y Oim.

[Ipu mepeknani (pa3oBux MAlECHIB y [BOMY peYeHHI OyJIO 3aCTOCOBAHO
KOHKPETHU3AIII0 I KOHTEKCTYallbHY 3aMiHy.

[Ipu mepekiami 3 aHTIIMNCHKOI MOBHM YKpPaiHCHKOK HaWYacTilIe MiJIsAraloTh
KOHKpeTHU3allii JekceMu 0e3 BHYTPIlIHbOI Tu(depeHLIioBaHOCTI, Takl sk to be, to say,
to tell, to go, to come, to leave, to arrive etc.

[Tpu nepeknasi ppa3oBux J1€CIIB MOYKHA BUKOPUCTOBYBATH FeHepaJi3amilo, ska
€ TIPOTWIIC)KHOIO KOHKpeTu3alli. Lleit npuiioMm nependayvae 3aMiHy CJIOBA OPUTIHAITY 3
OUIBIII BY3bKMM 3HAYCHHSIM Ha CJIOBO Y MEPEKIIaAl 3 IIUPITUM 3HAUCHHSM.

He has thrown away his position in society and brought us all down with him
(North and South, 2004). — Bin éiomosueca 6i0 ceoco cmanosuwa 6 cycniibcmei i
ROMAZHYE HAC YCiX 3a cOO010.

Jlekcuune nmomaBaHHsi. [HOAlI ans TOro, MO0 MpPaBWIBHILIE 1 3pO3yMUIILIE
nepenaTtd 3MICT BUXIJIHOTO MaTepially, y Tepekiajadya MO)Ke BHHUKHYTH IMOTpeba
BBECTU KUIbKA JOJATKOBUX CJIIB.

Here, we wait to be asked into someone's parlour before we charge in (North and
South, 2004). — Are y nac mpeba douekamucs 3anpouterts, neput Hixc 3aiumu y Oim.

Aye, crawl away on your belly! (North and South, 2004) — A mu nos3u 36iocu i
Oinvule He nogepmatics

It's not about Frederick? (North and South, 2004) — ZHoemwcs oc ne npo
@peoepira?

| was forced into it (North and South, 2004). — 4 6ys smywenuii max euunumu.

[Tpuiiom omymieHHsI € TPOTUJICKHICTIO JICKCUIHUM JIOJABaHHSAM y TEpeKIai.
Bin nmonsrae y BUKJIIOYEHHI CEMAHTHUYHO 3aliBUX €JIEMEHTIB 3 TEKCTYy MEpeKIiany,

OCKIJIBKH 1X 3HAUCHHS MOKHA JIETKO BiI[TBOpI/ITI/I 3 KOHTCKCTY.
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| dare say a gentleman has not had to see 300 corpses laid out on a hillside as |
did last May (North and South, 2004). — IIpunywy, wo dxcenmavmeny ne eapmo 6yio
6 cnoenaoamu 300 obeyenenux min Ha naeopbi, AK oye 008e10Cs MeHI MUHYI020
MpasHsI.

And then when she returned from the ball she remembered to look in on me (North
and South, 2004). — 4 mooi, koau eona nosepuynacs 3 bany, 60Ha He 3a0y1a NPO MeHe.
Cnucox nimepamypu

1. Kapaban, B. 1. (2004). Ilepexnao aneniiicoxoi Haykogoi i mexHiuHoi 1imepamypu.
I pamamuuni mpyonowi, nexcuuni, mepmiHON02TYHI MA HCAHPOBO-CIMUTICIMUYHI
npobremu. Binauis : HoBa kaura.

2. North and South: Episodes with Scripts. 2004. Retrieved from
https://subslikescript.com/series/North__South-417349

IO0piit KOBAJITOK, Mupociaasa KOBAJIIOK
MMPOCTIP Y TIYMAUYEHHSAX
CYYACHUX JIHHI'BICTUYHUX IMTAPAJIUTM
Yepuiseyvkuil HayionanvHuil yHisepcumem imeni FOpis @eodvkosuua, Yeprisyi,
Ykpaina
Y cydacHii HayKOBiil KapTHHI CBITYy MpOCTIp PpO3IVISIAAETHCS  SIK
dbyHIaMeHTalIbHA BIACTUBICTh OyTTs, sike (Qikcye ¢GopMy 1 MNPOTHKHICTH HOTO
icHyBaHHs. [IOHATTA «pocCTip» BUTIyMauy€e OCHOBHY YMOBY ICHYBaHHS CBITY —
HAsBHICTb MICI, B SIKOMY ICHYIOTH (CHIBICHYIOTH) pedi (00’€KTH, IMpeaMeTH) Ta
spuiia. [IpoctopoBuit miaxia 10 JOCHIIKEHHS JIHIBICTUYHUX ()EHOMEHIB BXOAUTH B
METOJIONIOTIYHY 0a3y Cy4acCHOrO MOBO3HABCTBA, CTAIOYM MPEIMETOM CHElialbHOI
yBarv KOrHITUBHOI JIIHTBICTHKH, JIIHTBOKOHIICTITOJIOT11, €THOJIIHTBICTUKH, JIIHTBICTHUKH
TEKCTy Ta, BiacHe, imiomaTuku. B. KocteHiok, 30kpemMa, 3a3Hauae, 1m0 3BEpHEHHS 110
¢inocodcrKoi iHTEpIpETaLlii IPOCTOPY HE TONOMOKE BU3HAUUTH T€, SIK CaMe JIF0INHA

CIpHiiMa€e MpOCTIp, SKMM BOHA oro 6auuTh i BiguyBae [Kocteniok 2012, ¢. 197-198].
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Came ToMy mocTae HarajabHa MoTpeda y 3alyuyeHH] came JIIHIBICTUYHOTO TIIyMadeHHs
1i€i 6araToacneKkTHOI KaTeropii.

I'eorpagiunmii acnexkt nousitrss [IPOCTIP. 3 Touku 30py reorpadii, mpocTip
BBYKAETHCS BUXIAHUM MaTePiajioM JJIsi KOHCTPYIOBAHHS, JIOJCHKUMU CYCH1IbCTBAMH,
nanamadTy abo, y Oumbmn abcTpakTHHX Tepminax, micus [Johnstone 2010, c. 3].
[TonsaTTs “npoctip” B cydyacHid reorpadiyHiil HayIll YA HE BOEpIIEe OyJI0 KOMIUIEKCHO
OCMHCJICHE B mpalli ppaniry3pkoro muciautens A. Jlepespa (1991). Yuenuii BBakas,
10 BUPOOHMIITBO MPOCTOPY € HACIIAKOM cydacHoro kamitaiizmy [Lefebvre 1991, c.
117]. IIpocTip BUTOTOBIISIETHCS, 32 TBEPHKeHHAM JledeBpa, y ToMy BUTIAIKy, KOJIU BiH
€ Pe3yJIbTaTOM Ipalli; BUPOOHHUIITBO MPOCTOPY B TAKOMY BUIAAKY MPOTUCTABIIAETHCS
HOro mpupogHLOMY MOXOJKEeHHI0. Kosu mpocTip cTae mpoayKToM, MOro MOXKHa
BIJITBOPIOBATH 1 BiH NpuiiMae pucu 00'exta. [IpocTip moxke OyTu “npuBiacHeHuM” a00
“3a3HaBaTH BIUIMBY BHACIIAOK JIIOACHKOI AisuibHOCTI. [IpuBIacHeHHsS MpoOCTOpy
BIJIOYBA€ETHCS 3@ MO0 MIHIMAJIBHOI BUIO3MIHHU 33]J1s1 320€311€UEHHs NOTPEO JIF0ICTBA.
[Ipoctip 3a3Hae BIUIMBY, 3 IHIIOTO OOKYy, BHACHIAOK 3aCTOCYBaHHS Cy4YacCHUX
TEXHOJIOT1M, SIK1 HOPOXKYIOTh KOro HOBI (DOPMU — BEpTUKAJIbHI, 3aKPUTI, CHOPOKHEHI
a0o cTepuIIi30BaHi.

I'ymanictuuna reorpadis, sika 6epe BUTOKU 3 (peHOMeHosorii Xaiimerrepa,
OB ’s13aHa 3 TUM, K JIIOJU BIIYyBaIOTh Ta 3aCEJSIIOTh CBIT, OMMHUCYIOYH B OCHOBHOMY
JIFOJICBKY B3a€EMOJIIIO 13 PUPOJIOIO 3 MOTIIS Y JIOIMHU, 200, THIITMMU CJIOBAaMU, HAIIIOTO
“imuyTTs micusg’ [Johnstone 2010, c. 9]. I'ymanictuuni reorpadu nepekoHaHi, 1o
¢b13u4HI aceKTU MICIS 3aBXKIU OIMOCEPEIKOBaHI HAIIUM CyO’€KTUBHUM JIOCBI1IOM
[Buttimer 2015, c. 1993]. BiamoBigHo, MU CHpUAMAaEMO OYIMHOK HE SIK HaOIp
reorpaiyHUX KOOpAMHAT ab0 MEBHE po3TallyBaHHS OyIiBEeIbHHX MaTepialiB i
MeOJiB, a SK TO€JHAHHS 3amaxiB, 3BYKIB 1 €MOIii, SKi (OPMYIOTHCS BHACIIIOK
NOCTITHOTO KOHTaKTy 3 HUM. TakMM YUHOM, BIIUYTTS MICLSI BUHMKA€E BHACIHIJIOK
HAIoro Oe3mocepelHbOro JOCBiLy Ta Oumbln abcTpakTHUX (opMm  3HaAHHSL.
[IpocTOpOBICTh KOHCTPYIOEThCS O€3MOCcepeHHO 32 JOMOMOIOI0 TUIECHOTO JI0CBiNY,

KU € Pe3yJIbTaTOM IMEPEMIllICHHS Ta YyTTs: 30py, HIOXY, HOTHKY Ta ciyxy [Thrift
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2000]. OxkpiM TOro, mMpOCTIp CTa€ JIOJICBKUM MICIEM YacTKOBO 4epe3 AUCKYPC
[Johnstone 2010, c. 10-11]. “/luckypc” y 1IbOMYy PO3YMIHHI IO3HAYa€ PO3MOBHI,
NUCEMHI Ta IHIII MPAKTUKH 3 BUKOPUCTAHHSIM MOBHM, a TaKOX 1J€0JIOTii0, sKa
HPOYKY€ETHCS Ta MiAKPIIUTIOETHCS Uepe3 criakyBanns|Foucault 1972, ¢. 1980].
Couiokyabtypunii acnekt noHsaTTss [IPOCTIP. Comianbauii mpocTip — 11e
HOEHYIOYI Ta 3MIHIOIOYi OJIMH OJHOTO criocoOu misutbHOCTI Jrosieit [Kosamok 2019, c.
45]. Bynb-sika JiHBOCHIIBHOTA 3 11 yCTAICHUMU MOBHUMHU MPAKTUKAMH € MPOIYKTOM
KOMIUJIEKCHOTO TO€JHAHHS COIL[aNbHUX, KYJbTYPHUX 1 TOJITUYHUX UYUHHUKIB. Y
3B’sI3KY 3 IUM MOBHI ITepeBaru 3 00Ky OKpeMHUX ii KOPUCTYBauiB MOXKYTh PO3IJISIIATUCS
Ha OJTHOMY PIBHI 3 HM3KOIO 1HIIMX COI[IaJIbHUX MPAKTUK Y TEBHOMY CYCHUIBCTBI, a
OT)K€ MOBHI MPAKTHKUM MOXXYTh MIJJABAaTUCA AHAJOTIYHOMY aHajidy, fK 1 1HII
COIliabHI SBUINA, TaKl K CTUJIb XKHUTTS, JO3BULISA, Mojaa Tomlo. [IpoTe MOBHI Bupa3u
HE MOXYTh BBAXKATHCA BUHHATKOBUM BIJOOPaKEHHSIM COIIATBHUX CKJIAJOBUX
CYCIIIJIbCTBA; MOBa 32 CBOEIO0 CYTHICTIO € B&XJIMBUM (AKTOPOM Yy COIaJIbHIN
crpatudikamii [Maehlum 2010, c. 19]. Take HamapyBaHHS MOBH H IHIIHMX COLIaIbHUX
GopM BHUpaXEHHS MOCIIAI0Th YIJIbHE MICHE B COLIOJOTIYHUX Teopisix KyabTypu II.
Bypane. 3a nepexonanusm I1. Bypase, monu Sk 4ieHN CHITBHOTH BUPI3HSIOTHCS 32
COLIIAJIBHUM 1MIJI’KEM, CTEPEOTUIIaMH Ta JUCKYPCUBHUMU MPAKTHUKAMU, Ki, Y CBOIO
4epry, CTaroTh TJIOM, Ha ()OH1 SKOTO 1HAWBIA BiAYyBa€ Ta CIPUIMAE TIHUCHICTD, 1 TKHMA
3pemITO0 BIUIMBAE Ha HOro moBemiHKY y cBiTi [bypabe 2003]. [ammmu cioBamu,
KOYXKHA JIFOJMHA € aKTOPOM, siKa IHTEepIpeTye 1 Ji€e ogHouacHO. CaMe TOMY BaXKJIMBUM
13 eBpUCTUYHOI TOYKU 30py € MOHATTA “rabityca”. Sk 3a3nauae J[>. TomrmcoH, “BiH
NOB’SI3aHUM 13 KOJIGKTUBHO HaOyTHMMHM Ta YCTaJCHHUMH MOJCISAMH CB1JIOMOCTI,
BKJIFOYAIOYH OI[IHKHU, comliaynbHi npedepenmii ta konkpetri mii” [Webb, Shirato &
Dahaner c. 12]. Po3BuBaroun COLIONOTIUHY KOHIIEMII0 IpocTopy, I1. Bypabe Takox
YBOJMTDH MOHATTA “TIHIBICTUYHOrO PUHKY . BIAMOBIAHO, JTIHIBICTUYHI BUCIOBIICHHS
Ta BUPAa3H 3aBX/I1 OPOIKYIOTHCSA B IEBHOMY KOHTEKCT1 200 pUHKY, 1 BIACTUBICTb IIUX
PHHKIB TOJISATaE B MOCTIHHOMY MPHU3HAYCHHI BApTOCTI JJI1 MOBHUX MPOAYKTiB. Came

TOMY Ha NE€BHOMY JIIHI'BICTUYHOMY PUHKY J€AKl MPOAYKTH LIHYIOThCS OLIbIIE, HIXK
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iHIIl. 3B1ICH, KOMIIETEHI[iSI MOBI[IB YAaCTKOBO CIHPAEThCS HA 3HAHHS 1 BMIHHS
CTBOPIOBAaTH MOBHI BHUPa3H, SIKI MAaTUMYTh BUCOKY BapTICTh Ha BIATOBITHUX PUHKAX.

Ionituunmii  acnekt moHsatTa  [TPOCTIP. MoBuy iaeosiorito
€THOHAIIIOHAJII3MY HalyacTiie MoB’s3yI0Th 3 HiMelbKo ¢inocodiecro kinmsg XVIII
cr. W.-T. Teprep BBaxaeTbcs 4 He HANBIUIMBOBIIIAM i3 MHCIHTEINB, sKi Oyiu
NEPEKOHaH1, M0 KO’)KHA MOBA yHIKaJIbHAa Y CBOEMY MOETUYHOMY BHPaKE€HHI, KOKEH
1HJIMBIA Ma€ 3/IaTHICTh BUpa)KaTH TaKi BJIACTUBOCTI JIOJCHKOI IICHUXIKH, SK BOJIIO,
mucieHHs ta nouytts [['epaep 2010, c. 4]. Ha lioro nymky, HallOLIbII XapaKTepHi
BIIMITHOCTI MIDXK MOBHUMHU (opMaMH € Taki, SKi 0a3yloTbCcd Ha KyJIbTYpHIH
1IEHTUYHOCTI 1 BUPI3HSIOTH HAI[IOHATIBHI MOBH.

3a tBepmkeHHsm C. T'am, MOBHI KapTH BHUJAIOThCA HAJA3BUYANHO
IPaBIONOMIOHMMHY, HE3BKAIOYM HA OYCBHHI €i3ii, OCKUIbKH BEIMKAa KIUIBKICTh
COLIIAJIBHUX 1HCTUTYIIH TIATPUMYIOTh COLIOMIHTBICTUYHY KapTUHY, PEJCTaBICHY Ha
takux kaprax [Gal 2010, c. 37]. [Iponiecu cranaapTH3allii BUMaraloTh aKTUBHOT y4acTi
3 OOKyY Jiep’KaBHHUX 1 OB’ s13aHMX 13 HUMH iHcTUTyin. Haykosii [Anderson 1991; Gal
2010] cxomsaTbcsl Ha JyMIll, IO MTPOIIECM MOBHOI CTaHAapTH3allii MOB’s3aHl 3
MOJIITUYHOIO Teorpadieto Ta aOCTpaKTHUMH TPOCTOPOBUMH MeTadopamu, 1
BKJIFOYAIOTh TaKl TUIIU:
1) y craHmapTH30BaHUX pEeXHMax MOBHa BapiaTHBHICTh  Bi3yali3yeThCs
3BUYAaHUMH HOCISIMH, a TAKOXK JIOBOJII YaCTO MOBO3HABIISIMH, Y BUTJISI I a0CTPAKTHOTO
POCTOPY, Y AKOMY CTaHJApT MOKPUBAE 1HIII BapiaHTH, HAIIAPOBYETHCS HA HUX, 1, K
HACJIIJIOK, YSIBHO PO3TAIIOBY€ThCA Haa HUMU. O/IHI CTaHJAPTH BBAKAIOTHCS KpPaIIUMH,
HIXK 1HIII, 110 MPU3BOJIUTH 110 “MOBHOTO manyBaHHs (y TepmiHax I1. Bypase);
2) B JOpYyroMy BHIAJIKy IPOCTOPOBICTh CTOCYETHCS KOHKPETHOI I1HICKCAIBHOT
3HAYYIIOCTI MOBHHMX BapiaHTIB. 3HaY€HHS, MOB’sA3aH1 3 MOBHOIO (HhOpMOI0, HabaraTo
CKJIAAHINI, HIX BHM3HAHHA 4YM NpecTwX. MOBHI BapiaHTH TaKOXX BKa3ylOTh Ha
“XpOHOTONN™: KYJbTYpHI KaTeropii, sKi I[03Ha4alTh B3a€EMOB3B’SI30K MIX

IPOCTOPOBO-YACOBUMH BIAHOILIEHHAMHU Ta JtouHo0 (y Tepminax H. llepcriok);
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3) y TPETbOMY BHUIIAJKy 3B’S30K MOBHHMX CTaHAApPTIB 1 MPOCTOPOBOCTI MOKHA
MOSICHUTH X TIPUB’SA3KOI0 JI0 HAIlIOHAIBHUX JIEp)KaB, OCKUIBKU 171€0JIOTIsS CTaHIapTiB
NOIIKPIOE OYIKYBaHHS, 1110 CTAHJAPTHI MOBU OyAyTh PIBHOMIPHO PO3MOBCIOJIKEH] Ha
TEPUTOPIi JepkaBu. Becynepeu TakuM MpakTUYHUM MipKyBaHHSAM, CTaHIapTH3AIlIS HE
CTBOPIOE MOBHY OJIHAKOBICTb B MeEXaX JEpXaBu, a KyIu OUIbII iepapXidHy
HEOJHOPIAHICTh Y PO3MOBI;

4)  YeTBEpPTH THII MPOCTOPOBOCTI MOJSATa€ y HACTYIMHOMY. X04a ICTOPUYHI JaHi
4acTO CBiAYaTh HA KOPUCTh MPOBIIHOTO aJAMIHICTPATUBHOTO LEHTPY HalllOHAJIBHOT
Tep>KaBH SIK TEepIIopKepesia 6ararb0X MOBHUX OCOOIMBOCTEH, OPOPMIICHHUX Ti3HIIIE
y BUIVISAL CTaHAapTa, JIOKyC “Halkpamux’ 1 HalOakaHIIIUX MOBHUX (OpM HeE
MOBUHEH OyTH BENMKWAM MeramnoiicoM. [[oBoisi 4acTto #oro pojb BUKOHYE TEBHHMA
MPOBIHIIIHHUHN PET10H, IKHI BU3HAYAETHCS SIK OPUTTHAIBHHM 1 ICTOPUYHO OJIM3BKHIMA 710
JITEpaTypHOi MOBHU TOBID.

TpaHcHanioOHAJILHUH acCleKT TIOHATTH ITPOCTIP. OmauM 13
HAWBaXXJIMBIIIUX BUSBIB, K1 XapaKTEPU3yIOTh ChOTOJCHHS, BBAXKAETHCS BUCOKA Mipa
KOMITIPECii MPOCTOpYy-yacy, COpUYMHEHa M1BUIIIEHO MOOUIBHICTIO JIFOJEH, TOBapIB,
TekcTiB i 1Hpopmari [Appadurai 1996]. Hanpukinmi XX cT. BU3HaYeHHS TepMiHA
“KyJapTypa” B aHTPOMNOJIOTIYHOMY PIYHIII TMOCTYHNOBO BITINAIIIO BiJ MO3HAYSHHS
OPUPOAHO MPUJIENNIUX TEPUTOpId ab0 CyCHUIBCTB [0 COLIAJIBHUX CEPEeIOBHUII,
3BUIBHEHUX BiI PaMOK O€3MOCepeqHbOr0 CIUJIKYBaHHS Yy HACEJICHHX ITyHKTaX
JOCYYaCHUX CYCHIJIbCTB. 3a JOMOMOIOK CHHEprii MOOUIBHOIO JIIOJCTBA Ta
enexkTpoHHux 3MI, mepeBakHa OUIBIIICTH HAIIOI IJIAHETH CTUKAETHCS 3 HOBUMU
IpaBUJIAMH Ta PecypcaMu II0JI0 CTBOPEHHS COLIAIbHOI CaMOOYTHOCTI Ta KYJIbTYPHOI
cuiBBigHeceHocTi [Pennycook 2007]. V nereputopianizoBaHOMY CBITI Cy4YacHHUX
KOMYHIKaIliii CHIBPO3MOBHUKHM YK€ HE MOXYTh CHPUMUMATH TPOCTOPO-YACOBHIMA
KOHTEKCT PO3MOBH SIK HaJIeKHE, BHACIIJIOK YOT0 1HJIeKcaabHa iH(opMallist Oyab-IKOro
IOBIJIOMJICHHS. HOCUTh TIpoOsieMaTnuHmid xapaktep [Jacquemet 2010, c. 53]. Okpim
TOTO, YW HE HAWBAXKIMBIIIUM COIIAJIbLHUM MIATEKCTOM JeTepuTopiaiizaiii € He

PO3YMHEHHS 1HAUBITYaIbHOCTEHN, KYJIBTYp a00 HALIIOHAJILHUX JIEPXKaB y IN00aIbHOMY
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KOHTEKCTI, a, HaBMaKH, B3aEMOJISl MK TJI00QJIbHUMHU Ta JIOKAJIBHUMHU MPOLIECaMu, a
TaKOX BIJTBOPEHHS JIOKAJTBHOTO COI1aJIbHOTO MO3UI[IOHYBAHHS Y paMKax ri00aibHUX
KynbTypHEX TIoTOKIB [Hamelink 2020]. [udpoBuii MeaianpocTip BBAXKAETHCS OTHUM
13 HaBaXJIMBIMIMX CMOCOOIB pempe3eHTallii TpaHCHAI[IOHAIBHOTO MPOCTOPY.
Haiinommpenimumu 3acobamu  Horo peanizailii BHUCTYIAIOTh BiJACOKOH(DEPEHIIii,
paiioeNeKTpOHHI 3acO0H TI100aIbHOTO MO3UIIIOHYBAaHHS Ta COIIaJIbHI MEPEXKi.
KyabtypHuii (cemioruunmii) acnmexkt mnoHsaTrtss ITPOCTIP. [lyamizm
OCMHUCIIEHHS TTpocTopy sk reoMmerpudHoro (I. Hetoron) ta cemiornunoro (I'. JIeitowirr)
(eHOMEHIB TMOPOJAWB HAYKOBY JHUCKYCIIO IIOJ0 PO3MEXKYBaHHS IIOHATH ‘‘MOBH
npoctopy” Ta “mpoctopy MOBHW’. BiamoBiiHO, y NEpIIOMY BHUIIAJIKy IPOCTIp
OCMUCIIOETBCSl SIK “IIOCh MEPBUHHE, CaMOJIOCTATHE, HE3aJeXHE BIJI Marepii 1 He
OTOCepPEKOBAaHE MAaTEePIaIbHUMU 00’ EKTaMHU, SIK1 B HhOMY 3HAXOSATHCA. .. 5 Y IPYTOMY
BUIIAJIKy MPOCTIP COPUIAMAETHCS K “IIOCH BIIHOCHE, 3aJI€KHE BiJ] pO3TAILIOBAHUX Y
HbOMY 00’ €KTiB, BU3HAUCHE MOPSAIKOM CHiBICHYBaHHS pedeir” [Anapenuyk 2009, c.
114]. Sk HaciAOK, HBIOTOHIBCHKUM MIPOCTIP € MIEBHOIO 00’ €KTUBAIIIEIO 171€1 TPOCTOPY,
NPUHIIAIIOBOIO a0CTpakii€r0 BiJg (PaKTopy CHOPUNHATTS MOPOCTOPY JIIOJAUHOK; Y
JleitOHila MmPOCTIp OXYXOTBOPEHHM JIOJCHKOI TPHUCYTHICTIO, BIH TPAaKTy€EThCH,
OCMUCITIOETHCSl JIIOJIMHOI. Y JIHTBICTUII MPOCTIP TPAKTYEThCS SK HAHOLIBIIT
abCTpakTHUN KOHIENT, SKUH CHIBBIIHOCATH 13 HAaBKOJO3€MHUM MPOCTOPOM,
,,T1IIEPIPOCTOPOM”’, BIPTyaJIbHUM MICIIEM, CTBOPEHUM MIKpPOUINOM, BiJPi3KOM TBOPY,
OyJIMHKOM, y SIKOMY BHpOCJa JIIOJIMHA, a00 MICTOM, IO 3ajuiiuiocs mo3any. [Ipu
TaKOMYy MIAXOAl BCIO KYJbTYypy TIyMadaTh SIK JiSUIbHICTh, CHPSIMOBAHY Ha
OpraHizaiio  MpPOCTOPY, IMOB’SA3YIOUM HOT0O 3 KOHIIENTYaJbHOK KAapTHUHOKO CBITY
[Tamenko 2017].
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Tetiana KOLISNYCHENKO
HEADLINES IN MODERN ENGLISH TOURISM ADVERTISING
DISCOURSE
Yuriy Fedkovych Chernivtsi National University, Chernivtsi, Ukraine

Scholars have been drawn to, and continue to be interested in, tourism-related

advertising messages (Ling 2008, Konglim, 2011, Krum (2013), Lankow et al. (2012),
Klabin (2018)). Without going into detail about the features of the suggestiveness of

advertising messages in the tourist discourse, we define advertising texts in the modern

English tourism advertising discourse as the combination of informational and

psychological components, with the help of which a positively marked image is created

and fixed in the minds of the recipients advertised model [2].

The information in the advertising texts of the tourist discourse is delivered in a

fragmented way since, in this situation, the emphasis is concentrated on “curiosities”,

eliminating the text's oversaturation with “known” data. The suggestive impact in

advertising messages about a tourist destination focuses on the headlines as the
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contents of modern English tourism advertising discourse are logically fragmented and
typically do not oversaturate the audience with unneeded information.

The goal is to investigate the use of headlines as a suggestive strategy for
attracting potential clients.

In the headlines, the addressers provide “not just the core of the message but also
serve to draw the recipient through figurative coding of the main content of the text”
[1].

Having examined 1,452 texts promoting tourist attractions in modern English
tourism advertising discourse, we discovered that these texts fall into three primary
categories, namely: visual-text messages (the frequency of use in advertising brochures
Is 47,3%), in which the text component is less than 50% of the message (Pic. 1); the
frequency of use of equivalent amalgams is 35,1%, (the text and visual parts are
equivalent) (Pic. 2); the lowest frequency is found in text-visual messages (17.6%),
with the visual component less than 50% (Pic. 3). This might be explained by the fact

that visuals are important in modern English tourism advertising discourse for

attracting the attention of potential tourists.

300p. 1 306p. 2 300p. 3

Headlines are an equally significant suggestive strategy since they are the major
way of capturing the attention of a potential traveler. Headings are categorized into
three types: simple (Pic. 4), complicated (containing two or more sentences) (Pic. 5),

and complex (which includes the main heading and multiple sub-headings) (Pic. 6).
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What' ¢ your cup of Tea? EXCITING  CUISINE.
A Deep Dive into the Continent's DEUGOUS V| BES

Thriving Tea Trade

Personal chef & event services, catered to you.
Pic. 4 Pic. 5 Pic. 6

Headlines in modern English tourism advertising discourse can be classified
based on content (see Shevchenko 2004) as follows:
» Informative (38.3%), which include specific information on the tourism

object or the services offered (Pic. 7):

S| AHDDEN ot
I,L OINS. ) (ot

ROAD TRIP

Unique stays

Pic. 7

= suggestive programming (32.4%), in a soft-determined form, encourages

the receiver to follow particular behaviors. (Pic. 8).

] 7 : ind Your

Pic. 8

» intriguing (29.3%), which do not have an informational burden, but are

marked by situational tension and ambiguity, which arouses attention and

inrterest. (Pic. 9)

" FIND YOuR Advedlie CHERISH THE = I I
- s TREASUF

Pic. 9

109



Headlines in advertising messages in the tourist discourse are characterized by
attractiveness and suggestive orientation.

The ultimate goal of advertising is to influence the recipient; thus, headlines play
a primary role in attracting the recipient's attention, whereas the composition of the text
in modern English tourism advertising discourse maintains the meaningful, coherent,
and the text's structure are a set of criteria for mixing micro-topics, which generates
requirements for successful impact on the receiver.

Further study would focus on thematic analysis of advertising message headlines
in the process of developing advertising for a tourist object, as an important component

in the construction of a favorably marked image of a tourist destination.
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Olena KONOPELKINA, Valeriia CHMELOVA
“GENDER MARKERS” OF POLITICAL DISCOURSE BASED ON PUBLIC
SPEECHES OF POLITICIANS FROM GREAT BRITAIN, CANADA, AND
THE UNITED STATES
Oles Honchar Dnipro National University, Dnipro, Ukraine
In contemporary political discourse, gendered language differences shape

perceptions and influence audience engagement. This article examines ‘“gender
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markers” in the public speeches of politicians from Great Britain, Canada, and the
United States, focusing on how gendered communication styles and strategies manifest
across these English-speaking countries. The analysis draws on speeches from
prominent figures such as Theresa May, Justin Trudeau, Hillary Clinton, and Donald
Trump, showcasing how their linguistic choices reflect societal values and political
objectives.

Historically, studies on gendered language reveal that men and women utilize
language differently to meet social and political objectives. Men are often associated
with assertiveness, structured arguments, and authoritative statements. In
contrast, women tend to incorporate empathetic language, focus on community
concerns, and personalize their messages. These gendered distinctions not only reflect
societal expectations but also illustrate how language choices aim to bridge political,
social, and ideological divides.

In the United Kingdom, political discourse retains a formal, restrained tone,
with both male and female politicians favoring structured arguments.
However, gendered nuances are still evident. Male politicians, such as Boris Johnson,
tend to adopt a decisive, humorous tone to appear relatable yet authoritative. His use
of rhetorical questions and light-hearted analogies often engages the audience, making
complex issues more accessible.

Female politicians, like Theresa May, often emphasize compassion and unity in
their speeches, softening their rhetoric to appeal to emotional resonance. For instance,
during her tenure, May frequently referred to the importance of community and shared
values, utilizing inclusive language that sought to bring people together, especially in
times of national crisis. This difference reflects British society’s tendency to
align masculinity with tradition and assertiveness, while female language strategies
emphasize communal well-being, promoting inclusivity.

Canadian political discourse emphasizes inclusivity, equality, and directness,
with both male and female politicians often employing similar styles in public

speeches. Prime Minister Justin Trudeau is particularly noteworthy for his advocacy
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for gender equality, using language that stresses diversity and inclusivity. In his
speeches, Trudeau often employs the phrase “Because it's 2015”, emphasizing the
necessity of progressive policies, and thereby framing gender equality as a core
Canadian value. This linguistic choice not only positions him as a modern leader but
also reinforces the expectation of social justice and inclusiveness in Canadian politics.

Female politicians in Canada, such as Chrystia Freeland, also utilize a factual,
assertive style. Freeland's speeches often blend empathy with pragmatism, highlighting
economic issues while simultaneously addressing the needs of marginalized groups.
For example, she frequently cites personal stories to illustrate economic challenges,
which humanizes her policy discussions and fosters a connection with her audience.
The relative similarity in male and female communication styles reflects
Canada’s sociocultural emphasis on egalitarianism and may suggest a more gender-
neutral approach to political interactions.

In the United States, political discourse is characterized by assertiveness and
emotional intensity. Male politicians like Donald Trump use direct, confrontational
language, often employing rhetorical strategies that provoke strong reactions. Trump’s
speeches are marked by hyperbole and simple, impactful phrases, which resonate with
his base. For instance, his frequent use of slogans like “Make America Great Again”
encapsulates complex political ideas into digestible and memorable language, allowing
for broader appeal.

In contrast, female politicians like Hillary Clinton balance assertiveness with
personal narratives and a focus on social justice. During her campaign, Clinton
emphasized the importance of women's rights and healthcare access, often
incorporating emotional appeals to engage her audience. Her use of personal
anecdotes, such as discussing her mother’s struggles, added a relatable dimension to
her political rhetoric. This strategy not only positions her as empathetic but also
highlights her commitment to addressing the needs of everyday Americans.

Analyzing political speeches from Great Britain, Canada, and the United States,

we observe varying degrees of gender markers across these nations. British and
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American male politicians tend toward authoritative, decisive language, yet British
male rhetoric is tempered with wit and subtlety, contrasting with the U.S. preference
for directness. For example, while a British politician might use humor to diffuse
tension, an American politician might use assertive rhetoric to establish dominance.
Canadian political discourse is the most neutral, with both genders
showing minimal differences in tone and rhetoric, aligning with Canada’s cultural
focus on equality. The emphasis on community and collective responsibility permeates
both male and female speeches, suggesting a more collaborative approach to politics.
In conclusion, the language strategies and gender markers employed by
politicians in these countries reveal underlying cultural norms and societal
expectations. Gendered communication styles in politics both reflect and reinforce
national values, influencing how politicians engage with their audiences. The study
of gender markers in political discourse provides insight into how politicians,
regardless of gender, navigate and challenge these norms in their pursuit of effective
public communication. Understanding these dynamics is essential for recognizing how
language shapes political identities and public perceptions in an increasingly diverse
and interconnected world.
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Larysa KOROLOVA
THE IMPORTANCE OF TEACHING CORRECT ENGLISH
PRONUNCIATION TO FIRST-YEAR PHILOLOGY STUDENTS
Oles Honchar Dnipro National University, Dnipro, Ukraine

Pronunciation plays an important role in any language, especially in English,
since the correctness of the articulation and the observance of the duration of the sound
determines how correctly native speakers understand a foreign-language interlocutor.
Unfortunately, in secondary schools, much attention is paid to the four types of speech
activity (reading, listening, speaking, and writing), as well as grammatical and lexical
aspects, but not to the phonetic features of the English language. Thus, pronunciation
IS not given much importance and preference is given to the grammar-translation
system, which is aimed at memorizing grammar rules and words to the point of
automatism. Incorrectly learned pronunciation is not easy to correct. The process of re-
learning ingrained patterns is quite complex and takes a lot of time for those learning
English.

Because without correct pronunciation it is impossible to master the language
comprehensively and perfectly, there is an important need for its correction for first-
year philology students. Correct pronunciation increases confidence by removing
psychological and linguistic barriers, promotes fluency in students, reduces
misunderstandings, and prepares them for real-life communication.

There are some challenges to the consistent inclusion of pronunciation
Instruction in training in that area. For instance: not having proper teaching materials,
lack of knowing what features to teach, and what is the relationship between perception
and production, students often do not see the desired results.

114



In speech communication in English, articulation is of primary importance. The

difficulty in teaching a student to pronounce English sounds correctly is that during the

formation of speech units in the Ukrainian language, the anterior zone of the

articulatory apparatus is involved (the tip of the tongue and its middle part are mainly

located near the teeth and alveoli), while when reproducing English sounds, the tongue

practically does not approach the teeth, except two interdental sounds /6/ /0/

Understanding the differences in the articulation of sounds in English and

Ukrainian helps students control the correctness of pronunciation, which after a certain

amount of practice brings significant results in pronunciation correction.

For more effective work on pronunciation correction of first-year philology

students, the following can be included during classes:

introduce students to phonetic symbols of transcription and the International
Phonetic Alphabet (IPA);

practice of tongue position, lip rounding, and other articulatory features using
so-called “mouth pictures”;

exercises for recognizing and reproducing individual sounds of the English
language;

exercises for recognizing minimal pairs (word pairs that only differ by a

single sound) of sounds with an emphasis on their differences (e.g., “fan

b 11 b N 11 7 (13

“fang”, “wet”-“vet”,

meal”-“mill” etc.);
encouraging students to use a one-line Cambridge dictionary to check the
pronunciation of unknown words;
reciting rhymes, chants, tongue twisters (e.g., “She sells seashells by the
seashore”,

“Betty Botter bought some butter,

But, she said, this butter’s bitter;

If | put it in my batter,

It will make my batter bitter...”
encouraging students to record themselves using a voice recorder for voice
self-assessment;
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- students acting out different life situations (making a phone call, ordering
pizza, booking a hotel for a holiday, etc.) for pronunciation practice and
emphasise the importance of correct and clear communication;

- encouraging students to record their performances so that they can listen to
the recordings for their self-assessment later;

- encouraging students to watch BBC news, films, series, cartoons, YouTube
videos, etc.

Pronunciation is one of the most important skills to master. It plays a crucial role
in students’ effective communication, and its impact goes far beyond simply speaking
correctly. By regularly practicing pronunciation exercises, students can train their
articulation and vocal cords to produce the correct sounds and intonation patterns of
the English language.

Drawing attention to specific phonemic and articulatory differences allows
students to notice them, and reinforcing these differences through a combination of
different teaching approaches will have a significant positive impact on the
development of correct pronunciation skills. Introducing phonetic concepts in the first
year of study for philology students will not only help to correct and develop their
existing knowledge of the English language but can also improve the effectiveness of
other teaching methods, such as teaching other subjects in English.
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Kateryna KOSTETSKA, Svitlana HONSALIES-MUNIS
EMOTIONAL AND EXPRESSIVE VOCABULARY AND
PHRASEOLOGICAL ASPECT AS A MEANS OF EXPRESSING EMOTIONS
INARTISTIC TEXT (BASED ON THE MATERIAL OF TONI MORRISON'S
NOVEL “SULA”)

Oles Honchar Dnipro National University, Dnipro, Ukraine

In the process of stylistic research of the vocabulary of modern English, the study
of its emotional, expressive, and evaluative components is very important.

Emotionally expressive vocabulary, which is the subject of research by many
foreign linguists, is one of the key indicators of the development of the modern English
language; the specific purpose of the specified language to be one of the means of
expressing the feelings, moods, experiences, will and emotions of the speaker; using
language to express a personal (subjective) (positive or negative) attitude to the content
of information or the interlocutor [3, p. 12].

The use of emotional and expressive vocabulary is an important means of
creating atmosphere and mood in literature. This vocabulary helps the author convey
not only the actual events but also the emotional state of the characters and the general
atmosphere of the text [4, p.69].

For example, words such as “anger”,

sadness”, “joy”, and “fear” can help the
reader understand what emotions the characters are experiencing at certain moments.
Further combination with ambiguous vocabulary, metaphors, and images can further
deepen the impression of the text and make it more expressive.
The use of emotional and expressive vocabulary helps the author to give the characters
greater depth and complexity. Thanks to this vocabulary, the reader can better
understand the feelings, motivations, and inner world of the characters.

In the novel “Sula”, Toni Morrison skillfully embodies positive emotions
through emotional and expressive vocabulary. First, one can note the feeling of joy that
permeates the work, reflecting the joy of life, friendship, and mutual understanding

between the characters. The author also uses bright, lively language that fills the text
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with optimism and energy, making it full of faith in a better future. In the novel, you
can feel the warmth, love, and gratitude that overflow the hearts of the characters and
readers, creating a unique emotional experience.

Emotionally expressive vocabulary plays a key role in creating images of
characters in literature. It helps the writer to convey not only the appearance and actions
of the characters but also their inner states, feelings, and emotions. With the help of
appropriately selected vocabulary, you can make the characters more realistic and
sympathetic to the reader. For example, if a writer is describing a character who feels
deep doubt, he can use words from the realm of uncertainty and reflection, such as
“doubt”, “confused”, and “can't decide”. This helps the reader better understand the
inner world of the character and feel his state. In addition, emotional and expressive
vocabulary helps to reflect the dynamics of relationships between characters.

In the novel, emotional and expressive vocabulary associated with sadness,
powerlessness, and humility helps reveal Nela's inner world. This vocabulary reflects
the inner struggle that Nela is going through. For example, when Nela feels deep
sadness or despair, the author uses words and phrases that evoke feelings of melancholy
and hopelessness. These can be emotionally charged expressions such as
“overwhelmed by sorrow”, “crippled by despairl”, “crushed by the weight of her
circumstances”, or “sinking into the depths of despair”. Also, when Nela feels
powerless or trapped in her situation, the author can use language devices that convey
her sense of help and humility. It can be expressions like “trapped in a cycle of despair”,
“unable to break free from the chains of her situation”, or “resigned to her fate” [2, p.
41].

Idioms play an important role in the work, giving it emotional depth and cultural
context. Phraseologisms help the author to reflect the feelings, emotions, and moods of
the characters. For example, the phraseology “we were looking for some comfort”
conveys hopelessness and at the same time people's efforts to find at least some
consolation in difficult conditions. The use of expressions such as “messing around to

the lively notes of a mouth organ” conveys elements of local culture and traditions.
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This helps readers to immerse themselves more deeply in the atmosphere of the time
and place where the events take place. Phraseologisms enrich the language of the work,
giving it imagery. They not only describe situations but also create vivid emotional
pictures that affect the reader's perception. For example, the description of children
who “shouted down through the flowers to passers-by” conveys the atmosphere of ease
and joy of childhood. The work also traces the ironic use of idioms to criticize social
inequality. For example, the phrase “was looking for some comfort” alludes to the
search for comfort through the hardships of life in “Bottom”, ironically highlighting
the contrast between the reality of poor people's lives and the empty promises of
improving their lot.

An important conclusion is that phraseological units and emotionally expressive
vocabulary in Morrison's novel not only reflect emotions but also construct deep
symbolic meaning. They contribute to the creation of a multidimensional space where
personal emotions are intertwined with social and cultural aspects. The phraseology
used by Morrison is closely related to African American cultural codes, which
emphasize the importance of national context in the expression of emotions. Thanks to
this, the text becomes more authentic and allows the reader to penetrate deeper into the
inner world of the characters. The study showed that the analysis of phraseological
units and emotionally expressive vocabulary in a literary work could be an effective
means of revealing the deeper levels of the text and its emotional content. This opens
up opportunities for further research in this field, in particular the study of
phraseological devices in the context of other works or authors.
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Tersana KPYTBKO
EJIINITUYHI PEUEHHS SIK 3ACIE KOMIIPECII HOBIJOMJIEHb
COUIAJIBHUX MEPEXK
Hayionanvnuii ynieepcumem 600no2o cocnooapcmea ma npupoo0oKOpUCH)8aAHHSL,
Pisne, Yxpaina
Kanp comiaJlbHUX MepeX Ta HEBEIUKHH OOCAT TOBIAOMIIEHb 3YMOBIIOE
HEOOX1THICTh, KoMmIpecii 1 KoHJeHcarlli iHdopmallii Ha BCIX MOBHHMX PIBHSX, IO
nependavdae 3aqydeHHsS CTWIICTUYHUX 3aco0iB, $KI BIJMOBIAIOTh TMPUHITAIIAM
E€KOHOMIT Ta HaMeHIMX 3ycwib [2]. OOHUM 3 HaWMOMYJSPHIMIUX CTHIICTUYHUX
3ac001B 3rOpTaHHS CTPYKTYpHU MajiohOpMaTHUX TMOBITOMIEHb COIIaIbHUX MEPEX €
eJINTUYHI PEYECHHS.
Enincuc nosnsrae y BHIy4eHHI 3 PEYEHHS OJTHOTO YM JCKIJIbKOX KOMIIOHEHTIB
CUHTAaKCHMYHOI KOHCTPYKLIi 3 METOK HaJaTh TEKCTy OUIbIIOi BUPA3HOCTI,
JMHAMIYHOCTI, YHUKHYTH ITOBTOPEHb [3, ¢. 141].
AHani3 TOBIIOMJICHb IepcoHaabHOI FaceboOK cTopiHKHM amMepuKaHCHKOTO
aktopa Ta Oi3HecmMena Pasna Pelinonbaca ympomoBx 2016-2024 pp. BusiBuB
PEKYpEeHTHE BUKOPHUCTAHHS CIINTUYHUX PEUCHB K 3aC00Y TOCATHEHHS CTHUCIIOCTI!
(1) Found the guy who killed Bambi’s mom. #DeadpoolAndWolverine #LFG
(Fb 22 ksit. 2024);

(2) Gonna fit right in at Disney. (Fb 6 rpya. 2019);

(3) That’s a wrap for me. Gonna miss kicking rocks with these two. Been down
a lotta roads together. #HitmansBodyguard2 (Fb 18 kgit. 2019);

(4) Eeels like the first day of ‘Pool (Fb 19 6epes. 2019)

SAx cBimuaTh NPUKIAAA, HEMOBHOTA CNINTUYHUX pPEYCHh YMOBHA, aKe
HeBepOasi30BaHl MiAMETH JIETKO BIATBOPIOIOTHCA 3 KOHTEKCTY. [liATBep/KEHHS i€l

TYMKHU 3HaxXoauMO B A. 3ar”iTka, sikMil po3riisijae eqinTUYHE PEYEHHS K PEUYCHHS 3
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MOBHOIO 1HGOPMATHUBHOIO CEMAHTHKOIO, ajieé HETIOBHE (JOPMAIbHO, PEUCHHS, B SIKOMY
yiaBa IIpo HpOl’IyH_IGHI/Iﬁ YJICH PCUCHHA 663HOC€p€HHBO BCTAHOBIJIIOBAHA 13 BJIACHOI'O
3MicTy Ta OyJIOBH, a HE 3 KOHTCKCTY i oOcTaBuH MoBJieHH: [1, ¢. 136]:

(5) Zero presh. Gonna take my anxiety for a little walk now (Fb 15 rpyna. 2023);

(6) Exercise bike not included. #AviationGin (Fb 7 rpya. 2019).

Jlerko MOXyTh OyTH BIAHOBJIEHI 3 KOHTEKCTY MpPOMYLIEH] €JIEMEHTH
EJIIITUYHOrO0 NUTAIILHOTO PCUCHHA:
(7) What do you get someone for their #Monthiversary? Is it rubber? Brick?
Carpet? (Fb 12 6epes. 2016);
(8) Betty White as Cable. Thoughts? #nationaltreasure (Fb 11 marot. 2016).

Enintuudi nutaHHs A03BOJIAKOTH 3HAYHO CKOPOTHTH JOBKWHY MOBJICHHEBOI'O
BiJIpi3Ka 3a TOBHOTO 30€PEKEHHSI MOTO 3MICTY:
(9) | became a MintMobile.com owner because paying more than 15 bucks a month for
wireless seemed crazy. Not matching green shirt and couch crazy, but damn close.
(Teal? Turquoise? The hell is that color?) (Fb 2 ciu. 2020).

OxpiM TOTrO, IO NUTAJbHI PEYEHHS 3 €IIMIHOBAHUMH €JIEMEHTaMU € 3aC000M
MOBHOT €KOHOMI1, BOHU € 3acO00M Jianori3ailii mosigomiaeHHs. [TutanpH1 pedeHHs K
eeKTMBHAa KOMYHIKATHBHA CTpaTeris B3aeMOJli MpU3HAYEHI JJi1 YCYHEHHs
IICUXOJIOTTYHOTO Oap’epy MIX yYacCHHKaMHU KOMYHIKAIii Ta CHPHUSIOTH CTBOPEHHIO
aTMoc(epr HEBUMYIICHOTO PY>KHBOTO CIIJIKYBaHHS
(10) Betty White was born 94 years ago today. Some time later, this movie got made.
Coincidence? #deadpool (Fb 17 ciu. 2016);

(11) You know what pairs nicely with Apple? Mint. #5G (Fb 13 »xoBt. 2020).

Bukonanuii aHajai3 MOBHOrO Mareplanxy 3acBIIYMB, L0 HAHOUIBIIOW 3a
KUTBKICTIO BUTIQKIB BXKUBAHHSI € TPYyIa MUTATLHUX PEUYCHD 3 PETyKOBAHUMH M1AMETOM
Ta JI1€CJIOBOM-3B’ I3KOI0 CKJIaIHOI'O IPUCYIKA, SIKI € MEHII 1HPOPMATUBHO 3HAYYIIUMHU
1 IKI MOYKHA JIETKO B1JIHOBUTH 3 KOHTEKCTY.

Kopnyc un1rocTpaTuBHOrO Martepiaidy Ja€ MiJACTaBU CTBEPIXKYBaTH, LIO

BXKMBAHHS Yy TIOBIJIOMJIEHHSX EJINTHUYHUX pPEUYEHb € EKCIPECUBHUM 3aco00M,
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3aJTy9eHHS SKOTO BEJe 10 3HIKEHHS OQIIMIHHOCTI MOBIIOMJICHHS, HOTO 1HTUMI3AIII],
CTBOpPeHHs e(eKTy iajoriyHOCTI CHUIKYBAaHHS, a OTXE IJICHIIOE arelIsaTHBHO-

CHOHYKaJIbHI XapakTepucTHKu mosigomiieHHs: (12) My secret to a proper stuffing?

Gentle hands, heavy eye contact, and bundles of thyme. #DeadHouseKeeping
#Deadpool (Fb 9 nuct. 2017);

(13) Perk of owning a gin company? | get to foist #BlackFriday spam on you... But... a

Portion of all proceeds go to PowerPlayNYC.org (Fb 23 nuct. 2018).

ExcripecuBHICTh CHHTAKCHUCY IOB1IOMJIEHb MEPCOHAIBHOI CTOPIHKU 31pKOBOI
0co0u MOB’s3aHa 31 CTPYKTypaMu, sIKi HAJAAIOTh BiTIHOK PO3MOBHOTO, HEBUMYIIIEHOTO
CTHIIIO. Y CHO-PO3MOBHUM XapakTep MOBIJOMIICHb COIlIaIbHUX MEPEX € MPUBAOIUBUM
JUIsl KOPUCTYBAUiB, OCKIJIBKH CTBOPIOE aTMOC(eEpy IPYKHHOTO CIIIKYBaHHS.

BuxopucTtaHHS CHHTaKCMYHUX 3aC00IB CTUCHEHHS (POpPMaIbHOI CTPYKTYpHU
MOBIJIOMJICHHSI 3@ OJIHOYACHOTO IIJIBUIICHHS HOTO BHUPA3HOCTI, MPUBAOIMBOCTI Ta
OpUTIHAJIBHOCTI BEJE JO ONTUMAIIBHOI IoAadl iHpopmallii, a IK HaCI10K, CTBOPEHHS
IKaBOTO 1H()OPMATUBHO-PO3BAKAIBHOIO KOHTEHTY Ta KpPeaTHUBHOI caMOIpe3eHTallli
BJIACHUKA aKayHTY.
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Olha KUZOVENKO, Svitlana HONSALIES-MUNIS
GENDER ASPECT OF COLOUR VOCABULARY IN THE NOVEL “THE
BLUEST EYE” BY TONI MORRISON
Oles Honchar Dnipro National University, Dnipro, Ukraine

The key aspect of this research is the analysis of the use of color lexicon in the
novel “The Bluest Eye”. Lexical tools associated with colors serve not only to visualize
events but also to emphasize social and gender conflicts, such as racial discrimination
and gender inequality. Special attention is given to the way how colour lexicon helps
to understand the psychological states of the characters and their perception of the
world around them. The relevance of this research lies in the fact that the issue of color
lexicon and symbolism in Morrison's work has previously received insufficient
attention.

We focus our research on one of Toni Morrison's finest novels, “The Bluest Eye”,
particularly the masterful use of colour lexicon in the context of gender. This aspect of
the colour lexicon has long attracted the interest of scholars such as I. Kovalska, I.
Babiy, P.Kay, O. Kucheruk, L. Pustovit, L. Savchenko, L. Stavytska, M. Filon, L.
Suprun, and others [1].

Many researchers, both in Ukraine and abroad, have studied Tony Morrison's
works, including Henry Louis Gates Jr., K. Holloway, J. Dorris, J. Furman,
T.M.Denysova, S.A.Pukhnata, and O. Ivaniv [2]. However, the color lexicon hasn’t
been studied thoroughly enough in her works, which underscores the relevance of this
research. Such tropes are used to convey various ideas, emotions, and cultural nuances,
adding depth and symbolic meaning to the texts.

The issue of gender inequality remains a significant topic in modern society, and
its importance can be highlighted through the use of color terms. It is essential to
examine the concept of gender and how it is perceived in both linguistics and literature.
The term “gender’ refers to the sociocultural and symbolic construction of sex, which

shapes associative connections, facilitates communication, and maintains social order.
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Scientists studying gender linguistics explore topics such as gendered lexicons,
the creation of gender-marked words, the grammatical category of gender, feminine
and masculine discourses, communicative aspects of gender, and the influence of
gender on speech genres. According to O. Malakhova, gender linguistics examines the
interrelationship between language systems, linguistic worldviews, and gender [3].

The new image of women in literature emerged in response to the era’s
challenges, with historical and philosophical reflections on gender and feminism being
crucial for understanding their evolution. Studies of women's prose within British
modernism often focus on the linguistic identity of female authors. Toni Morrison’s
work, which appears to be quite autobiographical, reflects her experiences of growing
up during the Great Depression, shaped by racism and societal beauty standards that
glorified white women. Through her writing, Morrison emphasizes the struggles of
black women facing these societal pressures. Ukrainian scholars like T. M. Denysova
and S. A. Pukhnata mainly examine Morrison's work from a feminist perspective,
considering the color lexicon and analyzing it.

The novel “The Bluest Eye” is divided into four parts, each associated with a
season, though the associations are often ironic. The story begins in autumn when the
Breedlove family becomes homeless. The protagonist, Pecola, becomes obsessed with
Shirley Temple, whose image decorates a cup in the MacTeer household, leading her
to drink only from it. Her obsession stems from subconsciously comparing her
appearance to the blue-eyed ideal. Pecola is convinced that having blue eyes will bring
her love and acceptance from her community, lifting her out of her painful reality and
granting her a higher social status. The novel highlights how society values white
beauty standards, causing naive children like Pecola to believe that only by having such
features can they escape the harsh treatment they face.

Some characters do not share Pecola's admiration for the white beauty ideal.
Claudia, one of the novel's narrators, despised the blonde-haired, blue-eyed dolls that
symbolized the beauty standard of the time. These dolls were valued solely for their

features, defined by white society, and were seen as something unattainable for a Black
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child-like Claudia. While other children adored the dolls, Claudia found them
repulsive, expressing her frustration by destroying them. She was disgusted by their
unnatural appearance, comparing the doll's hair to insects. Society dictated that girls
should cherish these dolls, but Claudia rejected this notion. The novel highlights the
unrealistic beauty standards imposed on Black girls through complex color imagery,
illustrating how these ideals foster feelings of isolation and frustration.

In the novel, children mirror their parents’ cruelty by humiliating those who are
different, as seen when a girl taunts Pecola, emphasizing that dark skin excludes her
from being considered attractive. The story explores skin color hierarchies even among
African Americans, exemplified by Geraldine and Louis, who assert that “colored
people” are neat while “niggers” are loud and dirty. Their son, Junior, bullies Pecola,
even killing his cat and blaming her when confronted by his mother, who derogatorily
labels Pecola as a “nasty little black bitch’[4]. This dehumanization arises from Pecola's
gender and perceived weakness, allowing Junior to dominate her, as he believes no one
would want to play with her because of her ugliness and skin color.

Toni Morrison employs the term ‘brown’ to describe skin color in a way that is
less negatively charged than “black”. For instance, Junior's mother is depicted as a
“pretty milk-brown lady”, suggesting admiration, while the term “sweet sugar-brown”
for girls from Mobile City carries a negative connotation of mediocrity. Morrison also
refers to Pauline as “this plain brown girl”, emphasizing her lack of distinct beauty.
The term “brown” is also used to describe teeth, indicating social status, as seen with
Chaina's brown teeth reflecting her inability to afford dental care. Pauline Breedlove's
loss of a front tooth, connected to her marriage to Cholly, highlights how her love for
him destroys her life and health.

In the context of racism, the novel contrasts the color terms “white” and “black”,
highlighting their contextual meanings. This disparity between races is illustrated
through characters like Maria, a poor maid who refers to her employer as ‘my white
lady’, reflecting her submission to white owners and acceptance of her subordinate

role. Pauline, Pecola's mother, also works for a white woman who often neglects her
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needs and underpays her. Morrison encapsulates this inequality by stating, “The only
people they need not take orders from were black children and each other”
emphasizing the fundamental racial and gender disparities [4]. While some characters
accept their positions and endure such treatment, others, like Frieda MacTeer, stand up
for themselves.

Thus, itis important to note that the author extensively employs the color lexicon
in the novel to draw attention to significant issues such as racism, violence, and gender
and social inequality. When discussing the primary colors, particularly black and white,
we observe discrimination not only from the lighter-skinned, more privileged
characters but also among the dark-skinned ones. Male characters of various ages and
backgrounds exhibit superior and often violent behavior towards female characters.
The author depicts numerous instances where the heroines endure injustices, ranging
from rude comments to bullying and sexual abuse. The use of color terminology
amplifies her message, prompting the reader to reflect on the plight of Pecola
Breedlove and all other women who have experienced wrongful treatment based on

their race, social status, or gender.
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Aliona KUTIKOVA, Olena KONOPELKINA
PECULIARITIES OF FUNCTIONING NEOLOGISMS IN POLITICAL
DISCOURSES OF UKRAINE, GREAT BRITAIN, AND THE USA
Oles Honchar Dnipro National University, Dnipro, Ukraine

The study of neologisms, or newly coined terms within a language, has garnered
Increasing attention among linguists. The emergence of these neologisms is often
noteworthy, as they typically appear unexpectedly within the lexicon of speakers. The
primary objectives of this study are: first, to analyze neologisms within Ukrainian,
British, and American political discourse; and second, to provide a brief examination
of their meanings. To accomplish these objectives, we have drawn upon existing
literature to classify neologisms into four principal categories: those that are entirely
new creations, those that involve modification of existing words, those that retain their
form while undergoing changes in meaning or grammatical function, and those that are
borrowed from foreign languages.

Neologisms represent newly constructed words, phrases, or terms that articulate
contemporary realities. In the context of the Russian aggression against Ukraine, such
neologisms have been introduced into the daily vernacular of Ukrainians almost
incessantly. Notable examples of neologisms that have emerged during this period
include “Rashizm”, “Bavovna” (Cotton), “Zaporebryk”, and *“Orkostan”. Olga
Kyrylyuk, the head of the Department of Ukrainian Philology and Journalism at the
Central Ukrainian State University, emphasizes that the continuous evolution of
language is conditioned by the introduction of new words. Presently, the Ukrainian
language is experiencing a significant influx of neologisms, largely as a result of the
war. Language invariably responds to various social and cultural processes, with
conflict being a prime example of such a process in which we find ourselves entangled.

Since 2014, one of the most prevalent neologisms has been “Porebrik” or “za
porebrik”, created to denote Russia. This term originated during the early phase of
Russian aggression when armed individuals began to occupy state buildings in the East.

The word, which translates “border”, became significant when it was used to
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differentiate between local miners and Russian military personnel during an incident
in Kramatorsk.

Furthermore,  neologisms such as  “zaneptunuty”,  “zastugnuty”,
“zabajraktaryty”, and “zajevelinity” have gained prominence, having been formed
from the names of various weapons.

Globally, English is recognized as the foremost medium for communication,
serving as the Lingua Franca in fields such as science, education, and information.
Consequently, the most significant trends in neologism formation are observed in the
English language. A particularly noteworthy political neologism of recent times is
“Brexit”, which was designated the Word of the Year in 2017 due to its rapid rise in
popularity and its role in spawning various political neologisms. This term emerged
from the 2016 referendum in Great Britain, where 53% of participants voted to exit the
European Union. The formation of “Brexit” exemplifies the blending word formation
technique, combining segments of the words “Britain” and “Exit”. This term inspired
further derivatives, including “Frexit” (France + Exit) and “Nexit” (Netherlands +
Exit), as well as cultural references such as “Bradxit” (the divorce of the celebrity
couple Brangelina) and “Mexit” (the departure of footballer Messi from significant
football leagues).

Historical precedents also illustrate the formation of neologisms in political
discourse, such as the term “New Deal”, introduced during Franklin D. Roosevelt's
presidency. This phrase denotes a series of political and economic measures aimed at
improving the American economy, with the derivative “New Dealish” having surfaced
in American newspapers subsequently.

Among the notable buzzwords of 2017, “Trumpism” has emerged as a
significant term likely to retain relevance given the current political climate. The term
Is formed by appending the suffix “-ism”, a Greek-origin international suffix, to the
surname of the former president. “Trumpism” encompasses both the political
philosophy and American centrism associated with Donald Trump's presidency, as well

as references to his statements and remarks. The proliferation of political neologisms
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serves as a reflection of contemporary political events and phenomena. In addition to

designating specific concepts and processes, these neologisms fulfill evaluative

functions within discourse. The predominant methods of word formation observed

include the affixal approach, blending, and borrowing from other languages.
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Anna KVASKOVA, Iryna SHYSHKINA
THE CONCEPT OF IDIOLECT IN DONNATARTT’S “THE SECRET
HISTORY” (WITH A FOCUS ON YOUTH LANGUAGE)
Oles Honchar Dnipro National University, Dnipro, Ukraine
Idiolect, a core concept in linguistics, is often defined as an individual’s unique
style of language, shaped by social, cognitive, and pragmatic influences. This study
explores how idiolect appears in youth language through D. Tartt’s novel “The Secret
History,” analyzing characters’ speech to illustrate individualized language patterns.
By focusing on these distinctive speech styles, the study demonstrates the
multidimensional nature of idiolect and its value in both linguistic and literary contexts.
The concept of idiolect has been well-defined by scholars, notably P. Gritsenko,
who characterizes it as a unique speech pattern marked by elements such as vocabulary,
syntax, and phonetic preferences that distinguish one individual’s language from
another’s [2]. Gritsenko highlights how analyzing syntax within idiolect can reveal
complex patterns in personal expression, helping readers understand the social and

internal world of characters in literature. This approach enhances the emotional
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connection between reader and character, revealing how specific linguistic choices
contribute to a character's unique identity.

V. Babich also emphasizes the cognitive aspect of idiolect in his concept of
“idiodiscourse,” which frames individual language as a reflection of mental processes
and social context [1]. V. Babich’s cognitive perspective is especially pertinent to
literary analysis, where authors intentionally shape their characters’ language to build
psychological realism. In “The Secret History,” characters’ distinctive speech patterns
offer a reflection of their internal and social identities, providing readers with a nuanced
view of idiolect as it mirrors real-world diversity and social influence.

Youth language in “The Secret History” offers an example of how idiolect
conveys both personal identity and social alignment. D. Tartt’s characters, including
Bunny, use language that is rich in slang, contractions, and colloquial expressions,
portraying them as authentic individuals. Bunny’s frequent use of phrases like “Oh,
hell, don’t bother” [4] and “Sure, sure” [4] illustrates his distinct character, revealing
his nonchalant and bold demeanor within the group. Such language choices align with
B. Petrenko’s observation that colloquial expressions are essential in youth language,
contributing to the formation of a socially resonant and individually unique idiolect [3].

The casual expressions, contractions, and repetitive phrases common in youth
language not only enhance realism but also deepen the characters’ social connections.
Through phrases like “C’mon” [4] and “Freshman year” [4] D. Tartt’s characters
convey authenticity, showing language as both a personal tool and a marker of group
identity. This use of informal language allows the characters’ speech to reflect the
spontaneity of adolescent interactions, adding depth to their personalities.

In “The Secret History,” D. Tartt’s characters exhibit a blend of unique personal
expressions, aligning with V. Babich’s view that idiolect is shaped by cognitive
frameworks [1]. Characters’ language patterns serve as reflections of internal worlds,
with cognitive traits and emotional responses directly influencing their speech styles.

For example, Richard, an educated and reflective character, often uses complex

expressions and metaphors, which underscore his intellectual depth and perceptive
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nature. This is evident in his vivid metaphor describing “the black crowds sprinkled
over Mount Cataract like ants in a sugar bowl” [4]. His detailed and imaginative
language reveals his well-educated personality, aligning with V. Babich’s theory that
idiolect captures a character’s cognitive focus and thought processes [1].

Moreover, the interjections “Gosh” [4] and “Wow” [4] illustrate characters
youthful spontaneity and emotional engagement. These expressions, commonly used
in youth language, mirror V. Babich’s perspective on cognitive idiolect, where such
exclamations reflect not only surprise or admiration but also a character’s cognitive
and emotional state.

Repetition also serves as a significant marker of emotional states in characters’
speech. In moments of heightened tension or excitement, characters like Richard resort
to repeated phrases, as seen in expressions such as “Yes, yes, goodbye” [4] which
conveys his impatience and eagerness to end the conversation. This repetitive structure
aligns with the cognitive dimension of idiolect, where reiterated phrases often signal
urgency, reassurance, or emotional strain.

This integration of cognitive and social influences within idiolect in “The Secret
History” not only illustrates individual personality traits but also enhances the social
realism of the dialogue.

This analysis of idiolect in D. Tartt’s “The Secret History” underscores its
significance as a linguistic category that enriches character development and deepens
narrative engagement. By blending cognitive, social, and stylistic aspects of language,
idiolect allows readers to connect with characters on a deeper level, understanding both
their personal traits and social roles.

The focus on idiolect within youth language demonstrates how language features
contribute to the complexity and authenticity of characters. This research provides
insights into the ways linguistic diversity can enhance our understanding of human
communication and identity. By examining idiolect in a literary context, we gain a more
nuanced appreciation of language as a means of personal expression, social

positioning, and cognitive reflection.
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Jean-Rémi LAPAIRE

WHEN SYNTAX GOES PHYSICAL.: USING BODY- AND DRAMA-BASED

STRATEGIES TO DECONSTRUCT AND INTERNALIZE GRAMMATICAL
FORM IN THE LANGUAGE CLASSROOM
Université Bordeaux Montaigne / UR CLIMAS, Bordeaux, France

We are socially connected beings. We engage and interact with other people,
using language to express our needs, perform actions, describe scenes, report or assess
situations, make judgements, share personal thoughts and feelings, control other
people’s behavior, etc. Grammar and lexis make an essential contribution to this
process by allowing the conversion of bare thoughts, raw emotions and world
experience into articulated messages. Those messages may range from simple
“utterances” to complex “sentences”. Whenever oral communication is used, the words
and the grammar that binds them together become inseparable from gesture, posture,
stress, intonation and voice quality. The sensing, moving, and vocalizing body thus
becomes the main producer of forms, the prime articulator of social meanings and the

ultimate conveyor of personal intentions.
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In this presentation, | will first establish the dramaturgical dimension of
grammar then make suggestions for integrating its vocal-gestural dynamics into
foreign or second language teaching. Selected “moments” from plays, novels or film
scripts that are dramatically intense and grammatically explicit may be used efficiently
to internalize grammatical structures and release their interactional properties, while
getting a grasp on the deeper socio-cognitive processes at stake. Instructors can easily
provide learners with a simple repertoire of authentic vocal-gestural forms which they
may use to enact situations, process meanings and de-alienate the “foreign” component
in the foreign language they are learning. The presentation will include practical tips
for designing powerful “grammar in the flesh” moments, and “going physical” all the
way.

References

1. Goffman, Erving. (1983). “The Interaction Order” American Sociological
Review, (48)1, 1-17.

2. Lapaire, Jean-Rémi. (2019) ““Mental action as visible bodily performance: an
educational perspective.” Benedek, Andras and Nyiri, Kristof (eds.). Vision
Fulfilled. The Pictorial Turn. Budapest: Hungarian Academy of Sciences /
Budapest University of Technology and Economics, 27-37.

3. Lapaire, Jean-Rémi. (2019). “Engaging the ‘learning body’ in language
education.” English and American Studies, 16.

4. Lapaire, Jean-Rémi. (2024). “Putting some flesh on sensory language: an
experiential approach to style”. In Linda Pilliéres, Sandrine Sorlin (editors),
Style and the Senses. London: Palgrave MacMillan.

5. Linklater, Kristin. (2006). Freeing the natural voice. Imagery and art in the
practice of voice and language. Hollywood, Cal.: Drama Publishers.

6. Schechner, Richard. (2003). Performance Theory. Revised edition. London &
New York: Routledge.

133



Olena LIAPICHEVA
INTEREST IN THE PEOPLE'S CULTURE AS A KEY FACTOR IN SPEECH
DEVELOPMENT WHEN LEARNING ENGLISH AS A FOREIGN
LANGUAGE
(BASED ON TONGUE TWISTERS AND PROVERBS)
Ukrainian State University of Science and Technology, Dnipro, Ukraine

An important aspect of learning a foreign language is its cultural component,
understanding the mentality of the people whose language is being studied. Mentality
as a typical way of seeing the world of a particular nation is usually found in genres
known to native speakers since childhood: in colloquialisms, proverbs, songs, and
games. It is in them that you can find relevant situations, moral norms, or assessments
for certain people; feelings that were most evident in people's souls. Interest in the
culture and mentality of the people when studying the specified genres is also
reinforced by relying on human emotions. It is a well-known fact that the emotional
side of learning creates a basis for the logical analysis of language, opening the mind
of a person, giving pleasure, and making learning more harmonious as a whole.

Psycholinguistic and linguocultural foundations of language learning are
increasingly the subject of discussion in scientific literature [1; 2; 3; 5]. This is what
makes language learning more motivating and more interesting.

The purpose of our research is to clarify the role of colloquialisms and proverbs
in the preparation of figurative and subject background for learning English as a foreign
language and to describe the methods of their use in classes.

As a result of our research, we came to the following conclusions:

1. The content and formal aspects of pattern words are intertwined in them,
representing a whimsical game in which the content sometimes disappears, and the
oversaturation of the short text with the same or juxtaposed sounds comes to the fore,
and sometimes, on the contrary, a completely understandable everyday meaning is
revealed. The sound side of tongue twisters satisfies a person's need to be aware of

analogies and differences. The purpose of working with tongue twisters in the formal
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sense is to train the pronunciation of sounds or sound combinations of the English
language, stimulating the skills of reading English letters. Such work includes listening,
understanding, and reading tongue twisters, as well as memorizing them. For example,
the short tongue twister The big bug bit the little beetle trains the pronunciation of
consonant sounds [b], [g], [t] and sound combination [tl], as well as vowel sounds:
short [i] and long [i:]. In the tongue twister Tommy tossed his twelfth tooth when it
turned two times the pronunciation of vowel sounds [t], [s], [z], [wW] and [8], short [0 ]
and long [o:] vowel sounds trains, as well as the sound combination [1f0]. In the tongue
twister Fred fed Ted bread and Ted fed Fred bread students improved the
pronunciation of the vowel sounds [f], [t], [r], [d], and short [e] and long vowels [e:].

The sounds specific to the English language [[], [r], [0], and the corresponding
sounds [s], [I] deserve special attention. The tongue twisters dedicated to them are the
following:

She sells seashells by the seashore of Seychelles.
Thirty-three thirsty, thundering thoroughbreds thumped Mr. Thurber on Thursday.

Long tongue twisters have an elaborate plot, funny repetitions, and silly
situations, which nevertheless explain the excessive number of the same or different
sounds. These tongue twisters can be used in class as a means of competition to find
the most dexterous student in terms of pronunciation:

Betty Botter bought some butter but, she said, the butter's bitter.

If I put it in my batter, it will make my batter bitter.

But a bit of better butter will make my bitter batter better.

So she bought some better butter, better than the bitter butter,

Put it in her bitter batter, and made her bitter batter better.

So it was better Betty Botter bought some better butter. Betty Botter bought

some butter, but she said the butter was bitter.

If I put it in the dough, it will make my dough bitter.

But a little better butter would make my bitter dough better.

So she bought better butter, better than bitter butter,
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Put it in her bitter dough, and make her bitter dough better.

So Betty Botter bought better butter.

English consonant sounds [b], [t], as well as vowels [e], [0], [0:], [a], [1], [®] are
practiced in this tongue twister. As for the content of the tongue twister, Betty's
mundane desire to cook is combined with a funny repetition of words and sounds,
which gives the impression that someone beats the air, mill the wind.

The general scheme of working with tongue twisters is reading, translating;
searching for a construction technique that shows a funny content or sound side of the
tongue twister; detecting sounds whose pronunciation is trained; attempting to
remember at first words and then a whole phrase; competition for the most agile
speaker.

2. Proverbs are also an important tool for the development of speech in foreign
language classes. According to its definition, a proverb is a traditional saying or phrase
that carries a generalized opinion, conclusion, or allegory with a didactic bias [5].
Proverbs often give practical advice and are based on common human experience.
Proverbs can be used to give advice, strengthen morality, convey knowledge, relieve
interpersonal tension, and help to understand or enjoy someone. The proverb is best
used when illustrating a specific opinion, giving more power to what is said. Proverbs
have a national character and express the specificity of the national vision of the world.
They also often contain a metaphor, because the practical action of real life can allude
in proverbs to actions in a sphere far from reality. For example, the proverb When in
Rome, do as the Romans do implies that you must follow local customs wherever you
happen to be, even if it seems strange or unpleasant.

Working with proverbs includes correct reading, translation, lexical and
grammatical comments, discussion of the real and abstract sides of the content, and
learning a proverb by heart. Let's consider interesting proverbs:

1. Birds of a feather flock together

This proverb refers to people who have similar interests and therefore often make

friends or spend time together.
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2. A stitch in time saves nine

This proverb means that doing the work early will save you effort later.

3. Beauty is in the eye of the beholder

This proverb refers to the fact that everyone sees beauty differently, and what is
ugly to one person may be beautiful to another.

4. Those in glass houses should not throw stones

This proverb means that you should not blame someone for what you are guilty
of.

5. Absence makes the heart grow fonder

This proverb means that you tend to have fonder memories and feelings about
someone or something after being gone for a while.

Thus, tongue twisters and proverbs are important material for the development
of speaking in a foreign language, because they express the mentality of the people
whose language is being studied; often have a figurative, humorous, or playful nature,
which makes learning pleasant and motivating. The methods of learning tongue
twisters include reading, translation; the search for a construction method that reveals
their funny content or sound side; detection of sounds, the pronunciation of which is
trained; trying to remember first individual words and then a whole phrase; competition
for the most dexterous speaker; the search for the realities of life in tongue twisters that
are relevant for English culture. Techniques for studying proverbs in foreign language
classes are reading, translation, lexical and grammatical commentary, discussion of the
real and abstract sides of the content, and learning a proverb by heart.
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Serhii LAKHNO
TRANSLATION OF CHARACTERS’ NAMES IN T. PRATCHETT’S
“HOGFATHER?”
Oles Honchar Dnipro National University, Dnipro, Ukraine

Sir Terry Pratchett is one of the most renowned writers to have emerged in the

late 20" century. The extent of his parodies, combined with a very distinct sense of

humour and clever, albeit excessive usage of puns makes his style quite distinct, yet

difficult to translate. It is only further confirmed by the fact that official Ukrainian

translations of T. Pratchett’s works first appeared only in the 2010s and were published

in the same period. T. Pratchett’s fiction is scrutinized by scholars in terms of literature,

linguistics, and translation.

The issue of names and onomastics in T. Pratchett’s fiction has been scrutinized

by many scholars. T. Farkas focuses on the cultural context of names in the writer’s

works, pointing out the functions of a name in T. Pratchett’s works. Namely, the names

are used to identify characters, describe and characterize them, deliver humour, and
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create a fictional world. T. Farkas notices T. Pratchett’s tendency to create names and
characters that allude to real-world or fictional characters. The interdisciplinarity of
names has been investigated by Y. Manova-Georgieva, who scrutinizes the origins of
various names, their structures, and possible meanings; she points out the symbolic
significance and complexity of T. Pratchett’s names. The interdisciplinarity of
onomastics and names is also examined by J. and K. Algeo, who recognize the
importance of names in many spheres. The translatory aspect of names has been
investigated by D. Hretska and M. Berezhna, who have reviewed the translation of
anthroponyms in T. Pratchett’s fiction. From the point of view of translation, M.
Berezhna and D. Hretska believe that the main transformations include “calque”,
“practical transcription”, “functional replacement” and “morpho-grammatic
modification”.

The analysis of previous research allows us to trace the main peculiarities of
names in T. Pratchett’s works. Names carry out multiple functions, describing the
characters by exposing their physical or mental traits and/or origin, bearing humorous
puns, and referring to other media or historic events. The translators are met with the
ultimate challenge of translating names or leaving them as-is. The translator must
consider multiple factors - namely, one should understand the in-context origin of a
character, the function of a name, the possible references in the name, and its
grammatical or lexical components.

A. Konyk applies multiple approaches in her translation. Most commonly, she
uses a functional replacement by choosing an equivalent from the Target Language
(hence “Peachy” becomes «Ilepcuk», “Medium Dave” becomes «Cepemniii JleiB»,
etc). This is an effective, yet literal approach which may create some challenges. For
instance, “Hogfather” or «bareko Bempy», both as the name of the book and as a
character, is a reference to a figure from Anglo-Saxon folklore, Father Christmas.
Though the reference to Father Christmas is purely implicit and may be deduced from
the text, Father Christmas is not a character an average Ukrainian reader is aware of.

The phonetic similarity to another English word — “Godfather” — is omitted completely.
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The second approach applied by A. Konyk is transcoding. This is a simple yet
limiting approach; while some names are transcoded completely, just like the previous
approach, it may restrict the reader from internalizing the possible pun. For example, a
character named “Mustrum Ridcully” is transcribed and adjusted from the
morphological point of view — «Mactpym Piaikymn». While the first name is adjusted
only phonetically, the last name is changed vastly in translation. This last name is
derived from the adjective “ridiculous” (stupid or unreasonable and deserving to be
laughed at). This aspect is not maintained in the translation, as the suffix -ly is omitted
(«Pimixyn») and, on the contrary, the Ukrainian version uses the unchanged stem of the
word, taking more from the verb “to ridicule”.

The third approach adopted by A. Konyk is an adaptation. It implies replacing
original compounds with corresponding grammatical, lexical, and morphological
elements. While in certain cases the adaptation is straightforward and requires only
choosing a proper word from TL, it may become more complex. A prominent example
of a complex adaptation is “Ponder Stibbons” — «3po3ym Bnepron3s». The first name
Is derived from the verb «to ponder», whereas the origin of the last name is unclear,
yet bears similarity to the adjective “stubborn”. It makes A. Konyk’s variant «3po3ym
Brepron3» an interesting case. The character’s name, «3po3ymy, is derived from a
Ukrainian perfect form of the verb «3posymiti» (e.g. to completely understand
something). The suffix and flexion are ultimately removed, leaving only the prefix «3-
» and the stem «-po3ym-». However, the meaning in Ukrainian is different — «to
perceive, to reason/fathom». The last name of this character is translated as
«Bneprons», which is derived from the adjective «smeptuit» and has the flexion
transformed to correspond to English last names phonetically.

The main methods used by A. Konyk include adaptation, functional replacement
(or literal translation), and transcoding. These methods allow the translator to convey
the meaning and functions of names to an extent where the translation may be
considered equivalent and adequate. Despite some minor flaws and inconsistencies, the
onomastic aspect of T. Pratchett’s names is well-preserved and well-adapted. A. Konyk
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ensures that the names bear phonetic similarity to their originals and that the reader
understands the meanings of names, the parodies and/or the specific traits as depicted
by adjectives.
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Hap’a IOBOJA, Oaena IIABJIEHKO
BIIJIUB IHO3EMHOI MOBH HA COIIAJIbHI TPAHC®OPMAIIII ITI /T
YAC BIVMHHU (HA ITPUKJIAII YKPATHH 2022-2024 pp.)
VYuieepcumem mummnoi cnpasu ma inancis, /[ninpo, Yxpaina
CouianibHa TpaHcdopmMmallisi — 11e 6a30Be COIIOJIOTIYHE MOHSTTS, IO OMUCYE
rmmOoOKi Ta BceOiUyHI 3MIHM B COIIAIbHUX CTpyKTypax. Lled mpormec wyacro
CYIPOBOJIKYETHCA KPU3aMHU B YCIX cepax KUTTS CyCHUIBCTBA 1 MOXKE TIPU3BOJIUTH JI0
COLIIAJIBHUX XBHJIOBaHb 1 KOH(QIIKTIB. L1 3MiHKM HE 000B’A3KOBO MOB’SI3aHI 31 3MIHOIO
BJIa/IM, MPOTE CYTTEBO BIUIMBAIOThH HA COIIAJIbHY MPUPOAY CYCHILCTBA 200 HABITh HA

roro tum [1, c. 44].
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3 ornsay Ha 1 TpaHcdopmarlii, BaXIMBO 3a3HAYHWTH, IO IHO3EMHI MOBH,
0COOJIMBO aHTJIIMChKA, CTaIW BAXJIMBUM €JIEMEHTOM IUX TpaHchopMalliil mija gac
BIiHM pociiicbkoi (eaepauii npotu Ykpaind. OnutyBaHHsS MNOKa3yoTh, Mo 68%
YKpaiHIll BOJIOIIOTh X04ua O OJIHI€I0 1IHO36MHOI0 MOBOIO, TIEPEBAXKHO aHTIIICHKOIO [2].
B yMoBax BiliHM 3HaHHS 1HO36MHUX MOB HaOyBa€ OCOOJMBOrO 3HAYEHHS, OCKUIbKH
cupusie iHTerpauli YKpaiHi B MKHApOJHY CIUIBHOTY Ta OTPUMAHHIO MIATPUMKH 3-32
KOPJIOHY.

s 1HTErpaiiss OCOOJMBO BaXKJIMBAa y BOEHHHMM Yac, KOJM 1HO3EMHI MOBH
BUKOHYIOTh (DYHKIIIIO IHCTPYMEHTAa MIKHAPOJHOTO CHIJIKYBAaHHSA Ta MIATPUMKHU. SIK
OCHOBHA MOBa MDKHAPOJIHUX BIJIHOCHH, aHTJIIMChKA Ja€ 3MOTy YKpaiHi OpaTu y4acTh
y MDKHApOJHUX (popyMax, CIIUIKYBaTUCA 3 TapTHEPAMU Ta OTPUMYBATH F'yMaHITapHY
i1 BilicbkOBY nomomory. lle oco6imBO BaKJIMBO B yMOBaX arpeCcHMBHOI POCIHCHKOI
IpoIaraiiy, sika nparie JUCKpeIuTyBaTH YKpaiHy Ha MIXKHAPOAHIN apeHi. 3aBIsSKU
TaKUM 3YCWUISAM YKPaiHChKI TPEACTABHUKA MOXKYTh €()EKTUBHO TMPOTUCTOSITH
pociiicbkii ne3indopmMaiiii Ta GopMyBaTH MOZUTUBHUM IMITIK Y KpaiHH.

BonHouac BapTO 3BEepHYTH yBary Ha Te, IO JIOKaJIbHUN XapakTep L€l BilHU
MIBUAKO BUUIIOB 33 MEXI1 HAI[IOHAIBHUX KOPIOHIB. SIK CTBEpIKye YKpaiHChKa
HaykoBuIll H. UepHuIill, y KOHTEKCTI POCIMCHKO-YKpPAiHChKOi BIMHM KOHIICIIIIIS
TJIOKaJTi3arlii HabyBae HOBOTO 3Ha4YeHHs. [le sSBUIle HAOYHO AEMOHCTPYE, K JIOKAIbHI
o1l MOXXYTh CHPABJISATH TJIOO0ANBHUN BIUIUB, 1 € BaXKJIUBHM aCIIEKTOM COIIaIbHUX
3MiH Yy Cy4acHOMY B3a€MOIIOB’s3aHOMY CBITI [3, c. 16]. [HO3eMHI MOBH BiAIrparOTh
BOXJIMBY pOJb Yy IIbOMY IMPOIECi, CTalOYM HE JHIIEe 3ac000M MIXKHAPOIHOTO
CIIJIKYBaHHS, a W IHCTPYMEHTOM IMATPUMKUA Ta COJIAApHOCTI 3 YKpaiHOw IS
MDKHApOJHOI CUILHOTU. B yMoBax riio0anizailii BOHU BIAKPUBAIOTh MOXKIUBOCTI JIsI
HAJIAro/PKeHHST MDKHAPOJHUX BIJIHOCWH, MOIIMPEHHS iHGOpMarllii mpo BiiiHYy Ta
(dopMyBaHHS r100aJIbHOTO AUCKYPCY MPO Mol B YKpaiHi.

Lleii BIUIMB TaKO CHOCTEPITAETHCS Yy AISUIBHOCTI YKpaiHchbkux 3MI. Uumano 3
nux, taki sk «The Kyiv Independent», «Ukrainer» (ctumizosano sk UKkrainer),

«Yxpinpopm», «CBigomiy», «bauckaBkay 1 6arato 1HIIUX MOYaJIU aKTUBHO BECTH CBO1
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CTOPIHKM B COI[laJIbHUX MEpEeKax aHIIINCHhKOI MOBOIO, IO JIO3BOJIMJIO OXOIMTH
IIUPIITY MDKHAPOJIHY ayIUTOPIO Ta MPOTUIISATH POCIMCHKIN MpoIarax/i.

Kpim Toro, 6arato opiuiiHUX yKpaiHCbKUX JKEpen 1 Jep>KaBHUX YCTAHOB, SIK-
OT 1HCTarpaM CTOpiHKU mpe3ujaeHTta Bomogumupa 3eneHcbkoro Tta MiHicTepcTBa
3aKOPJIOHHUX CIIPaB, BIJITENEP AKTUBHO BEIYTh CBOI CTOPIHKU B COIlIAIbHUX MEpexax
AHTIICHKOI0 MOBOIO, IO JIa€ 3MOTY OXOINHTH MIUPIIY MDKHAPOAHY ayAUTOPIIO,
MPOTUCTOSITH POCIMCHKIM TMpomaraHji Ha Trjo0aJbHOMY piBHI Ta (opMyBaru
JOCTOBIPHUIA HAapaTUB MPO MOAIl B YKpaiHI.

Takum ymHOM, 1HTErparlisi 1HO3EMHUX MOB y TIOBCSIKJIEHHE KHUTTS, OCBITY Ta
npodeciiiHy AiSIbHICTh YKPAiHIIIB BIAKPHUBAE€ HOBI TOPU30HTH JJII MIDKHApPOIHOI
criBmpaiii, 0i13HeCy Ta KyJbTypHOTO OOMiHYy. Y 1IbOMY KOHTEKCTI 3HaHHS 1HO3EMHUX
MOB CTa€ HE JMIe 3ac000M BWIKMBAHHS Hallii, ajge W KIOYOBUM (HaKTOpPOM ii
COLIIAJIBHOI €BOJIIOLI].

[le 3MilHIOE BIIYYTTS €IHOCTI, OCKUIBKM CIUJIbHA MOBa JI03BOJISIE
HAJIAroJ)KyBaTu JIOBIPJIMBI BIAHOCHHU 3 MDKHApPOJHUMM MapTHEpaMU Ta HaJlaBaTH
B3a€EMHY MIATPUMKY y CKJIaaH1 yacH. J1o TOro %k, PO3BUTOK MOBHHX HABUYOK ITiJIBUIILY€E
aJanTUBHICTH CYyCHIJIBCTBA, 110 € OCOOJIMBO BaXKJIMBUM B YMOBaX IMOCTIMHUX BUKIIMKIB
1 Kpu3. [HO3eMHI MOBH TaKOX BiAKPHUBAIOTh MOXKJIMBICTD JJIsSl yKPATHIIIB BUCTIOBIIOBATH
CBOI IOyMKH, TEpPEKUBAHHA Ta JOCBiA, (GOpMyIOYM HOBE CHOPUUHATTA BIIACHOI
1IEHTUYHOCTI Ha MIDXKHAPOIHIM apeHi.

CyyacHa BiifHa K collajbHE SIBUIIE BIUIMBAE€ HA BCl ACMEKTH CYCHIIBHOTO
KUTTS. BoHA XapaKkTepu3yeTbcs aKTUBHUM BHKOPUCTAHHSIM HOBITHIX TEXHOJIOTIH Ta
iHpopMalIHUX CTpaTerii, IO 3MIHIOE TMPUPOAY COIllaJbHMX B3aemoxil. Bona
XapaKTEepU3y€eEThCsl ~ aKTUBHUM  BHUKOPUCTAHHSM  HOBITHIX  TEXHOJOTIH  Ta
iHpopMaIitHUX CTpaTeTii, M0 3MIHIOE IPUPOAY COIllaTbHUX B3aeMomdiid. Konneris
«BIMHU B PEXHUMI OHJIANH» MIAKPECIIOE BaXIUBICTh 1HQOPMALIITHUX TEXHOJOTIH, a
TaKOXX POJi 1HO3eMHHUX MOB y (hOpMyBaHHI HOBHX COLIAJIbHHX PYXiB 1 T7100aIbHOT

cosaapHocTi [3, c. 21].
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OTxe, comianbHi TpaHncopMarlii, ki BiZOyBarOThCA B YKpaiHi i 9ac BilHH,
JEMOHCTPYIOTh BaXKJIUBICTh 1HO3EMHHUX MOB SIK IHCTPYMEHTY MOCHUJICHHS M1KHAPOHO1
HIATPUMKH, 3JIy4€HHS] PECYPCIB, a TAKOXK (POPMYyBaHHS MO3UTUBHOTO IMIJIKY KpaiHU
Ha riao0ansHOMY piBHI. BiitHa mpuckopwia rio0anizaiiiiHi mporecH, miaKpecIuBIIN
HEOOX1IHICTh IHTETrpallii y CBITOBE CITIBTOBAPUCTBO Uepe3 BOJIOJIIHHS aHTIMCHKOIO Ta
IHIIMMH 1THO3EMHUMHU MOBaMH.

B ymoBax arpecuBHOi 1H(oOpMariiiHOi BIHM, 1HO3€MHI MOBH CIyTYIOTh
CBOEPIIHUM UIUTOM, KM 103BOJsiE YKpaiHl JIOHECTH MpaBauBY i1H(MOpMAIO 10
CBITOBOI CITUIBHOTH, 3AIyYUTH yBary Mezia ta ¢opMmyBat 00’ €KTUBHUIN 00pa3 KpaiHu.
AKTHBHE BHUKOPUCTAHHS YKpaiHCBKUMM JIep)KaBHUMU OpraHamu, Menia 1
BOJIOHTEPCHKUMH OpTaHi3alisiMi aHTIIHCHKOT Ta IHIIMX 1HO3EMHHUX MOB Yy CBOiX
KOMYHIKAIsIX JO3BOJIHMIIO POIMIUPUTH KOJIO MIKHAPOIHOT ay AMTOPIi, siKa cTana OiIbII
n0iH(GOPMOBAHOIO MPO MO/1i B YKpaiHi Ta FTOTOBOIO 10 HAJAHHS MIATPUMKH.

TakyuM 4YUHOM, 1HO3€MHI MOBM HE€ TUIBKM CTalld BaXXJIMBUM €JIEMEHTOM
comiagpHUX TpaHchopMalliid il yac BiliHU, aje W BIAKPWIM HOB1 MOJKJIUBOCTI JUIS
NOCHJICHHS. MIXKHApOAHOI COJIAAPHOCTI Ta CHIBIpall, IO € BAXKJIMBUM KPOKOM Ha
NUIAXY 10 PO3BUTKY KpaiHU B IIJIOMY. |[HO3eMHI MOBHU CHpPUSIFOTH OUIBII TIUOOKIN
iHTerpamii YKpaiHM y CBITOBY CHUIBHOTY, HaJalOTh MOJMJIMBOCTI MPOTHUCTOSTH
ne3indopmaliii, JO3BOJSAIOTH OUIBII €PEKTUBHO pearyBaTy Ha ro0aibHI BUKIUKH.
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Nataliia LYSENKO
EXPRESSIVE MEANS IN LINGUISTICS
Oles Honchar Dnipro National University, Dnipro, Ukraine

There are different points of view regarding the notion of expressiveness as well
as expressive means in modern linguistics. First of all, expressiveness may be defined
as expressive and descriptive qualities of speech that distinguish it from the stylistically
neutral one and give it imagery and emotional coloring.

Secondly, expressiveness may be explained through emotionality. The
relationship between emotionality and expressiveness in language is one of the central
issues that arise when discussing the problem of emotionality. Several scientists believe
that the emotional in language is necessary for the expression of feelings, and the
expressive — for strengthening expressiveness and imagery; the emotional is opposed
to the intellectual, while expression encompasses both the intellectual and the
emotional. From this point of view, expressiveness is broader than emotionality and
includes emotionality as its most important component.

The issue of emotional expression is relevant in linguistics, which deals with
language in various aspects of its systemic organization and functional purpose. One
of these purposes is the inherent ability of language to realize the emotional intentions
of a person. Emotional and expressive semantics of language are one of the specific
manifestations of the subjective nature of language. Although the phenomenon of
expressiveness can be easily recognized, the mechanisms of creating the effect of
expressiveness, as well as the factors that create expressive coloring, still need to be
researched.

In general, the expressiveness of linguistic works is related to both linguistic
semantics and pragmatics. This is because, in the field of view of pragmatics, there

have always been patterns of the choice of means capable of satisfying one or another
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socio-role or emotionally colored intentions of the speaker, precisely as the subject of
the speech. That is, the purpose of expressiveness is, firstly, the expression of a certain
class of meanings, and secondly, a certain attitude of the speaker toward the utterance.
Expressiveness is also associated with the expression of expressive shades (expressive
and figurative) inherent in one or another syntactic construction or combinations of
syntactic constructions. That is why some scientists describe the pragmatic components
of meaning as expressive.

In pragmatics, it is important to focus on the speaker’s attitude to the sign when
making their choice in the process of forming an utterance — an attitude that reveals the
ability of a given sign to satisfy all the conditions for the success of a speech act. At
the same time, the very choice of a sign is the realization of not only semantic
competence, which is responsible for the correlation of the sign with the world but also
pragmatic competence. The latter is characterized by the speaker’s awareness of the
state of affairs, which is discussed in general — about the participants and their roles,
about information on the recipient, etc.

In addition to the attitude of the subject of speech toward the sign, there is also
the attitude of the sign toward the recipient, that is, acting as an interpreter, the
addressee restores not only the reference of the utterance but also the intention or
purpose of the utterance — the intention of the speaker, aimed at evoking an emotional
reaction of the addressee. Expressiveness is a collective product, which is achieved by
amplifying a signal that carries information about the emotional attitude of the speaker
to the signified due to the repetition of this signal. Expressiveness is a product of
interpretation by the subject of speech, and a “reproduct” of the addressee, although
the interpretation of the speaker and the addressee may not coincide.

Thus, the study of expressiveness went beyond the systematizing descriptive
approach to the problem into the field of linguo-stylistic studies of utterance.
Expressiveness is considered in this relation depending on the aesthetic-value setting
of the utterance, and the very concept of expressiveness receives here an interpretation

that integrates all methods of linguistic influence, characteristic of the utterance on the
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whole. The dynamics of the utterance as an object of research is determined by the
orientation of the utterance to the addressee, whose linguistic competence is considered
from the standpoint of the interpreter, who perceives and synthesizes in their mind all
the signals focused on their emotional sphere. From this position, any way of
detachment of the utterance can be considered as an expressive effect.

Expressiveness deals with various units of expression of meanings, namely
phonetic, morphological, word-forming, lexical, as well as syntactic ones, which are
characterized by different linguistic boundaries of their use or differences in expressive
colorings. In the utterance, the elements of unit meanings of all levels function together,
which helps to emphasize one or another shade of the utterance, give it a certain
coloring, and increase or decrease the emotional impact. Expressive means include
varieties of colloquial vocabulary, various elliptical constructions, inversions,
repetitions, etc.

The expressiveness of utterances is the result of such a pragmatic use of
language, the main purpose of which is to reveal the emotional attitude of the subject
of speech to the signified information and transfer this attitude to the addressee.

The place of a person as the subject of speech activity in linguistic theory is also
being reconsidered. The change of orientations also takes place in utterance studies,
where a sharp shift to the pragmatic aspect of utterance study has taken place. The
category of the subject of speech allows us to consider the utterance as a
communicative category. The issues of the impact of the utterance and its intended
purpose come to the fore. The utterance consists of a statement that is characterized by
the desire to attract the attention of the addressee, by orientation to emotional and
expressive discourse. The role of the addressee is to interpret the received message,
that is, to recognize the intention of the speaker, which in turn should cause an
emotional reaction in the recipient.

All in all, expressiveness is a way of giving speech originality and expressive
coloring, therefore it is one of the main topics of linguistic research. One of the

functions of expressiveness is the expression of the speaker’s emotional intentions.
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Also, while studying this phenomenon it is important to take into account the type of

communication, context, and its intended purpose.

Mariia MAKIIEVSKA, Nataliia SAFONOVA

VERBALIZATION OF EMOTIONS IN THE ENGLISH SPEECHES

OF PRESIDENT V. ZELENSKYI
Oles Honchar Dnipro National University, Dnipro, Ukraine

Political communication is one of the main objects of scientific research. More
and more attention is paid to the analysis and conceptualization of such a concept as
“political discourse”. In Ukrainian science, political linguistics covers a wide range of
topics, including both general theoretical issues and the study of specific aspects of
political communication.

An American linguist Zellig Harris was one of the first to use the term
“discourse” in 1952 in his scientific work devoted to the analysis of advertising
language. Since then, the term “discourse” began to gain popularity among modern
linguists and today is widely used in various scientific fields. However, until now there
is no generally accepted definition of the term “discourse” in linguistics. And scientists
interpret it differently [1].

Political discourse is an important part of politics that expresses effective
political communication because it allows the exchange of ideas and information in
society. Political discourse involves the use of language to persuade, inform, and
command in the political realm. Political discourse encompasses both oral and written
forms and plays a key role in shaping societal values and beliefs. In politics,
communication is important for influencing public opinion and exercising power.
According to scholar Teun van Dijk, political discourse consists of texts, as well as
personal and public speeches, which are used in political discussions and serve as a

means of influencing, persuading, and informing society [3].
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Various researchers, after analyzing the performances and speeches of various
political figures, concluded that political discourse differs from other types of discourse
by its specific linguistic features:

The first of these signs is the use of specific vocabulary. Political discourse often
uses a special vocabulary characterized by formalization and officiality. These can be
terms from various scientific and economic fields.

Next is the use of rhetorical devices. A variety of stylistic figures such as
metaphors, analogies, hyperboles, euphemisms, etc. are widely used in political
discourse to make their arguments more persuasive.

Manipulativeness. Political discourse targets texts that are often used to
manipulate the audience and influence their thoughts and feelings. This can be done by
using certain words, terms, or images that stimulate certain emotions or associations.

Among the main lexical tools often used in political speech, scientist Izard K.
singles out the following:

Epithets — strengthen the emotional perception of the audience, and help create
a positive or negative image of certain persons, events, or phenomena.

Metaphors — make political statements more figurative and understandable,
allowing you to refer to well-known images and concepts to strengthen the argument.

Hyperbole — can be represented as "We are facing a disaster” or in the phrase
“unbelievable success”.

Euphemisms help to avoid negative connotations and maintain a neutral or
positive tone in statements.

Antitheses — strengthen the argument, help to clearly define the position, and
draw attention to the choice between different alternatives.

Rhetorical questions stimulate thought, strengthen arguments, and engage the
audience in thinking.

Ideologemes and clichés allow you to quickly convey ideological positions and

ensure the recognition of political messages.
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Negative language is words and expressions that have a negative meaning and
are used to discredit opponents. It includes various means of information influence
aimed at forming mass consciousness in the desired direction [2].

Linguistic means of verbalizing emotions in modern linguistics are diverse and
multifaceted. One of the main linguistic means of verbalizing emotions is emotional
vocabulary. These are words and expressions used to convey specific feelings or states.
From the list of basic emotions, proposed by psychologist Carroll Izard, we can
consider such emotions for the research as “joy”, “anger”, “sadness”, and “fear”.
Phraseologisms are also often used to verbalize emotions. For this, phraseological units
are used, which include the vocabulary of emotions (envelops fear, have a strange fear
under the skin), as well as those that express emotions figuratively.

Texts about vaccination are not only a source of information, but also a tool for
forming public opinion and awareness of the importance of individual contribution to
the fight against the pandemic. They reflect current trends and approaches to
communication in the modern information environment. Vaccination texts contain
both scientific information about vaccines and their effectiveness, as well as emotional
appeals to public consciousness, aimed at supporting vaccination campaigns and
overcoming negative attitudes towards vaccinations.

We can conclude that the expression of emotions in modern linguistics is an
important area of research since language is the main means of communication through
which people convey not only information but also emotional states. Emotions in
speech affect the listeners' perception of the message and shape their reactions and
interactions with the speaker. The analysis of Volodymyr Zelenskyi's English speeches
confirms the importance of the emotional component in political discourse. The use of
linguistic means of verbalizing emotions helps politicians to effectively influence
public opinion and form a positive perception of their ideas and initiatives.
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Yelyzaveta MOROZ, Nataliia SAFONOVA
LINGUISTIC AND STYLISTIC FEATURES OF ENGLISH BEAUTY BLOGS
Oles Honchar Dnipro National University, Dnipro, Ukraine

English-language beauty blogs act as one of the important media formats where
there is an active discussion, and exchange of opinions and information about
cosmetics, style, and trends in the field of beauty and self-care products.

When considering gender in the context of blogging, it can manifest itself in
many aspects, from content and style to the impact on the blogger's readers and
community. Gender is an approach that focuses on the interests, roles, relationships,
and status of men and women. It scrutinizes issues such as discrimination, gender
needs, gender budgeting, equity and equality, empowerment, and gender politics.

According to the definition the dictionary, a “blog” is a web page containing
information or opinions of a certain person or revealing a certain topic, to which new
information is regularly added. Also, the meaning of this word is described as a site
that contains information about someone's activities or interests [3].

In the modern communication environment, the blog is becoming one of the
most popular forms of communication, which actively competes with chats, forums,
and other platforms. Its language is distinguished by a combination of typical features
of two traditional forms of communication: written and oral. Because of this, in

linguistic studies, the blog is often recognized as a “third means of communication”.
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Blogs are a unique form of Internet discourse where authors have open access to
publish their thoughts, ideas, and information. This genre of online interaction, which
exists only in virtual space, allows authors to express themselves and share their
experiences with an audience. Blogs, on the one hand, are accessible to anyone with
access to the Internet.

The main characteristics of blogs, such as text orientation, reverse chronological
order of display of entries, systematic updating, and the presence of links to other
websites, distinguish them from other forms of web communication. These features
make blogs a powerful tool for expressing opinions, sharing information, and shaping
discussions in the digital space. Blogs are becoming an important mechanism for
communication and interaction, facilitating the active exchange of ideas and open
discussion in the online environment.

The blog refers to different types of speech genres depending on their
communicative purpose. This is an informative genre, where authors not only provide
information but also express their thoughts and attitudes to it.

According to the classification of the researcher Herring, there are generally
three main types of blogs:

- Thematic (filtered) blogs that focus on a specific topic or area of interest.

- Personal diaries (or just diaries), where authors share their personal thoughts,
events, and impressions.

- Knowledge blogs (or notebooks) that aim to provide useful information, advice,
and expert knowledge in a specific field or subject [4, C. 155].

There are several types of blogs. A personal blog is kept by one person and
reflects their thoughts, impressions, and experiences. The owner can publish a variety
of content: text, photos, videos, and audio. A collective blog is created by a group of
people, where multiple authors contribute, expanding the range of topics with their
unique expertise. A corporate blog is run by company employees to communicate with
customers and publish news and product information. Anonymous blogs allow authors

to hide their identities while expressing opinions and experiences without restrictions.
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Blogs serve four main functions: First, they are primarily text-based, with the
option of adding graphic elements that reinforce or illustrate content, allowing authors
to express their creativity and attract attention. Second, the entries are arranged in
reverse chronological order, which allows readers to easily find the most recent content
without having to scroll the page. Third, new entries are regularly added, or existing
content is updated, which keeps the blog relevant and engaging with the audience.
Finally, blogs contain links to other websites, which expands the informational
possibilities and provides additional context or sources to verify the information.

The linguistic features of English-language blogs about fashion include the use
of specific fashionable vocabulary and terminology, such as “trendy”, “style”,
“fashionable”, “stylish”, “new”, “collection”, “model” and others. In addition, these
blogs often use a variety of stylistic techniques to attract readers' attention, such as
original language, touches of humor, and expressive and emotional expression.

The study of blogs allows us to distinguish the following linguistic
characteristics of fashion:

1) Texts of fashion posts are highly expressive due to the use of a large number
of descriptive adjectives, often in superlatives. This technique is used to emphasize the
quality of the subject, which is central to the blogger.

2) Complex sentences are not used. This helps to facilitate the perception of the
text of the post, which has an advertising character.

3) Bloggers use words related to colloguial vocabulary to be clearer to their
readers.

Blog posts are rich in stylistic devices, which make them especially aphoristic
and figurative. For example: 1) allusions to designers, actors, editors of fashion
magazines, famous models, shops, etc.; 2) metaphors; 3) epithets; 4) proverbs; 5) irony;
6) words belonging to a high literary style [2, C. 46].

Summing up bloggers have the opportunity to cover topics of interest to them,
express their opinions, focus on their perception of what is happening, provide

information in the style most convenient for them, and act as the main character of the
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posts. All this brings the author as close as possible to readers. This leads to a growing
interest in the blogosphere. Secondly, the linguistic component of blogs is
characterized by a high level of expressiveness and speech that is easily comprehended.
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Oxcana MY3UKA, Mapis KOCAYEHKO
KATEIOPISI MOJAJIBHOCTI B CYYACHIN AHIJITACHKIA MOBI
Cnobooicancokutl niyeu Nel CCP, cum. Cnoboocancoke, Yrpaina

MoaanbHICTh € CKJIQJIHOK0 MOBHOIO KaTe€ropi€to, CyTHICTh, CEMAaHTUYHUN 00’ €M
1 32c00M BHpAXXEHHS SKOi BUKJIMKAIOTh MKl JUCKYCIli MK MPEICTABHUKAMU PI3HUX
JIHTBICTUYHUX IIKUI Ta HAOpsAMKiB. TpaauIiiiHO, MOJAJbHICTh BHU3HAYAIOTh SIK
(YHKI10HATBHO-CEMAHTUYHY KAaTEeropito, IKa BUPAXa€ Pi3HiI BUIU BIAHOUIEHHS TOTO,
10 BUCIIOBJTIOETHCS, JO JIACHOCTI, a TAaKOX Pi3HI BUIU CyO'eKTHBHOI KBasiikarrii
iH(opmMmartii, sika moBioMisieTbes [ 1, ¢. 24]. MoaaibHICTh TOAUTIETHCSA HA 00’ €KTUBHY
(110 BUpakae CIIBBIJHOIICHHS MIX HOBIAOMJIEHHSAM 1 JIMCHICTIO) Ta CyO’€KTUBHY
(cTaBJIGHHsSI TOTO, XTO TOBOPHUTH, JO TOBiAOMIICHHS). O0’€KTUBHA MOJAIBHICTh —
Oo3Haka  OyIop-SKOTO  BHUCJIOBIIIOBAaHHS, BOHAa  TOBHICTIO  ITOTJIMHAETHCS
MPEAUKATUBHICTIO. 3acO0M BHUPAKEHHS CYO’ €KTHBHOI MOJAJIBHOCTI BHXOASATH 3a
pamMku TpaMatuyHUX. CMHCIOBY OCHOBY  CyO’€KTHBHOI MOJANBHOCTI YTBOPIOE
MOHATTS OIIIHKA B IMMPOKOMY CMHCJI CJIOBa, BKJIIOYAIOYM HE JIMIIE JIOTIYHY

(iHTeNeKTyalbHy, pallioHaIbHY) KBali(iKallifo MOBIIOMJICHHS, aje ¥ pi3HI BHIU
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eMOIIMHOI (1ppalioHalibHOI) peakili [2, ¢. 22]. Cy0’eKTUBHY MOJIaJbHICTh BBAXKAIOTh
BUIIOIO 32 00’ €KTUBHY, OCKUIBKY IO3UIIISl MOBIIS SIBHO UM 3aBYyaJIbOBAHO BKIIFOUAETHCS
B OyIb-sIKy IHTEpIIpETAL[il0 MOJAIBHOCTI — MPEICTABICHHS MOBIEM IIACHOCTI [2,
c. 22].

JIIHTBICTH BUAUISIOTH alleTUYHY (BITHOIIEHHS TMPEIUKATUBHOI O3HAKH O
TIACHOCTI 3 TOYKH 30py MOBIS), JEOHTHYHY (CIIBBIJHOIICHHS MK 00’ €KTOM
JIACHOCTI 1 MOTr0 O3HAKOK y IUIaHI MOXJIMBOCTI, HEOOX1HOCTI Ta Oa)kaHOCTi) Ta
enicTeMiyHy (CTaBJ€HHS MOBLS /0 BHUCIOBIIOBaHHS 3 TOYKH 30pYy OLIHKKA HOro
JOCTOBIPHOCTI / HEOCTOBIPHOCTI) MOJanbHICTh. KOXKEH THI MOJAIBHOCTI Ma€ B
CYreCTUBHOMY JMCKYPCI IIUPOKY PEIPE3EHTAIlII0 Ta CBOi 3aCO0M BUPAKEHHS.

VY CyrecTMBHOMY IHMCKYpCl OCOOJMBOTO 3HAYCHHS HaOyBae emicTeMidHa
MOJANIbHICTh, SKYy TaK0X HA3MBAIOTh IMEPCYya3WBHOI MOJAIBHICTIO, MOJAJIbHICTIO
JTOCTOBIPHOCTI, MOJAIBHICTIO ICTUHHOCTI [3, €. 193]. OCKJIbKM CYTreCTUBHUN JTUCKYPC
€ TPOIIECOM 1 PEe3yJbTATOM ICHUXOJOTIYHUX, €MOLIMHUX 1 collaJibHUX (HaKTOPIB,
BOXJIMBE 3HAYCHHS /i1 €(EKTUBHOCTI Ta YCHIIIHOCTI HaBilOBaHHS Mae (akT
BIICBHEHOCTI aJjpecaHTa y CBOIM MO3WIIii, 10 J03BOJISE€ 3A1MCHIOBATH JOJATKOBHI
BIUTUB Ha MEHTaNbHY cdepy aapecata [3, c. 195]. V cBow uepry, moBHOTa 3HaHb
KJIIEHTA TIPO CTaH, BIAYYTTS Ta €MOIIii, IKI BIH 3MaJIbOBY€E, € OCHOBHUMH (DaKTOpaMH,
10 BIUIMBAIOTh Ha BHUOIp MOBHUX TaKTHUK Ta CTpaTEridl MOJajabIIOl IMCHXOJIOTTYHOI
1HTEpBEHIII].

VY cyyacHiil aHIIIMChKIM MOBI MEpPEBAXKAIOTh JEKCUYHI 3aCO0M BUPAKECHHS
emicTeMiyHOT MoganbHOCTI [4, c.233]. B cyrecTuBHOMY IUCKypCl eIicTeMidyHa
MOJQIBHICTh BUPAKAETHCS IEKCUIYHUMHU MapKepaMmH, 110 PI3HOK MIpOIO MOB’s3aHi 31
CTPYKTYpHOIO OpTaHi3alli€l0 pe4YeHHs — MOJaJIbHHUMH cJoBamMH 1 (pazamu 3
npeaukaramu nponosuiiiinoro sBignomenus (I know, | think, I believe, I guess, I’'m
sure), MoJaIbHUMH KOHCTpYKIisiMu (it seems, it is sure), mpuciiBaukamu (certainly,
absolutely, rather, really, quite, perhaps, probably, maybe), a Takoxx MomanbHEMH

J€CTIOBAMHU B €MICTEMIYHOMY 3HAYCHHI.
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And | think it's time for a new conversation about what fairness really means.
Here's what | think. Yes, fairness means giving money to help the poorest in society.
People who are sick, who are vulnerable, the elderly — | want you to know we will
always look after you. That's the sign of a civilised society, and it's what | believe
(Archives of Women's Political Communication). HaBeaenuii ypuBOK MOKHA
pO3rIsiaTH CKOpillle SIK apryMEHTAaTUBHHM, a HE CYIreCTUBHUM, OCKUIBKH METOIO
aJpecaHTa € He HaBisATH MEeBHUU 00pa3 i, a mepekoHatH. CyrecTop BUKOPUCTOBYE
JICKCUYHI OJUHHMII 3 ermicreMiyauM 3HadeHHsM (| think, | am sure) ta koHcTpyKIIifO 3
neonTHyHMM MoganbHuM aiecioBoM (it really should be she who decides), mo goaae
BHCJIOBJIIOBAHHIO BIIEBHEHOCTI Ta mepekonauBocTi. ®pasza After all crBoproe
KOHKJIFO3UBHY MOJANbHICTh 1 JOJAa€ CJIOBaM TepareBTa Oe3amensiiHoCTi, aie
nepexoay B cdepy aBTOPHTApPHOTO CIJIKYBAaHHS BJA€THCS 3alO0ITTH 3aBISKH
BCTAaBHOMY PHUTOpUYHOMY 3amuTanHio (wouldn't you agree), mo 3Ha4HO MMOM’SKIIy€
KaT€rOpUYHICTb.

[[Inpoko BKMBAaHUM MOJAIBHUM 3aCO00M BHUPKEHHS ‘‘MOJYCYy 3HaHHS €
NpeIUKaT MPOMO3MUIIHHOIO BigHOMIEHHS KNOW, SKUi rmepemae emiCTeMIUYHUN CTaH
sriesHenocti: | know that finance is at the heart of this. So the UK will continue to be
a leading contributor to international climate finance. That includes supporting nature
and forests because this is vital for biodiversity and reducing emissions, and it includes
funding for climate adaptation, because those who did not cause this crisis should not
be left to cope with the consequences (GOV.UK).

CemMaHTHYHHMIA  [PUMITHB  KNOW B MOBJIGHHI  Cyrecropa  IIMPOKO
BHKOPHUCTOBYETBCA IJIsI  BHUPAXKCHHA eMl'[aTi'l', omo  AO03BOJIAE BCTAHOBHUTH 1
HOiATPUMYBATH KOHTAKT Ha MI>KOCOOUCTICHOMY PiBHI, BUKJIMKATH JIOBIPY 1 € OJHIEIO 3
nepeIyMOB YCIIITHOTO CyrecTUBHOTO BIUIMBY: | Know that | am standing here as prime
minister because they stood up for this party in good times and bad, and | will always
remember that. And it is impossible to pay tribute to previous leaders of this party,

without mentioning the greatest peacetime prime minister of the 20th century. Next
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week, Margaret Thatcher celebrates her 85th birthday. She'll be doing it in Downing
Street, and 1 know everyone in this hall will want to wish her well (GOV.UK).

Y mactynHomy mnpukiani eMmdarnuna koHcTpykiis | do know (HaiBumui
CTyIiHb BIIEBHEHOCTI) MPOTHCTABJSIETHCSA HEraTWBHIM KoHCTpykiiii | don’t know

(HEBIIEBHEHICTh, CYMHIB), II0 3HAYHO MIJABUILYE CYTeCTUBHUNM €(PEKT HACTYIMHOI

HactaHoBH: ...l guess, | don't know. You know, sanctuary cities are failing all over the
place. And | really believe that there's a pent-up demand to end sanctuary cities by
people that were in favor of sanctuary cities, because it's just not working out for the
country. (GOV.UK)
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Olha NOVIKOVA
METHODS IN TEACHING A FOREIGN LANGUAGE TO STUDENTS OF
NON-LINGUISTIC SPECIALITIES
Oles Honchar Dnipro National University, Dnipro, Ukraine
The possibilities of teaching a foreign language at non-linguistic specialities are
expanding every year: the material and technical base of higher educational institutions

IS being strengthened; in the learning process, non-traditional technologies, and
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multimedia teaching aids are increasingly being introduced; teachers have more and
more opportunities to use a variety of authentic sources.

Meanwhile, according to most modern experts, innovative technologies for
teaching foreign languages for professional purposes consist of a reasonable
combination of traditional and intensive teaching methods based on a functional-
communicative linguodidactic model of the language and the development of the
whole system for teaching students verbal communication on professional topics.

According to the classical fundamental method, the text continues to serve as the
basis for teaching a foreign language in a non-linguistic environment. The task of the
teacher is to select those types of texts, which will help the student to realize the
communicative possibilities. For example, texts can be distinguished: by using
transmission (oral and written); by the nature of the presentation (description, message,
story); their combinations in special types of texts, such as abstracts, reviews, etc.;
according to the degree of specialization (research, such as monographs, scientific
articles, dictionaries, etc.) [2].

One of the most serious and comprehensive methods of learning a foreign
language in modern education continues to be linguo-sociocultural. This method
involves an appeal to such a component as the social and cultural environment. The
purpose of learning a language using this method is to facilitate understanding of the
interlocutor, the formation of perception on an intuitive level, when the language, as in
a mirror, reflects geography, climate, history of the people, their living conditions,
traditions, life, everyday behavior, creativity.

The great advantage of the communicative method of teaching foreign languages
Is that it is the most modern and more fully reflects the needs of society in
communication as a whole. However, when teaching a foreign language to students of
various non-linguistic specialties, it should be noted that the use of one communicative
method seems insufficient for the depth of comprehension of the grammatical structure
of a foreign language in comparison with the native one, the ability to adequately

translate from one language to another in writing. In the conditions of teaching a
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foreign language for professional purposes in a modern university, the communicative
technique can be successfully applied and aimed at the successful development of oral
communication skills, creating additional motivation for learning the language.

At present, modern information technologies provide unlimited opportunities for
the development of a relatively new method of teaching a foreign language, including
students of non-linguistic faculties — distance learning.

Learning with the help of computer telecommunications makes it possible to
store information in memory for the required time, edit it, etc.; interactivity with the
help of multimedia information especially created for these purposes and prompt
feedback from the teacher and other participants in the training course; access to
various sources of information, including remote and distributed databases, numerous
conferences around the world via the Internet system; organization of joint
telecommunication projects, as well as international, electronic conferences, computer
audio, and video conferences.

The prospects of this teaching method depend on the organization and
methodological quality of the materials used, as well as the skills of the teachers
involved in this process.

Thus, we can single out the most general trends in the development of foreign
language teaching in terms of non-linguistic specialties:

- successful combination of the use of elements of fundamental and socio-
cultural methods;

- increasing differentiation of the content of training depending on professional
goals and levels of language proficiency;

- strengthening the role of interaction and speech activity of students;

- application of new technical means in teaching.
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Ousena IAHYEHKO
OCOBJIUBOCTI HABYAHHSA CTYAEHTIB ABCOJIOTHOMY
JIEMPUKMETHUKOBOMY 3BOPOTY
JlHinpoecvkuti Hayionanvrutl yrHisepcumem imeni Onecs [onuapa, /[ninpo, Ykpaina

HapuanHsi aHriiiickkoi rpaMaTHKy Ha MOTIHOJIEHOMY PiBHI BUMAarae 3BEpHYTH
yBary Ha TaKWi JIIHTBICTUYHUN (DEHOMEH, SIK aOCOJNIOTHHM J11€ENPUKMETHHUKOBHIMA
3Bopot (Absolute Participial Construction). Sk Bijomo, B aHTJTIHCHKilf MOB1 BUIUISIFOTh
TPU JIENPUKMETHUKOBI KOHCTPYKIIii: 00’ €KTHHU JIENMPUKMETHUKOBHU 3BOpoT (the
Objective Participial Construction: She found her daughter crying in the kitchen);
cy0’eKkTHHH aienpukMeTHHKOBUE 3BopoT (the Subjective Participial Construction: My
father was seen walking down the street); abGcomoTHHI TIENPUKMETHUKOBHIA 3BOPOT
(the Absolute Participial Construction: The sister being really tired, her brother asked
about the day).

VY BCiX CTPYKTypax NIENPUKMETHUKUA MalOTh 3B’SI30K MpPEANKaTa 3 IMEHHUKOM
abo JIeCIOBOM, ajieé y PI3HHUX BiAMIHKaX. SIK 1 MpOCTi Ji€CiIoBa, 3BOPOTH MOXYTh
BUKOHYBATH Pi3HI rpaMaruyHi QyHKIIIi B peYeHH.

AOCONIOTHUI JTIENPUKMETHUKOBUN 3BOPOT — 1€ KOHCTPYKIS, y SKid
JTIEMTPUCTIBHUK Ma€ BIJHOIIEHHS MPHUCYAKA J0 IMCHHHKA B3arajii abo 3aliMEHHHKA B
Ha3UBHOMY BIJIMIHKY (SIKWUU HE € MIJMETOM PEUCHHS) Ta MOXKE OyTH BUKOPUCTAHO B
Participle I (y Bcix cBoix dopmax) Ta Participle II. Xoga s cTpykTypa Maiike HIKOIU
HE BHUKOPUCTOBYETHCS B PO3MOBHOMY MOBJIEHHI, BOHA YacTO TpAIUISIEThCS B
aKaJeMIYH1i, A1IOBIA Ta FOPUAMYHIN JIITepaTypi.

AOCOTIOTHUIN  TIENPUKMETHUKOBUN 3BOPOT MOXKE BUKOHYBaTH (yHKIIIT
00CTaBUHH.

1. Ilpuuunu:
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It being now pretty late, we took our candles and went upstairs.
2. Yacy:

The lamp having been lit, Mrs. Macallan produced her son’s letter.
3. YmoBu:

Conciliation failing, force remains; but force failing, no further hope of
conciliation is left.

4. Cnoco0Oy mii:

One morning he stood in front of the tank, his nose almost pressed to the glass.

s cTpykTypa HE Mae TOYHOTO BIAMOBIIHMKA B YKPAiHCBKI MOBI, TOMY
NepeKIalacTbcsl  OKpeMUMHU 3acobamu. Heszanmexno Big Toro, ski  (QyHKIIl
BUKOHYIOTBCSI B PEUEHHI, TaKi KOHCTPYKIIii HEOOX1THO BUIIJISITH KOMaMH.

AOCONMIOTHUHN AIEMPUKMETHUKOBUN KOMILIEKC — CTPYKTYpa, SIKa HE 3aJIeKUTh
BiJl JKOTHOTO wWieHa pedeHHs. J[o ckiama mbOro KOMIUIEKCY BXOISATH IMEHHUK Y
3araJpHOMY BHIJIAJI a00 0COOOBHI 3ailMEHHUK 1 NIENPUKMETHHK Yy Ha3UBHOMY
BIIMIHKY. AOCONIOTHUH  JIENPUKMETHUKOBUNM KOMIUIEKC 0e3 mpHilMEeHHMKa
CKJIQZIA€ThCS 3 MPUKMETHHKA, 10 BUPAXKAE J110, IKY BUKOHY€E a00 MepexxuBae 0coda uu
PEIMET, IPEICTABICHUN IMEHHUKOM.

Kpim Toro, B aHIIINACHKIM MOBI iCHY€ JBa THUIH aOCOTIOTHUX KOMILIEKCIB 0€3
TIEMPUKMETHUKA — HOMIHaTWBHA a0CONIOTHA CTPYKTypa Ta NPUHMEHHUKOBA
abcoiroTHA CTPYKTypa. bydiBeIbHUMH €leMEHTaMH CTPYKTYpH € TPUKMETHUKH,
NPUCIIBHUKA a00 NPUIMEHHHUKOBI CIOBOCHONY4YEHHA. LI KOMIUIEKCM BHUKOHYIOTH
¢byHKIIIT 00CTaBUHU Yacy Ta CYNPOBITHUX OOCTaBUH.

HominaruHa abcom0THa KOHCTPYKITiA, IKa BUKOHYE (PYHKITIF0 OOCTaBUHU Yacy:

Lesson over, children went to the canteen.

Konctpykmiss 'y ¢yHkiii cynpoBimHux o0cTtaBuH (i dYac TEpeKiamy
YKPaiHCHhKOI0 MOBOIO BUKOPHCTOBYETHCS T1ENPUCTIBHUKOBUN 3BOPOT):

He stood in front of the window...a book in his hands.
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[TpuitmenHrKOBa aOCONIOTHA KOHCTPYKIliSI BUKOHYE B PEUYCHHI (DYHKIIIO
CYNpOBIAHOI 0OCTAaBHHU 1 MEPEKIANAETHCSA YKPATHCHKOIO MOBOIO JIIEMPUCITIBHUKOBUM
3BOPOTOM:

| saw her listening to music with a cell in her hand.

Otxe, aOCONIIOTHI IENMPUKMETHUKOBI KOMIUIEKCH — 1€ CTPYKTYpH, SIKi HE
3aJIe’KaTh B1Jl IHIIKUX WICHIB peuyeHHs. BOHM MICTATh HOMIHATUBHI Ta MPUHMEHHHKOBI
aOCOJIIOTHI CTPYKTYpH 3 JlenpuUKMETHHKamMu abo Oe3 Hux. HaitgacTtiie B peyeHHSIX
BOHM BHUCTYNAalOTh y pOJII THUMYACOBUX CHUTYyalllii, YMOB, HNPUYMH abO CYIyTHIX
cutyanin. Cmig mam’sTatv, IO MiJ 4Yac MEpeKyagy IUX KOHCTPYKINA MOXYTb
BUKOPUCTOBYBATHCS JIEMPUCTIBHUKOBI Ta JIE€MPUCTIBHUKOBI 3BOPOTH.

[lin yac mepekynamy aHIIIACHKUX JIENPUKMETHUKIB CJ1J] BpaxOBYBaTH Taki
YUHHUKA: - (OPMH aHITIIHCHKOTO JIEMPUKMETHUKA; - PETrYISPHICTh PHUIOMIB
nepexiaay BIAMOBIIHO JI0 CHUHTAKCUYHMX (YHKIIM, K1 BUKOHYIOTH [1€CJIOBA; -
Y’KUBAHHS T1ENPUKMETHUKA y CKJIAJll PEUYECHHS.

OckinbKM aOCONIOTHUN JIENPUKMETHUKOBUN 3BOPOT € CBOEPIIHOK Ta
HEMPOCTOIO JIJIsl BUBUEHHS TEMOIO, BiH MPEACTaBICHUN Y HaBUAIbHUX MOCIOHUKAX Y
Jeo OOMEXEHOMY O00Cs31: y 3arajbHUX TpaMaTHYHUX BHUJAAHHSIX (TakuX SIK,
HanpuKIIaa, mapydauku cepii “Grammar\Way”) Bona yacTo He mpeacTaBieHa, Xxo4a
HasBHI pO3AUIM, MPUCBAYEH] I1HIIMM JIENPUKMETHUKOBUM KOHCTpyKuUisaM. Lle
OB’ 513aHO, BOYEBHU/Ib, 13 MEHIIIOIO MOMIMPEHICTIO aOCOTIOTHOTO 3BOPOTY B MOPIBHAHHI
3 IHIIMMU JIIENPUKMETHUKOBUMH 3BOPOTaMH, TOMY MOB’s13aH1 13 HOT0 BUBYEHHSIM TEMU
3a3BUYall MICTATh TpaMaTU4HI MOCIOHUKU BUIIUX PIBHIB, /€ 151 TeMa MAPKYEThCS 5K
piBerb C1 yu BuIIe(4acTo mpu3HaveHi JjIs HOCIiB MOBU Ta/a00 BUYMTENIB aHTJIIHCHKOI
K mepioi abo Japyroi MOBHM) Ta CHEIliali3oBaHI Tepekiamo3HaBdi BumgaHHs. [li
HaBYAJIbHI MaTepiaii MOXKYTh OyTH SIK IPYKOBaHUMH, TaK 1 pO3MillleHUMH B [HTEpHET-
mepexi. IlpoanamizoBano 3aramom 17 BHAaHb, SIKI MICTSATh TeMy a0o MIATEMY
«a0CONIFOTHUI T1ENPUKMETHUKOBUI 3BOpPOT». BusBHIIOCA, IO CyTO aHIJIOMOBHI
rpaMaTu4Hi MAPYYHUKH CHPSMOBaHI MEPEeBAKHO Ha Kiacu(ikalliio Ta 0COOIUBOCTI

BUKOPHUCTAHHS  aOCONIOTHUX  JIIENPUKMETHUKOBMX  3BOPOTIB Yy  TEKCTi, a

162



YKpaiHCBKOMOBHI1 (a00 aHIVIOMOBHI, ajle CTBOPEHI YKpPaiHCbKMMHU aBTOpaMH) — Ha
MOSICHEHHSI BIIMIHHOCTEH yKpaiHChKOI rpaMaTHKH BiJl aHIJIIMCHKOI Ta 0OCOOIUBOCTEM
nepeksiay KOHCTPYKIIii. YC1 mpoaHalli3oBaHl MaTepiaiu MICTATh peayibHI MPUKIaIN
BUKOPHUCTAHHS 3BOPOTY — BHUTaJlaHI aBTOpOM abo 3amo3uyeHl 3 IHIIUX BUAAHb YU

XyJIOKHBOT JIITEPATypH Ta MyOTIIIUCTHKHY.

Ousbra HOCYAIEBCBKA
MIAXIJ CLIL TA BUKJIAJAHHA IHO3EMHUX MOB
B YKPATHCBKHUX 3AKJIAJIAX OCBITH
Jninpoecvkut nayionanonuu ynisepcumem imeni Onecs [ onuapa, /[ninpo, Ykpaina

IMinxim CLIL (mpenMeTHO-MOBHOTO 1HTErpOBAHOTO HaBYaHHS) HaOYyB
HNOIIMPEHOCTI Y METOAUIll BUKJIaAaHHs 1HO3eMHUX MOB B kpainax €C Tta CIIIA sk
BIJIMIOBI/Ib HA BUKJIMK, IO TIOCTaB Iepej] OCBITSHAMHU Ha modatky XXI cTomiTrs, —
30UTBLIMTH NPOQECiiHy Ta AKaAEMIYHY CIPSIMOBAHICTh 3MICTY KYPCiB 1HO3€MHOT MOBH
BHACJIJOK 1HTEeHCU(IKALli mpoLeciB riao0anizamii Ta MyJbTUKYIbTYPHOT KOMYHIKaIIli.
Ak cTBepKyOTH (axiBil, came Iied <«JABOGOKYCHUI» TMiAXiJ, KOJW BUBYCHHS
CHellaTi30BaHOr0 MaTepially Ta ONpAILlOBaHHS MOBHHMX CTPYKTYp BiaOyBaeThcs
OJIHOYACHO, 3MOKE HAJIaTH CTYJICHTaM TaKl KOTHITHBHI Ta JIIHI'BICTHYHI HABHYKH, 110
YMOKJIUBIISITH HE JIMIIE BUPILIEHHS MPo0OieM MoOYTOBUX CUTYaIlil, ajne il BUKOHAHHS
MaiiOyTHIX mpodeciiHuX 3aBAaHb — BAXKJIMBUN aCHEKT JIJs Kap €PHOrO 3pOCTaHHS Y
CydacHOMY CYCIiIbCTBI [4, ¢. 124; 5, ¢. 387; 6, c. 14-15].

Sk BiIOMO, TOJIOBHOK METOK TPAJUIIINAHOTO KypCy 1HO3EMHOI MOBHU €
OTPUMAaHHS KOMYHIKATHBHUX HAaBHYOK BUKOPUCTAHHS MOBH B TOOYTOBUX CHUTYaIlisiX,
npote y ¢okyc CLIL monagaroTh HABUUKHU OBOJIOJIIHHS MaTepiajioM CeIliaai30BaHUX
rajiy3eil 3HaHb Ta MOBHUM anaparoM il KOMYHiKalii Ha npodeciiiHi TeMU. 3aMiCThb
«x1acu(iKOBAaHOTO TMEPeiKy CTEPEOTUITHUX MoOyTOBUX curyamiin» [2, c. 137]
CTYIIGHTH  OTPUMYIOTh  IPAKTHYHO-OPIEHTOBAHWW  IHTETPATHUBHUH  KOHTCHT,
371€01IBIIOT0 MOB’ A3aHUH 3 1X Mail0yTHROIO Tpodeciero, a 3aA0BOJIEHHS MPoPeciitHuX

3aMUTIB 3HAYHO I1JIBUIIYE MOTHUBAIIIIO 0 BUBUCHHS 1HO36MHOT MOBH.
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bescymuiBui mepeBarm CLIL we mornmm He mnpuBepHYTH A0 cebe yBaru
BUKJIa1a4iB Ta METOJHUCTIB YKpaiHChKUX 3akiaaiB ocBitH [1; 2; 3]. Ak cnpaBemnBo
3a3HayaroTh (axiBlli, y Cy4YaCHUX pealisix TEeMaTHKa 3arajlbHOOCBITHHOIO KYpCy
1HO3eMHOT MOBHM HE MOXKE 3aJIMIIATHUCS HE3MIHHOI, a CIEKTP TPATUIIMHUX TeM,
MOB’SI3aHUX 3 MOOYTOBMMH Ta 3arajJibHOKYJbTYPHUMH acCleKTaMHu >KUTTA (poAuHa,
CIOPT, YJIOOJIEHI CTpaBH, MHUCTELTBO, 3arajbHl BIJIOMOCTI IpPO KpaiHy, MOBa SIKOi
BHUBYAETHCA) MPUHANWMHI Mae€ OyTH JOMOBHEHUN. AJKE Taka TeMaThKa HE MOXe
«3a0€3MeYuT TJIMOOKOTO Ta OCMHCIEHOIO MPOHUKHEHHS Y 3MICT OKpPEMUX
IPEeIMETHUX Tajy3ei», a 3ampoNnOHOBAaHWN MOBHUN 1HCTPYMEHTapid «Ja€ 3MOTy
BUCJIOBJIIOBATHCS Ta CIPUKAMATH iH(GOpPMALIiio JIKIIIE B 3arajJbHuX oopucax» [2, €. 135],
HE CTBOPIOIOYM KOTHITUBHOTO Ta MOBHOIO MIATPYHTSA JUIsl CHUIKYBaHHS Ha
crieriaaizoBaHi TeMu 3 (i3UKH, MaTEMaTUKH, 010JI0T11, EKOHOMIKH, FOPUCTIPYISHITII.

Ax cBimuath BUCHOBKU nochigHukiB CLIL, 3apyOixkHa MeTroauyHa Mojielb
noBHoro 3aHypeHHs (total immersion), komu Ha OCHOBI Miaxoxy OYAyeThCS BCs
nmporpaMa HaB4aHHs, He OyJie 3ampoBa/PKEHa B yKpaiHCBKIM cHUCTeMi OCBITH, 00 i
IPUHLWNK CyllepeyaTh BUKOHAHHK HopM, npuiiHatux MOH. IIpote moximBa
«pparmentapua iuterpamis» CLIL y kxypc BuKiIagaHHs 1HO3€MHOI MOBH, «HE
MNOPYUIYIOUd HOTO IIUIICHOCTI Ta HE NOTPeOyrYr KapAUHAIBHOTO MEeperjsiLy
nporpamoBux BuMoOr» [2, C. 136]. OTxe, sk 31a€ThCs, HAWOULIBII EPEKTUBHUM
BUKOPUCTAHHSAM TIJIXOy € CTBOPEHHS «MO3aiyHUX» JOMOBHEHb [0 TEMH, IO
onpauboByeThCs, y BUrisiai okpemux CLIL-matepianiB abo miapo3aiiiB NiApyYHHUKIB,
nooynoBanux 3rigHo npuHmunam CLIL, mo 3HayHO ypi3HOMAaHITHIOE TIPOIIEC
HaBYaHHSI.

BHecenHs eBHOT pi3HOMaHITHOCTI /10 HABYAJIbHOI MporpaMu, (POKyCyBaHHS Ha
norpebax CTYJEHTIB, MiJABUIICHHS pPIBHA MOTHBAIlli Ta 3aJIy4eHHS OCTaHHIX,
dbopMyBaHHSI PO3yMIHHS, HaBIIIO MOTPIOHO BHUBYATH 1HO3EMHY MOBY, MOMJIMBICTH
BUKOPUCTAaHHS 3HAaHb, OTPUMAHUX 3aBIASKH OUIIHIBaJIbHOMY IMIJIXO01y, B MOOYIOBI
Kap’€pH Ta y pi3HUX cepax )KUTTS — Ha BCIX 1uX mo3uTtuBHUX pucax CLIL aknenrtye

yBary OUIbLIICTh (DaxiBI[iB, BBaXKAIOUM I1X BaXJIMBUM BHECKOM B YJOCKOHAJICHHS
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METOJIMKH BUKJIaIaHHsI IHO3€MHOI MOBH B YKPAiHChKHX 3akiaaax ocBiTH [1; 2; 3]. Cain
3BEpHYTH YBary Ha Te, IO JACSKl YKpaiHChKi1 JOCHITHUKKA BOA4YarOTh TOJOBHY 1/ICHO
X0y B IPOBEJIEHHI YPOKY 3 HEMOBHO1 IUCUUILIIHU, HOT'O YACTUHH, 200 YCIX YPOKIB
3 (haxo0BOT0 IPEAMETY 1HO3EMHOIO MOBOIO, 3 IHTEHCUBHUM BUKOPHUCTAHHSIM CJIOBHHUKIB,
TEKCTiB, TaOJIMIb, «Bieo M 1Horpadiku 11st HAOUYHOCTI» [3], 1110, HA HAITY AYMKY,
MPU3BOJIUTH JI0 MOETHAHHS IBOX MMIJIXOA1B: BUKJIQJJaHHS CIEI1a]1130BaHO1 JUCIUTUTIHU
1HO3€MHOIO MOBOIO Ta MPOBEACHHS 3aHATh 3 1HO3€MHOI MOBHU 3T1/IHO 3 NMPUHIUIIAMU
CLIL. TIpore 3a3HauMMoO, IO YKPaiHChKI OCBITSIHM HIATPUMYIOTH PEKOMEHJAlli
3aXiTHUX (DaxiBIIB IIOJ0 BUKOPUCTAHHS MAaKCHUMalbHOI KIJTBKOCTI 3aco0iB IS
Bi3yasi3allii Marepiaiy, 10 ONpalbOBY€EThCS: TaOIUIlb, CXEM, Jiarpam, LITCTpallii,
MEHTATBHUX KapT, CATyaTUBHUX MATIOHKIB, (PaXOBUX KOMIKCIB TOIIIO.
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Tersana IOTHILEBA
Y HOMIYKAX EJBAOPAIO
(MEPEKJAJALBKI IHTEPIIPETALII BIPIIY E. IO «EJbBJIOPA10»)

JlHinpoecvkuti Hayionanvruut yrisepcumem imeni Onecs I onuapa, /[ninpo, Yrkpaina

VY (okycl yBaru — ciiaBeTHHI BIpII aMEpPUKAaHCHKOr0 moeTta-pomManThka Enarapa
[To «Enbnopano», sikuii cTaB 00’ €KTOM MEPEKIAAANBKUAX 3yCUIIb 0araTb0X MOKOJIIHb
eBporneicbkux (1 He TUTbkH!) nepeknanayis. Bimomo npo Ok, Hixk 10 nepekiaais
Bipmia ykpaiHcbkowo. Cepes HUX NEpeKiIad KIACUKIB YKPaiHCBKOIO IEpeKany —
[TaBna I'paGoBcbkoro, Jleonina Mocenasza, ['puropis Kouypa Ta cydacHuUX BiIOMHX
nepekianayiB — ['asmau ['opnacesuy, Makcuma Crtpixu, Anaroinist Onuiika, Haramii
Bbyryk, Aprema bebuka. OxnHak, mpu Bcii, 31aBaniocss OM, MPOCTOTI Ta MPO30POCTi
I[BOTO TMOETUYHOTO TBOPY BIH 3AJMINAETHCA 3araJikolo, «IMaszjiomM» g BCIX, XTO
OepeThCs 3a Moro nepekiagalbKy IHTEpIpeTalio.

besnepeuno, € Bpam cnpoOW BIOBHTH CYTHICTh 3aAyMy NHChbMEHHUKA 1
CTUJILOBE pillieHHs Horo BTieHHs. be3 nporo E. 1o sik o1HOTO 3 THX, XTO CTOSB 01715
BUTOKIB TeUii, Jie 0cOOIMBa yBara 3Beprajiach Ha moetnune CIoBo, HE MOXKHA YSBUTH
i cripuitsaTu. CIlI0BO, CIIOBOCIIOTYYEHHS, My3HUKa 3BYKIB — OCh 1[0 TOJIOBHUM YMHOM
1 po3KpuBae 3MicT. | TOMy Ti mepekiaaayi, Kl IrHOPYIOTh 3HaYYIICTh BCHOT'O LbOTO,
CTBOPIOIOTH HE 30BCIM a/ICKBATHI MepeKIIaaIbKi iIHTeprpeTai.

Tax cranocs 13 «Enpaopaio», peTenbHUI aHali3 epeKIiaiB IKOro NpoBeASHU N
y YHMCIIEHHHMX CTaTTAX SIK 3apyOlKHUX, TaK 1 BITYM3HSHUX JOCHIJHUKIB. AHAII3
NepeKsaiiB mpeAcTaBieHo B Marictepchkiii po0oti [Nonuapyk O.0. CrumictudHi

0COOMBOCTI XYAO0XKHBOI 00pazHocTi B moesisix Exrapa Ilo Ta ix BiATBOpeHHS B
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yKkpaiHoMOBHUX nepeknanax. Kuis, 2019, agucepramii Puxmo O.II. BigrBopeHHs
MOBHOCTUJIICTUUHMX ocoOuBocTel E. A. Tlo B ykpaiHchkux nepekiianax. Pazom 3 Tum
II0Ch BUCIIM3A€E 13 CIPUMHATTSA BIpILY, a II0Ch po3KkpuBaeTbes HoBe. E.ITo goci rpae i
MicTU(DIKy€e CBOIX YMTaUiB Ta iHTEpIpeTaTopiB. [Ipo Te, 1o «MOHOTIT (GOpMU 1 3MICTY
«Enpaopano» mie He BUKOYEHO Ha nepekiananbkuil [lapnacy Bim3Hauus me y 1979
poti KHiBChKUH (iyofor, mepekiagay, TeopeTuk nepeknany Biramiit Paguyxk ( Teopis
1 mpakTHKa nepekiaany. Kuis: Buma mkoma, 1979, ¢.118-122))

VY croxkeri Bipily, SIK IaM’ SITAEMO, MAEThCSA MPO MOX1J CHOYATKYy 0agboporo
JUIapsi Ha MOUIYKH OMpisiHOoro micta Enbropano, sikuii 3aBepIIMBCS HEBU3HAYCHOIO
KIHI[IBKOIO, MPOIIO3HINIEI0 SKOTOCh MUIIrpiMa UM MPUBUA IMTH TYAH, A€ 3HAXOIUTHCS
Jonuna Tinelt, a mo cyti Jonuna Cmepti. Un € maHc y TakoMy pasl y JTunaps 3HauTu
Enbnopano uu Hi, — mnurtanusd, sike y E. Ilo 3anumaersest Biakputum. | koxuwmii 3
NepeKiIaaayiB BUPIIIYE HOrO 32 CBOIM PO3YyMIHHSAM. XTOCh 3aBEpIIy€ CBIH NepeKiaja
ONTUMICTUYHMM 3akiukoM He 3ynuHATd nowyku (I'. Kouyp, JI. Mocennsza I
I'opnaceBuu, A. bebuk), a XTOCh y ITMOOKOMY CyMi BIII[Y€ JTUIAPIO TPariuHy KiHIIBKY
noiykiB (I1. 'paGoBcekuit). OcTaHH1 psIKH, AK1 MAIOTh MOABIMHUN 3MICT, TPAKTUYHO
MaJIo KOMY BAA€ThCS MEPEKJIACTH 1HIIOK MOBOKO. TyT 3 yKpaiHChKHMX MepekiiajadiB
MOHa Ha3BaTH, 1 MaOyTb yMOBHO, TiUIbKH M.CTpixy.

{1 panku, sk 37a€Thes, NposiB 1 riy3yBaHHd E. Ilo 3 uwurauis, 1 Horo
aMEepUKaHCBKOCTI, Ti€l caMoi, ska Oyne 1y I'. Memnsina B pomani «Mob6i1 Jlik, a6o
bimuit Kit», ne Tpariuna 3arubenn kopabis «llekom» Bce xk Taku ¢dapOyeThcs B
ONTHUMICTUYHI KOJIbOPHU: OCTAHHS CLIEHA — 1€ M0sBa aMEPUKAHCHKOTO Mpanopy, KU 3
BOJI OK€aHy MiJiiMae pyKa OJJHOTO 3 IPUPEUEHUX Ha 3aru0eIb.

Cama 3ragka y Bipmi E. ITo mpo The Valley of the Shadow (The Valley of the
Shadow and Death) Bigcuiae no bioamii, [Tcanmy 23:4, ne iineTses npo nepedoproBaHHs
JIOJIMHOI0 CTpaxy B MepeauyTTi HaOJMKEHHS HEMHUHYYOi CMEpTi, 1 IIe¢ HamaraHHs
nepebopoT cMepTh Hajae i cwm ity gami (“Even though | walk through the valley

of the shadow of death, | will fear no evil for you are with me...”). IloxBiiiHicTb
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610miiiHOrO0 3MICTY: 1 BIOZYYTTS HEMHHYYOi cMepTi, 1 OaxaHHa ii momonaru
BinTBOproeThCs B «Enbnopano» E. 1o, ane He 3aBkau B epekiaaax.

Be3yMOBHO, OfiHA 3 TPYIHOLIIB /I NepeKiafadiB 1e — put™M Bipma. Horo
0aapopa, MapIIoBa O3HAKA , sIka HE 3MIHIOETHCS JI0 CaMOT0 KiHIlA, HeCe ITeBHUHN 3MICT,
criiBnazarouud 3 0aIbOpICTIO TMOYATKy MNUIAXY JIUIAps, a HAMPHUKIHI CTBOPIOIOYH
HEOOX1AHUN KOHTPACT TOMY, IIPO IO MPISJIOCH 1 10 cTaliock. Ile o3Haka 3HOB Taku
BJacHOro ipoHiuHoro BigHomeHHs E. 1o no toro, npo 1o iaetses. Leit putm, metp,
AK1 MarOTh CMMCII (3ralyeMO y IbOMY 3B’sI3Ky J0ka3u M. ['acnapoBa y ioro Bigomii
KHIDKII « MeTp u cmuciy, 2012), Texx He BIaeThCs MepeIaTy B nepekiagax. Baammmu
y IIbOMY CEHCI BHUTIJIJA€ OUIBIIICTh 13 3TaIaHUX MepeKiIagaqiB, CyTTEBI 3MIHH € Y
[1.'paGoBCHKOTO, SIKWW 3MIHOIO PUTMA TPAHCIIOHYE BipHl y OanaaHuid >KaHp, IO
3HAXOJHUTHh OJJHAK MIATPUMKY Y MEBHUX CyYaCHUX HAYKOBUX PO3BIIKaX.

Barato 1o nucanock i mpo ciaBeTHy puMmy Bipira “Shadow — Eldorado”, mo €
TAaKOX  JIIHIBO-CTHJIICTUYHOK 1 3MICTOBHOIO T'POI0 aMEPUKAHCHKOIO II0€Ta, SIKY
MPAKTUYHO HEMOKJIMBO MEPEIATH 1HIIIO MOBOIO. AJie pO3MHU(PYBATH 11 3MICT 1 3aAyM
MOXUIMBO. JliaJiekThKa CeMaHTUYHOro moTeHIiany cioBa Shadow — Hid- cyM- TiHb i
CMEPTh 3aMIHIOETHCS B MEPEKIIaaX CIOBaMHU, sIKi 30€piraroTh JIMIIE PUMY 31 CJIOBOM
Enbnopano .

VY3aranbHeHa 17 BIpIIy MPO MONIYKH SIKOTOCh IIACIMBOTO MiCTa Ha 3€MII,
3/1a€THCA, BCE K TaKW Ma€ KOHKpeTHY npoekuito y E. Tlo, akuit nume «Enpaopano» B
octanHi poku (1849) cBoro *uTTs, po3uapyBaBUIMCh Y BCbOMY, II0 MaB, y CBOil,
MaOyTh TEXK, «aMEpPHKaHChKiN Mpii». KoHTpacT Mixk Mpi€ro 1 AIMCHICTIO, 11€aoM 1
pPEANBHICTIO cTae OCOOJMBO TOCTPUM B aMepuKaHChKoMy pomanTu3mi yaci E.llo.
Holy Land — 3emust O6iToBana — ToOOTO AMepHKa, PO SIKY TaK HAIIOJIETITUBO TOBOPIITU
nepecesieHIll TEePIInX POKiB, BUABUIIACS 30BCIM He 3emiieto OOGITOBaHOO, 1 XK HISK HE
Enbnopano nns 6ararbox. Le po3ymie E. I1o 1 10 1p0oro po3ymiHHs miABOJUTH CBOTO
nunapsi, sskomy tpeda me nepernytu Micstani ropu (The Mountains of the Moon) —
e OJMH CHUMBOJI 1110311, Mpii, sika He icuye B miicHocti. L{i ropu ((lunae Montes)

OesycmimHo I1ykanu, sk 1 Eapgopano, mporsrom — 06aratbox cToiiiTh. (O3Haka
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«aMEpPUKaHCHKOCTI» y BIpII — MPOSB aMEPUKAHCHKOTO «ITYPUTAHCHKOTO (hEPMEHTY»
(T.B.Muxen) B xynoxsiit cBizomocti E. Tlo, 1 B ¥oro 3raami ncaima npo Jonuny
Tine#, 1 B mosiBl 00pa3y nuIirpiMa — MaHJIpiBHUKa — OOTOMOJIbIIS, KU, TPaJAULIIITHO
Mae OyTH TTPOBIIHUKOM. AJie Ky1u?

Po3yminHsa Takoi mpoekiii 3MicTy Bipma — Enpnopago sK CMMBOJ BJIacHO1
KpaiHu, SKa He BUMPABIalia O9iKyBaHHS MalilOyTHHOTO TPOIBITAHHS Ta 0JIaTrOMOIyddst
— 3’SIBISETHCS B HECHOJIBaHIM 1HTEpIpeTalii TeMH aMEepHKaHChKOTO BIpIIa B
IMIIpoBi3alii YKpaiHCBKOTO IMO€Ta, OJHOr0 3 HAaWMOJIOJIIMX MOeTiB Po3cTpiisgHOro
nokomiHHs Onexkcu Bamzpko (1908 — 1934). «Vkpaiucekiit [lymkin», sk #oro
BU3HAYMB B  XapkiBchkik raszeri «Komynicty y 1927 p. ykpaiHChKHiA
JiTepaTypo3HaBellb 1 KpuTuk Bonogumup Kopsik, BIAIITOBXHYBCS caM€ BiJl TaKOro
po3yminHs «Enbnopanoy, mob cnpoeKkTyBaTH HOro Ha CBOIO BJIACHY ICTOPIIO Y BipIi

«banaza nmpo ocTaTovyHO KOPOTKO30pe Enbaopano.

Yvonne PRATT-JOHNSON®
PRAGMATICS: AN ESSENTIAL SKILLS DOMAIN
St. John’s University, Queens, New York, USA

Pragmatics refers to a speaker’s ability to use forms that the target language
culture accepts as appropriate in a given social context (Deguang, 2007). It is a key
element in a learner’s ability to function proficiently in the target language
environment, and its instruction should be implemented from the earliest levels of
language learning (Yule, 1996).

Knowledge of pragmatics does not emerge spontaneously as proficiency
advances in grammar, syntax, and vocabulary (Kasper, 2006). Indeed, international
students often arrive in the United States well-prepared in these areas, but deficient in
pragmatics. In what follows | present research-tested strategies that | have found useful
in helping students acquire pragmatic competence.

Talking Buttons (Yes! No! Maybe! Sorry!)

169



Many stationery shops sell novelty buttons that “speak” words when pressed.
The set | use has four buttons: NO, YES, MAYBE, and SORRY. When pressed, each
enunciates the word in an array of tones. In class, the buttons can be pressed in various
ways: by the teacher, by a student, with students taking turns or as part of a dialogue
format. In each case, the teacher should work through the inflectional options and get
students to discuss, reflect upon, and recall which ones might be appropriate for what
kinds of interactions.

Cross-cultural Comparison

Everyday speech acts differ considerably across languages and cultures. For
example, cultures differ in terms of the degree of directness that is appropriate in certain
exchanges, and in some cultures, this is impacted by differences in age and/or status
among speakers.

One way to help students learn the appropriate forms in English is to compare
them to those of other languages. In Vietnam, for example, it is fine for a student to
ask a teacher how old she is and whether she is married and has children. In the United
States, sharing such information must be on the initiative of the teacher. In Egypt,
moreover, one cannot complain about a grade, as to do so would be to question the
professor’s authority. In America, it is okay to question a teacher’s assessment, but one
Is expected to do so politely and to offer constructive input regarding why the grade
ought to be modified.

In light of such differences, it is important to remember that the classroom is not
just a place where the teaching and learning of grammar and vocabulary take place, but
should also be a site of guided cultural examination. In the course of such
examinations, students can learn about the diverse situations and settings that occur in
the target culture and about the appropriate language needed for successful
communicative encounters. Along the way, they may learn to view their own cultural
and linguistic conventions more objectively, which is an important step toward
engaging in value-neutral, communicatively successful cross-cultural interactions.

Role Play
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Another good strategy is to use scenarios and role-play to practice and reinforce
the pragmatic skills students have learned. Situations that might be role-played include
(1) making an appointment to meet with a professor, (2) requesting an opportunity to
resubmit an assignment, or (3) asking a professor to reconsider a grade. Students can
write and revise dialogues to represent the situations, and then act them out in pairs or
groups. Through such guided practice, students build confidence and competence in
their pragmatic skills.

Using Realia

Another worthwhile technique is to use a variety of authentic realia to
demonstrate pragmatics in action. Most notably, clips from English-
language movies and television shows can be used to illustrate pragmatics. Clips
should be chosen for realistic dialogue and for presenting scenarios relevant to
students’ activities, as well as for useful examples of how variations in inflection can
Impact meaning.

Such clips can be rewound and repeated, which learners often wish they could
do in real life. In the classroom, teachers should help students reflect on the language
used in various speech acts and should engage students in discussing why the speakers
made the choices they did. Teachers can then segue back into role-playing exercises to
reinforce learning.

Conclusion

Pragmatics is a vital part of the instructional program for language learners, one
that should be introduced early and frequently revisited. The strategies presented here
should provide teachers with a useful starter guide in using classroom materials,
exercises, and interactions to help students acquire and develop pragmatic competence.
The effort that teachers put into implementing such activities will be well rewarded as
students learn to successfully negotiate the many and various communicative

interactions that they will encounter in the target language community.
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Yvonne PRATT-JOHNSON, Audrey FIGUEROA-MURPHY

THE MODEL MINORITY MYTH: A CRITICAL EXAMINATION AND

CALL FOR CHANGE INTRODUCTION

St. John's University, Queens, New York, USA
The "Model Minority Myth" is a prevalent stereotype that has shaped public
perceptions of Asian Americans for many years. It is a belief that Asian Americans are
innately diligent, obedient, respectful, and academically superior students. The myth
promotes the idea that these characteristics permit Asian American students to succeed
in education and in their future careers (Sue et al., 2012). While this stereotype may
seem to be a positive one initially on the surface, it is an oversimplified generalization
and does not do justice to the many rich experiences of Asian Americans. Moreover, it
causes unrealistic expectations that may be harmful to the very students it perceives to
elevate (Chou & Feagin, 2015). This paper will explore the nature of the Model
Minority Myth, its implications for both individuals and the educational experience as
a whole, and suggest potential solutions to change this narrative, focusing on the roles
of educators and parents to bring about a more inclusive understanding of Asian

American students.
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The Nature of the Model Minority Myth

How did the Model Minority Myth arise? The origins of the Model Minority
Myth can be traced back to the post-World War Il era, particularly after the
Immigration and Nationality Act of 1965, which ended restrictive quotas on
immigration from Asia (Lee, 2015). At this time, a myth began to permeate U.S.
culture, in which Asian Americans were viewed as a population that valued hard work
and effort, particularly when compared to other ethnic groups (Kwon & Au, 2009;
Wang, 2008).

However, the Model Minority Myth is not an undeniable reality but an
oversimplified and uniform belief that generalizes the many diverse characteristics of
Asian Americans. It suggests that all individuals hailing from an Asian background
possess certain qualities—such as being hardworking, academically gifted, and law-
abiding—without accounting for regional, cultural, socioeconomic, or individual
distinctions (DeVitre & Pan, 2020). This naive depiction fails to account for the rich
mosaic of qualities within the Asian American population, which includes people with
diverse backgrounds, languages, and cultures (Kao & Thompson, 2003).

Whom Does the Myth Affect?

The Model Minority Myth has far-reaching implications, influencing not only
the Asian American community itself, but also other marginalized populations as well
as society as a whole.

1. Asian American Students:

The myth creates unrealistic expectations for Asian American students. Instead

of attributing their academic and personal achievements to individual

characteristics such as effort, individual resources, and support, their success is
viewed as due solely to their inherent industriousness as well as family pressure

(Shih, Chang, & Chen, 2019; Li, 2005; Kwon & Au, 2009). If such students are

unable to meet the overly high benchmarks set for them, they may experience

guilt, shame, or feelings of inadequacy. This pressure can lead to mental health

struggles such as anxiety and depression. In addition, the beliefs inherent in this
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myth can result in educators failing to notice the experiences of Asian Americans
who face unique challenges, including language barriers, immigration status,
and poverty. This “model student” does not recognize the different and various
experiences within this population and the many hurdles that many Asian
American students must overcome (Chou & Feagin, 2015).

. Other Minority Groups:

The Model Minority Myth also has implications for other ethnic groups in the
United States. By positioning Asian Americans as a "model” population, it
unconsciously puts them in an opposing position against other minority
populations, particularly Black and Latino groups. The myth implies that if
Asian Americans can succeed, other racial groups are failing due to their own
personal shortcomings, such as a lack of discipline or work ethic (Wong, 2015).
This separates minority communities and contributes to harmful accounts of
finger-pointing, blame, and the resulting competition (Wing, 2007).

. Society as a Whole:

The myth can also propagate unrealistic models that distort public policies and
expectations of society. For instance, educators may fail to respond to the unique
needs of Asian American students, believing that all Asian American children
are high achievers who do not need additional support or resources (Kao &
Thompson, 2003).

The Harmful Effects of the Model Minority Myth

The harmful effects of the Model Minority Myth are many and wide-ranging.

On an individual level, it disseminates a narrow and unrealistic benchmark of success

that leaves no room for imperfection or failure. The pressure to live up to this image

can be particularly deleterious to those who do not fit this pigeonholed category. For

example, an Asian American student struggling with academic or mental health

challenges may feel invisible or unsupported, since these issues are often minimized or

dismissed due to the belief that all Asian Americans eventually find their own way

toward academic success (Sue et al., 2012). Indeed, the myth advocates for a silent or
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stoic Asian identity that discourages self-expression. It suggests that Asian Americans
must present an inscrutable face to the world, remain quiet, humble, and non-
confrontational, and avoid becoming vocal in advocating for themselves or addressing
the unique challenges they may face (Chou & Feagin, 2015).

Another consequence of the Model Minority Myth is the dismissal of the
challenges that Asian Americans may face. The myth suggests that racial inequality
can be overcome through hard work alone, ignoring the ways in which racism and other
forms of discrimination continue to affect Asian Americans (Hwang & Goto, 2008).
By viewing Asian Americans as always achieving, always successful, the myth draws
attention away from concerns such as underrepresentation in leadership roles, wage
inequalities, and the challenges of more marginalized subgroups within the Asian
American community, such as refugees, undocumented immigrants, and Southeast
Asians (Lee, Park, & Wong, 2017; Varma, 2004).

What Can Be Done to Change the Narrative?

Changing the scenario surrounding Asian Americans and disassembling the
Model Minority Myth requires effort on both structural and individual levels. Parents,
educators, and community leaders all have roles to play in endorsing an enhanced
understanding of Asian American experiences.

1. The Role of Parents:
Parents of Asian American children often play a considerable role in the
continuation of the Model Minority Myth, specifically through expectations
around success in academics and future careers, which can lead to unrealistic
stress and anxiety. Parents should be encouraged to actively support their
children's psychological and emotional well-being, emphasizing the importance
of balance, mental health, and self-acceptance. They can be guided to initiative
open and thoughtful conversations about identity, racism, and the realities of
living as a minority in the United States (Chou & Feagin, 2015).
2. The Role of Educators:
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Educators must recognize the diversity within the Asian American student
community and challenge the beliefs associated with the Model Minority Myth.
Educational institutions should develop and implement a more culturally
relevant curriculum that encompasses the diverse experiences and histories of
Asian Americans (Lim, Tan & Saito, 2019).

. Educators should be trained to identify indicators of mental health challenges
and to provide appropriate support to students who may be experiencing
difficulties. By addressing the psychological and emotional needs of Asian
American students, teachers can help disassemble the myth that success is easy
for all Asian Americans (Gabriel, Martinez, & Obiakor, 2015).

. Policy and Advocacy:

At the institutional level, more equitable and inclusive policies are necessary that
recognize the challenges faced by Asian Americans. This encompasses policies
that facilitate access to mental health services and linguistic support, alongside
the development of initiatives aimed at enhancing leadership opportunities for
Asian Americans (Chao, Chiu & Lee, 2010).

Conclusion

The Model Minority Myth constitutes a limiting stereotype that proves

detrimental to both individuals and society by cultivating unrealistic expectations and

undermining the diverse lived experiences of Asian Americans. While the myth may

appear to be complimentary on the surface, it is based on harmful generalizations that

ignore the intricacies of identity and the challenges faced by many in the Asian

American population. Engaging in more inclusive dialogues regarding race, identity,

and the concept of success serves to deconstruct this myth and lays the foundation for

creating a more equitable and compassionate society for all.
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Anarodiii IPUXO/AbKO
KOHIEIITUBHA OPTAHI3ALISA AHIVIO- TA HIMEIIBKOMOBHUX
MAJIO®OPMATHHUX BIPHIOBAHUX TEKCTIB:
JIACKYPCUBHUM KAHP «IEPKABHUI I'TMH>»
Hayionanvnuu ynisepcumem «3anopisvka noaimexuikay, 3anopiscoics, Yxpaina

HepxaBauii riMH ([I[') moctae B TyMaHITapHOMY OCMHUCIEHHI K TEKCT, IO

CTAaHOBUTHh €000 CHUMO103 TONITHYHOI JUCKYpCii Ta XyI0KHBOI Haparii. BiH €

HalJaBHIIIMM TBOPOM KYJbTOBOTO IOXOJKEHHS, (EHOMEHOM OllaTepanbHOro

MOPSZIKY, B SKOMY 3JIMBAIOThCS B €IMHE 1ije My3uKa 1 TekcT [3]. [Topsina i3 mpamopom i

repoom [II' copuilMaeThCcsl SIK TPETId CUMBOJ AEp’KaBH 3 TIEI PI3HULECIO, IO HA

BIIMIHY BIJl HUX BiH HaJIJICHUH MOBOIO.

MoBO3HABYMM AaCIEKT TEKCTIB J_IF 3aAJIMIIIA€TBCA BCC IIIC MAJIOBUBUCHHMMM, a

KUIBKICTh 1 SIKICTh BIANOBIAHMX Mpallb € BCE 1€ HEAOCTATHBOI JUIsl BCEOIYHOIO
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ocmuciieHnst JII' sk DUCKypcMBHOTO ()eHOMEHY. 30KpeMa, 1Mo3a yBaror BCE IIIe
3QJIMIIAIOTHCS MOT0 JIIHTBOKOTHITHBHI Ta -KYJIhTOPOJOTIUHI BJIACTHBOCTI, Y T.4. U
JIHTBOKOHIIENTYaJIbHI BIACTUBOCTI, MONPHU TOH (HAKT, 110 KOHIIENTYaJIbHE HATIOBHEHHSI
TekcTiB JII' € ogHUM 13 HAWBaXIUBIMIKMX YWHHUKIB BIUIMBY arcHTIB IOJITHYHOTO
TUCKypey (Biaja, AepikaBa, I1CTEONIIIMEHT, aBTOpHU) Ha MOro KIEHTIB (HapoI,
rpomansau) [1, c. 102].

KonnentruBHa opranizailis TEKCTIB aHIJIO- Ta HIMEIIbKOMOBHHMX TIMHIB (ayi —
AI' 1 HAT') 3ymoBitoeThes iX cnenupiyHUMU KaHPOBO-IUCKYPCUBHUMH O3HAKAMM,
€IHICTIO imiorpadiuyHOro CcyOcTpaTy, yCHaJKOBAaHOTO BiJl PENIriiHOI Ta TepOTYHOI
TEMaTUKH MUHYJIOTO, a TAKOK HASBHICTIO JIESKOI MPOBIAHOT 171€1 (onepTs a akTyaJbHy
UIsE  epKaBU  comMio(iIOCOPChKY  JAOKTPHUHY, OJEPKHUMICTh MATPIOTUIHOIO
HACTaHOBOIO TOmIO). [miorpadiuna pamka TekcTiB JII' BU3HAYAETHCS TAKUMU TEMaMH,
SK HalllOHaJIbHA 1IEHTUYHICTh, MIPAarHeHHs BOJII Ta 00poThOa OJIaromoyiyydsi Hapoay
[Silaghi-Dumitrescu 2020], mo B OCHOBHHX CBOiX pHCaxX BHU3HAYAIOTh «MAaTPHIIIO
KOJIEKTUBHOTO OyTTs» [2, ¢. 213]. BianmoBigHo 10 1IOTO B11I0YBAETHCS 1 KOHIICITUBHE
HAIMOBHEHHS TeKcTOoBOTO mpocTopy A" 1 HJTI'.

JlinrBokynbTypHe ocmucienns TekctiB A/l 1 HAI' HallonTuMansHIIIUM 4UHOM
YMOKJIUBIIIOIOTh JIBa TMPOBIAHI TMOHATTS: cucreMa W KoHuenTt. Pa3om BoHH
MPOMOHYIOTh CBOIM JOYIpHINA Taily3l, JIIHFBOKOHLENTOJIOT1], BIJHOCHO HOBE
TEPMIHOIIOHATTS — KoHuyenmocucmema. KoHIerocucTemMa, Ha BIAMIHY BiJI
KOHLENTOC(HEPH, ABJISIE COOOI0 HEMOBTOPHY KOH(Irypallil0o KOHLEMNTIB, XapaKTEpPHY
JUTSE TIEBHOTO THUIY JUCKYPCY UM TEMAaTUYHO TMOEIHAHOI TPYNH TEKCTiB. s 1HIINX
JTUCKYPCUBHUX THUIIIB 1 TEKCTOBUX YIrpyIlyBaHb KOHIIENTOCHCTEMa Oyje 1HIIO, aje
OyJe TakoX BUOYZOBYBAaTHUCS 3a IPUHLIUIIOM i€papxii KOHIICTTIB.

Konnenrocucrema AJII" 1 HII" sBisie co6010 Tpu- 4OTUPUILIAPOBY CTPYKTYPY, B
K1 TINEPKOHIENTY BIANOBITAE Mmemaxmon (Moro iM’s € OJHOYACHO U 1M’siM
muckypcy: ANTHEM / HYMNE), rinokonnenrtam - memanwvhi ceepu,

ME30KOHIIENITaM — 0oMeHu (CBOEPIHE BMICTHIIE TEMATHYHUX YIPYITyBaHb KOHIICTITIB
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HU3X1IHOTO PIBHS a0CTpaKiiii), a BlIaCHE KOHIENTaM — a8moxmoHnu (KOHIIENTyallbH1
KOHCTAHTH JUCKYPCY: CHCTEMOTBIpPHI, TUIIOB1, PETyJIIPHO Peali30BaHi KOHIICIITH).

Cdepa menransnoro AIIEJIOBAHHA € ocepenxom noOyTyBaHHs, akTyati3amii
Ta penpe3eHTalli MEHTaJIbHUX OJWHHUIIb BiAMOBIIHOI TeMaTHUKO-iaiorpadiayHol
CIIPSIMOBAHOCTI, 10 AKUX TpsAMO (YYacCHUK KOMYHIKarlii) 4u HempsiMo (He y4acCHUK
KOMYHIKaIlil) 3B€pTA€TbCs areHT JUCKypcy. [lo i€l chepn yHAIEKHIOIOTHCA JOMEHH
BOXECTBEHHE, CMUMBOJIBHE, TIPUHIOUIIOBE, PIAHE, 3AT'PO3JIMBE, B
AKUX HEHau€ FOPOIIMHH Y CTPYUKY PO3MILIYIOTHCS BiAMOBIAHI aBTOXTOHU. KoHIlenTu
TPHOX MEPIINX JOMEHIB SBISIOTH COO00 TEICOHOMHI MEHTAIBHI OJMHHUII — HAWBHUIIT
JyXOBHI I[IHHOCTI, 110 BTUTIOIOTH JJIsl JIFOJMHU TOM MOpPAJILHUU 17€aj, 3apaau SKOTo
BapTo kuTH 1 He mkoaa Bmeptu (C.I'. BopkaueB). Boun MoxyTh cpuilMaTucs K
nomenu HaiiBuioi (BOXXECTBEHHE) ta nomenu Bucokoi (CUMBOJIBHE, PIJTHE,
[TPUHIIUIIOBE) incranmiii. 3AI'PO3JIMBE — noMen 6e3 rpaayainbHOi 1HCTaHII1, ae
TaK 4YM 1HAKIIE JO HbOTO TAKOXK areroe JIPUYHUNA Tepoil. BiH Moxke 1e poOuTH SK B
eKCIUTIIIUTHUM, TaK 1 B IMIUTIIUTHUN criocoOu, 00 BIJICYTHICTh 3HaKa HE O3HAYae
BIJICYTHICTh KOHLENTA.

Chepa wmenramproi KOHTEMIIOPAJIBHOCTI € iHmow iMaHEHTHO
IIPUTAMaHHOIO BEJIMYHOI0 CHCTEMHOI opraHizaiii koHuentiB y Tekcrax AJII" 1 HJT,
SKa 3YMOBIIOETHCA TUM (DaKTOM, IO B HUX 3aKOPIHEHO XPOHOTON KpaiHW,
YTBOPIOBAHUN BIJOMOCTSMH MpO ii icTopito, daHamadT 1 TOMITUYHUN YCTpiHd.
KoHnenrtyanpHi pemnpe3eHTaHTH chepu  KOHTEMIIOPAIBHOCTI  SBJISIFOTH  COOOXO
BHCOKOAOCTPAaKTHI, YHIBEpCaJIbHI, HEPETYJISATUBHI MEHTAJIbHI YTBOPEHHS, 3BEPHEHI 10
KUTTEBOTO CBITY JIFOJUHU Yepe3 (peHoMeH «4Jacy. Y 111l IapuHi pO3ropTaEThCs Tpiaaa
menTtansHuX nomeHiB CJIABETHE MUHVIJIE — TAPHE TEITEPIIIIHE 6opoTthba —
CBITJIE MAUBYTHE, HOCTiZOBHICTh SKHX KOPETIOE 3 YCTAICHOI BiCCIO 4acy 3i
CTPUJIOIO, CIIPSIMOBAHOIO BiJl MUHYJIOTO Yepe3 TeNepilHe 10 MailOyTHhoro. KoxHiil 13
TPbOX MEHTANBHUX cdep BIAMOBiga€E CBOs (OpMylia OMUCY: «CBIT, K BiH OyB»
(CJIABETHE MUHVIJIE), «cBir, sik Bin €» (TAPHE TEITEPIIIHCE), «cBiT, sik BiH Ma€
6yti» (CBITJIE MAMBYTHE).
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3aranom xe konHuentocucrema TekctiB AJIH 1 AJII' Bu3HayaeTbCcss MOJEISIMU
«TEKCTOBOI MOBEACHIKM» aBTOXTOHIB, SIKI aKTyali3YIOThCA SK KOHIICNTH HUKHBOTO
piBHsSI aOCTpakilii, 3aKOHOMIPHO MPUTAaMaHHI TEKCTaM Iboro xaHpy. Came BOHHU
CTAaHOBJISITH ~ KICTSK  KOHIENTOCHUCTEMH Ta, BJIACHE, BU3HAYAIOTh  YBECh
KOHIIENTYaJIbHUI BizepyHOK TekcTiB AJII' 1 HJI, skuii mocrae ceMaHTHYHO
TFEeTEPOreHHUM. ['€TEepOreHHICTh aBTOXTOHIB 3YMOBIIOETHCS TMEPEBAXKHO O3HAKOIO
«IIHHICTBY», 10 JO3BOJIIE PO3PIZHATU CEpell HHUX AaBTOXTOHM PETYJSITUBHI
(HampaBJsIOTh  MOBEAIHKY  JIIOJAWHU), BaJlOpaTUBHI  (I[IHHICHO-aKIIEHTYBAJIbHI),
TeJICOHOMHI (MapKYIOTh HAaWBHIII JIFOJCHKI IIIHHOCTI), & TAKOXK «aHTHUKOHIICTITH.

[To BiHOIIEHHIO 1O ABTOXTOHIB SIK HAMMEHIIIHNX 1 1aJli HeMO1IJIbHUX MEHTE(AKTIB
KOHIIETITUBHOI  1€papXii BaXJIUBUM € TIOHATTA «CEMIOMUYHA WITbHICHDb).
CemioTHYHA WIUIBHICTH MOXE OyTH (QOpMasizoBaHOIO Uepe3 IHOeKC MmeKCmoeoi
00’ekmueayii — TOKa3HUK KIJIbKOCTI aKTyati3aliil KoHIenTa B 00panux Tekcrax. Llei
IHIEKC JO03BOJISIE PO3PI3HATH KOHUENTH NPHB’s3aHI Ta HENPUB’s3aHl J0 MEBHOIO
nomMeny. Iepiini € MilHO 3aKpIiIUIEHUMH 3a OJJHUM JoMeHOM (NEED i NOT: 3ATPO3JIVBE,
JUSTICE 1 GERECHTIGKEIT: IPMHITUIIOBE, ENEMY 1 FEIND — 3a 3ATPO3JINBUM, GLORY 1
RUHM — 3a CJJABETHUM MMHVJIUM, a HOPE, GLUCK, TRAUM, HOFFNUNG — 3a CBITJIUM
MAMBYTHIM), Jpyri € TO3WLIMHO pPYyXJUBUMHU €JEMEHTAMH KOHIICTITOCUCTEMH,
3IATHUMH YSICKPABIIIOBATH BiJpa3y JeKiIbKa JoMeHiB (MOTHERLAND I HEIMAT: PIJIE i
IIPUHLIUIIPOBE, LOVE i LIEBE: PIIHE i CAMBOJIBHE).

Sk npaBuI0, KOHIENTH OJHOTO M TOTO X JIUCKYpPCY, apaH>KOBAHOTO PIZHUMU
MOBAMH, aKTyalli3yloThCi B HHOMY MapaieibHO (Mapkep — *¢). IX MOXHA BBaKaTH
JTUCKYPCUBHO TIADHUMM KOHIIeNTaMu. Tak, Ui aHrjao- Ta HIMEI[bKOMOBHOTO
MOJITHYHOTO JUCKYPCY OUYIKyBaHUM OyJie TapHa akTyai3allisi KOHIIETITIB PEACE ee
FRIEDEN, WAR ** KRIEG, ELECTION ** WAHLEN Ta iH. (T.3B. "dyem-konuentu"). Oqnak
3a TIEBHUX YMOB IIi Ta MOJIOHI iM KOHUENTHUBHI «OJU3HIOKH» MOXYTh BUSBHUTHUCS
OUCKYPCUGHO PO3NAPOGAHUMU: OJIVH 13 HUX aKTyali3yeTbcsl B MOBI A, a MOB1 b — Hi.
Ile moBHOIO Miporo ctocyerhcsi M TekcTiB AN’ 1 HII', ne Take sBuUIE € JTOBOJI

IMOIIHUPCHUM. I[I/ICKprI/IBHO PO3MNaApOBaAaHUMHU B HUX BUABIIAIOTHCSA Ti KOHIICIITH, SIK1 B
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tekcrax J{I' mapanenbHOi MOBU HE 3HAXOASTH CBOTO BepOATHHOTO €KBiBaJieHTa (T.3B.
«CO0J10-KOHIIEITHY ). BTIM, KOHIIENITUBHA JIAKYHAPHICTh € TTIOMITHOIO JIJISl JTOCIITHUKA,
ajie He € TaKOK JJIsl KJIIEHTIB 1 areHTiB BIJAMOBIIHOTO JUCKYPCY BIAMOBITHOI MOBH.
[Hakme kakxyuu, /Uisi CIIOXKMBada TIMHOBOI Hapailii JJaKyHapHICTh, OUYE€BHUIHO, HE €
IPUHIIUIIOBOIO.

VY cBoemy Hally3arajabHEHIIIOMY BUTIISIAI KoHIlenTocucteMa TeketiB Al 1 HJAT
[IOCTa€ $K JIAHIIOKKK O€3KIHEUHUX BKJIIOYEHb (C) HM3XIIHMX MEHTE(aKTIB Y
BUCXIJIHI, K BXOJHM aBTOXTOHIB Y MEHTaJbHI JIOMECHH, a TUX — Y MCHTaJIbHI cepu:
metaxToH ANTHEM / HYMNE c chepa ATIEJTFOBAHHS < {bOXECTBEHHE C (GOD
| LORD / GOTT), CUMBOJIBHE < (KING | QUEEN / KONIG, FURST, KAISER), PIOHE C
(MOTHERLAND / HEIMAT, LOVE / LIEBE, 3ATPO3JIUBE C (ENEMY / FEIND)}; cdepa
KOHTEMIIOPAJIBHICTb < {CJIABETHE MUHVJIE C (WAR, VICTORY, FLAG, WEAL;
NOT, RUHM) C I'APHE TEINEPIIIHE (STAR-SPANGLED BANNER, LAW, LAND; HEIM, WIESE,
RHEIN), C LIACJIMBE MAMBYTHE (PEACE, TRUTH, SUN; SONNE, GLUCK, RECHT)}.

KonnentuBna kapra TekctiB AJIH 1 HAT kopentoe 3 X moJITHYHOO 3HAYYIIICTIO,
1110 MPOSIBIISIETHCS YEPE3 «TEKCTOBE HACUIBCTBOY [2, €. 212]: 3maTHICTh MpaBIsunX KiJl
TPAHCIIIOBATH HA MIJUIETINX Y3TOPKEHU MaCUB TPYTMOBUX IHHOCTEH, IHTEpIpETaIlii
MUHYJIOT0, 00pa3iB Mail0yTHHOTO, IO AOCATAETHCS HE JIUIIIE YEPEe3 3aCTOCYBAHHSI CYTO
aIMIHICTPAaTUBHUX  TEXHOJIOTIA  (3aKOHOAABYE  3aKpIIJIEHHS 32  TEKCTOM
3arajbHO/IEPKABHOTO CTaTyCy), aje i 3aBISKA €CTETUYHOMY BIUIUBY Ha CBIJOMICTH
YJICHIB CMUIBHOTH (MEJIOIUKA M eKCIIpecis BipIa, TBOPEHHS €MOIIHOTO MATIOHKY 3a
MiATPUMKA My3UYHOMY CyTIPOBOY TOIIIO).
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I'anna ITPOHIHA, Onena ABPAMOBA
MMPATMATHUKA PEKJIAMHOI'O TEKCTY
Vrpaincokuil oeporcasnutl yHigepcumem Hayku i mexronoeiu, [uinpo, Ykpaina

CydacHl pekiaMHI TEKCTH 0a3yroThCS Ha KOMYHIKATUBHMX, MpParMaTHUYHUX,
CTWJIICTUYHUX Ta IHIIUX 3ac00ax eKCIUTIUTHOTO Ta IMIUIIUMTHOTO BIUIMBY Ha
MOTCHIIHHOTO TOKYIIIIS, MPSMO YH OTIOCEPEIKOBAHO CIIOHYKAIOYH HOTO JO MOKYITKH
MOCJIyT 4u ToBapy. YacTo e(eKTUBHOIO MapKETHHTOBOIO CTPATETIEI0 BUCTYMAE
amnessiisl 10 eMOIlIN CIOKKMBaya, TAKUM YHUHOM MPOMOHYIOUHM HOMY BUPIIICHHS HOTO
«Oouteii» (pain points), iHIIMMHU CIIOBaMH, 33JJ0BOJICHHSI HarajapbHUX motped. Tak, aBTop
npaiti «MapketuHrouii MeHeKMeHT» @imin Kotnep [1] caymmHo Harosomye Ha
HEOOX1THOCT1 po3yMiHHs OTPeO 1 «001ei» HIIbOBOI ayAUTOPIi, IO CTAJIO0 MPOBIAHOO
TakTUKOF0 SMM — MapkeTHHTy y COLIalbHHUX Mepexax, Takux sk YouTube,
Instagram, TikTok. Ilpukiamom ycHilmHOI peKjIaMHOI KaMIaHii € pekjgama HOBOTO
IPhone 16 pro po3mimena na rmiardopmi YouTube [2], aBTopu ko1 mpuOiriu 10 HU3KH
JIHTBOMPAarMaTUIHUX 3ac00iB, CIPSIMOBAHUX HA MEPEKOHAHHS IUIHOBOI ayUTOpIi B
TOMY, IO iXHI 00Ji1 OyayTh 3aKpuTi. [CHYIOTH NOCHIIKEHHS OCHOBHHUX «0oiei» Ta
noTped MOKyMIiB aifl(hoHiB.

Tak, Ha eTarl «yCBIIOMJICHHS» KJIIEHT MTOBUHEH 3PO3yMITH CBOIO MPoOIeMy abo

notpedy 1 Te, sk IPhone moxe nomomortu omy Bupimmutu 1i. KopuctyBadi MOxyTh
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3amaTH Taki muTaHHA: Ski mepeBaru Bin BojofiHHSA HOBUM i1Phone? fx iPhone
MOPIBHIOEThCS 3 1HIIMMHU cMapT@oHamu Ha puHKY? SKi 0cOOJMBOCTI Ta (yHKIIT
HoBoro i1Phone? Ik HoBuii 1Phone Moxke mNOKpamMTH MOK MPOIYKTHUBHICTD,
CIIJIKyBaHHsI, po3Baru tomio? [4].

Bianoial Ha i MUTAHHS MOKJIAJACHO B OCHOBY aHAJI30BAaHOTO PEKJIAMHOTO
TekcTy. Hanpukiia, MapKeTOJIOTH BIIyYHO BUKOPUCTOBYIOTH Bumwi (largest, thinner,
richer, higher) ta naiiBumuii cTyneHi MopiBHAHHS MpUKMeTHHKIB (MOst powerful,
most advanced, the most important, the longest) abu onwmcatu xapakTepUCTUKU
HOBOTO MPHUCTPOIO K TaKi, [0 HE MAIOTh AHAJIOT1B Ha PUHKY cMapTdoHiB, mop.: It has
our most powerful pro chip and our most advanced camera system with an intuitive
new camera control plus thinner borders for our largest ever display. 1t’ll summarize
an email thread to give you the most important information and it gives Siri a richer
understanding of you and what's under your iPhone. IPhone 16 Pro and Pro Max now
come with a 5x telephoto camera, the longest optical zoom of any iPhone. There is a
48 megapixel ultra wide camera for even higher resolution.

MapkeToJIor TakoXX BUKOPHUCTOBYIOTh TaKl BHpa3H, IK Hoge NOKOAiHHA NEXt
generation, next gen, nosuii npoyecop a NEW ... engine, niosuwena npooyKmueHicnmp
enhanced performance, yum anenaoOTh A0 MOKYIIIB 3 CHHIPOMOM BTpauCHHUX
mosxuBocterd (FOMO — fear of missing out), siki MaroTh cTpax MPOIYCTUTH HOBY
MoieIb ali(poHy, 1 sIK pe3yJIbTaT — HOBI TEXHOJIOTIT Ta MOKIIMBOCTI, SIK1 BiH IPOTIOHYE:
The next generation of iPhone starts now. All this and more Powered by the
supercharged A18 Pro with a new 16 core neural engine and a new 6 core GPU for
enhanced graphics performance. Macro photography and next gen photographic
styles means you can choose a style and then personalize it to your preferred aesthetic.

[{imroBa aynuTopis PEKIaMOBAHOTO MPHUCTPOIO MJI3HAETHCA 3 PEKIAMHOTO
pOJIMKa MPO NUIAXHU N1JBULIEHHS MPOYKTUBHOCTI pOOOTH, Y SKIH MOKe OyTH 3a15THO
CMapTQOH, IO MOJATAIOTh Y MOKPALIEHIN IKOCTI BUX1IHOTO (DOTO Ta BiA€O MPOIYKTY,
o € BaxJuBuUM i dotorpadis, Bigeorpadis, OJorepiB Ta 3arajom JIIOJCH, SKi

I[IHYIOTh CB1 Yac Ta BUCOKY SIKICTh. MapKeTOJOTH BUKOPUCTAIM MOJAIBHE J1€CTIOBO
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can mis Toro, o0 MOKa3aTH K CaMo 1 JIJIs1 90TO MOKHA BUKOPUCTATH ail()OH, a TAKOXK
JUTSL IGMOHCTpAIlli HOBUX MOKJIMBOCTEH 1 PYHKIIIM rajpKera:

You can describe a photo you took years ago and Apple Intelligence will find it.
It can help you express yourself with the perfect Genmoji and make whatever you're
writing more concise. In a massive upgrade to Pro Filmmaking, you can now shoot
4K resolution at 120 frames per second in Dolby Vision.

VY pekiami HaroJIONIyeTbCS TMPOCTOTA BHUKOPUCTAHHS aildoHA NUIIXOM
BxxuBaHHs npuciiBaHuKiB effortlessly, easily, 1m0 € BaxIJIMBOIO XapaKTEPUCTUKOIO IS
KopucTyBadiB, mop.: This is iPhone 16 Pro with Apple Intelligence, a new powerful
private personal intelligence system deeply integrated into your phone and across your
apps to help you get things done effortlessly It also drives the new camera Control, a
blend of hardware and software innovation, you can easily access your camera, change
settings and take a photo.

[Tonpu BIICYTHICTh Y PEKJIAMHOMY TEKCTI AUPEKTUBHUX MOBJIEHHEBUX aKTIB,
Kl O EKCIUTIMTHO CIOHYKaIWd ayJUTOPII0 10 3MIMCHEHHS MOKYIKH, TMOTEHIINHI
KOPHUCTYBaul pO3yMilOTh, IO BCl iX «0odi», moTpeObu Ta OdviKyBaHHS OyAyTb
3aJI0BOJICHI Ta 3aKpHTI y pasi mpuadaHHS HOBOI Bepcii aidoHa, ajpke MapKETOJIOTH
BJIaJI0 ONHKCAd BCI TEepeBaru Ta YHIKaJIbHICTh TOBapy, IO TaKOX pPOOUTH
«YHIKQJIbHIM» Ta «OCOOJIMBUMY MOI0 BJIACHUKA.

Taxkum 9MHOM, MOKHA 3pOOUTH BUCHOBOK, 110 aHAII30BaHUI PEKIIAMHUN TEKCT,
3aBJIKM HACHYEHOCTI MparMaTUYHUMM 3ac00aMu BIUIMBY Ha ILUJIBOBY ayJauTOPilO,

PE30HYE 3 eMOIlIIMH TTOTEHIIIITHOTO TMOKYMIIs, @ TOMY € €(EeKTUBHUM MapKETUHTOBUM

IHCTPYMEHTOM.
Cnucox nimepamypu
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Karyna PUKAS
LINGUOSTYLISTIC ANALYSIS OF A TEXT: DEFINITION OF THE TERM,
METHODS, AND APPROACHES TO DETERMINING TYPES OF SUCH
ANALYSIS
Oles Honchar Dnipro National University, Dnipro, Ukraine

At the current stage of linguistics study, linguostylistic analysis is often used
and, in particular, identifies the stylistic features of the author’s language. Linguistic
analysis involves revealing the system of language means of realizing the visual and
aesthetic function of an artistic style, or in other words, finding artistic images and
means that serve to create imagery that reflects a certain style of the author.

Nowadays there are several interpretations of the term linguostylistic analysis.
When considering linguistic analysis as a separate discipline, the Ukrainian scientist
Kovalyk I. notes that the linguistic analysis of the text is a separate scientific branch
that is engaged in the study of linguistic units “based on the connections or relations
between them, established within the limits of one language in a certain period of its
development, i.e. at a certain synchronous stage”. However, if this concept is
interpreted as a method, then, according to Selivanova O., linguostylistic analysis of
the text is a way of “organizing cognitive and research activities to study the
phenomena and regularities of language as an object of linguistics” and is a system of

“procedures for analyzing linguistic phenomena and checking the obtained results” [3].
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As stated in the encyclopedia “Ukrainian Language”, linguistic analysis of a text
Is “an analysis of any text as a product of a person’s linguistic and mental activity with
the use of linguistic methods and techniques to identify its structural and semantic unity
and interpretation of the arrangement of linguistic means for the expression of
meaning” [2].

During the linguistic analysis of the text, it should be taken into account that the
linguistic interpretation of the verbal unity requires the possession of philological
competence in general.

According to Yeshchenko T., the linguistic and stylistic analysis of the text is
the analysis of the text that aims to find and describe the system of its categories, to
determine the peculiar linguistic components of content and form, to highlight the types
of connections between individual parts [1].

Kochan I. notes: “Analysis of the language of an author’s work is related to the
characterization of the techniques of figurative and aesthetic means of language
elements of different levels used by the author, and the task of linguistic analysis is to
show the linguistic means by which the ideological and emotional content of the
literary work is presented” [2].

There are several definitions of linguostylistic analysis, which the scientists
reveal from different angles. Interpreting this concept more briefly, linguostylistic
analysis is the study of the language of artistic work at all levels of the existence of the
text, determining its role in revealing the content of the text [3].

Today, linguists are conducting scientific discussions about which methods
should primarily be used to analyze literary text.

Some researchers single out the following methods of literary text analysis: the
slow reading method, the method of comprehensive research of extratextual factors of
the writer's linguistic personality, the mathematical method, the method of
authorization (determining authorship by the nature of linguistic means), etc [4].

According to Shkurko O., linguistic analysis of an artistic text can be:
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— practical, which is used for the general interpretation of the text, for example,
the explanation of outdated words and forms of speech when reading texts of
ancient literature and works that are saturated with dialectics, archaisms, etc.,
with the help of clear explanations;

— philological, which is based on linguistic theory, the facts of the language
system, and its history [4].

The analysis of the text from the point of view of linguistics can be carried out
at several linguistic levels. According to Shkurko O., there are the following types of
linguistic analysis: on graphic, phonetic, orthographic, and morphemic levels;
derivational, lexicological, phraseological, etymological, morphological, syntactic and
stylistic analysis, etc [4]. A similar classification is also provided by Kochan I., who
distinguishes the following levels of linguostylistic analysis depending on the language
levels: phonographic, morphemic, word-forming, lexical, morphological, and syntactic
[2].

So, it was determined that there are many definitions of linguostylistic analysis,
which the researchers reveal from different aspects. However, all interpretations
conclude that linguostylistic analysis is a separate scientific discipline that tries to
determine peculiar language components of content and form through the use of
linguistic and stylistic methods. Various approaches to identifying types of
linguostylistic analysis were also identified, among which, in our opinion, the more
practical are those based on the principles of analysis by language levels.
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Alona PYLYPENKO, Svitlana HONSALIES-MUNIES
THE USE OF THE CONCEPT “HOME” IN THE POETRY OF ADRIENNE
RICH
Oles Honchar Dnipro National University, Dnipro, Ukraine

The concept “home” plays a complex role in Adrienne Rich's poetry, where it
symbolizes personal struggles, societal constraints, and self-discovery rather than just
comfort or stability. Rich redefines home to challenge traditional views, critique
patriarchal norms, and reflect broader societal issues. Through works like “Living in
Sin”> where home represents disillusionment, “Diving into the Wreck’ which presents
home as an internal journey, and ““An Atlas of the Difficult World” where home reflects
societal injustices, Rich uses the metaphor of home to express alienation, belonging,
and identity.

In “Living in Sin” Rich explores a woman's disillusionment within a
relationship. Initially, the protagonist idealizes love and domestic bliss, but reality
reveals a life filled with mundane tasks and unmet desires. The home becomes a symbol
of decaying passion and societal expectations. Rich writes: “She had thought the studio
would keep itself; no dust upon the furniture of love™[6].

These lines emphasize the woman's naive expectations and her eventual
realization that love, like a home, requires effort to sustain, and the «dust» symbolizes
the neglect settling into her life.

The poem further highlights the gendered imbalance in domestic duties, with the
woman burdened by household upkeep while her male partner remains indifferent.
These dynamic critiques traditional gender roles, even within seemingly progressive
settings, turning the home into a symbol of societal inequalities. Rich’s portrayal of

home as a site of disillusionment, rather than comfort, encourages readers to question
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the ideals of domestic life, particularly the unspoken struggles women face in private
spaces [3, p.74].

Rich uses vivid imagery and narrative to transform the home from a sanctuary
into a space that reveals deeper truths about identity and societal norms. Her poetry
advocates for authenticity and equality in both personal and shared spaces, encouraging
a re-evaluation of the domestic sphere.

In “Diving into the Wreck™ Rich shifts the home’s metaphor to represent the
inner self and the journey toward self-discovery. Home transcends its physical
meaning, becoming a psychological space where individuals confront their identity.
The act of diving represents an exploration of the self, akin to navigating an unfamiliar
home filled with hidden memories and emotions. The wreck symbolizes the personal
and collective experiences that shape one’s identity. Rich writes: ““I am having to do
this/not like Cousteau with his / assiduous team / aboard the sun-flooded schooner /
but here alone [7].

These lines emphasize the solitary nature of self-exploration, contrasting it with
a team-assisted expedition. The home, in this metaphor, becomes an internal space only
the individual can navigate, reflecting the courage needed to confront one’s inner
truths. As the speaker uncovers artifacts within the wreck—symbols of lost dreams and
submerged identity—the exploration mirrors the challenges and revelations of self-
examination.

Adrienne Rich blurs the lines between the self and the external world, suggesting
that the inner home is connected to broader human experiences. She writes:

“We are, | am, you are / by cowardice or courage / the one who find our way / back
to this scene / carrying a knife, a camera / a book of myths / in which / our names do
not appear” [7].

The “book of myths” symbolizes societal narratives that exclude certain voices,

particularly women and marginalized groups. By diving into the wreck/home, the

speaker aims to reclaim those stories and redefine her identity outside of societal
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confines. The home becomes a place where one can reconstruct the self, free from
external expectations [2, p.84].

Rich uses the metaphorical home to address themes of alienation and the quest
for authenticity. The journey within is difficult but essential for self-understanding.
Home, in Rich’s view, is not static or comforting but dynamic, filled with both
remnants of the past and potential for renewal.

Through works like “Diving into the Wreck™ Rich encourages readers to
undertake their journeys of self-discovery, portraying home as an internal space for
exploring identity, memory, and desire. The metaphor of home becomes a tool for
examining human nature and achieving personal growth.

Rich also uses the image of home to critique patriarchal structures, particularly
in ““Snapshots of a Daughter-in-Law”’. Here, the home, traditionally seen as a woman's
domain, is depicted as a site of oppression. The poem's fragmented portrayal of
women’s lives reveals the societal pressures that limit women's autonomy, as seen in
the title’s suggestion that the woman is defined not by her own identity but by her
family role [4, p.95].

Adrienne Rich's poetry critiques patriarchal norms, especially the expectations
imposed on women within the domestic sphere. In ““Snapshots of a Daughter-in-Law”
she writes: ““She shaves her legs until they gleam / like petrified mammoth-tusk™ [8].

This metaphor highlights the way women conform to beauty standards, erasing
their natural identity. The comparison to the “petrified mammoth-tusk™ evokes a loss
of vitality, symbolizing how traditional roles render women's lives stagnant.

Further in the poem, Rich addresses mental confinement: “A thinking woman
sleeps with monsters. / The beak that grips her, she becomes™ [8].

Here, the «monsters» represent patriarchal forces that infiltrate women's minds,
influencing their self-perception. The transformation into the “beak” symbolizes how
internalized misogyny leads to women's subjugation. Home, instead of a refuge,

becomes a place where these forces thrive.
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Rich also critiques the generational transmission of oppressive norms: “Your
mind now, moldering like wedding-cake, / heavy with useless experience, rich / with
suspicion, rumor, fantasy, / crumbling to pieces under the knife-edge / of mere fact™
[8].

The “moldering wedding-cake” symbolizes decaying traditions passed through
generations, with the “knife-edge of mere fact” representing harsh realities that shatter
illusions.

In “Aunt Jennifer's Tigers™ Rich critiques marriage through the imagery of Aunt
Jennifer's oppressive domestic life: “The massive weight of Uncle's wedding band /
Sits heavily upon Aunt Jennifer's hand™ [9].

The «massive» wedding band symbolizes the weight of patriarchal marriage,
while Aunt Jennifer's embroidered tigers—free and vibrant—contrast with her
constrained reality.

In “From a Survivor” Rich reflects on her marriage, exposing the myth of
equality: “The pact that we made was the ordinary pact / of men & women in those
days™ [10].

This “ordinary pact” alludes to the societal roles that perpetuate inequality,
showing how the home mirrors broader gender imbalances.

Rich’s prose work, like “Of Woman Born” complements these themes,
critiquing the institutionalization of motherhood and how the home enforces rigid roles.
Through her poetry, Rich urges a reimagining of the home as a space for equality and
self-actualization rather than oppression.

Adrienne Rich’s work continues to be relevant, inspiring discussions on gender
roles, autonomy, and the need to dismantle oppressive systems in both personal and
public spheres. By transforming the concept of home from a passive backdrop to an
active site of feminist critique, she demonstrates how individual experiences within the
home reflect broader societal dynamics [1, p.57].

Rich often explores alienation and the quest for belonging, portraying home as

an unattainable ideal. Rather than depicting home as a place of comfort, she presents it
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as a symbol of isolation, displacement, and internal struggle. This reflects the
complexities of personal identity and the societal factors contributing to feelings of not
belonging.

Rich examines the disconnect individuals feel from societal expectations,
particularly immigrants, who face emotional and psychological challenges in adapting
to new environments. She also delves into how internal barriers prevent people from
feeling at home within themselves, illustrating how the pursuit of authenticity can
alienate them from their previous lives or communities.

Rich critiques societal structures that contribute to this alienation, such as rigid
gender roles and social expectations. The home, traditionally a refuge, is often depicted
as a space where these oppressive forces are most strongly felt. This tension between
the ideal of home and its reality invites readers to reflect on the universal human desire
for connection, and the obstacles that hinder it.

Through poems like ““An Atlas of the Difficult World™ Rich expands the concept
of home to encompass communities and nations, showing how social and political
forces, like inequality and war, affect individual security and belonging. Home
becomes a symbol for the nation itself, with its fractures mirroring those of society.

Rich also critiques the impact of race, class, gender, and sexuality on one's
relationship with home. She highlights the experiences of marginalized groups, calling
attention to the privileges and injustices embedded in the idealized vision of home.
Through these narratives, she connects personal experiences to broader historical and
political contexts, revealing how systems like colonialism, patriarchy, and capitalism
shape perceptions of home and identity.

Through her nuanced portrayal of home as a reflection of social and political
realities, Adrienne Rich urges readers to recognize how external forces shape personal
experiences. Her poetry advocates for awareness and change, pushing for a collective
reimagining of society where all individuals can find belonging and justice. By
redefining home, Rich highlights the struggles individuals face, particularly women,

and calls for societal transformation to create inclusive spaces [5, p. 284].

193



In conclusion, Adrienne Rich weaves the concept of home into a tapestry of
personal struggles, feminist critiques, and societal observations. By challenging the
traditional ideal of domestic bliss, she exposes the disillusionment and constraints
faced by many. Home, for Rich, becomes a metaphor for self-discovery, emphasizing
the courage required for personal growth. Her feminist critique reveals how patriarchal
structures confine individuals within the domestic sphere, transforming the home into
a place of both resistance and introspection.

Rich also explores alienation and the pursuit of belonging, presenting home as
an ideal that many find elusive due to internal and external barriers. By linking home
to broader societal realities, Rich connects personal experiences with larger social
structures, encouraging readers to confront the systemic forces that shape their lives.
Her poetry transcends the conventional boundaries of home, offering profound insights
into identity, belonging, and the human condition. Rich’s work continues to inspire
contemplation of societal constructs and remains a powerful force in literature.
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Yuliia RAIHORODSKA, Nataliia SAFONOVA
LINGUISTIC CHARACTERISTICS OF ADVERTISING TEXTS FOR
COSMETIC PRODUCTS: GENDER ASPECT
Oles Honchar Dnipro National University, Dnipro, Ukraine
In today’s world, advertising is an integral part of our daily lives. It influences
our decisions, shapes our beliefs, and stimulates consumer desires. This is especially
true for cosmetic product advertisements, which not only seek to draw attention to the
product but often use gender stereotypes to attract a specific target audience. Ukrainian
and foreign scholars such as Oksana Kis, Tetyana Bureichak, Olena Kharchenko,
Mariana Velykodna, Oleksandr Radutnyi, Katrin Thums, Timo Gnambs, and llka
Volter have worked in the field of gender aspects of advertising.
Gender is one of the key categories of social organization that determines the
role, status, behavior, identity, and relationships of people of different sexes. As J.
Lorber and S. Farrell claim, “... in reality and everyday practices, gender permeates all
aspects of our lives from the micro to the macro level” [1].
Katrin Thums, Timo Gnambs, and Ilka Volter jointly conducted a study that

examined the impact of gender-stereotypical content in texts on reading competence in
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women and men. They found that gender-stereotypical biases in the texts used to
measure reading competence did not significantly affect the measurement results in
women and men. This suggests that gender stereotypes in texts do not distort the
assessment of reading competence.

Agus Rianto focused on studying gender differences in reading strategies,
reading skills, and English proficiency among students learning English as a foreign
language. He found significant gender differences in the use of general, problem-
oriented, and supportive strategies, albeit with small effect sizes, with women generally
performing better than men [4].

Both studies have made significant contributions to understanding the gender
characteristics of texts and their impact on reading competence and strategies. They
help reveal how gender stereotypes and differences can influence the educational
process and skill development.

Gender stereotypes play a significant role in shaping advertising texts,
particularly in the field of cosmetics. Here are several ways they can affect advertising
language:

1. Use of gender-marked vocabulary: advertising often uses words and
phrases traditionally associated with male or female roles. For example, products for
women might be described as “gentle” or “elegant”, while products for men might be
labeled “strong” or “reliable”.

2. Depiction of gender roles: advertising texts may reflect stereotypical
notions of gender roles, for instance, emphasizing beauty and appearance for women
and strength and success for men.

3. Emotional appeal: advertisements may employ emotional appeals that
resonate with gender expectations. Women's ads might focus on feelings and
relationships, while men's ads emphasize achievements and activities.

4, Color palette: traditionally, pink is used for women's products, and blue

for men's.
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5. Promises and benefits: advertising texts might offer different benefits
depending on the gender of the target audience.

Understanding and analyzing these aspects helps deepen the exploration of
gender stereotypes in cosmetic advertising. It also points to ways advertising can
evolve to create a more inclusive and diverse representation of gender.

A great example of a cosmetic product aimed at various genders is the Moschino
perfume brand and their “Toy” line, particularly the fragrance “TOY 2 Bubble Gum”.
The name evokes associations with childhood and fun, which can attract consumers to
a unique and unconventional product. The astronaut featured in the advertisement is
gender-neutral, avoiding traditional gender stereotypes, and there is no use of gender-
specific language forms. The phrase “MAKE UP YOUR OWN LANGUAGE”
suggests self-expression and individuality, which can be tied to the use of this perfume
[2].

This advertisement creates an image of a product that emphasizes individuality
and uniqueness, offering consumers the opportunity to express themselves through
scent, while the color palette and language contribute to a modern and playful
impression.

However, a less positive example of cosmetic product advertising is the
Summer's Eve cleansing wash. One ad depicted a man expressing concern over using
his wife's feminine hygiene product, implying that it affects his masculinity. This ad
reinforces the stereotype that men should avoid anything considered feminine to
maintain their masculinity [3].

The Pantene shampoo advertisement utilizes linguistic devices and evaluative
vocabulary to create an image of a product that strengthens hair and enhances its
beauty. The phrase “STRONG IS TAKING THE HEAT” serves as a metaphor,
emphasizing the hair’s ability to endure heat treatments like blow-drying. The
parallelism in the expression “STRONG IS BEAUTIFUL” links strength with beauty,
highlighting that strong hair is also beautiful. The repetition of the word “STRONG”

reinforces the core idea of the product — hair strengthening [4].
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Thus, advertising strategies that break down gender stereotypes play a key role
in shaping more flexible gender identities and contribute to positive changes in societal
perceptions. Social media and internet activism amplify these trends, creating pressure
on brands to pay more attention to gender equality in advertising.
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Lina REPP
COGNITIVE PECULIARITIES OF THE CONCEPT HEART VERBALIZED
BY THE PHRASEOLOGICAL UNITSWITH THE LEXICAL COMPONENT
HEART
Oles Honchar Dnipro National University, Dnipro, Ukraine
Language serves as a tool for capturing the essence of human experiences,
emotions, and cultural values. One of the most compelling ways language achieves this
is through the use of phraseological units — expressions that convey meanings beyond
the literal definitions of their components. The concept HEART a profound symbol
that resonates across various cultures and languages, provides fertile ground for

linguistic exploration. In this context, the verbalization of the concept HEART by
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phraseological units is particularly intriguing, as it reveals the multifaceted nature of
human perception and emotional expression.

The concept HEART is universally associated with a range of emotions and
attributes, including love, compassion, courage, and sincerity. It represents the
emotional and moral center of a person, making it a recurrent motif in literature, art,
and everyday communication. Phraseological units involving the concept HEART
serve to encapsulate complex emotional states and social values in a concise and
evocative manner. Expressions such as to have a heart of gold, heart-to-heart, with a
heavy heart illustrate how language embeds this concept into interpersonal and cultural
Interactions.

The exploration of how HEART is represented through phraseological units not
only sheds light on linguistic creativity but also offers insight into the cultural
connotations and shared understandings that shape communication. By analyzing these
expressions across different languages and contexts, researchers can better understand
the cognitive and cultural dimensions of language and how abstract ideas are
linguistically encoded.

This research delves into the verbalization of the concept HEART through
phraseological units, examining their meanings and usage. The investigation aims to
distinguish the most and the least common cognitive peculiarities of the concept
HEART verbalized by the phraseological units with the lexical component heart.

The studied dictionaries [1], [2], [3], [4], [5] count a list of different idioms with
the component heart to verbalize the concept HEART: after your own heart, at heart,
be all heart, by heart, close to someone's heart, break somebody’s heart, do someone's
heart good, wear one's heart on one's sleeve, have a heart! have a heart of gold, have
a heart of stone, your heart aches, heart and soul, your heart goes out to someone,
someone's heart is in their boots, someone's heart sinks to/into their boots, someone’s
heart is in their mouth, her/his heart is in the right place, your heart isn't in it,
someone's heart sinks, your heart skips/misses a beat, your heart's desire, in your heart

of hearts, my heart bleeds for someone, not have the heart to do something, put your
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heart and soul into something, set your heart on something/doing something, take
something to heart, take heart, to your heart's content, with all your heart and others.

Kindness (generosity) and happiness have been distinguished as the most
common cognitive features of the concept HEART as they are represented by 8
phraseological units:

kindness (generosity) — the study revealed 8 phraseological units with the
component heart that conceptualize kindness and generosity: be all heart; have a heart
of gold; heart in the right place; do something out of the goodness of your heart; out
of the goodness of one's heart; out of the kindness of one's heart; have someone's (best)
Interests at heart; have a big heart;

happiness — the study found 8 phraseological units with the component heart that
represent happiness: give sb heart; it does your heart good to see/hear something; do
one's heart good; gladden someone's heart; light heart; one's heart leaps; warm
someone's heart; warm the cockles of someone's heart.

There are nine cognitive features of the concept HEART which are the least
common, each actualized by only one phraseological unit with the lexical component
heart: memory — by heart; physical pain — one’s heart aches; sensitivity — take
something to heart; true essence of character — at heart; change of attitude — a change
of heart; the truth — cross my heart; similarity of interests — after one's own heart;
center of life — cockles of the heart; loss of courage — faint of heart.

This research highlights the complexity and richness of the concept HEART
represented through phraseological units. The study identifies both the most common
and least common cognitive features that the concept HEART embodies.

The findings reveal that kindness (generosity) and happiness are the most
frequently verbalized cognitive features of the concept HEART, each represented by
eight phraseological units. These units, such as Have a heart of gold and do one's heart
good, emphasize the symbolic nature of the heart as an emblem of positive human traits
and emotions. Moreover, the research also identifies nine cognitive features that are

less commonly represented, each actualized by only one phraseological unit.
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This comprehensive exploration of phraseological units with the component

heart proves the multidimensional nature of the concept, illustrating how language not

only communicates literal meanings but also conveys deep cultural and emotional

understandings. Further research can discover the most frequently used phraseological

units with the lexical component heart to verbalize different cognitive features of the

concept HEART in the English worldview.
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Robert ROMANCHUK
AMERICAN ORAL-TRADITIONAL SCHOLARSHIP AND THE
UKRAINIAN DUMA
Florida State University, Florida, USA
In 1981, Albert B. Lord published the article “Comparative Slavic Epic,” in

which the cofounder of oral-traditional studies proposes to “investigate a few facets of

the relationship between South Slavic ... oral traditional epic and that of the Eastern

Slavs.” Across the North Macedonian (“Bulgarian™), Bosniak, Russian, and Ukrainian

epic traditions, he compares a single oral-traditional formula (of the hero’s horse),

theme (of the saddling of this horse), and story-pattern (the Return Song). He takes a
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highly restricted view of epic, limiting it to the complete Return Song, which is
practically exclusive to Bosniaks among the Slavic peoples of the “Ottoman ecumene”;
he thus argues that “most of the [Ukrainian] dumy” are not true epic songs, but “actually
ballads.”

Lord’s restriction in this article, followed by many American scholars of oral tradition,
has precluded meaningful comparison, not only of the Ukrainian tradition with “the
other three Slavic traditional epics” (which it is held not to resemble), but indeed
between any tradition characterized as “balladic” and the epic. On the basis of further
comparative study of the Bosniak and Serbian junacke pjesme and the Ukrainian dumy
(in particular, of variants of the “guest-host exchange” and *“conversation with the
hero”/“girls mock a hero” themes as well as the Return Song pattern), | will
demonstrate that the duma form is properly epic, not balladic, and moreover that it

participates richly in the “ecumenical” oral tradition of the Ottoman Slavs.

Vladyslava SAMUSENKO, Nataliia LYSENKO
THE COMPOSITIONAL SPECIFICITY OF AGATHA CHRISTIE’S STORIES
Oles Honchar Dnipro National University, Dnipro, Ukraine

The compositional specificity of Agatha Christie’s stories is characterized by
several key aspects that make her works unique and engaging. Firstly, non-linear
structure. The compositional structure of Agatha Christie’s stories from the collection
“Double Sin and Other Stories” exhibits specific characteristics related to the division
of time, the use of retrospection shifts in narrative time, and the integration of hidden
clues within the text.

In “Double Sin” the distinction between narrative time and story time is clear.
The main events occur during a short trip, while the crime and its planning take place
before the story begins. The narrative unfolds in the present, but the true nature of the
crime is revealed through flashbacks and dialogue. For example, the theft happened

before the trip, but the narrative focuses on its discovery and investigation.
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“The robbery was planned, but we only uncover the true mastermind after
carefully examining the testimonies” [1].

The narrative time compresses the investigation process, presenting it almost
simultaneously with the revelation of key clues, while the story time encompasses a
broader period during which the crime was conceived and executed.

Flashbacks in the story “Double Sin” are used to gradually uncover the
circumstances of the crime. The story begins with the description of Hercule Poirot and
Hastings’ journey but later shifts into retrospection as the suspects’ behavior during the
trip is revealed.

“As | sat there, Poirot reminded me of the moment we met the young woman at
the station. Her strange behavior then suddenly made sense in light of what had
happened afterward” [1].

In this example, the flashback is used to explain details that initially seemed
insignificant but gained importance after the crime was revealed. This flashback allows
for a better understanding of the characters’ behavior and ties the events together.

Secondly, multiplicity of narrative levels. The stories often have a ‘multi-layered
composition’, where time and events are presented not in a linear sequence but through
complex temporal shifts, which helps create an atmosphere of mystery. For instance, a
story may begin in the present (at the start of the investigation) but later return to past
events that led to the crime.

In “Double Sin” there are several narrative levels. The main story is narrated by
Captain Hastings, who accompanies Hercule Poirot during their journey, but there are
also retrospective reflections and accounts from other characters, which add new layers
to the story.

“l didn’t suspect the young woman at first, but as Poirot later pointed out, her
behavior was peculiar from the start” [1].

In this example, Captain Hastings’ narrative level intersects with Poirot’s
understanding, which is only revealed after the investigation is complete. Thus, we

have two levels: the first is Hastings’ subjective perception, and the second is Poirot’s
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intellectual analysis. These two levels interact and complement each other, creating a
multi-layered story where the true state of affairs is revealed gradually.

Thirdly, the chronological disruption technique. Agatha Christie actively uses
the technique of disrupting chronology in the collection “Double Sin and Other Stories”
to create tension, maintain intrigue, and engage the reader in the active process of
solving the mystery. In “Double Sin” the chronological disruption occurs through the
introduction of characters’ memories, which explain key moments of the plot. While
Poirot and Hastings observe the actions of the characters during their journey, the true
meaning of the events is only revealed after the characters revisit these events in their
memories.

“Poirot cast his mind back to the moment when he had first seen the young man
in the hotel lobby. It seemed irrelevant then, but now it began to make sense” [1].

This example demonstrates how Agatha Christie uses chronological disruption
to reveal new aspects of the plot. The return to the past allows Poirot to reconsider what
initially seemed insignificant but now becomes a crucial piece of evidence in the case.

Fourthly, indirect clues. In “Double Sin and Other Stories” Agatha Christie
masterfully uses the technique of indirect clues, which is one of the defining features
of her detective style. This approach allows her to keep the reader in suspense by
gradually revealing information that at first seems insignificant or coincidental.
However, by the end of the story, it becomes clear that all these clues are crucial to
solving the crime. Indirect clues can be hidden in dialogues, descriptive details,
character behavior, or even in the twists of the plot itself.

Fifthly, inverted structure. In “Double Sin and Other Stories” Agatha Christie
employs the ‘inverted structure’ technique a specific narrative form that differs from
the traditional linear structure. In this structure, the reader first learns about the
consequences or resolution of events, and then the plot unfolds in reverse order,

gradually revealing the causes and key details.
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Sixthly, the final resolution. The final resolution in Agatha Christie’s stories from
“Double Sin and Other Stories” is a crucial component that resolves the central
mystery, revealing the culprit and their motives.

The compositional specificity of Agatha Christie’s stories from “Double Sin and
Other Stories” lies in the skillful use of narrative time, chronological disruption,
retrospection, multi-layered structure, and dialogues, which allow her to craft intricate
yet logically coherent detective stories. This provides the reader with the opportunity
to ‘investigate’ the crime alongside the detective.
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Nataliia SHASHKINA, Lilia DRUZHYNINA
UNDERSTANDING THE LANGUAGE OF THE FIELD: TEACHING
TERMINOLOGY IN PROFESSIONAL EDUCATION
Ukrainian State University of Science and Technology REI ‘Prydniprovska State
Academy of Civil Engineering and Architecture’, Dnipro, Ukraine

There are several important differences between teaching common vocabulary
and technical terminology. These differences stem from the nature of the words, their
usage, and the learning goals associated with them.

General language terms are often flexible, with meanings that can vary based
on context, tone, or usage. Teaching these words focuses on everyday communication
and the many contexts they might appear.

Technical terms are usually precise and context specific. Their meanings are
standardized within a field, and slight misunderstandings can lead to significant issues.
Teaching these terms requires a strict focus on accurate definitions and field-specific
usage. When teaching general vocabulary, it is often enough for students to understand

the general meaning, use it in sentences, and recognize it in conversation.
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Technical terms often represent complex concepts, processes, or objects.
Teaching these requires a deeper understanding, often including theory, function, and
practical application. Students may need to understand both the term itself and its
relationship to broader concepts in the field.

Learning goals in teaching common vocabulary and technical terminology are
quite different. The goal for common vocabulary learning is often functional
communication—students learn to understand and be understood in daily interactions.
Vocabulary can be flexible and serve a wide range of communicative needs. The goal
of technical terminology studying is professional or academic proficiency within a
specific discipline. This terminology enables students to read, write, and discuss topics
in that field accurately, which is critical for safety, efficiency, and precision.

In a teaching process of common vocabulary teaching methods may include
casual conversation, storytelling, multimedia, or context-based exercises that show
how the words vary in meaning. Exercises focus on memorization, understanding
relationships, and applying terms in real-life scenarios. Assessment approaches in the
process of teaching common vocabulary and technical lexicon should be different.
Students might be assessed on basic recognition and correct usage in various sentences
or scenarios. While teaching technical terminology assessment often involves applied
knowledge, such as defining terms precisely, identifying or labeling parts of diagrams,
explaining processes, or using terms correctly in technical documentation or problem-
solving.

Let's make a short overview of teaching resources.

Common vocabulary resources might include novels, videos, conversation
practice, and general learning apps. Technical fields require specialized resources like
industry-standard textbooks, manuals, diagrams, technical specifications, and tools for
building specific skills (e.g., engineering drawings or medical simulations). In short,
teaching technical terminology requires a more structured, field-specific approach
focused on precision, application, and depth, whereas teaching common vocabulary

emphasizes flexibility, general understanding, and functional communication.
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Starting to study terminology effectively often involves a combination of
organization, context, and practice. Here are some steps to get started:

Organize terms by categories: group terms based on themes, topics, or related
concepts. This organization helps your students understand relationships and makes
memorization easier. For example, in construction machinery, you might group terms
by hoisting machines, earth-moving machines, hand tools, etc.

Use flashcards for active recall: tools like Anki, Quizlet, or even physical
flashcards can help test definitions. Flashcards help reinforce memory by challenging
recall.

Contextualize terms in sentences: using new terms in sentences or real-world
examples can deepen understanding and help remember terms more naturally. This
also shows the students how terms could be applied practically.

Visualize with diagrams or mind maps: visual aids can create associations and
show relationships between terms, making them easier to remember. Mind maps, in
particular, can help students see how terms are interconnected.

Practice with exercises or quizzes: engaging in quizzes or practice exercises can
reinforce learning. These can come from textbooks, online resources, or self-made
questions. Revisiting terms regularly (using spaced repetition) helps move information
from short-term to long-term memory. Challenging terms should be reviewed more
frequently in practical lessons.

We are sure that each of these methods can build a strong foundation for learning
terminology effectively, especially when used together.

Using a combination of these exercises ensures that students gain a strong,
practical grasp of technical terminology, building both their confidence and their ability

to use terms accurately in relevant contexts.
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Natalila SAFONOVA
HEDONIC VALUE OF SMART TEACHING PRACTICES
Oles Honchar Dnipro National University, Dnipro, Ukraine

The problem of well-being, the concept of happiness and pleasure has been
investigated not only in psychology research but also in modern pedagogy and
language learning. We aim to announce the connection between hedonic value and
smart teaching practices. Hedonic value has a direct connection to hedonic psychology
‘that is a study of what makes experiences and life pleasant or unpleasant’ [2, p.1X].

Many students find studying boring, stressful, and tiring. But it doesn't have to
be that way. Studying can be fun. It all depends on teaching practices that are supposed
to be smart. Does learning have to make students happy? Sometimes, learners like a
subject, but days come when they don’t feel like doing anything, or some topics seem
less interesting than others.

Any learning process is always fraught with difficulties, with overcoming
oneself and one’s laziness. If your students’ heads are not strained, their brains are not
“boiling” in the process of learning new information, then most likely they are not
paying enough attention to the process and most likely they will not remember the new
information.

Probably, learning does not have to bring pleasure. If it brings happiness, it is a
bonus. We all would like to have such a bonus. If students are motivated, if they find
interest in their learning, the process will please them. It is the major teacher’s concern
to motivate the students.

First, we should investigate the reasons that demotivate students and bring them
pain instead of pleasure. If we can reduce pain, we will be able to increase happiness.
As we know, the number of students leaving educational institutions early has been
Increasing over the years. Students hate studying more and more and there are some
reasons for that.

The major reason for students’ unhappiness can be their parents’ influence. When

parents want to see their child successful and make him/her study some profession. It is
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a vital problem in Ukrainian families when parents make a choice instead of their
children. Students can feel stress because of their overwork and stress. They do not have
enough rest etc.

Students often explain their inactivity as laziness. Meanwhile, modern
psychologists claim that there is no such concept. Under laziness, there are several
reasons why we don’t want to do something. Psychologists include lack of motivation;
developed habit of postponing (procrastination); lack of energy; lack of emotions; and
somatic diseases. It is human nature to dramatize everything. This does not affect
people who know what they are doing, and why they are doing it, and imagine the
future result. Ultimately, they are the ones who achieve great heights.

If students want to feel pleasure in the process of their education, they should
decide what they enjoy, and what pleases them. It is vital to have rests in between
studying. New students rush into studying so eagerly that they forget about rest. The
result is burnout and stress. The student concludes that he chose the wrong thing. But
the problem is completely different. Study hard but take breaks. Go out with friends,
go for walks, find suitable entertainment. Don't sit at your desk for hours, walk around
the room, drink a cup of tea, or talk to someone. A good learning habit is to divide
work into stages. Seeing a lot of homework, students can lament: how can we cope
with it? Instead, the student should simply divide the work into stages. Create a clear
schedule for their implementation. Keep track of their biological clock. Exercise when
their brains work best.

Let us look at some teaching strategies that are smart as they have a hedonic
value.

1. If the environment is not conducive to concentration or is “stressful” in some
way, the time spent studying will be wasted. An uncomfortable room, lack of light,
fresh air, or free space can have a huge impact on students. Therefore, the teacher has
to create the learning environment before the lesson.

2. It’s not for nothing that some people prefer sprint running, while others enjoy

participating in marathons. These approaches work not only in sports but also in the

209



learning process. At the very beginning, it is very important to determine the format in
which teachers work best and develop their own pace suitable to different learners.
Some learners prefer to do everything quickly but for a short time. In this case, the
format of short classes will suit them, during which the teacher will actively move
along his/her plan and take short breaks in between. The principle is simple — 15-20
minutes of practice, 5 minutes of break. The change of activity can be as helpful as a
break. Some learners prefer to “dive” into the topic and “dig” into the details; they will
like longer activities.

3. In most cases, we remember best the facts that took place at the very beginning
and the end of a class, only then recreating in our memory information from the middle.
It is easier to remember how it all began or how it ended than the process of what is
happening. This principle of how our brain works should also be used during our
teaching process. Teachers can start the lesson with the most important and then end
with the most important. It is useful to summarize the whole lesson in the end to
activate the skill or the knowledge given.

4. The use of mind maps (or associative maps) has a big advantage over the lists
of words or grammar rules. We are all used to making — the ability to visually highlight
information. Maps help not only to structure all the data but also to build their priority
and relationship with each other. With the help of mind maps it is much easier to
remember large amounts of information without constant cramming [1, p. 120-128].

To sum up, we can conclude that smart teaching strategies can help increase the
hedonic value of education because students will find their educational process more
satisfying and enjoyable. It demands a lot of effort from educators who have to reassess
their teaching strategies and focus them on students’ well-being.
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Oabsra CIBAEBA, Ajnina KYII
BUKOPUCTAHHSA ABTEHTUYHUX MATEPIAJIB 3 YKPAIHCBKOI
MOBM I1JT YAC BUBYEHHS AHI'JIIHCHKOI MOBH: PO3BUTOK
HEPEKJIAJJAIIBKUX HABUYOK Y CTYAEHTIB-®1LJIOJIOI'IB
Kuiscvkuti cmonuunuii ynieepcumem imeni bopuca I pinuenxa, Kuis, Yxpaina

OnHuM 13 TOJIOBHUX 3aBJIaHb M1J] YaC BUBYCHHSI aHTJIIICHKOI MOBH CTYICHTaMMU-
¢igom0raMu € pPO3BUTOK MEPEKIaallbKuX HaBUYOK. BUKOpHUCTAaHHA aBTEHTUYHHX
MaTepiaiB 3 pIIHOI MOBHU CTYJIEHTa — Y HALIOMY BUIAJKY YKPaiHCbKOT — MOYKE€ 3HAYHO
HNIIBUINUTH  €(QEKTUBHICTh HaBYaHHsS. Takui MIOX1T  JO3BOJSE  CTYJICHTaM
NPAKTUKYBATH TMEpPEeKNIaJl y pealbHUX YMOBAX, B3AaEMOJIIOYM 3 TEKCTaMH, IO

AKTyanbpHICTh TEMU TOJIATAE B TOMY, 1110 PO3BUTOK MEPEKIAIANBKUX HABUYOK Y
CyYaCHHUX CTYJICHTIB-(UIOJOriB BHUMAara€ IHTErpamii MpPakTUYHO OpIEHTOBAHUX
M1JX0/11B 10 HaBYaHHS. BUKOpUCTaHHS aBTEHTUYHUX MaTepialiiB 3 p1AHOI MOBH ITiJ 4ac
BUBUCHHS 1HO3€MHHX MOB, 30KpeMa aHTJIHCBKOi, /103BOJISI€ CTyACHTaM TJuOIIe
3pO3yMITH SIK MOBHI, TaK 1 KyJIbTYpHI aClIEKTU MEpeKIaay.

Teopis aBTEHTHYHHUX MaTepiaiiB BUBOJIUTHCA 3 KOMYHIKATUBHOTO MiAXOAY [0
BUKJIaJJaHHA 1HO3EMHUX MOB, SIKMI HAroJioulye Ha HEOOXIIHOCTI BHKOPUCTAHHS
MaTepiaiiB, IO IMITYIOTh pEalbHI CHUTYyalli, B SKHUX MOBa BUKOPUCTOBYETHCS
npupoaHo. Sk 3a3Hadae JI. Jlitn, aBTEHTHYHI TEKCTH MAaOTh 3MOTY CTYyJCHTaM
«BUBYATH MOBY uepe3 Oe3nocepeiHiil KOHTAKT 3 1i pealbHUM BUKOPUCTAHHAM, IO
JI0IIoMarae Kparie po3yMiTH He JIMIIE TPaMaTHKY, ajie it KOHTeKeT» [2].

[Tigxix 10 BUKOPUCTAHHS AaBTCHTUYHUX MaTrepialliB TaKOXK MiATBEPKYETHCS
poboTaMu Cy4daCHUX JOCIHITHHUKIB, SIKi BiJ3HAYAIOTh BAXKIWBICTh 3ayYCHHS [0
HABYAJIHHOTO TIPOLIECY TEKCTIB, HE aJaNTOBAaHUX /I HABYAJIbHUX IIJIeH. ABTEHTHYHI
MaTepiaii CTUMYJIOIOTh PO3BUTOK KPUTHYHOIO MHUCJIEHHS 1 BYaTh CTYJICHTIB
aHaJI13yBaTU TEKCTH TJMOIIE, HIXK 1€ MOXKJIMBO MPHU POOOTI 31 IITYYHO CTBOPEHUMU

HaB4YaJIbHHUMH TCKCTAMM.
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Psin HayKOBIIIB JOCHIKYBAJIM PI3HI aCHEKTHU, MOB'S3aHI 3 BUKOPUCTAHHSIM
ABTEHTUYHUX MaTepialliB Y HaBYaHHI 1HO3EMHUX MOB 1 PO3BUTKOM IEpEKIIaJallbKIX
HaBUYOK, a came: [I. JIitn (HaroyionryBaB Ha Ba)KJIMBOCTI aBTEHTUYHUX MarepiaiiB y
HaBYaHHI MOBH; JOCII)KYBaB, IK aBTCHTUYHI TEKCTHU CIIPUSIOTh PO3BUTKY aBTOHOMIT
CTYJICHTIB 1 iIXHbOMY KpaI[oMy PO3YMiHHIO KYJIbTYPHOT'O KOHTEKCTY MOBH), JI. BenyTi
(po3po0OMB KOHLIEMIIKO "HEBUAUMOCTI NIEpeKiIaaayda’ 1 BUBYAB MUTAHHS KYJbTYPHOIO
BIUIMBY Ha TMEpeKiaj; MIJKPECIOBaB BaXJIMBICTh YpaxXyBaHHsS KYyJIbTYPHUX
ocoONMBOCTEM TekcTy mpu mepekinani), Jbk. Xayc (mpamroBana Haj NUTAHHAMHA
MDKKYJIBTYPHOT KOMYHIKaIlii 1 Mepekiiaay, MiaKpecTOl0ud BaKIUBICTh KYJIbTYPHOTO
KOHTEKCTY 1 peajiii mpu HaB4YaHHI nepeknany), A. ledep (mochimxye KyabTypHUI
KOHTEKCT y TIepeKyai i 3a3Havae, Mo MepeKiaiady MOBHHEH BPaxOBYBaTH KyJIbTypHI
BIIMIHHOCTI 11 €)EKTUBHOTO MEPEKIIaay TEKCTIB) Ta iH.

Otxe, Meror 1l€i nyOmikamii € JOCHIDKEHHS BIUIMBY BUKOPHCTAHHS
ABTEHTUYHUX MaTepiajiB 3 YKPaiHChKOI MOBU Ha PO3BUTOK MEPEKIAAAIlbKIX HABUUOK
y CTYJEHTIB-(1JI0JIOTIB, SKi BHBYAIOTh AHTJIIHCBKY MOBY, a TaKOX Kiacudikarris
NPAKTUYHUX CTpaTerii s e(eKTUBHOTO 3aCTOCYBAaHHS NEPEKIaay Y HaBUATLHOMY
porieci.

BukopuctaHHs aBTEHTMYHUX YKpPAiHCBKMX TEKCTIB TMiJ 4Yac BUBYECHHS
aHTTINACHKOT Ma€ KijbKa BaXKJIMBUX IMEpeEBar AJsl CTYJEHTIB-(110JI0riB, 30KpemMa AJis
PO3BUTKY IXHIX MEepeKIagabKux 310H0cTel. PoO0Ta 3 aBTEHTUYHUMH YKPaiHCHKUMU
TEKCTaMH JO3BOJISIE CTYJCHTaM BHMBYATH Ti MOBHI SIBHINIA, SKi BaXKKO TEPEKIACTH
JIOCIIIBHO Ye€pe3 BIJAMIHHOCTI B KYJbTYpPHHUX pealisiX JBOX MOB. Bukopuctranus
ABTCHTHUYHHUX MaTepiajiB CIIOHYKa€ CTYJICHTIB JI0 IVIMOMIOr0 aHai3y, IO IMiJICHII0E
iXHIO 3/1aTHICTh IPUIUMATH PILIEHHS 100 IIEPEKIIay B yMOBaX HEOAHO3HAYHOCTI. SIK
3a3HavatoTh Xayc [1] ta Illyk [4], aBTEHTHYHI TEKCTH MPOIMOHYIOTH OlIbIIe
MOXJIMBOCTEH MJI1 PO3BUTKY MEPEKIaAalbKoi KpeaTUBHOCTI 1 34aTHOCTI 3HAXOJAUTH
HECTaHJapTHI PIIIEHHS.

VY Mexax Hamoro IOCHIIHKEHHS MU IMPOMOHYEMO HACTYIHY KiIacHpiKalliio

NPAKTUYHUX CTPATET1H 13 BUKOPUCTAHHSAM aBTEHTUYHUX MaTepialliB:
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1) Ilepexnaa HOBUH: TaKMil TUI MaTepiajiiB AONOMAarae CTyJAeHTaM HaBUUTHUCS
MpaIfoBaTy 3 PI3HUMHU CTUJIIMHM HAMUCaHHS, BiA O(iIiiHOrO 10 MyOJIIUCTUYHOTO, 1
OJIHOYACHO PO3BUBATH PO3YMIHHS TOTO, K MOBHa Ta KYyJIbTYpHa aJamnTallis MOXe
BIJTMBATH HA CIPUUHATTS MEPEKIaly aHTJIOMOBHOIO ayIUTOPIEIO.

2) Anani3 nepexiany XyaoXKHbOI JITepaTypu: MepeKiiaj JiTepaTypHUX TBOPIB,
30KpeMa yKpaiHChKOi KJIACMKUA a00 Cy4YaCHHX aBTOPIB, I03BOJISIE CTYJIEHTaM TIKOIIe
3aHYpUTHCS B MOBY OPWIIHAJIY 1 3HAWTH BIAMOBIAHI CTWJIICTHYHI PIIICHHS TpHU
nepeKsIal.

3) [lepeknan momiTUYHUX Ta OPIIAHUX TEKCTIB: poOOTa 3 MyOIIIIUCTUKOIO a00
JTUTUIOMAaTUYHUMU JOKYMEHTaMH JI0IIOMAarae CTyI€HTaM 3acBOITH (pOpMabHUN CTUIIb
aHrmicbkoi MoBH. Llel BUA IIAJIBHOCTI PO3BUBAa€ TOYHICTh Ta JAKOHIYHICTH Y
nepeKyiIaii.

Marepianamu nepeksiagy MoxXyTh OyTH CTaTTI Ta OJIOTH Ha aKTyallbHI TEMH, 1110
00TOBOPIOIOTHCA B YKPATHCHKHUX MeJIia; MOJKACTH, BiIe0 a00 TOKyYMEHTaIbHI (PLIbMHU,
pEeKJIaMH1 TEKCTH, TEKCTH YKPaiHChKHUX ITICEHb Ta 1H.

OTxe, aBTEHTHYHI Marepiaid 3 YKpaiHChbKOi MOBU CTaHOBJISITh Ba)KJIUBHI
KOMITIOHEHT Yy PO3BUTKY TMEpEeKIaJallbKuX HaBHUYOK CTYACHTIB-(UIONOTIB, SKi
BHBYAIOTh aHTJIIHCHKY MOBY. BOHM J03BOJIIOTH CTYCHTAM MPALIOBATH 3 PEAIbHUMHU
MOBHHMH CHUTyalliAMH, (OPMYIOUM Yy HHUX KPUTHYHUN MiAXiA A0 Mepekiany 1
M1BUITYIOYH TXHIO KYJBTYPHY KOMIIETEHIIIIO.
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Katepuna COKOJIOBA, Jlinis MUXANJIOBA
TEACHING TERMINOLOGY CHUNKS TO ESP STUDENTS
Ukrainian State University of Science and Technologies
REI “‘Prydniprovska State Academy of Civil Engineering and Architecture’, Dnipro,
Ukraine

Teaching terminology chunks for English for Specific Purposes (ESP) students
presents several challenges that can hinder effective learning. Here are some of the
primary issues:

Misconceptions About Vocabulary. Many ESP learners equate vocabulary
solely with individual words, neglecting the importance of multi-word expressions or
chunks. This simplification leads to a tendency to translate phrases word-for-word,
which can result in misunderstandings and lack of fluency in specialized contexts [1].

Complexity and Variety of Chunks.The sheer number and variety of lexical
chunks in English can be overwhelming for students. Identifying and mastering these
chunks requires significant effort, as they often vary based on context, genre, and
register [2].

. This complexity can discourage learners who struggle to grasp the nuances of how
these chunks function within their specific fields.

Limited General Vocabulary. A common issue is that many ESP students
possess a limited general vocabulary, which can impede their ability to comprehend
and utilize specialized terminology effectively. Studies suggest that a threshold of
around 5,000 words is necessary for adequate reading comprehension, which many
ESP learners do not meet [1].

Lack of Authentic Exposure. Students often have insufficient exposure to
authentic materials that utilize these lexical chunks in context. Without real-world
practice, learners may find it difficult to acquire and use these expressions effectively.

The absence of authentic tasks limits their opportunities to encounter and

practice these chunks in meaningful ways.
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Teaching Strategies. Effective teaching strategies are crucial but can be difficult
to implement. Teachers must prioritize relevant chunks based on learners’ specific
needs and levels while providing clear instruction on their usage [2]. However, the
challenge lies in systematically introducing these chunks without overwhelming
students.

Several linguists and researchers have explored the teaching of terminology
chunks to students of English for Specific Purposes (ESP). Their work emphasizes the
importance of lexical chunks in enhancing vocabulary acquisition and language
fluency.

One of the prominent figure was Michel Lewis. He studied the lexical approach
to language teaching, advocating for the use of "chunks" or “lexical phrases” as
essential components of language learning. He argues that fluency and accuracy in
language use largely depend on learners' ability to retrieve and combine these
prefabricated language units [1]. His ideas have been applied in various ESP contexts,
particularly in helping students recognize and utilize high-frequency lexical items
effectively.

The researchers Kavaliauskiene and Januleviciene have contributed significantly
to the understanding of how lexical chunks can improve communication skills among
ESP learners. They emphasize that students should be made aware of the existence of
larger lexical items beyond single words, which can enhance both writing and speaking
abilities.

Lexical chunks are groups of words that commonly appear together, such as
phrases or collocations, which help learners communicate more fluently and
accurately. They can include fixed expressions, semi-fixed expressions, and
collocations. Here’s structured guide on how to effectively teach these chunks:

1.Raise Awareness of Chunks. Introduce the Concept: Begin by explaining what
lexical chunks are and their significance in language use. Highlight how native

speakers often rely on these ready-made phrases for fluency.

215



2. Select High-Priority Lexis. Focus on Relevance: ldentify and prioritize
vocabulary that is most relevant to the students' professional needs. This could involve
selecting high-frequency terms that are essential for understanding their field.

4. Practice and Reinforcement Drilling Techniques: Use techniques such as
flashcard drills where students practice phrases rather than individual words. For
example, instead of drilling single nouns, practice phrases like "l would like to request"
or "Please find attached".

5. Incorporate Games and Interactive Activities Guessing Games: Use games
like "Guess the Flashcard,” where students ask questions about a hidden chunk,
promoting both speaking skills and chunk recognition.

6. Feedback and Reflection. Peer Feedback: Encourage peer feedback during
practice sessions to help students refine their use of chunks.

Teaching terminology chunks effectively involves raising awareness, selecting
relevant vocabulary, engaging in discovery-based learning, practicing through
interactive methods, and providing feedback. By focusing on these strategies, ESP
instructors can enhance their students' fluency and accuracy in using specialized
language within their professional fields.
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Daria SPYRYDONOVA, Oleksandra BUDILOVA
LEXICO-STYLISTIC FEATURES OF POLITICAL SPEECHES BY
AMERICAN AND BRITISH POLITICIANS
Oles Honchar Dnipro National University, Dnipro, Ukraine

Political speech is a critical tool in public communication, aimed at influencing
public opinion, persuading audiences, and garnering support for political ideas. The
lexicostylistic features of political speeches are essential in understanding how
messages are conveyed and interpreted. These features reflect not only the unique
styles of individual speakers but also the broader national, cultural, and political
traditions that shape discourse in different societies. Political speeches are designed to
achieve several goals: informing the public, persuading listeners, inspiring action, and
building trust. Politicians often use rhetorical devices such as metaphors, hyperboles,
and antitheses to engage their audience and emphasize key messages.

The nature of political speech differs across countries, reflecting distinct political
cultures and traditions. A comparison of American and British political speech
demonstrates these differences. In the United States, political speeches tend to be
direct, emotionally engaging, and aimed at building personal connections with the
audience. American politicians such as Joe Biden and Donald Trump often use simple,
accessible language, emphasizing national identity and patriotic imagery to stir
emotions and foster unity. Their speeches are crafted to create a sense of shared
experience and collective action, making the audience feel personally involved in the

political process.
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In contrast, British political speech is often more formal and reserved. Politicians
like Boris Johnson rely on sophisticated language, historical references, and literary
allusions, drawing on the country’s long-standing traditions of parliamentary debate
and intellectual discourse. British speeches focus more on rational argumentation and
appeal to the audience’s intellect, using references to history and literature to bolster
the speaker’s credibility and authority. The British style tends to avoid overt emotional
appeals, prioritizing instead a calm, reasoned approach to political communication.

Despite these cultural and stylistic differences, both American and British
political speeches frequently use metaphors, humor, and imagery to strengthen their
message. Metaphors are powerful tools that simplify complex ideas and make abstract
concepts more relatable. For example, metaphors like “the road to recovery” or “a
bridge to the future” can evoke emotional responses and create a sense of direction.
Humor, when used effectively, helps to disarm opposition, build rapport with the
audience, and create a more relatable atmosphere, even in serious discussions.

Ultimately, political speech is a multifaceted form of communication that plays
a central role in shaping public opinion and driving political engagement. The
lexicostylistic features of political speeches, shaped by individual style and cultural
context, help politicians achieve their goals of informing, persuading, inspiring, and
building trust with their audience. Rhetorical devices such as metaphors, humor, and
historical allusions remain essential tools in the creation of compelling political
messages, making political speech a key element in the exercise of political power.
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Nataliia STYRNIK
TEACHING CROSS-CULTURAL COMPETENCE
THROUGH A CLIL APPROACH

Oles Honchar Dnipro National University, Dnipro, Ukraine
Nowadays teaching Cross-Cultural Competence (CCC) is essential, as it
provides students with the skills needed to operate effectively in diverse cultural
settings. The Content and Language Integrated Learning (CLIL) approach offers an
efficient method for teaching students CCC by combining language acquisition with
cultural learning [1]. This approach integrates real-world cultural tendencies and
diversity into the language learning process, supporting linguistic proficiency and
cross-cultural understanding. As noted by academics “cross-cultural competence and
the capacity to communicate effectively in the English language are currently

considered to be a requirement for a successful international career” [2].
The CLIL approach is an effective way to teach CCC as it allows students to
explore cultural topics while enhancing their language abilities. The ability to interact
and communicate effectively with people from varied walks of life is essential for

success in both personal and professional contexts. Mary Ellen Toffle affirms that
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“combining CLIL with intercultural competence building seems to be effective in
meeting two objectives: increasing English language fluency and developing cross-
cultural communication competence” [3].

An integrated content and language approach emphasises active participation
and encourages students to take ownership of their learning. Combining both content
and language acquisition, this approach engages students with meaningful subject
matter by deepening their understanding while enabling them to practice and develop
their language skills in relevant contexts. Through various activities, interactive tasks,
and real-life scenarios, CLIL promotes critical thinking and intercultural awareness,
helping students to become more effective and adaptable communicators.

In my teaching practice, | have applied a learner-centered methodology in
courses with students from various specialities, including International Relations,
Psychology, Law, History, Philosophy, and Culture Studies. A variety of activities and
strategies, such as group work, role-play, and case studies are used to help students
develop their CCC. | also employ a wide range of materials, including up-to-date texts,
videos, and audio recordings to expose students to different cultures and perspectives.
This interdisciplinary approach not only enriches the learning experience but also
allows learners to relate the concepts and practices of CCC to their specific fields.

Among the many advantages, for students and teachers, of applying the CLIL
method when teaching CCC, | can highlight the following:

e asimultaneous exploration of language and content;

e an expanded knowledge about different cultures;

e amore authentic learning experience

¢ the development of practical language skills for personal and professional use;
e the encouragement of active participation;

e anincrease in students’ ownership of their learning journey;

¢ the enhancement of intercultural competence and communication skills;

e an increase in motivation and engagement.
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Despite these advantages of using CLIL to teach CCC, there are some challenges
to consider. First, it requires students to have a certain level of language proficiency;
those with limited language skills may find it difficult to keep up with the content,
leading to frustration. Teachers also need the necessary knowledge and skills to design
and deliver lessons that integrate content and language effectively. This can be a
challenge in some contexts, particularly in areas where teacher training is limited.

Furthermore, CLIL can be more complex and challenging than traditional
language instruction, as it requires students to learn both language and content
simultaneously. This can be overwhelming for some students, particularly those who
are not used to this type of approach. CLIL may also inadvertently reinforce cultural
bias if the content being taught is not culturally sensitive or diverse. Teachers need to
be mindful of this aspect and ensure that they use a range of materials and perspectives.

In summary, the integration of content and language learning through the CLIL
approach is an effective way for students to develop CCC, improve their language
skills, and gain a deeper understanding of different cultures. This approach not only
helps students become more motivated and engaged as learners but also demonstrates
the relevance and applicability of what they are learning to their own lives and future
careers. Through authentic materials and participation in collaborative activities — thus
fostering a more inclusive and dynamic learning atmosphere, students are better
equipped to understand, appreciate, and communicate their way through cultural
diversity. By embedding cultural insights within the language-learning process, the
CLIL approach prepares students for effective communication in international
environments, making it a valuable tool in modern education.
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Iryna SUIMA
THE PROBLEM OF MACHINE TRANSLATION ASSESSMENT
Oles Honchar Dnipro National University, Dnipro, Ukraine

Machine translation quickly became not just a theoretical discipline but a
cornerstone of scientific cooperation, sitting at the crossroads of computer science,
engineering, and linguistics [1;2;3]. The first generation of machine translation systems
was based on sequential translation algorithms, that could translate word-by-word and
phrase-by-phrase. The capabilities of such systems were determined by the available
vocabulary sizes, which directly depended on the amount of addressable computer
memory. Translation of the text was carried out in separate sentences with meaningful
connections between them not being taken into account. Such systems are called direct
translation systems. Later on, they were replaced by subsequent systems, in which the
translation from language to language was performed at the level of syntactic
structures. The translation algorithms used a set of logical operations, with the
following steps: the translation system consists of three stages: a translation model, a
language model, and a decoder [1].

The first generation of machine translation systems was based on sequential
translation algorithms, that could translate word-by-word and phrase-by-phrase. The
capabilities of such systems were determined by the available vocabulary sizes, which
directly depended on the amount of addressable computer memory. Translation of the

text was carried out in separate sentences with meaningful connections between them
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not being taken into account. Such systems are called direct translation systems. Later
on, they were replaced by subsequent systems, in which the translation from language
to language was performed at the level of syntactic structures.

Building machine translation systems based on obtaining some meaningful
representation of the input sentence through its semantic analysis is considered to be
the aim of machine translation. It should then be followed by a synthesis of the sentence
in the target language according to the obtained meaningful representation. Such
systems are called I-systems (from the word «interlingua»). It is generally believed that
the next generations of machine translation systems will belong to the class of I-
systems.

At the present stage of research, there are two main incentives for the
development of machine translation. The first is purely scientific, it is determined by
the complexity and intricacy of machine translation models. As a type of linguistic
activity, translation affects all levels of language — from grapheme recognition to
conveying the content of individual sentences and text as a whole. There is a need to
accelerate the process of and increase the volume of translation, thus increasing the
requirements for translation as an industrially applicable product.

Evaluation methods are required to be accurate and quantitative to be able to
register even the smallest differences. Since the evaluation of MTs should be conducted
regularly, the procedure should be clear relatively quick, and simple. In contrast, we
see that many methods of evaluating human (authored) translation only provide a
theoretical basis for translation quality, leaving the rating procedure unclear.

In this section, we will review MT-specific QA methods, both automatic and
manual, and discuss their advantages and disadvantages, as well as their similarity to
human translation evaluation. Keep in mind that this paper mainly aims to depict the
general long-term changes in FAMT systems and will be relying on manual human
evaluation of examples rather than one of the quantitative automatic methods below.

The fastest, most affordable, and easiest way to measure MT quality is by
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employing an automated method of testing. The general idea is that a good automatic
translation is close to human translation.

From our analysis, we can conclude that the most capable NMT system for
English-to-Ukrainian language pair is Yandex. Translator due to its enhanced ability
to reconstruct the text in the target language with minimal grammatical losses.
Google’s algorithm follows closely but lacks the same understanding of TL’s inherent
grammatical categories, while Microsoft’s system still largely relies on statistics for its
output, and as such, cannot match both of them in the level of accuracy.

It is evident from our analysis that the most common mistakes include those
regarding the grammatical structure of the sentence in the target language (inflections,
cases, grammatical gender, etc.). We strongly believe that these issues with sentence
reconstruction stem from two main problems. They are:

1) The authors of the original network model are mainly English-centric and
therefore are not aware of the differences during the process of training the model.

This mostly applies to Google’s and Microsoft’s systems, as they are large
multinational corporations based in English-speaking countries. Our hypothesis is
confirmed by the fact that Yandex’s (which is mostly a Russian-speaking company)
system handles English-to-Ukrainian translation significantly better than either of the
former implementations of NMT algorithms.

2) the corpora of the parallel texts for the English-Ukrainian language pair do
not seem to be particularly large.

As far as this research is concerned, this problem cannot be mitigated easily. One
might suggest employing several translators specifically to gather a large corpus of
parallel texts translated by professionals, based on which a system may be trained. We
believe this to be an unfeasible task, due to the time and financial investments required.

To sum up: the remaining issues regarding the translation of a sentence’s
contents require both more cognitive layers inside the neural network and much larger
data sets for its training. And whereas the former problem will be solved eventually, it

is the latter problem that may prove too difficult to overcome for many more years.
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Maryna TYMOFIEIEVA, Maryna VOLKOVA
TRANSLATION PECULIARITIES OF BRADBURY’S
SHORT-STORY “FAREWELL, SUMMER” INTO UKRAINIAN
Oles Honchar Dnipro National University, Dnipro, Ukraine

Today, translation is a process in which the meaning expressed in one language
Is transmitted in another language, both orally and in writing. Translation can also be
the result of this activity, for example, a text, speech, or novel translated from one
language to another.

Translation can be divided into five main levels. The first is semantic conveying
the close meaning of the linguistic units of the original and the translation, the second
Is component which ensures the similarity of the constituent parts of linguistic units in
both languages, the third — structural — takes into account the syntactic structure and
shows the differences or commonality of linguistic units. Ten goes pragmatic level
which is important author's orientation and subtextual content in both languages. The
fifth level, a figurative one, reflects similarities and differences in the perception of the
world by speakers of the original and translated languages.

Avrtistic translation is the reproduction of a work taking into account cultural and

linguistic features, which requires the translator not only to know languages, but also
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to be able to convey the author's style, the aesthetics of the text, and its emotional
coloring.

French linguists J.-P. Vinay and J. Darbelne identified several translation
transformations: transposition (involves the translation of one part of the language by
another without changing the overall meaning), modulation (change of message due to
a change of point of view), equivalence (transmits the meaning of the original by means
that are equivalent in content), adaptation ( used when the situation described in the
original does not exist in the culture of the target language) [1, p.167].

According to V. V. Koptilov, translation transformations are various changes that
are made to achieve translation equivalence. He distinguishes four main types of
elementary transformations: permutations, substitutions, additions, and omissions,
emphasizing that in many cases these transformations can be applied simultaneously
[3, p. 62].

The main problem in translating "Farewell, Summer" is the differences between
the English and Ukrainian languages. The flexible syntax and simple morphological
rules of English contrast strongly with the inflexibility and more rigid sentence
structures of the Ukrainian language [5, p. 44]. The fragmented sentences and varied
word order that Bradbury uses for dramatic emphasis require careful adaptation. To
preserve the poetic and fragmentary style of the original and ensure naturalness in the
Ukrainian language, creatively thought-out paraphrasing is necessary.

In the given examples from the original text and the Ukrainian translation, the
following translation transformations prevail equivalence, which ensures the
preservation of meaning through stylistically and structurally different means, and
modulation, which changes the point of view or reformulates the text to better fit
another culture and language. Substitutions were also often used to select appropriate
lexical items and adapt to replace cultural items with more comprehensible ones in a
new context.

The role of context and hidden meanings in the translation of this story

emphasizes the importance of a deep understanding of the text. This allows you to
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preserve the versatility and depth of the work, ensuring its accurate and adequate
perception by Ukrainian readers.

Translational transformations are not only a tool for conveying content, but also
a means of preserving the cultural, stylistic, and emotional features of the text. This
requires from the translator not only technical skills but also a creative approach, and
the ability to interpret the text taking into account its multidimensionality. Thus, the
development and improvement of the skills of mastering various types of
transformations is a necessary stage of the professional development of a translator,
which allows to achieve maximum accuracy and adequacy in translation.

Theoretical aspects of literary translation, such as the differences between literal
and free translation, methods of conveying cultural realities, and issues of adequacy
and equivalence, are key in the context of translating this story. Taking into account
these aspects allows you to ensure a high level of translation and preserve the author's
intention and the aesthetic value of the work. Thus, the translation of "Farewell,
Summer" into Ukrainian is a vivid example of how important it is to follow a
comprehensive approach to achieve adequacy and equivalence in artistic translation.
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HMap’s TBEPJOBCBKA, Ipuna HIUIIIKIHA
EKCHPECHUBHICTSB I CTHIb: IIHFBOCTUJIICTUKA TOTUYHHUX
TBOPIB
ninpoecwvkuti Hayionanvnuu yHieepcumem imeni Onecs I'onuapa, [ninpo, Ykpaina

["amy3b gocnipkeHb TOTUYHOI TBOPYOCTI MOCIYTOBY€ETHCS MIMPOKUM CIIEKTPOM
MiIXOMIB 1 METOMAIB, OCKUIBKM BHBYCHHS OCOOJMBOCTEH J>KaHpPy MOTpelye
KOMILIEKCHOT'O Ta 6ararorpanHoro mijaxoay. OaauM 13 GyHaaMeHTaTbHUX HAMPSAMIB €
JHTBOCTUJIICTUKA, 1110 HA/IA€ MOXKJIMBOCTI JI TJIMOOKOTO ¥ CTPYKTYPOBAHOTO aHATI3Y
MOBHHX PECypCiB.

3a 1. KosioMi€lip, JIIHTBOCTHITICTUKOIO € HAyKa MPO MOBHI CTHJI, BUOKPEMJICHHSI
AKUX 3yMOBJICHE CEPEIOBUUIEM 1 3aBAaHHSIMU CIUIKYBaHHsS. B miTeparypHOMY CBITI
JIHTBOCTWIIICTUKA BIJKPUBAE€ MACIITAOHWI MPOCTIP [JIi BUBYCHHS CHEHHU(IKH
€KCIIPECUBHOIO TUCKYPCY 1 MPOILIECIB TBOPEHHS XyA0KHBOTO TeKcTy [1, c. 558].

[Is Hayka 3aiiMaeTbCsl MOIIyKaMU CHUCTEMHHUX OMO3ULIN Yy (PYHKIIOHAIBHO-
CTHUJILOBUX PI13HOBHJIAX JIITEPATYPHOI MOBHU. Y NediHIIISIX CTHUIIO HArOJIONIYEThCS Ha
OPUHIUI BUOOpPY ¥ KOMOIHAIIT MOBHMX OJMHUIIb, Ha KUIbKICHUX CITIBBIAHOIICHHSIX
OCTaHHIX y CTATUYHOMY TEKCTI.

JIIHrBOCTHIIICTUKA AKTUBHO TOCIYTOBYETHCS MOHSATTAM MOBHOI OCOOMCTOCTI,
pPETENbHO BHBYAKOYM MOBOTBOPYICTh HHUCBMEHHUKIB, OLIHIOIOYM iXHIA BHECOK Yy
PO3BUTOK JIITEPATYPHOI MOBH Ta JOCIIKYIOUH, K B 1HAUBIAYaTbHOMY XY0KHBOMY
MUCJICHHI, Y BHUKOPHUCTAHUX MHChbMEHHUKAMH CTHJIICTHYHUX MOJKJIHUBOCTSIX MOBH
BIJIJI3EPKATIOETHCS MOBHA KapTHUHA CBITY.

JIIHrBOCTHIJIICTUYHUN  aHaNi3 TOTUYHMX  TBOPIB  JIO3BOJISIE  BUSIBUTHU
3aKOHOMIPHOCTI Y BHKOPHCTAaHHI XYJOXKHIX 3aco0iB, SKi 3a/lal0Tb MOTOPOLIHY
atMocdepy TBOPY, MIAKPECITIOITh ICUXOEMOLIMHUM CTaH MEPCOHAXKIB 1 BIUTMBAIOTH
Ha CIPUHHATTSA yuTada. KpiM TOro, BUBYCHHS CTHIIICTUYHHUX MPUHOMIB y TOTHIHHUX
TEKCTax J03BOJISIE TIPOCTIAKYBATH PO3BUTOK XKAHPY Ta HOTO B3a€MO3B’ 30K 3 1HIIIAMH

JTITEpaTypHUMU HaIpsiMaMHu.
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OCKUTbKM TOTHYHUW J>KaHpP € IUIOMMHOI, IO TEPETHHAE YHCICHHI BUIU
MUCTEITBA, HOr0 0COOIMBOCTI F'OJIOBHUM YMHOM BHU3HAYAIOTHCS CaMe CEPEOBUIIIEM,
y SIKOMY pO3ropTaroThcs noAii [4, c. 9]. ABTopam TOTHYHOI JIITepaTypu JOBOJAUTHCS
JOKJIaIaTh TIEBHUX 3YCWUJIb, 100 YMOPSAKYBAaTU JIIHTBICTHYHI CTPYKTYPH B TaKHi
Croci0, SIKUW CIIyTryBaTUME T'OJIOBHIN MET1 — 3A1HCHUTH €MOIIMHUH IIJIUB, BUKIUKATH
B YUTaya CTpax, 3aHEMOKOEHICTh, BIJIpa3y TOIO.

['oTruHiI TBOpU HABIIOIOTH MOTOPOIIHI BIIUYTTS, 3aHYPIOIOYM YHUTAUiB Y CBIT
NOXMYpPHX, YaCTO HaANpUPOAHUX MoAiil. Takuil edeKT JocsIraeTbcsa 3a AONOMOTOIO
peTenbHO miaibpaHux 3ac001B MOBJIEHHEBOI €KCIPECii, 10 CTBOPIOIOTh HECAMOBUTY
atMocdepy xkaxy.

Y KOHTEKCTI CTHJTICTUYHOIT OpTaHi3allii TOTUKU TOpeYHUM Oye 3rafaTv MOHSITTS
nephopMaTUBHOCTI MOBH, K€ Oepe CBiM MOYaTOK 3 Teopii MOBICHHEBUX akTiB Jl.
Ocrtina. [lepdhopmaTuBHUI MO HA MOBY O3HAYae, 1110 BOHAa Ma€ BIAYYTHUMA eeKT
y peaJIbHOMY CBIT1. BUCIIOBIIFOBaHHS aBTOPIB «HE MPOCTO ONHUCYIOThH CBIT, a AIIOTh Ha
HBOT'0; II€ CTIIOCIO «CIPABIISITH BPaXKEHHS 3a JOTIOMOTOIO0 ClliB» [3, c. 184].

VY rotuuHiii niTepatypi MoBa HaOyBa€ 3aTHOCTI CTBOPIOBATH HOBI, HABITh YABHI1
«PeasTbHOCTI» Y CBIAOMOCTI YMTAYiB 1 3MYIIy€ iX PO3AUIATH ii BCECBIT IUCKYPCY.
Takum ynHOM, MOBa 371aTHA POOUTH OLJIbIIIE, HIXK ITPOCTO OMKUCYBATH T€, 110 BXKE 1CHYE;
BOHA MOK€ OyTH BUKOPHCTAHA JIJIsi CTBOPEHHSI TOTO, IO ICHYE JIUIIE B ySIBI.

Sk 3a3Hauae K. Peiiec, «3a3Bu4aii aBTOpH TOTUYHUX TBOPIB JIOKJIAal0Th 0arato
3yCUJIb, 100 CTBOPUTH CTPAXITIUBY aTMOC(Epy, OCKUIBKM BOHU MAalOTh MailCTEPHO
BUKOPHCTATH CJIOBA; aJie B TOM K€ Yac MOKHA OOIATHCS JIOBOJII MAJIOKO KIJIBKICTIO CIIIB
— JIWIIE TUMH, SIK1 MOXKYTb 3JI5IKaTH 200 3aHENOKOITHY [4].

[lepen aBTOpaMm >KaHPY CTOITh HAIBAKIWBE 3aBIAHHS — MAWCTEPHO 3aIisITH
€KCIIPECMBHY MaHEpPy Ta OMHMCOBICTh B KOHTEKCTI PO3TOPTAHHS HapaTUBY. 3JIOBICHE,
HAJIIPUPOJIHE 1 TOXMYpPE CEpeIOBUIIE 000B’I3KOBO Mepeadavae HasBHICTh 00Pa3HOCTI
— SKOCTI BHUPA3HOTO MOBJICHHS, IO XapPaKTEPU3YEThCSI BUKOPUCTAHHSIM XyHTOXKHIX

3ac001B.
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CrumictuyHi 3aco0M TOTUYHOI JITEPaTypH BKJIIOYAIOTh €MOTHUBHICTDH JIEGKCHKHU
(yacTo — 3 HEraTMBHOIO KOHOTAIlI€I0), TPOMH, OCOOJMBUNA pPUTM Ta po30yaA0BY
peuenb. KoxkeH 13 3a3HaUY€HUX NPUMOMIB OKPEMO CIIPHUSIE€ E€KCIPECUBHOCTI, MPOTE
KOMIIJIEKCHUM BIIUB HAa TEKCT JIOCATAETHCS Yepe3 IXHIO B3aEMOJIIO.

Oco6sBa yBara B JOCIII)KYBaHOMY KaHP1 TPUAUISETECS EMOTUBHOCTI TEKCTY.
3riguo 3 II. EkmMaHOM, 3B’I30K MI’)K MOBOIO Ta €MOI[ISIMH € JIOBOJI TICHUM. MoBa Ta
eMOIIIi — 11e IB1 MapajieIbHO BUKOPUCTOBYBaH1 CUCTEMHU, 1 IXH1M B3a€MO3B’ 130K IMOJISATAE
B TOMY, III0 OJIHA CUCTEMa HEMHUHYYE BIUIMBA€E HA MPOJYKTUBHICTb 1HILOI [2, C. §].

Cepen HaMOLIBIN MOMTUPEHUX CTHIIICTUYHUX 3aC001B, SKUMHU TOCITYTOBYIOTHCS
aBTOPU TOTUYHUX TBOPIB, MOKHA BUAUIMTH TaKi: €IMITET, MOPIBHSIHHSA, Tinepbora,
meTtadopa, mepcoHidikallis, MOBTOp, aHTUTe3a, oHomartomes. OcoOnmBa yBara
NPUAUIAETECS O00Pa3HOCTI Yepe3 KOJNbOPH Ta 3BYKH, SKI HE TIIBKH Bi3yasi3ylOTh
CIOXETHI MOBOPOTH, aje i MiJCHIIOITh 3arajJbHy aTMocdepy TaiHCTBa Ta JKaxy.

Xo4 1 Bech JKaHpP TOTUKH OO0 €THAHWUN CHOUTBHUMH MOTHBaMH, KOXKEH
MHMCbMEHHUK (DOPMYE 1HIUBITyAIbHUIM CTUITb, TBOPUYY MaHEPy i HEMOBTOPHI IHTOHAITI].
Koxen aBTop 3amamM’sTOBY€TbCS HaWOUIbII XApaKTEPHUMH  CTHIIICTUYHUMHM
npuiioMam, o0y 1I0BOI0 TBOPiB, HEIIOBTOPHUM PO3KPHUTTSIM XapaKTePiB MEPCOHAXKIB.

[nauBiyanbHUl CTUJIBL € CBIJYEHHSIM MUCTEIbKOro TanaHTy. Ha aymky
JOCIIITHUKIB, Yy TIOHATTS CTHJIIO JITEPATYPHOrO TBOPY BXOJATH HE JIMIIIE MOBHI 3aC00M,
ajie TaKoXX TeMH, o0pa3u, KOMIIO3UIlS TBOPY, HOTO XYJOXKHIM 3MICT, BTUICHHM
CIIOBECHUMHU 3ac00aMHu, ajie He TaKHid, 10 BUYEPITyEThCS CIIOBAMHU.

bynyun waiictpamu cioBa, THCBMEHHUKH OPWTIHAJIBHO TMIAXOJATH 10
BUKOPHUCTAHHS JIOCBIy TOMEPEIHUKIB 1 CYYaCHHUKIB Ta CBOEPITHO KOPHUCTYHOTHCS
HassBHUMM pecypcamu MoBHU. Came TBOpYMI MiAX1J 10 HasiBHUX 3acC00IB MOBH €
KITFOUEM JI0 YCIIXYy B IapUHI TOTUYHOI JIITEpaTypu: 3aBIsIKA 0araTcTBy MOBIICHHEBOI
eKcrpecii, Takl TBOPU MPOJOBKYIOTh 3aXOIUTIOBATH HOB1 MOKOJIIHHS MOI[IHOBYBAaYiB

KaHpy.
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DEFINITIVE TRANSLATIONS AND TRANSLATION PEDAGOGY
Florida State University, Florida, USA

In his article “Neruda in English: The Controversy over Translation Poetics”
(1983), the translator Jonathan Cohen observes that from 1934-1974, Neruda’s many
translators “have created different, even conflicting, impressions of his poetry” (176).
It was “the very nature of translation, filled with both possibility and impossibility,”
Cohen concludes, that led to an impasse in which no single approach “could — or ever
can — measure up to the standards of all interested parties” (190-191). Cohen’s
assessment of the nature of translation contrasts with that of Peter Fray-Witzer (2024),
Anita Raja (2015), and other translators, who claim that understanding of a literary text
Is enhanced by reading it not only in the source language, but in its multiple
translations. As Fray-Witzer writes, “translations exist within not only cross-cultural
contexts but in the contexts of all versions of the work that have come before them [...]
Addressing these contexts grounds the reader in an ongoing literary history, which is
crucial to engaging with world literature, and arguably any text.” These contrasting
views of retranslation—as an impasse or an ever-expanding corpus of interpretations—
perceive the lack of definitive translations as the dominant feature of the landscape of
world literature. This presentation addresses the impact of this condition on translation

pedagogy, which trains students to critically read and evaluate texts that have been
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multiply translated, as well as produce their own translations. In facing the practical
and creative challenges posed by the lack of definitive approaches and outcomes,
students become proficient in the language of translation studies, which in turn shapes
their translation practice. The presentation will consider the implications of a pedagogy
that does not prioritize the goal of definitiveness, a goal that is necessary, perhaps, for
encouraging risk-taking and audacity in translation practice, and balancing the needs

of the reader with students’ preparation for the profession.

Hap’s ®ICYH, Bikropia AIIKIHA
KYJbTYPHUM KOJI CTOJITHh HA IIPUKJIAJII CHMBOJITYHUX
OBPA3IB POMAHY EJIBABET MEW «COKOJIMHA MUCJIUBUIIS»

ninposcwvkuti Hayionanvuul yHieepcumem imeni Onecs I'onuapa, [ninpo, Ykpaina

Jlinegicmuka K BeJMKa rajly3b TyMaHITaApHUX 3HAHb IIPO MOBY Ta 11 cnenudiky
BIJIOMa 13 IaBHIX YaciB, IPOTE HA TOW Yac BOHA I1I€ HE MOTJIa HA3UBATHCSI MOBO3HABUYOIO
JTUCHUIUIIHOIO 4Yepe3 Te, IO 3MIHM Yy MOBHIN CHUCTEMI HE MiAJaBaJIMCs JETaJbHOMY
BUBYCHHIO Ta Oyiu MO30aBJeHI BEIUKOi yBarum JOCTIHUUBKUX KT ax a0 XIX
CTOJNITTA. Y 1Ie¥ 4ac Hayka HaOyBae pi3HOMAHITTSA y cdepax AOCHiKeHb, MO a0
3MOTY PO3BUBATH JIIHTBICTUKY Ta 11 po3rainyXeHHs (3aeanvbHa NiHe8icmuKa,; npukiaoHa
NiHeGicmuKa B 3aJIEKHOCTI Bl KIUIBKOCTI MOBHHMX CHCTEM, KOTpPl HIJJArOTHCA
BHMBUCHHIO Ta 0€3MOCEpeIHIX MOBHUX SIBUI). TakuM YMHOM, BXKE y TEpioJ 3 APYroi
1moyIoBUHU XX CTOJIITTS MOBO3HABCTBO (JIIHTBICTUYHI JIOCIIPKEHHS ) BUCYBaIOThCS HE
IIPOCTO y SKOCTI OKPEMOI Tajy3i, ajie 1 OJiHi€1 13 HAUBIUIMBOBIIIUX Yepe3 MOIMUPEHHS
JITepaTypHUX HANpPSMKIB Yy CBITi, a OTXKe, TIMOOKHIN Po30ip XYyMOXKHIX MPUHOMIB,
3aCTOCOBAHUX PI3HOMAHITHUMH MPEJICTABHUKAMHU.

[IpoTe Ha IbOMY MOBO3HABCTBO HE 3YIUHSE CBill PO3BUTOK, a/KE POIIUPEHHS
MEX HaJado0 MOXJIMBICTh CHIBIpall JIHTBICTUKMA 13 IHIIMMHU HAyKOBUMU
JTUCHUIUTIHAMU (K TEXHIYHMMH, TaK 1 TyMaHiTapHuMmu). Cepel Takux Taity3eil ciif
Ha3BaTU Mamemamuyti, hinocoghcoki, emnoepagiuni docnioxicenns. IIpote HANOUIBII

TICHUU 3B’A30K B1A0YyBaBCs MIXK JIIHTBICTHKOIO Ta IcUxXoJoriero. Lle moscHioBanoch
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TUM, 11O I1J1 YaC aHajJi3y MOBHHUX aCHEKTIB Yy JIITEPaTypHUX TBOPAX HAYKOBLI JIyKe
NUIBHO CTEXKWJIM HE TUIHKHU 32 BJIACHE JIGKCUKOIO UM 3BOPOTAMH, ajie il 32 eMOIIiiiHO-
MOBE/IIHKOBOIO €BOJIIOIIIEI0 TEPOIB Y AUCKYPCI (3aCTOCYBAaHHS PEILIIK — MOHOJIOTTYHE
Ta JiajoriyHe MOBJCHHS, BUTYKH). ToOTo, cmoyaTky Iie¢ Oylid OINUCH CTaHiB
MEePCOHAXKIB 3aBISKW JIHTBICTUYHINA TEpMiHOJOri, MpoTe He3abapoM I1ie HaOyJo
HOBOI'O 3HAQUYEHHS IMIC/IS MOSIBU IICUXOJOTTYHUX JOCIIIKEHh CTOCOBHO BIIMIHHOCTEH
cTaTei, Hauall — TeHAEPHOI (coyianvHoi) idenmupikayii. ToOTO, Bl HAWJABHIIIOTO
nepioy (KpaifHs moyaTkoBa TOUYKA BIAJIIKY), JE€pKaBa criocTepiraia 3a JOTPUMaHHAM
Ta (hIKCAIEI0 TPAAUIIN y BUTISAA apTedakTiB — PI3UYHUX TUCHMOBUX JOKYMEHTIB,
CUMBOJIIKU a00 penpoaykilii. JIronsam cTano 1ikaBe BlacHEe MOXOKEHHS 3a/J1s TOTO,
1100 siIkomMora JIoBIIe 30epiratu 1AeHTUYHICTh Y TII00aTbHOMY CBITI.

TakuM 4MHOM, €TUMOJIOTIS SIK JIIHTBICTHYHA HAYKO8A OUCYUNIIHA Y ICTOPUIHIN
Tpaauiii 3akpinuiacs y XX CTONITTI y MHOpausxX BIAOMHUX KyJIbTYpOJIOTIB Ta
NpUKIaAHUX JIHCBICTIB. Cepen YKpaiHCBKHX JOCHIJHUKIB MU MOXEMO Ha3BaTH
O. Baxosceky, B. Jlyuuka, M. Mupomnuuenko, b. AxkHioka. Y 3apyOiKHOMY
MOBO3HaBCTB1 BujauleHi Taki mnpizBuma sk E. [aptpumk, A. Ilorr, B. borek,
C. TomacoH Ta iH1Ii.

BusnadeHHs1 MOHATTS eTUMOJIOTIi OyJl0 HagaHO OLIBIIICTIO 13 BHUIIE3raJaHuX
JOCJIIIHUKIB 13 TOYKH 30pY PI3HUIIL y €Tanax JA0CIiKeHHs Ta nokasHukax. [Ipote, Ha
HaIIy AYMKY, HAalO1IbIII BIYYHHUM 1 PO3JIOTUM CTAJIO BUSHAUYEHHS Cy9aCHOTO YECHKOTO
MoBo3HaBLsl Bita boueka, 3akpimieHe y Horo omyOmikoBaHIA mpaii mij Ha3BOIO
«EBomontis etumosoriunoil mymku»: ““Etymology is considered to be the complex
discipline, which studies words or group of words from the point of the essence in
origin” («EtumoJtorieto BBaKaeThCsl KOMIUICKCHA IUCITUILTIHA, SIKa BUBYAE CJIOBA 200
IPyNH CIiB i3 TOYKH 30py CYTi y MOXO/pKeHHI») [1]. JloCHiIHUK TOSCHIOE Take
TpakTyBaHHA c(hepyu HAyKOBOTO 3HAHHS ICTOPUYHUMHU KOHTAKTaMH, SIK1 B1IOYBaJIUCA
Ha pI3HUX pIBHAX MDK MOBaMu. ToOTO, KOJM JOCBi CTaBaB MIXMOBHHM, II€
dopMyBasio HOBUH THUN Tiepenayl, KOJM KOXHA HaWMEHIa CKJIaJoBa OJIHI€T

JIHTBICTUYHOI CUCTEMHU MPSMO BIUIMBAJIA HA 1HITY. Y pe3yJibTaTl, CTaHU CIIOBHUKOBOTO
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CKJIaJly, KOJIU OKPEMI JIeKCUYHI 0OUHUYi CTAlOTh 3alI03UYCHHSIMU, a 1HII BUXOJATH 13
YKUTKY, PO3LIUPIOIOTH CIIEKTP JOCIIIKEHHS 3MiH SIK IEBHUX 3AKOHOMIPHOCHEU.

[3 1IbOTO MOMEHTY MU TTOCTYIOBO MEPEXOIUMO 10 OCHOBHOTO MUTAHHS HAIIOTO
JOCIIKEHHS, & cCaMe — SIK €TUMOJIOTIYHUN YNHHUK 00pa3iB-CUMBOIIIB Y TEKCTI MOXKeE
BIUIMHYTU Ha (OPMYBaHHS KYJBTYPHOI 1JEHTHYHOCTI mepcoHaxiB. ToOTo, skuM
YIHOM MH SIK YUTaul Ta MOBO3HABIII 13 TOYKHU 30py Mi()OTOTTYHOTO MUHYJIOTO MOXKEMO
13 TEBHICTIO 3a3HAYUTH MPO TE, U0 3a3HA4YE€HI CHUMBOJHU CTOCYIOTHCS OKpPEMOi
KyJIbTypH. [[epenoM Haiioro JOCHIKEHHS € MEePIIUi poMaH 13 cepii-mpunozii po
Avinin Kemepon aBtopctBa Emizaber Meit min Ha3Bow «COKOJIWHA MUCTUBHUIIY.
Bapro naronocutu Ha TOMy, 1110 IIel POMaH HAJIEKUTH O CYy4acHOTo >kaHpy (eHTesl,
TOMY Yaconpocmip TeKCTy YMOBHO HaraJye MoTeHIIHHY peaabHICTb.

Bxe Ha mouyaTKy TBOpY MH MOXEMO TMPOCTEXKHUTH, SK ETUMOJIOTIYHUMN
KOMIIOHEHT BILJIMBAE HA HAIlE YCBIIOMJICHHS MMPUXOBAaHUX CUMBOJIB. Lle mocsraerbes
yepe3 HACHUYCHHS X)YOOXCHIX Oemanei pomaHy (TpeaMmeTiB moOyTy; atmocdepu;
IpyropsaHux nepcoHaxiB). [IpoTe y sKocTi mepioro mpukiaay AOLUUIBHO HaAaTH
came iM’sl IpoTaroHicTku — Aunin Kemepon, ciafkoeMulll poay Mapki3iB (OJIMH 13
apuCTOKpaTUYHUX cTaryciB). Oxpasy BapTo 3BEpHYTH yBary Ha Te, 1o Emnizader Meii,
SIK 1HIII MPEJICTAaBHUKY JKaHpy (eHTe31, Ha PIBHI JICKCUYHOT CUMBOJIIKH MO3HAYAE CHITY
Ta HE3JJAMHICTh XapakTepy JIBUMHU. MU 3a3HavalId y TONEPEeAHIX TEMaTUUHHUX OJIOKax
PO T€, IO CULbHI HCIHOYI (hicypu y TEKCTaxX IOTIAHIChKOI Tpaauiii Baxkiusi. Lle
npoctexyerbes y ictopii i imeni: “The old Aileen Kameron would talk to them
amiably” («Bigoma ycim Aitnin Kemepon 3aroBopuia 0u 10 HUX KBaBoy) [2; 8]. IM’s
Auinin Ma€e JABHIO 1CTOPIIO, MOYMHAIOUM BIJ Tpelbkoi Tpaauili. Sk BimoMo, ayxe
O0arato cy4yacHUX CJIiB OepyTh CBiil MOYATOK 13 TPELBKOI Ta JATUHCHKOI MOB. Y
HepeKyIaal iM’ sl 03HAYAJIO «Md, WO Hece CEIMI0, CMOJIOCKUNY.

Hanani 3aBOsSKM KOHTAKTy Yepe3 NUCEMHICTh Ta KyJbTYpHUH OOMIH, L€l
BapiaHT iMeHi OyB ajanToBaHWil naBHIMU kervmamu y Bapiant Aileen. Ilpu mpomy,
MPOCTEXKYIOUM ICTOPUYHMM HUISIX BJIACHOI HAa3BU JO CHOTOACHHS, MU MOXKEMO

CTBEP/KYBATH, IO 3MICT (3HAYEHHS) BIANOBIJAE MEpPLIOIKEpeNy, NpoTe hopMalibHi
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O3HaKM, a caM€ — IIO3HAY€HHs Ha NHUChbMI BIIPI3HIETHCS. Te, 110 NEPIIOYEproBO
Bursiaano sk Helena 3a mpaBuinamu mpaBonucy nepednnio y ¢pikcoBaHUN BapiaHT
Aileen. ETuMoiioriyHmMii pevyoBUI aHANi3 JAHOTO IMEHI BKa3ye Ha JIFOJCHKI
XapaKTEPUCTHUKH, K1 CTBOPIOIOTH TOPTPET CIABETHUX MPEIKIB — BHYTPIIIHS CHJIA, SKa,
BJIACHE, 1 JI03BOJIMJIA TOJIOBHIM T€POIHI CTaTU COKOJIMHOKO MUCIHBHUIICIO — JHUIAPEM
IPOTH CUJI 3J1A.

Mu Takok MaeMO 3a3HAYUTH MPO Te, U0 Y TaKUX pPOMaHaX aBTOpaM TaKOXK
BaXJIMBO MMOKA3aTH BHYTPILIHI MPOTUPIUYS OOpaHUX MEPCOHAXIB 1pPEaTbHOTO CBITY.
VY Toii yac, Sk TOJI0BHA FePOiHs YyJA0BO PO3YMI€ BUKJIMKHU CTaTyCy, SIKUW 3000B’13ye€ Ti
MOBOJUTH ceOe BIAMOBIIHO, a caMe — OyTH Jie/i, BOHa TaKOXX HE MOXKE MO30YyTHUCS
THCTHHKTY MHUCIIMBHII 3a 3oM: “The daughter of a marquess does not hunt faeries™
(«Jlouka mapkiza He moJitoe Ha ¢etipi») [2; 13]. Ls pertika y dopmi snympiwboco
MoHon02y HOKW KemepoH uynoBO mepenae iCTOpUYHI Oartaiii 3a HE3aleKHICTh
[oTnanaii, iK1 TPUBAOTH 1 JOC1, KOJIHM JOMIHYBAaHHS aHIIIIChKOI KOPOHU BOPOJOBXK
CTOJIITh 3arpokKyBajo c(HOpPMOBAHOMY KIAHOBOMY YIPYIYyBaHHIO BHCOKOTIpP’sl.
Oco0611BO1 yBaru 3aciyroBYe I11€ O/THa XY0XKHS JIeTallb, a caMe — PI3HUIIS Y 3B€pHEHHI
MIOKOJIIHb, SIKA 3HOBY BKa3y€ Ha JIAaHUHY 1ICTOPUYHOMY COIl1aJIbHOMY PO3IIapyBaHHIO —
MPUHAJICKHOCTI J0 KJIaHy MOKOJIHHS O1IBII CTAPIIMX JIFOICH K 3ACHOBHHKIB 1 O1TBII
MOJIOAMX — SIK HACTYNMHHUKIB. Lle mpocTexyeThes, Ko AIH 3BEpTAETHCSA JO CBOEI
Halikparioi noapyru KeTpid Ha mo4aTrky TBOPY, KOJH CIIpaBa CTOCYETHCS TUTITOK PO
mucauBuito: ““Even your mother suspects me, and she’s known me since | was a bairn™
(«HaBiTh TBOSI MaTip Ma€ IIOJ0 MEHE IMiJ03pH, X04a 3Hajaa MEHE e auTsam») [2; 10].
[Mepmiomkepeno iMeHHMKa bairn, sike CTajgo 3a JOMOMOIOK 3BYKEHHS TEPHUTOPIi
BUKOpUCTaHHs XapakrtepHuM Ui [lloTnanaii Ta MmiBHIYHOI YacTWHHM AHIIII, Mae
JTaBHbOT€PMAHChKE KOPIHHSI.
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Baaguciaasa IBJIOHCBKA, Terana YYXHO
OCOBJUBOCTI HEPEKJIALY AHI'NIOMOBHOI
BIMCbKOBOI TEPMIHOJIOI'TI
Vuieepcumem mumnoi cnpasu ma inancis, /[ninpo, Yxpaina

Y cydacHOMy BIMCHKOBOMY CEpEIOBHUIII CTaHAApTHU30BaHa BIWCHKOBA
TEPMIHOJIOTISl € OCHOBOIO JIJIsI CTBOPEHHS CIUJIBHOI BOEHHO1 JOKTpHHH. Tak, aBTOpH
CJIOBHHKA MPOQeCciitHOT TepMiHOIIOTI A1 MaiOyTHIX (axiBuiB HarionansHoi rBapaii
VYKpainu BU3HA4YalOTh Cy4YacHY BIMCHKOBY TEPMIHOJIOTIIO SIK «BIIKPUTE CHCTEMHE
YTBOPEHHS, SIKE€ TMOCTIIHO TOMOBHIOETHCS JIGKCHUHUMHU  3allO3UYCHHSIMHU 3
TEPMIHOJIOTIM CyMDKHHMX Tamy3ei» [4, c. 11]. JluHamika pPO3BHUTKY TEpPMIHOJIOTII
HIJKPECIIIOE 1 BAXJIMBICTh ajanTalli MepeKyaJalbKuX MOCIyr 10 HOBHUX YMOB 1
TEXHOJIOT1i, III0 3yMOBJIIOE OTPEOY Y MOCTIHHOMY BJIOCKOHAJICHH] 3HaHb Ta HABUYOK
y Tally3i BINCHKOBOT'O MEPEKIaay Ta KOMYyHIKaIlii.

Jlns Ykpainu, sika Beqie BIiHy MPOTH POCIMChKOI arpecii, nepekiaa BiiCbKOBUX
TEPMIHIB 3 aHTJIIHCHKOI MOBH € KJIIFOUOBHUM aCTIEKTOM KOMYHIKaIlii 3 MI>KHApPOTHUMHU
napTHepaMud. KOpEeKTHICTh 1 TOYHICTh MEpeKaqy BH3HA4YalOTh €()EKTUBHICTD
KOOpJMHALIl CHUIBHUX M1 Ta CTPAaTeriyHOro CHIBPOOITHHMIITBA, IO MIJAKPECIIIOE
KPUTUYHY 3HAUYyIIICTh BIACHKOBOI TEpPMIHOJIOTII B CydacHOMY CBiTi. BiiickkoBa

TEPMIHOJIOT1Sl YAaCTO MiANOPSAKOBYETHCS MIKHAPOAHUM CTaHAApPTaM, sIKI BUMAraroTh
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y3rOJKEHHSI TEPMIHIB Ha PIBHI MDKHApOJHMX opradizamii, takux sk HATO. s
3a0€3IMECUCHHS] B3a€EMOPO3YMIHHSI MK apMisIMH PI3HUX KpaiH Ba)XJIMBO MPaBUIBLHO
3aCTOCOBYBaTH Il craHiaptd npu nepeknani. Hampukiaax, NATO standardization
agreement (STANAG) nepekiamaemo sik «yrojaa npo crapaaptusamiro HATOy. Llei
TEPMIH Ma€ BCTAHOBJICHE 3HAYCHHS HAa MIKHAPOJHOMY PIBHI, 1 TOYHUN TEpeKIIaj
30epirae Oro 3HA4YCHHsI B YCiX KpaiHax, mo € yactunamu HATO.

BilicbkkoBa TepMIHOJIOTIS, SIK 1 OyAb-sKa 1HIIA CIeIlalli30BaHa TEPMIHOCUCTEMA,
Mae cBoro Kiacudikaiiro. CydacHy BiliICbKOBY TEPMIHOJIOT1I0 MOKHA PO3AUIUTH Ha JIB1
OCHOBHI KaTeropii: odiiiitHa TepMIHOJIOT1S, KA CKJIAIA€ThCA 31 CTATYTHUX TEPMIHIB,
110 3a3BUYail BKUBAIOTHCS B MEBHIN cdepl BINCHKOBOTO CHIJIKyBaHHS, Ta HeodiliitHa
(emoriifHO-3a0apBIeHa) TEPMIHOJIOTIS, fKa 3ACOUTBIIIOTO  BUKOPHCTOBYETHCS
BUKJIFOYHO B MIDKOCOOMCTICHOMY CIUJIKYBaHHI MK BIACBKOBOCITY>XOOBLISIMH a00 Y
BIMCHKOBUX (DLIIbMaXx 1JIITEPATYpI, ajie HE € MPUUHATHOIO 1J1s1 O(ILIIHOrO CI1JIKYBaHHS
[2,c.319].

J1o o(iriiiHOT TepMIHOJIOT11 BIIHOCSTh:

- TaKTHMYHY TEPMIHOJIOTII0, sIKa OINKMCY€ NPOBEIECHHS OOHOBUX omeparlii,
maHeBpiB Tomro. Hampukian, blockade — «O6mokama», offensive operations —
«HACTyMallbHI onepaiii», ambush — «3aciaka», withdrawal — «BigcTym»,;

- BIICBKOBO-OpraHi3alliiiHy TEpMIHOJOIII0 Ha TO3HAYEHHS CTPYKTYp
BilicbKOBHX miapo3aimiB. Hampukian, brigade — «Opuraga» — OCHOBHUI TaKTHYHHIMA
HiIpO3Mia, MO0 CKJIAJAaeThesl 3 KUIbKOX Oarambionis, intelligence unit -
«pO3BiayBabHUN TiAPO3ILD», Fegiment — «mok», squad — «BIIIIICHHS;

- BICBKOBO-TE€XHIUHY TEPMIHOJIOTIIO, SIKAa CTOCYEThCSA TEXHIKH Ta 030POEHHS.
Hanpuknan, armor-piercing rounds — «6pone6iitai Habo1», TOOTO «Ooempumacu st
npobOuBaHHs Oponi», armored personnel carrier — «6poHerpancmoptep», infantry
fighting vehicle — «0oiioBa MamHa MixX0TH»;

- TEPMIHH 32 POJAMHM BIMCHK, 10 OMUCYIOTh OCOOJIMBOCTI PI3HUX BU[IIB BIHCHK,
ak-0T Infantry — «mixora», engineers — «iHkeHEpHi Bikcbka», logistics corps —

«JIOT1CTHYHI BificbKkay [3, c. 577].
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Heodimiitra Tepminomoris, 31 cBoro OOKy, Mae coriaabHe 3HaueHHS. [ls
TEPMIHOJIOTISI MOXE BKIJIIOYATH >KaproH 1 CJEHT, IO BigoOpaxkae croenudiky
NOBCSKJICHHOIO JKUTTSA B apMii, a TakoX €MOLIiHI Ta HepopMasbHI acCHEeKTH
crinkyBaHHs. Hanpuknaa, Tepmin boots on the ground o3nauae «mpuCyTHICTD BiiChK
Ha TepuTopii» abo friendly fire — «BunaakoBe ypakeHHs BIACHUX ITiAPO3LITIBY.

3a CKJIaJIHICTIO MEePEKIIaay BIMCHKOBI TEPMIHM MOXHA MOJUIUTH Ha KUIbKA TPYIIL.
JI1s1 KO’KHOI 3 TpyH 3aCTOCOBYIOTHCSI Pi3HI CIIOCOOM TepeKiiany, Kl CIpsIMOBaHI Ha
30€peKEeHHS] TOUHOCTI 1 BIJIIOBITHOCTI 3HAYECHb.

1. Tepwminu, mo MarmTh YKpaiHChKI BIAMOBITHUKH. JlO0 IIi€l Tpymu HajIexXarhb
TEPMIHH, SIKI MOKHA JIETKO MEPEKJIACTH 3aBJSKH HASIBHOCTI YKPAaiHCHKUX aHAJIOTiB:
CJIOBa-iHTepHAIliOHAJI3MH (SyStem — «cuctemay, drone — «JIpon», SNiper — «cHamepy,
strategic — «crpareriunuii») ado TepMiHu, sKi OyJaM HepekianeHi Kaabkor (atomic
bomb — «aromna OombOay», training ground — «TpeHyBalbHMIA MOMIroH», assault —
«rypmy», military exercise — «BilicbKOBI HABYAHHS»).

2. Tepwminu, 1m0 no3HavyarTh peaii, BIACYTHI B YKpaiHChKiH T1MCHOCTI, ajie MalOTh
3araJbHONPUMHATI YKpaiHChKI €KBiBajeHTH. Llf rpyma oXormioe TepMiHH, IO
HaJeXKaTh 10 BIACHKOBOI cepu 1HO3EMHOI KpaiHHM, aje MalTh YITKO YCTaJIeHi
BIJNIOBITHUKY B yKpaiHChbKiii MoBi. Hanpukman, National Guard mosxna mepekiactu
gk «HanionanbHa rBap1is CyXOMYTHHX BIMCHK». JlJIs TAKUX TEPMIHIB BEIUKE 3HAUCHHS
Ma€ KOHTEKCT, OCKUIbKM TMPAaBHJIbHE PO3YMIHHS JIONIOMArae ajanTyBaTH 3HAYCHHS
TE€pMiHa 10 YKPaiHChKOI MOBH Ta KYJIbTYpHU.

3. Tepminu, 1110 MO3HAYAIOTH 1HIIIOMOBHI pearii 1 He MalOTh 3araIbHONIPUHHATUX
yYKpaiHChKMX eKBIBaJICHTIB. Ilepekyianm 1ux TEpMiHIB BUMAarae BiJ Tepekiiagaya
I'PYHTOBHOTI'O aHaNI3y, OCKUIbKM caMe€ TyT BUHMKa€e HalOUIbIle TPYIHOILIIB Yy Iepeaayl
sHadyenHs. Hanpuknan, clothing allowance o3nauae «rpomoBa Hag0aBka Ha
oJiep>kaHHs (OPMU OJIATY».

Jlig nepekiiay Li€i rpylnyu BUKOPUCTOBYIOTh TaKl ClIOCOOM MEpEKIIany:

- ommcoBuii croci0: ground time — «yac nmepeOyBaHHS JiTaKa Ha 36MITi»;

- pochiuui nepeknan: general staff — «cninpamit mrady;
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- TpaHciiTepauis ado TpaHCKpUOyBaHHS U1 30€peKEHHS 3ByYaHHs aHTIIIMCHKUX
TEpMIHIB, HAIIpUKJIad, Mmaster sergeant — «maiictep-cep>kanr;

- TIO€JHAHHS TpaHciiTepaii 3 gocimiBHUM nepekianom: chief master sergeant —
«TOJIOBHUU MAaNCTEP-CEPIKAHTY;

- yacTKoBe a00 MOBHE TPAHCKPUOYBaHHS, SKE YaCTO BUKOPUCTOBYETHCS IS
BIMICBKOBHUX 3BaHb: captain — «kamitan» [1, ¢. 307].

[Tepexian BiliCbKOBOT TEPMIHOJIOTIT 3 aHTJIIHCHKOT Ha YKPATHCHKY € Ba)KJIMBUM
HE TUIBKH 3 TOYKU 30py KOMYHIKAIlil M)XK BIICBKOBUMH CTPYKTYpaMHU Ta COIO3HUKAMM,
a 1 ju1st 3a0e3neueHHs 0e3neKku KpaiHu, MArOTOBKH BINCHKOBUX KaJpiB, afamnTarlii 10
Cy4acHHUX YyMOB BeJeHHs OoHoBux 1. Yci 11 ¢aktopu pazoMm (HOPMYIOThH
e(eKTUBHICTh 1 CIIPOMOXKHICTh HAI[IOHAIBHUX CHUJ OOOpOHH, 3a0e3Meuyoun KpaiHi
HaJ1iiHYy 000pPOHY Ta MIATPUMKY i1 CYBEpEHITETY.

Otxe, BIMChKOBAa TEPMIHOJIOTISI — II€ BaXJIMBA CKJIaJ0Ba 3a0e3MEUCeHHS
37ArOPKEHOCTI y BifichbKOBi# cepi. OdiriitHa Ta HeodiLiiHA TEPMIHOIOTIS BOAHOYAC
JIOTIOBHIOIOTH OJIHA OJHY, CIIPHUSIOUM ITpodecioHali3My Ta CollianbHINA B3aEMOIT cepet
BilicbkOBUX. [lepekiaz BiiicbKOBOT TEPMIHOJIOT]T BUMArae BiJl (paxiBIsl BACOKOT'O PIBHS
yBarv, TOYHOCTI Ta KOMIIETEHTHOCTI. Y CBIiTMI rio0anizaiiii Ta BHHUKHCHHS HOBHUX
30poHHUX KOH(JIIIKTIB BIHCHKOBAa TEPMIHOJIOTIS 3QJIMIIAETHCS AaKTyajdbHOIO, a 1l
€BOJIIOLII CTBOpIOE MOTpeOy y TIMOIIOMY BHBYEHHI Ta aHami3li B paMKax
[IEPEKIIA03HABYO] HAYKU.
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Bixropis SINKTHA, Anina SAHYEHKO
OCOBJIUBICTh IMCBMEHHUIIBKOI MAHEPH I11. XTHI TA MOTI'O
TBOPYICTH B KPUTUYHIN PEIEIIIII

Jlninpoecvkuti Hayionanvuuu yHisepcumem imeni Onecs [ onuapa, /[Hinpo, Ykpaina

3a1iKkaBieHICTh YKPAaiHCHKOTO YHMTaya B IpJaHJACHKINA JiTeparypi ChOTOAHI
3pocrae. Ile Oararo B 4oMy MOB’S3aHO 3 THUM, IO IUISAXM Ta JOJI 3aXigHOI M
YKpaAiHCBKO1 JIITEpaTypu MEePEeXpellyloThcss Ta J€ B YOMY € CXOXKHUMHU CBOIM
CBITOBIIUYTTSIM Ta €EMOLIIITHUM HallOBHEHHSIM. TOMy, HE IMBIISIYNCh HA MOBHUM 0ap’ep
Ta PI3HUIIO TPAIUIN, yKpaiHChKa Ta IpJIaHJICbKa JITEpaTypud JOCUTh AKTHBHO
B3aEMOJIIFOTh MK COO00. AHATI3yI0OYM OCHOBHI €TaIy 3M1HU KOHIIEII1i Hal[lOHAIbHOT
imeHTH4HOCTI B Jiteparypi Ipmanmii XX cr., mocmigauimi JI. Konomnsauk ta K.
MenbHUKOBA JTOXOJSTh BHUCHOBKY, IO SBHIINE  IPJAHACHKOI  HalllOHAJIBHOI
imeHTuYHOCTI y XX CT. MOCTIHHO 3MIHIOEThCA, TpaHchopmyeThes. [IpencraBHuKN
i€l JIITepaTypu y CBOIX XYIOXKHIX TBOpPAx 13 PO3BUTKOM 1CTOPUKO-JIITEPATypPHOTO
KOHTEKCTY IOCTYTIOBO BIAXOATh BiJl «KOHCEPBATHUBHOI MOpaji Ta KpPOBOIPOIUTHOI
00poTbOM» Ta OOUpPAIOTh 1JIEI0  «IIOIIYKy O0coOMCTOi  CBOOOIM,  KaMEpHUX
NepeKUBaHby, 10 AKTya3yeThCSd B TBOPI AKICHTYAIlI€l0 Ha BHYTPIIIHHOMY CBITI
repos.

Ha mouatky XXI crt., imes ocobuctoi pedruekcii Ta TemMa OCMUCICHHS TEPOEM
BJIACHUX JKUTTEBUX TPHUHIIMIIIB TMOTIMOIIOETHCS, OAHAK HE BTpAYa€ aKIEHTY Ha HOTO
3B’S13Ky 3 OAarTbKIBIIMHOMO. IpjaHjchbka HalllOHAJIbHA 1JEHTUYHICTh MOCTIHHO

3MIHIOETBCS, 3aJIEKHO BIJ BUKIHMKIB, $IKI CTaBUTh IMEpeA TepOosSMU KYJIbTypHO-
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ICTOpUYHUI Ta COLIaJbHUM KOHTEKCT. Binrak cepex OCHOBHMX pHUC CYyYacHOI
1pJIaHJICHKOT JIITEpaTypH OCIITHULI BUOKPEMITIOIOTh TaKi:

-HEBJIAIITOBAHICTh T'€POIB Y HalllOHAJTLHOMY MTPOCTOPI;

-IIIaJICHUH TIOIIYK cebe;

-noOy0Ba HOBOT HAI[IOHAJILHOI CAaMOCB1JIOMOCTI.

Hocmmxennto TBopyocTi III. XiHi xoda 1 Oyl0 HOPUCBIYEHO YHMAJIO
JITEepaTypO3HABYUX CTaTEH 1 pO3B1IOK, OJJHAK HOTO TBOPU HE BTPAUaIOTh aKTyalIbHOCTI
Ta MPOJIOBXKYIOTh aKTUBHO BUBUATHUCS JIITEPATypPO3HABLSIMHU Ta JIHIBICTaMU. TBOPUYICTb
bOTO TMHCbMEHHUKA BIAKPHUBAE€ IIUPOKY MEPCIEKTUBY 0OaraToaclekTHOro Ta
IMOOKOTO aHaizy crenu@ikd Horo TBOPUOi MaHEPH Ta 3AIMINAETHCS AKTyaJbHUM
OUTaHHIM Cy4aCHOTO MOBO3HABCTBA.

[leimac XiHi — I1e MUCBMEHHUK, ITOET, TIepEKIIaiad Ta akKTUBICT 3 Iprmanmii, skui
Hapoauscs B 1939 pori. Bin € aBTOpoM KinbKoX 301poK 1oe3ii, poMaHiB Ta ece, a Horo
TBOPYICTh B1IOMa CBOIM CYTO 1pJIaHJCBKHUM CTHJIEM, a TAKOXX FOCTPUM MOMIAIOM Ha
CyyacHe CyCHUIbCTBO. TBOPUICTh LILOTO MUCbMEHHHUKA X04a WHEOHOPA30BO CTaBalia
00’€KTOM BUBYEHHSI 0araTb0X MOBO3HABIIIB, OJHAK ChOTOJ/IHI HE MEPECTA€ MPUBEPTATH
yBary aocinigaukis. [lleiimac XiHi, Ha TyMKy aHIJIOMOBHHX Ta BITYM3HSIHUX KPUTHKIB,
€ OJHIEI0 3 HAWUIOMITHIMIKMX MOCTaTel y CydacHIN 1piaHAChKild moe3ii. YI0CTOEHU
HooGeniBcbkoi mpemii B 1995 poiil, BiIH € aBTOpoM 0Oararbox BIpPIIOBaHUX 301pOK,
JITEpaTypO3HABYUX €CE Ta MEPEKIIAIIB.

[eiimac XiHi OyB BUCOKO OLIHEHHWH 3HABISIMU 3a MOTO MOETUYHI TBOPH, fAKI
XapaKTepU3yIOThCsl MalCTepHICTIO GOpMU, MEJOMIHHICTIO Ta MAaMCTEpPHICTIO
BUKOPHCTaHHA MOBH. MOro moesis 4acTo ONKCye HpPOCTi, MOBCAKIGHHI CLEHH Ta
KUTTEB1 BPAKEHHS, aje BOAHOYAC MICTUTh TIHOOKY (iTOCO(PCHKY Ta iCTOpUUYHY
ckiazoBy. Bimommii OputaHChkuil JniTeparypHuii kpuTuk [aponbn baymB Baxkae
[eitmaca XiH1 OHUM 3 HAUBUAATHIIINX MOETIB CBOTO MOKOJIIHHS.

[Toe3is Xini ¢GopMmyBanacs NEpeBaXHO B PyCIl aHDIIMCHKOI MOBU Ta
aHTTIOMOBHOT moe3ii: «[1oTik muchbMa MOBUHEH PO3TIKATHCS IO BChOMY Ty, 1 BC1 MOT

JIHTBICTUYHI IEPEKUBAHHS, SIKI CIPUSIIN [IbOMY, HaJIeKaJlu aHIIHChKi». OnHak XiHi
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TaKOK FOBOPUTH MPO T€, IO JEsK] BipIll HEMOB MTOBEPTAKOTHCSA 10 CBOEI 1pJIaHICHKO1
OCHOBH, IO MPEACTABIAETHCS 3aKOHOMIPHUM, OCKIIbKM X1HI HapOAMBCA 1 BUpIC Y
MICIIEBOCTI, III0 BBiOpana B cebe CHaJllMHYy 1pIaHAChKOI KYJAbTYpU Ta 1piaHICHKO1
MOBH. XapaKTepusyrodu Micie cBoro HapomkeHHs (rpadcrBo eppi B IliBHiuHIM
Ipnannii), Xini 3raaye Bayunuit Bupas [[. MoHTer1o, sIkuif Ha3BaB 1€ PEeTioH «JIaBHIM
['enraxTom» (ipn. Gaeltacht — ipranncpkomMoBHA 00TaCTBh).

OpHa 3 ¥oro HaiOLIbII BigoMux 301pok moe3ii —«North» — Oymna onmy0ikoBana B
1975 poi i oTpuMaia 0e3J1i4 Haropoj1, BKIII0Yar4uu modecHy npemito Forward. B il
BiH OMHCY€ CBO€ OaueHHs miBHIUHOI Ipmanmii Ta 11 BigHOCHH 3 Benukoio bputanieto.
XiH1 TakoX € aBTOpoM pomaHiB «JIroguHa 3 TepuTopiin(2006) Ta «CriBBITYNZHUKN
(2011), six1 3BepTalOTh yBary Ha *KUTTS 3BUYANHUX JItofel B [pianaii Ta iXH1 BITHOCUHU
3 1CTOPIEI0 CBOET KpaiHU.

Oxpim Toro, I1I. XiHi BigOMUN CBOIMH aKTUBICTCBKUMH MO3ULISIMH Ta pOOOTOIO
B Tally3i MpaB JIFOAWHU, 30KpeMa y MUTAHHSAX CTATyCy PEJITiHHUX MEHIIUX TPYI B
Ipnanaii. B mimomy, TtBopuicTh Illeiimaca XiHi Moke OyTH oxapaKTepu30BaHa SIK
mOOKO 1pJaH/IChKa, 3 BEIMKOIO YBarok A0 iCTOpil Ta KyJabTypu KpaiHH, a TAKOXK 5K
KPUTUYHA JI0 CY4aCHOTO CBITY Ta CIIPSIMOBaHa Ha MOKPAIIIEHHS CyCIiIbCTBA.

[Tpotsirom cBoe€i TBOpuOT misibHOCTI Llleitmac XiH1 MPOXOAUTH «IIUISIX CUHTE3Y,
akuii 00’ eqHye enmeMeHTH "M’'sikoi Tpamuiii" Ta '">kopcTkoro asanrapmay'». O.
[TonkopuTtoBa, aHaNI3yIOUU MOETUYHY MPaBAy M0e3ii IbOro MHUChbMEHHUKA, 3ayBaXKYE,
0 HaBiTh y Toe3li OyJeHHOCTI NUCHMEHHUK BIJIKPUBA€ BIYHI EK3UCTEHIIINHI
npoOyieMH, TOB’s3aHI 3 JIOACHKAM JKUTTSAM, MPH I[bOMY YHUKAIOYU 3aiBOTO
30BHIITHBOTO madocy. HaykoBuIlsl aklleHTye€ Ha 30BHINIHIA CTPUMAHOCTI moe3ii, ii
XOJIOIHYBATOCTI, 1 IPY bOMY ii IPUCTPACHOCTI i MAJIKOCTI.

ABTOp TOYHO JTI0OHpae cIoBa, Xyd0XKHI 00pa3u, TBOpAUM Oaraty 0Opa3HICTh Ta
NOETUYHICTh TBOPIB. | moe3is, 1 cTaTTi Ta mMyOIiuHI BUCTYIH MOOYJ0BaH1 TAKUM YHHOM,
[0 IX CHpPaBXKHIA TOYHHMM 3MICT PO3KpHUBA€ThbCs juile y perpocnektusi. 1. Xini

30epirae Bipy y cTabuIi3y0dy CHUTy BUIITYKaHOTO MUCTeITBa. 1{e 1 € Ta cyTHICTh Ta AyX
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HOT0 MOETUYHOI BIAMOBI/I HACWIJIBCTRY, sIKe po3aupae ioro piany IliBHiuny Ipnanaito
I cKJ1aia€ MOCTIHHY Ta JAOMIHYIOYY TEMY HOTo TBOPUYOCTI.

[leHTpanbHUM  KOMIIOHEHTOM MpoOJeMaTuKud yci€ei TBOPUOCTI  IOETa
JITEpaTypO3HABIll BBXXAIOTh MPOOIEMY «BHOOPY MIXK BIPHICTIO COO1 SIK IMOETOBI Ta
naTpioTUYHUM OO0OB’si3KOM». Haifsickpasimie 111 mpoOnemMaTuka BiJA3epKaTIOEThCS
30ipkax «Cmepth Harypamicra» (1966) [Heaney S. J. Death of a Naturalist] ta
«ITiBHiu» (1975) [Heaney S. J. North]

Hocmimxyroun moesito . Xini, C. KonaparbeBa mgiinia BHUCHOBKY, IO
OCHOBHUMH TOUYKAMH B €CTETUYHUX KOOPJAMHATAX [IOTO MUChbMEHHUKA € «TI0€315, TIOET
1 Bipum. [loesis ais Xiui, 3ayBa)xkye TOCIIIHUIIA, — 1I€ «TOJI0C, 1110 3armam’ ITOBY€EThCS,
CKapOHMIIS ied Ta JKEpelo CEeHCIB, MHCTENTBO, SKOMY BIAEThCSA MiMaTH
Ba)KKOBJIOBMMI CEHCH 1 3’€JIHAaTH iX 3 HAIIUM IOJSHHHUM JOCBIJIOM, CIIOCIO 3HOBY
NEPEKUTE Ta MEPEOCMUCIUTE CBOE MHHYNE, CYKYNMHICTh BCIX ICHYIOUMX BIpIIIB 1
BOJTHOYAC MOXKITUBICTh TBOPEHHS HOBOTO.

[Tpu tyboMy Bipil 1711 TUCbMEHHHKA, HA TYMKY HAyKOBHIII € TUM, IO MTOETHYE B
co01 BogHOYAC peayibHE Ta (haHTAaCTUYHE, MOXJIMBICTh «TBEPAO CTOATH Ha 3eMJIl Ta
BUTAaTH TOJIOBOKO Y XMapax OJHOYACHO», a TaKOXK — «CIOCI0 MPOTUCTOSHHS
BUITQIKOBOCTI Ta LIF030pHOCTI». ['0JT0BHA prica moeTa, Ha nepekoHanHs [llelimaca XiHi,
— YMIHHS «BI1JICTOIOBATH CBOI MOMJISIAN Ta MOCTIMHO BIOCKOHAIIOBATUCS, SIK MUTEIb, 1,
X04a HE MOXKE ICHYBaTH 103a COIlyMYy Ta TOJITHUKH, ajie Ma€ 3aJUIIaTUCA BIPHUM
BHUMOraM 1 OOIISIHHSIM CBOI'O MUCTEILITBAY.

Teopuicth Illeitmaca XiHi BHCOKO OIIHIOETHCS JITEPATYPO3HABISIMU 3a MOTO
MaNCTEPHICTh BUKOPUCTAHHS MOBH, 3/1aTHICTDH 10 TOHKOTO 1HTEJIEKTYaJIbHOTO aHali3y
Ta BIJOOpa)X€HHS MNPOCTUX, TMOBCSAKICHHUX >XUTTEBUX MOMEHTIB Ta IpIaHACHKOI

KYJIBTYPH.
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[Tinn. o npyky 26.11.2024 p. ®opmat 60x84 1/16.
[Manip odpcernuit. pyk opcernuit. YM.-apyk. apk. 14,42.
Haxman 35 np. 3am. Ne 206.

Bupasuuurso 1 apykapns 1T «Jlipa JITA» 49107, m. ninpo, Byn. Haykoga, 5.
Cainourso npo BHeceHHs 10 Jepxpeectpy K Ne 6042 Big 26.02.2018.
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